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ABSTRACT
This thesis describdbwRadboud | ndtoutaesaga@&baséroom Engl i
redesigned into a course cal |l ergfisdiscessednt i al s

after which the relevant backgroundarmation in the field of bilingual education, Content
and Language Integrated Learning and the history and cgtegnsof bilingual education in

the Netherlands is explained. The analysis of the needs of the various stakeholders is
described in chaptel afier which the material design is the main topic of discusdibis

thesis explains the various hurdles angortant aspects to consider when designing a course

for teachers in bilingual education in the Netherlands.
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|. Brief

The project | was asked to carry out concerns bilingual education in the Netherlands and
especially thé&english language skills of theachers who are going to be teiag the pupils

in bilingual educati on. Radboudinbkervidgd o | angua
teachers (hencefortteacherstudent i n bi | i ngual education call
task was to redesign this English course because Radbaud lo | anguages notic

in thenumberof secondary schootsgning teachestudents up fothe course. Ms Gonny van

Hal, coursecoordinator for the English coursasd Ms Sylvia van der Weerden, manager
foreign | anguages atadR mekting witd thd Burépean Platldrmg u a g e
Netherlands Universities Foundation for International CooperatiosN{fc, the main

expertise and services centre for internationalisation in Dutch education) to ask them for
adviceon how to improve the cowrsand how t@enerate mormterestin secondarygchools.

EPNuf fi c6s sthedegrensldgeused inltha ¢sercould be part of the causie

this decline The trend in bilingual education is Content and Language Integrated Learning
andfollowing this,when a school is looking for a course to prepare their teachers for teaching

in English they search for this term, CLIL, ontheineetn. Radboud I ndto | anc
show upon the first page ahat internet searcihe conclusion of this convaation was thus

that hie Classroom English programme atRadlu d | n 6 t o ddlechamdjregairgse s i S
updating. My assignmenis thereforeupdating the course Classroom English to fit the current
developments in the field.

On top of thisMs van Hal andMs van der Weerden suggested that | look into
digitalising the materialased in the course and see if the usBlatkboardcould be
incorporatedAl Radboud | ndét o useaBhackboargseasnedoum to distrdste
materials among students amdcommunicate with the studemscept the Classroom English
course Ms van Hal and Ms van der Weerden mention thatreasonvhy Blackboard has not
been incorporated into this couisébecause peoptaking the course Classroom Englaste,
more often ad in higher quantities than in most other coursesa part of Radboud
University. Therefore different logns would need to be made for the students from outside
the university. This was always regarded as a hassle because it takes quite a ladrad time
because there was Btackboard page availabjettrainersof the course always used email
to communicate with theeacherstudentsThis was easier than creating a Blackboard page
andalong with thatreatingseparate logns for all studenteachersTherefore, it is important

to take away this hurdle by digitalising the materials used in the course and make fbeasier
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trainersto use Blackboard so that the only thing that has to be created are-the dogl
Blackboard could in this way be maséan asset for the course.

The assignmentwas updating the course ahdCl assroom
especiallydigitalising the materials used in this coursethis thesis | will therefore first look
at the theory on Content and Language Integragedning (CLIL), the history of bilingual
education in the Netherlands and the current state of bilingual education in the Netherlands.
After this | will explain the way in which | will perform the tasks that were assigned to me. |
will first explain themethods and theoretical implications | used te)¢iesign the materials.
This part will mainly consist of an explanation of Task Based Language Teaching (TBLT)
and the connection of TBLT to CLIL. After this | will describe the different stages in my
needsanalysis and how | incorporated the results of my Needs Analysis in the planning of
redesigninghe course. @apter 5, contains the actual results and materials | designed or re
designed for the course and a thorough explanation of the reasoning behactivities. In
the last part of this thesis the internship process and the development process will be
discussed and | will reflect on the results and materials | designed. In this chapter | will also

go into my own strengths and weaknesses as a langaage

Project overview:

Research Questions:

What is the best way to teach teachers the skills necessary for bilingual education in the
Netherlands?
- What are the characteristics and the history of the Dutch bilingual education system
(TTO)?
- What are he skills Dutch bilingual teachers need?
- What kind of skills do other courses in bilingual teaching focus on?
- How do previous students rate the course and what do they think could be improved?
- Do the results of the previous questions match the coursent@et is or what is
missing or can be improved?
- How can the course now called Classroom English be improved and what kind of

teaching methods can be used?
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Actions:

Literature review on Dutch bilingual education and bilingual education in general.
Research what kind of skills the teachers need by maybe visiting a bilingual school.
Research other courses in bilingual teaching in the Netherlands.

If possible provide a questionnaire with questions on the course and how it could be
improved. Interview thtrainerof the course.

Compare the answers to the previous questions with the course as it is now and see
what sections are fine and what sections are in need of improvement?

Make new course overview.

For each week decide on a theme.

Judge materials thalready exist and see whether these can be used or improved to fit
the theme/course.

Design additional materials for the course following the theme for each week.

Prospected results:

A nice and neat overview of the Dutch bilingual educational system
An overview of the needs of bilingual teachers in the Netherlands

An improved version of the course now called Classroom English
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Il. Background
Il.I.  Content and Language Integrated Learning

Linguists have been fascinated by language learningp@wdanguage can best be learned
has thereforeden debated and researched for centuBiegeral linguists have thought of and
developed different teaching methods and teaching techniques. Most of the times results are
promising at first and every timedltreator of a particular teaching metlowdeaching
approaclthinks s/he has found the holy grail of language teaching but more often than not it
turns out that the teaching methmdapproaclonly works for a specific aspect of language
learning, a paitular type of learner, a particular type of teacher, ontethod/approach
seems not to be working more effectively than a previous method.

An approach to language teaching that has been researched and practiced for several
years is Content and Languatntegrated Learning or short, CLIL. CLIL will be the focal
point of this thesis as the course developed focuses on the English used in CLIL classrooms.
In order to start developing a CLIL course in Englisiitheoretical aspectoncernedghould
alsobediscussedvhich will be the subject of this chapter

[I.Il.  The fluid concept of CLIL
Content and Language Integrated Learning can be interpreted and applied to the classroom in
di fferent ways. However, it wusualtdiythemeans t h
curriculum intwo languaged ( Eur y di c entheDQtéh@&qgntexpthis nie@ny that |
some subjects in the curriculum are taught in Dutch while others are taught in English (or
sometimes German). Following this broad definition it is ngbissing to find that theres
more than one way in which to apply this appro@eho-Macia and Manchd@arés (2015)
mention four different levels of second language integration in the classroom in their paper (p.
63).
1 The first one is when content is themary goal of the class and is the only
responsibility of the teacher. At this level language is thus not explicitly taught at all.
1 The sheltered model is that language is discussed during classes but there is no
separate class on the language itseléréfore, in this model, content has the upper
hand.
1 The adjunct model offers English for Specific Purposes classes to support the English

knowledge of the students.
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1 The fourthis when the language instructor uses content to teach language, which
means tht language is the most important learning point in the class and content is
used for learning language which is basically the approach for ESP classes.

Clearly there is0t just one way to implement CLIL in the language curriculum.

It can be derived &m the above that CLIL can be approached in many different ways
and that it is therefore difficult to define it in a more precise manner than done in the Eurydice
paper. In the Netherlands the go&bilingual educations to achieve a balance between
cortent and language learning. Nevertheless, opinions differ on what role language should
play in a CLIL classroonContent lecturersccasionallyfear that teaching in English influences the
level of understanding dhe subject that should be taught and/thee concerned that this could
|l ead to a Owat er i ng-Macia & ManchéBarésh2015,qp064)t ent 6 ( Ar
Therefore, different teachers and schools may prefer different levels of CLIL implementation
in the classroom and it is important to disciiese concerns with (soon to be) CLIL teachers.

Greere and Rasénen (2008) propose a classification in CLIL courses/ways of
implementation in the classroom that is quite similar to the one proposed byvaié and
MancheBarés. It also has four distinetvels which go from a neimtegration model, which
they actually mention is ne@LIL to the adjunctCLIL model which involves dual programs
dealing with both language and content. Making distinctions in CLIL courses is useful when
doing research becautde fluidity of the term leaves a need for further specification of the
term CLIL and before one can actually compare CG&filidents with traditional foreign
language students, to see whether CLIL has an effect on the students, it is key to know in
what waythey were actually taught.

In the past few years, CLIL rearch has developed in a different veay researchers
are beginning to focus on a nexmwersion of CLIL, CLIL 2.0CLIL 2.0 especially considers
different literacies which means thateey subjetis assumedo have a different literacy,
which means for examptlat vocabulary differs between literaciébe new CLIL should
prepare students to be able to converse in e
recent research on CLIL led ®jiver Meyer at the European Centre for Modern Language of
the Council of Europe claims to develop this new version of CLIL which they call CLIL 2.0.
The r es e ar-exhn@ne bow basic ihtérpensomal communication skills (BICS) can
lead to cognitie academic language proficiency (CALP) in CLIL contexts Literacy is defined
as ocontrol 06 o0V e randssubyecspeeific discougas Alolt thegpeojeat, r a |
2015. Thus, theaimis to develop a new version of CLIL which focuses more on tfierdnt

literacies in different subjects and most importantly the academic development that goes
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along with this. To make sure students are able to converse in these different discourses
teachers, of course need to be prepared to teach this discourseabdlary However, | do
not believe that there is a big difference between CLIL and CLIL 2.0 other than that the
different literacies are explicitly mentiondslefore CLIL 2.0 teachers also had to focus on the
specific terminology of their subjects as WEILIL 2.0, thus, does not have a great influence
on teachers other than that they should be aware of the different literacies and the literacy they
teach.

The Eurydice report on CLIL by the European Commission makes it clear that, in
2008, CLIL in Europ still had a long way to go before it would be a respected teaching
approach. The Eurydice reportodés main concl us
framework is missing and in order for CLIL to be really successful there should be a standard

set.

ILLIIl.  Perceived problems in CLIL classes
One of the things that alwagemes upvhen looking at CLIL ighe distinctionbetween
CLIL and English for Specific Purposes classes. Sometimes these two approaches are found
to be taught alongside each other, wittE®&P class supporting the content class taught in the
foreign language, but a new development in the international field seems to be that ESP
classes (focusing on primarily the language needed to perform the task) are being replaced by
CLIL-classes only v no special attention given to the foreign langu&geales, Barks,
Osterman, and Simpson (2001) note that Aal mo
administration, there will be an increase in ignorance about what it is that we (ESP
instructor3 do and why it is importanto (p. 455).
in the curriculum is regarded as supportive of the content teachers/classes. This may be
because explicit language learning is often perceived as being less imporadritent
learning (Raimes, 1991). Following this, most of the times there is little contact between
content and language teachers while interaction and working together is the purpose of the
adjunctCLIL model of Greere and Rasanen (2008).

Arné-Macia amnl MancheBarés researched the perception of ESP/EAP classes at a
university in Catalonia, Spain and found that CLIL courses are perceived more useful as
students and teachers view themnaagay in which to actually use the language. Howeber,
researcheralsointerviewedmany people who were of the opinion thaguistic immersion
is best, so the best way would be to learn language through content teaching with the support

of linguistic immersion and explanation. Swales, Barks, Osterman, and Simp8a @8ort
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on students who face the same concerns as the teachers who were afraid their content would
be Owat er ed down andexpenencthat the Englidhdavdl of the seudents
and teachers is not good enough to teach their subject sarthe way andtthe same level
as in their native tongue. They are also afraid they may fail the course due to their own
insufficient language skills. From this it can be derived that a good commandsettired
language is key to teachers of CLIL. Teeems obvious but it is still too often that teachers
with poor English skills are forced to teach their subject in En¢Bstales et al. 2001)t is
therefore very important to educate the teachers in CLIL and improve the level of their
English. SwalesBarks, Osterman, and Simpson (2001) also found that the focus in most
CLIL courses is on content and that the language aspect recedes to the background. This is an
important aspect to keep in mind when analysing CLIL courses. Until some thorough research
is done on which method/level of CLIL is most effective it remains a matter of preference and
opinion

Christiane DaltonPuffer (2008) examined previo@i IL research and reviewed
papers researching the effects of CLBased on research by e.g. Vollne¢ral (2006), and
Van de Craen et al. (2003he concludethat in most cases CLIL students showed the same
as or more content knowledge than their +@blL peers. On top of this Wesche (20023s
able to prove that CLIL students show a significantly argkvel of language proficiency in
their L2 than their peers in more conventional foreign language classes. Mewald (2004) and
Eder (1998) make this even more specific by adding that people with high levels of language
aptitude reach good results regardlewhether they are in a CLIL class or a conventional
class but that the main difference lies in the average language aptitude group. For students
with average language aptitudes CLIL shows significantly higher results in terms of the
foreign languagéhanconventional teaching methods. CLIL is for the overall group of
language learners a magffectiveway to learn a language than conventional learning. Moore
and Lorenzo (2015) mention that bilingual education has been proven to offer students
advantageatvarious levels including, content (e.g. Grandinetti, Langellotti and Ting 2013)
and language (Lorenzo and Moore, 2010) but also factors such as, cognition (e.g. Bialystok
2007), attitude (e.g. Lasagabaster and Sierra, 2009), interaction (e.g. Mobra2@1
interculturality (e.g. Mendéz Garcia, 2013).

DaltonPuffer (2008) mentions that the goals of CLIL em@rovingcontent,
communication, culture and cognition. One of the conclusions from her literature review is
that different effects of CLIL teaaig are found in different areas of language learning. The

areas that were favourably affected are: receptive skills, vocabulary, morphology, creativity,
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risk-taking, fluency, emotive/affective outcomes (p. 143). The areas that were not or not
noticeably #ected are syntax, writing, informal/ndgachnical language, pronunciation, and
pragmatics (p. 143). Dalteiauffer (2008) related this research to other research which argues
that CLIL education hardly ever foeson writing butinstead the emphasisnsostly on oral
events in which the students modibten to the teacher or to each oth@ontent teaching is
carried out almost completely without writing activities and ghgtlainswhy CLIL

education does not have an effect on the wriiifis of CLIL students. DaltotiPuffer (2008)

also stresses the importance of input; the students learn the language from the input they
receive so the input needs to be of good qua
in the foreign language thereforeadeto be very high and the importance and influence of the
input is something to makeewteachers in CLIL aware of.

[I.IV. Requirements of a CLIL teacher
Following Marsh et al. (2001 Suf f i ci ent knowl edge of the | ai
ideal competenciesf a CLIL teacherAnother competency concerning language is
Asufficient t ar gandpragneatcgkilsfgr€LifMacsmet a 20§1).
Being a CLIL teacher requires more of a teacher than just knowledge of the language, s/he
needs to be &b to teach in the language and have a basic understanding of its pragmatics and
underlying featuresuch as grammar rules as well. Moreovke ideal teacher has a
Acomprehension of the differences andngsi mil a
and | angua g Marsh etqlu200dpi 78)i Thenideal CLIL teacher is a lot more
than just a content teacher. The linguistic and language related aspects of teaching in a CLIL
environment cannot be ignored and will need to be focused on bifaeacher course.
Other characteristics of an ideal CLIL teacher are that s/he is able to work in an international
|l earning environment and that s/ he is able t
linguistic/cultura backgrounds (Marsh et al. 2001)Anothe important aspect of a CLIL
teacher is that the teacher is able to adapt and select existing materials and develop their own
materials to use in class.

All in all, a CLIL teacher is more than just a content teacher or jusgadge teacher.

A CLIL teacherneeds to be both awitent teacheand a language teachér course preparing
teachers for this job is therefore necessary because most teachers in their earlier studies have
only focused on content. The course needs to make sure to teach thetstaets the
language skills necessary to teach in a foreign language (in this case English) and make them

aware of theitwofold job description. Research has shown that CLIL has no or little effect on
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the writing abilities of students and therefore it Vaoloe good to see whether it is possible to
start improving this by encouraging the teachers to use more writing exercises in their
classrooms. As mentioned at the start of this chapter CLIL is still developing and interpreted
differently by schools, teaelns and researchets.the Netherlands, CLIL may mean

something different than in another country and therefore an overview of the development of

CLIL in the Netherlands is discussed in the next chapter.

II.V. Bilingual education in the Netherlands
The Nethelands is a country that has alwdysen involved internationallyn the 17"
century, the Netherlands were a thriving in trade and this has left its mark on Dutch society.
This mark is visible in the beautiful merchant buildings in Amsterdam but sindé'the
century there is also something rooted more deeply in Dutch culture; a sense of
internationalism which has since then been very prominently visible in Dutch culture. In the
215 century, because of the increased opportunities of mobility and comatianithe
international focus of Dutch people has shifted across the border (Admiraal et al. 2006). An
important aspect of this internationalisation is language. The Dutch are known for their ability
to speak several languages and because of the sizzbiitbhspeaking population this is
not surprising as they need other languages to communicate with people from other countries.
This focus on language and internationalisation has, in the Netherlands, lead to a great
popularity and priority put on foreiganguage learning. In the 1990s a task force was put into
place because the government felt language education to be lacking in quality and they felt
that the language competency of Dutch pupils was falling behind. In the report the possibility
of bilingual education first arose (Van Els & Van Hest, 1992, p. 2). However, plans for
bilingual education already existed and were carried out in some international schools in the
Netherlands and therefore, bilingual education has mostly been able to develse lmdcau
high demand from passionate parents and teachers.

Bilingual education in the Netherlands entails that pupils in secondary education are
taught 50% or more of their subjects in a foreign language. English is thus used as a medium
of instruction. Thigs one of the few rules set for bilingual education. On the whole, schools
are relatively free to design the curriculum as they wish. Other rules that need to be followed
aret hat the Dutch curriculum is folhisnweted and
affected. In the Netherlands the L2 of bilingual education is usually English, although near the
German border there are a few schools which also offer German. In the Netherlands, the focus

in bilingual classes lies on content rather than ondhedn language (Admiraal et al., 2006,
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p. 76). However, English is still taught explicitly in Dutch schools so a combination of both
content and language classes does exist.

The goals of bilingual education are more thanijugtrovinga st udemthé s s ki |
foreign language. At the same time, bilingual schools strive to prepare the student for an
increasinty international society by making them more aware of their international position
and giving them the language skills to communiegdatke peopleoutsideof their own country
Internationalisatioms often forgotten when bilingual education is discussed. The aim is to
develop a sense of world citizenship in students and internationalisation is therefore a very
important aspect of the bilingual eduoatl programmes.

Internationalisation can kmchievedn many different ways but there are certain
standards set to ensure the quality of the international programme of the bilingual schools.
The organisation which helps ensures this quality and prothdestandarslis ERNuffic.
EPNuf fic is Athe expertise and service centr
From primary and secondary education to vocational training and higher education and
resear cho ( Atbmaintambitien,sd Help deBelop an educational system in
which by 2020 all pupils ahstudents are actively involved in internationalisation

The requirement®or bilingual schoolxoncerrthree different areagirstly the
language levels of the students and teachetdbeissessed@he second requirement is that
the foreign language needs to be distributed evenly over subjects. This means that at least one
subject in science and one subject in arts needs to be available in EFfghsk.to ensure
that students learais much different literacy as possible in both science andraitd, the
quality and quantity of internationalisationthe curriculum will be evaluatday ER-Nuffic.

EP-Nuffic helps schools to start a bilingual track and at the same time ensugesiibheand
guantity of the education. To help parents and students make decisions and to ensure that
schools fulfil the requirements BRuffic gives quality labels to bilingual schools.

Bilingual education is received very enthusiastically in the Nethdd, however,
there areame peoplavho believe that bilingual educati@rodeghe social cohesion in the
country. Jaap Dronkers, for example, claim3hme Volkskranthat the knowledge of the
Dutch language of Dutch students is poor and that bilingdiadation only has a negative
influence on this. Because language is one of the building bricks of society more bilingual
schools will erode the social cohesion in the Netherlands. He fears that due to ever increasing
numbers of bilingual schools the Netlaeds will become a bilingual country. He believes
this is a problem because this will further increase the gap betweeeduehted people and

lower-educated people as the higher levels of education are usually bilingual. This opinion
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and feeling couldbe well based in fear of the unknown. One of the most important
requirements for bilingual schools is that the level of Dutch is not affected. Therefore, Dutch
will always be the main language in the Netherlands and social cohesion will therefore not in
peril.

Therefore, bilingual education in the Netherlands can be regarded as a very positive
development. There are rules set by the government to ensure that the Dutch language is still a
prominent factor in the education on bilingual schools and bectugsnss are required to
still do their final exams in Dutch the fear that bilingual education will influence the Dutch
knowledge of students is invalid. Nevertheless, there is some work that still needs to be done
concerning new developments especiallyprimaty bilingual education and vocational
bilingual education. In the last couple of years the amount of scregpétered to Efuffic
that offer bilingual education has stagnated and this is whMEfc decided to investigate
the underlying cause$he Soesterberdylanifest report and outcomes of this meeting is

discussed in the next paragraph.

[.VI. Currentproblemsof bilingual education in the Netherlands
EP-Nuffic has identified a problem with bilingual (primary) education in the Netherlands and
therefore itdecided to call a meeting which was attended by researchers, directors of bilingual
schools and representatives ofEBffic. EP-Nuffic noticed thathe numberof primary
schoolswith a quality certificatés verylow; only 50 out of 115Milingud primary schools
have this certificat€Manifest Soesterberg, 2016, p. Thecause of thiproblemis that there
is not an official exit level forbilingual primary schod as there is fobilingual secondary
schools As a resultthe differences in layuage development between bilingually schooled
pupils and nosbilingually schooled pupilarenot prominent enough. The concepiadrid
citizenship is becoming more and more importaridutch society and consequently also in
the Dutch educational systeifhereforeit is strange that the number of bilingual schools is
not growing.

The teacher holds prominent place in this manifeSthe teacher should be competent
enough to teach his/her pupils English and should make them aware of world citizenship and
internationalisation. But, because there is still no clear goal in primary bilingual education
there is no standard on which the bilingual primary schools can build. In secondary school
bilingual education there is a clear goal set namely at the end tifitll year students need to
be at CEFR B1 level and at the end of th&iyéar (preuniversity track) their level should be

C1. One of the problems is the absence of a national standard for primary schools. In the
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Netherlands there are 1150 bilinguahpary schools but of these 1150 only 50 have an
official quality mark issued by ERuffic. In order to ensure that more schools will be
wanting to apply for this quality mark BRuffic advocates that the standard should not be let
go of but should me modearly defined but yet allow the schools, in part, keep the freedom
to develop their own curriculum.

The Manifest Soesterberg goes on to claim that more research in the effects of CLIL is
necessary to fully assess its influence and use in edudatithe. manifest it is mentioned that
it is not yet clear whether CLIL is in fact a better way to teach language because of the
selection of student# has been researched in the Netherlands that CLIL students have better
skills in English than regular studks. However, this could also be an effect ofgekecting
students; the students who are allowed to follow the bilingual track are already better
language learners than the students who are not allowed to follow the track. As discussed in
the first chaptr, there is however evidence that students with high aptitude reach high levels
of attainment regardless of their manner of language education but that students with average
levels of language aptitude do actually benefit from CLIL.

One of the outcomes tiie meetingn Soesterberg is that in the new standard (the old
standard had not been changed since the 90s) schools have more freedom to develop bilingual
education in their own way. However, there should be basic guidelines and a national
standard whiclthe schools need to meet in order for them to get a quality mark. Teachers

should be aware of the standards set and should strive to meet these standards.
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lll. Classroom English
The course at present is said to be outdated, incoherenteledmuand therefore inaccessible
to new trainers and unappealing to schools and teachers. The materialegrasgrart of the
course are the course bodkactical Classroom English a r eader devel op
Languages through the years, and as ektmc k gr ound mater i al to u
presented me with a PowerPoint presentation used to teach an introductory version of the
course at Ra d b o u din ofderaa dve anddea oAwhatdhe oourse looked
like before it was adjusted the sadoand third week of the course programane added in
appendix ASome of the exercises can be seeappendix Bhese are the ones that were re
usedand modifiedin the new course and the materials concerned will be marked by an
asterisk

The course booPractical Classroom Englisiby Glyn Hughes and Josephine Moate
is according to thé&rainersand course coordinators the best in the field because it is the most
complete and diverse. | have taken a critical look and | think it is a difficult book but | also
think that when used correctly it could be very useful. The book consists of six chapters all
dealing with a different aspect of teaching in English and these six chapters are again divided
into three different subparts. After this each chapter has an exterstiecttion on either the
grammar of asking questions or the grammar of giving instructions. The chapter ends with a
section of exercises and activities and some audio practice which is mostly pronunciation
practice. The vocabulary and phrases in the booklldmot be learned by heart but should be
used in practice. In that way students will learn faster and therefore it is good to think about
exercises and activities that will use the book as a work of reference or as an inspiration for
role-play activities There are many scenarios presented in the course book which could be
very useful in certain activities, | will explain more about the exact content of these exercises
in the next chapter. The main way in which | used the textbook then is as a workrefcef
for vocabulary and sentence construction. On top of that, | also used several scenarios and
some exercises. The most interesting part of
Ms Hilary Philips also mentioned that the learners thoughttthise interesting and liked
tal king about the matters presented in this
presents learners with matters on language which can be discussed in twos or in class.
Because Ms Philips was so enthusiastic aboutagpect of the book | thought this would be
something different and a nice touch to add.

Each student of the course also received a printed folder which included the

assignment s, grammar | essons, vocabuliratry and
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extremely confusing for me. The folder consists of six parts of which the first is a course
overview and an explanation of how the course is taught. The second part is a grammar
survey and the third part is the key to this grammar survey. The foectiors is the
classroom activities and games section and the last section is a printed overview of classroom
vocabulary that could occur in class. The most interesting parts for me were the ceupse set
and the classroom activities and games. The vocabsiteuld be more of an inspiration for
the students and | believe that, in this course, grammar should for the most parshedgelf
The classroom activities and games section is interesting as | expect that all these exercises
could be very useful. Thsetup of the course at this point is that all activities mentioned in
the syllabus can be found in the activities and games section. Although, sometimes this is a bit
of a search as they are not organised in any way. The activities and games seztion als
includes a list of exercise ideas which | think is meant for the students themselves to use in
class. This is a nice file and it is good to add it as an extra to inspire the students to be more
creative in their classroom and give them ideas. Ms GonnyHal also gave me a file
containing several different warmers which she always found to be effective.

The PowerPoint presentation a taste of TTO is mostly useful for its background
information on bilingual education in the Netherlands. Overall, asghizade for a class at
the teacherds academy at Radboud University
course. It is important to know how students learn and that different people have different
learning styles so that it is good to be dreatn your teaching methods and let people learn
in different ways. However, |l think the pros
would only need to become aware of that and do not need to know all the underlying theories.
The same goes fdoilingualism and second language acquisition theories. | believe it is
important for them to be aware of these theories and know the results of research that has
been going on but | do not believe they need to be able to explain all ins and outs of these
studies and theories. Therefore | think it best to offer articles on the Blackboard page as
additional materials but not discuss thssbjects explicitly in class

The fault of the course does not so much lie in the course book or the materials used.
Although, I do think that there could be added more creative exeatiddbke activities could

be a lot more diverse.
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IV. Needs analysis

A needs analysis serves to establish the needs of the various stakeholders concerned with this

course. It will, in the end,clarify what direction the course should takehat the most
important goals of the course ard how these goals can be best achieVéd is in line

with research by Serafini et al. (2015) who state that a needs analysis is the first Ei&ge
cour se devel opment . Thi s i s foll owed by
met hodol ogy, assessment, and evaluationo
researchers stress that these stages should not be seen as separate but arBustuiabhg
processFurther on in the article they state that a needs analysis can be divided in two parts:

At arget situation analysiso and fipresent sit

target situati on i s oftthenleamersnvehite the presknt ditdation A n e e
analysis is concerned with the Al ackso and i

Bruce, 2011)In the previous chapter | mostly looked at the needs of the students while in this
chapter | will focuson the wants of learners and other stakeholders. The lacks in the course

have already been discussed in part in chapters 1 and 2.

IV.l. Stakeholders

The goal of this needs analysis is finding

to fit the field d bilingual education in the Netherlands and CLIL reseaiidiere are
different stakeholder groupsvolved in the improvement of this course and the cosiseild

aim tofit their wants needsandshould fill the lacks in their knowledges much as posdé
Thefirstst akehol der i s R aaddthe madt importartyoalforittem ig that g e s
the course attracts neamd moreschools and course takefihe people who are involved with
the course at Radboud 1 né6to Lemmanagegfersignar e
languagesand Ms Gonny van Halcourse coordinator of the English coursésiother
important stakeholdegroup are thetrainersof the course. Theérainersl| talked to are Ms
Lorraine Faulds and Ms Hilary Philips. The third group adkeholders are th&eacher
students of the course and their interests éllearning as muchsapossible The last, but
definitely not the least importamgfroup of stakeholders are the schools which will actually
hir e Radhoguadedd teachthis course at their school. The course should fit the

needsand the meangsf thesedifferentschoolsbecause they should be willing to pay Radboud

\"
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Il n6to | anguages t o t e aThdrefotehtheschaols may besthetmost t h e i
important stakevider group.

In order to research the needs of all stakeholders | will try to have meetings with all
groups. Unfortunately, because at the moment there is no student group datuadyhe
course O0Classroom Engl i s h interview withialsdhoolroowith b e p ¢
teacherstudentf the course at present. However, there is one group of testcidens who
have jJust finished the course O6Classroom E
0Certificate i n AdYV adaogaapesEstllgn consatt with thiR graup o u d
of students and thereforechn sendthem a questionnairaboutt he c o wsraom 0 Cl a
E n g | iDsspit® .the unfortunate fact that information cannot dodlected from all

stakeholder grouplssucceeded igathering information from all other stakeholder groups.

IVI.. 1 ndt o Languages
The first stakeholdegroup | visited waRadboud I ndto Languages. I
foreign languagesandto the course coordinator ofhe cour se O CITrestuBr oom [
reportscan be foundn appendix Bbut | will describe the generabjmts from the interview
here The first meeting | had was with Ms van der Weerden (manager foreign languages) and
Ms Gonny van Halcoordinator of the English courses) they are thepfge most involved
with the course Classroom English at Radbouc
this meeting was that the course was fluctuating very much and was always adapted to the
wishes of the schools. The schools and their financial sneane key in deciding how many
weeks the course would consist of for example. Another point that came up in this
conversation is that the materials used in the course are mostly print outs and Ms van der
Weerden en Ms van Hal stressed the need for dggitadn of this material. The trainers in
this course mostly decide for themselves on the schedule of the course.

The next meeting | had at Radboud 1 ndto
present, the level of the participants and what Radbaud o | anguages think t
course need to learithis meeting was held with Ms Gonny van Hal and the results of this
meeting were as follows: grammar is definitely not the main topic of this course according to
Il ndt o, t he s takensisinmagstchses'"CEFR B&,fand giving feedback should be

incorporated more in the course, as should pronunciation and fluency.
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IV.1l. Trainers
The next stakeholder group | gathered information from are the trainers of the ttalkss
to twotrainess Ms Faulds and Ms Philips.

Ms Faulds identified the incoherent and unclear syllabus as the main point of
improvement in the course. She suggested that there should be one subject for each lesson and
that everything in that lesson should be focused aih shbject. She also mentioned that
letting students identify the gaps in their knowledge would be a good idea as sometimes the
students do not see that they still have much to learn.

| interviewed Ms Hilary Philips, another trainer of the course, makoeately and
this whole inteview can be found in appendix Bls Philipshas been teaching this course for
approximately 16 years and has no need of a syllabus anymore. She mostly teaches the course
by following the course book and by jumping in on wkiatecomes up in clas€verall Ms
Philips is satisfied with the way in which the course is taught at present and she has
difficulties with coming up with points of improvement. She does not believe PowerPoints to
be useful as she fears that the way PowetPoare set entities would influence the
spontaneous way in which the course is given at preBEnPhilips also mentioned that the
section in the course book <called, 0l anguac
students to think and talk altoaispects of teaching that are problematic but that they would
not have come up with themselves. Another aspect of the course she found very important
was the Personal Idiom File, she always encourages her course takers to move the vocabulary
from their pasive vocabulary into their active vocabulary.

The twotrainers Ms Faulds and Ms Philips, seem to disagree on what should be
changed in the course. It is worthwhile to note that Ms Fasllddeginnindrainerwhile Ms
Philips has been teaching the wmirfor years and years. Ms Philips does not need the
syllabus anymore to teach the class but Ms Faulds does. Moreover, Ms Philips designed part
of the course herself and therefore the problem with the course is not as obvious to Ms Philips
as it is to Ms Bulds. | expect that the amount of experience has an influence on whether or

not the course is evaluated as in need of improvement or not.

IV.IV. Teacherstudents
I asked 15 student s of the course O6ClIl assroo

fill in a questionnaire on the clasge appendix A decided to ask these questions in Dutch
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because the students are all Dutch and | reasoned that they would be able to express
themselves better in their native language. Unfortunately | did not get the sedgwped for
and only 4 students completed the questionnbate.not know the precise reason for why so
manyteacherstudentdailed to complete the questionnaire but it could be because | emailed it
to them instead of handing it out in pers®he reaon could also be that it had been a while
since they completed the course and maybe therefore they did not feel obliged to fill in the
questionnaire. Théeacherstudentsthat did fill in the questionnaire were all from the same
school (Jeroen BoschCaljee i n 6s Her t og ehtlydthe sam@ainexiid wer e
unfortunate thak could not compare more groups of students and that not more students filled
in the questionnaire. Because of this | can sadly not base any firm conclusions on the results
of the questionnaire. | can however say that the four people who filled in the questionnaire
were all very positive about the course. | will briefly discuss the aspects of the answers that
stood out most.

One of the respondents talked about the couosd iPractical Classroom Engligh
and how it was difficult to grasp how it worked at first. Other resposdéiught the course
book to beuseful. This same respondent found the figasons (practice lessons taught by
the teacherstudent¥ very useful ad would love to have more of them in the course. On the
other hand, another respondent thought that there were too manlessmns and that the
course should focus more on grammar and vocabulary. All students did not mind doing some
work for the coursetahome so | will incorporate this in the courgdl the students who
answered the questionnaire are not yet teaching their subject in English but are still preparing
to do so. All students buiner e sponded O6i mprovedd on hdee ques
when speaking English has grown during the course. They all think the overall level of the

course is fine and most of them do not want to change anything to the course.

IV.V. Other language schools reviewed
As an outside source in this needs analysatso looked at what other languagsstitutes
offer in terms of preparation for bilingual education and therensry different courses
offered.

The University of Utrecht offers four different courses on CLIL. These courses are all

of a different level. Theourses are: practical CLIL for Starters, CLIL coaching, CLIL quick
scan and Refresh your CLIL. The CLIL quick scan and the CLIL coaching are courses that
could potentially be interesting to develop

exactly wrat ERNuffic suggested during their meeting with Ms van Hal and Ms van der
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Weerden. Schools are in this course prepared for an inspectiotrairtegsof the University

of Utrecht visit the school and observe all teachers when teaching. After this ploeyae

what needs to be improved in order to pass the inspection. CLIL coaching is a service which
could be an extension of the CLIL quick scan. In this course the CLIL coaches work more
individually with the teachers. The course that looks most likectreur se of f er ed

| anguages i s OPractical CLI'L for Starterso
CLI'L6d which is an intensive course on CLIL
University of Utrecht they thus offer a lot more varigty courses. This may appeal to a

school more because it seems as if this company can offer more than just a start in CLIL they
can keep helping the school after finishing the first course.

The Fontys in Tilburg also offers courses for teachers in béihgducation. The main
di fferences wit h lanpuagesre toegeqarednevel af CEFR €16when
entering the course and the result of the course in Tilburg is a Cambridge Certificate in
Teaching Bilingual Learners. It could be useful tokianto this certificate and whether it
would be suitable for this course. The difference in the required level of English between the
course in Tilburg and the Inéto course <coul
followed by a Cambridge advancéthglish course, in Tilburg the teaching programme is
usually done after the students have already acquired the level of English necessary to teach.

The Rijksuniversiteit Groningen offers a bilingual teaching programme as part of a
minor. The target groupf this course is therefore students and not teachers who have already
been teaching for a few years. Therefore, this institution would not directly compete with the
l n6to course but it i's stildl I nt eresthee ng to
pedagogy of second language development and is therefore more theoretical based. It focuses
on feedback giving, on when and how to correct a student and how to integrate language into
a content lesson. These are all not very surprising elements ifLa@lrse. They also offer
a separate programme for internationalisation.

Rosie Tanner, the same as the University of Utrecht offers several courses and
coaching programmes in CLIL. The courses are all tailor made and the specific needs and
wishes of bdt schools and teachers are taken into account. There is a sample CLIL course on
the website which seentsorough andccomplete. The sample course however is an intensive
course of one week. It deals with many subjects including, how to activate language and
content, guiding understanding, thinking skills, the specific language of the subject, speaking

and writing, and giving feedback.
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These websites all had a lot of information akibetCLIL coursesthey offeron the
internet the other courses | lookedoirbut that did not have a lot of useful information on
their websites are: Windesheim, and the University Leiden.

I believe that there are sever al aspects
are listed above. It seems as if there is a markethi® specialised CLIL coaching Rosie
Tanner and the University of Utrecht offers so it may be worth trying to develop such a
programme. It is, however, not really a programme that needs to be developed. It is more
useful for schools to have a CLIL spegalvisit their school and look into what needs to
improve before the ERuffic accreditation. After the visitation a course could be offered and
devel oped but because of the diversity in wi
at every schoait is difficult to design a course that could potentially fit all schools. It would
require designing a lot of different exercises in all different areas of language learning,
reading, writing, listening, pronunciation, etc. all subjects would have towered in the
exercises. On top of that, the level of the exercises would also have to be adaptable to the
current level of the teacher.

Overal/l I think it would be best to adver
a course in CLIL. All websitereviewed use the term CLIL instead of Classroom English and
I think it would be best to use this as wel
custom fit courses, just like the Rosie Tanner website does. The extra effort tailor made

coursesmply seems to appeal to schools.

IV.VI. Results of Needs Analysis
The results of this needs analysis are assessed according to the theory presented by Hyland
(2006). Following Hyland (2006) there are three ways in which to achieve validity and
reliability. Validi t vy, meaning fian accurate redndlecti ol
reliability meansfa consi stent interpP2@d0aéatipn ©68) t hEhé
which this can be achieved are triangulation, prolonged engagement and participant
verification. The most important at this point in the needs analysis is triangulation this is
because at this point it there is no possibility to collect sufficient data over a longer period of
time (prolonged engagement) and it is also not possible to sdisthe aalysis with
participants and to verify the Orealityd of
conclusions drawn are based on a range of data sources, methods and investigators
(Flowerdew, 2013, p. 330). In order to make sure this hagase | used several methods in

this analysis both qualitative and quantitative. The questionnaire for the students was
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guantitative while the interviews with the trainers and coordinators were qualitative in nature.
By using these different methods iatngulated the data and based my opinion on more than
one source and used more than one method to research the stakeholders.

The results of this needs analysis are not always clear cut and point in different
directions. Therefore it was pretty difficuti figure out what was the best way to go forward
in order to improve the course and bear in mind the opinions of the stakeholders
challenge for me was to figure out hdw incorporate all the information and opinions |
gathered and to decide on a leagian of improvement. The course coordinators wanted to
renew the course so it would attract new customers and in order to achieve this | thought it
useful to look into recent research on the subjects of bilingual education and CLIL. | thought
it would ako be very useful to look into what other companies are offering in terms of CLIL
courses and how their advertisements, information and the terms they use differ from the
terms used by I nbéto. I i nvesti gat eaontwhye di f f
the course 6Classroom Englishé is not as po|
term CLIL has something to do with this as suggested by the coordinators.

From the conversations Had with the currenttrainerso f the coumse 06C
Englishd Ms Faulds and Ms Philips | conclude
accessible taew trainers PowerPoints are a good starting point to make the course more
structuredand coherent andh¢ minilessons are received in a goodyvead therefore | will
keep these in. | think my main task is to combine the information | got from Hilary with the
course schedule as it is now and make it more accessible tivaiesvs

This resembles the feedback | got from anottnemer Ms Lorraire Faulds. She
mentioned that the course is confusing ammbherent;to her the lessons do not feel as a
unity. Therefore 1 think it would be a good idea to choose one goal per lesson and make that
goal as specific as possibléthink what is missing inhie course at present is a clear course
description and clear goatsurse objectivet work towards. It is nobbviousto me what a
student after following the course O6Cl assroc
objectives are thus another paftmy tasks for renewing this course.

The questionnaires theacherstudentsfilled in were useful after all as well. | now
know that it is important to take some time focusing on the course book before actually
starting the course | also think it igaod idea to mention more often that the course is not a
grammar course and that grammar points could be discussed but that it is not the main focus

of the course.
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It was very usefuto look at what othelanguage institutes and companadter in
terms ofCLIL courses and tassesshie possiblereasorfor why the interest in the course has
declined Theresult of this ighat numerous language institutes offer the same kind of course
as Radboud I ndédto | anguages. Al Idof Glasssoem i nst i
English and almost all these institutes offer more than one course in CLIL or visitations.
Based on the amount of courses offered by institutes such as the University of Utrecht and
Rosie Tanner, it appears to be fruitfulo r R a d b oanguagdsta dookointo lthe
possibility ofeithera CLIL refresh course or the possibility offefing a visitation service.

After evaluating the Needs of every stakeholder the best way forward is to design each
class and activityollowing the Task basedahguage learning approachhis approach is a
good fit for this course because it focuses on the process and actual performing of tasks
instead of learning vocabulary and grammar by hieet more traditional methodsThe
teacherstudents will thereforedve more practical experience and practice the skills they will
need in class more than when using a more traditional method like the grammar and

translation method.
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V. Task based learning

The basis for the course development Wegllin the field of Task Based Learning (TBL)/Task
Based Language Teaching (TBLT). This method in language teaching will be explained in
this chapter.

In the 1970s and 1980s a new approach to teaching was presented and became quite
popular. Communicativianguage teaching was very different to the teaching methods that
had been used before and therefore it took some time for it to really become popular (Skehan,
2014, 1). Communicative language teaching emphasizes meaning in language learning and
the actuhuse of the language instead of learning from course books. The communicative
language teaching method is linked to the interaction hypothesis which assumes that
interaction is essential for language learning. Meaning, language use and interaction are
therefore important pillars in communicative language teachihgse pillars are then again
linked to another teaching method called Task Based Language Ted&lh&(@009)
explains TBLT in this way, Ai t 1 slipogrese d on
most successfully i f teaching aims simply t
|l anguage teaching capacity can be nurturedo
mainstream view of teaching language structurally and piecemealremnges the order of
teaching. The original idea of present, practice, produce (PPP) is challenged by first letting the
students produce something and afterwards reflecting on the language used.

Willis (1996) explains that the task based approach w@smeaningful activities with
a specific target and that the teacher must help students solve questions about language use.
The teacher can thus be seen as a guide in the land of language instead of the main source of
information. Both TBLT and CLT agrdbat language is acquired through communication
and that students learn through activities focused on the negotiation of meaning. In order to
make sure that a task is effectively organised these aspects of it should be clear: the goal of
the task, the langage input in which the learner will get involved, the context of the task, and
afterwards the task should be evaluated (Panahi, 2012, p. 148). Tasks are also arranged in this
way: pretask, which means the explanation of a task and the activation ofdaigevtudents
have before doing a task. After the jpask the actual task begins this is also called task
cycles; meaning the planning of a task and the report afterwards. After every task the purpose
of the task, meaning language, should be focused Openanguage used in the task should

be analysed and aspects of the language which need to be practiced should be focused upon.

t

(0]



414006027

The implications made in task based language teaching are similar to the implications
made in CLIL. Both focus on the actuede of the foreign language and both prefer
communication as a way of language teaching instead of explicit teaching. CLIL, however is
not a method, it can be best seen as an approach to language teaching. Task based language
learning is a method and besawf the similarities in their basic principles combining CLIL
and TBLT seems like a fruitful way forward. On top of this in the past, the lack of
commercially produced textbooks and classroom materials for CLIL has led to a development
in which teachers CLIL had to design their own materials (Moore and Lorenzo, 2015, p.
335). In the Netherlands, however, there are sufficient text books for CLIL classrooms so this
is not a big problem. Nevertheless, it is still a good idea to make CLIL teachers aware of
different ways to teach than just via explicit teaching and textbooks. Task based language
teaching can be used by the teacher to develop additional materials to keep their class
interesting and diverse.

The main tasks in CLIL should be aimed at thetennof the lesson. The outcome of
the task should be more content oriented than language oriented and therefore the tasks that
the teachers themselves will develop will slightly differ from the tasks created by a teacher
solely focused on teaching langeadhe teachers should be able to teach their students their
subject in English, language learning is very important but not the most important in a CLIL
classroom. However, as mentioned before a CLIL teacher should be able to give language
feedback and #iough it is not the sole purpose of the task there should be room for a bit of
language feedback in the CLIL classroom. It would be an idea for bilingual schools to make a
connection between the work done in content class and the work done in the language
classroom. The English teacher at a bilingual school could provide the language reflection
after each task, which would of course require a lot of organising work. For example, the
content teacher would recognise the language points that need to beedidrébe language
class and could potentially communicate this to the English teacher. Following this, teachers
need to find a balance between content and language and one should not overshadow the
other. An additional goal for a course for CLIL teactsdrsuld then be to make the teachers
aware of this balance and get them to think and form an opinion on this.

The syllabus and materials adapted and created for this course will be based on TBLT
because of the great fit between TBLT and CLIL. Aspectssiauld be regarded in doing
this is that the tasks should balance cognitive and linguistic demands and the tasks that are
created should be challenging but stiltalne. The output should be in a way controlled but

not too much as learner creativity skdbbe encouraged. Furthermore, previous knowledge
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should be activated instead of presented and the learner should be stimulated to demonstrate
what they already know and at the same time be made aware of the knowledge still missing.
In this way, TBLT willstimulate the students in the best way possible.
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V1. Materials + Syllabus

VI.I.  Course objectives
Taking the results of this needs analysis into account the course objectives of this course are

as follows.

Main course objectr. At the end of this course the student will be able to teach a secondary

school class his/her subject in English.

At the end of the course the students will:
- Be able to use English as the language of instruction in class
- Be familiar with the vocabulgimecessary to teach in English
- Know the English literacy specific to their own subject
- Have an idea about how to design their own material for the classroom
- Have improved their general English language proficiency and fluency
- Have a basic knowledge of thieeory behind CLIL and bilingual education and be
able to answer questions asked by students/parents.

- Be able to give pupils language feedback.

VILII.  Syllabus design

The first steps | took in actual starting tedesign the course concerned the syllabus. The
syllabus at present only consisted of 10 weeks and, as already mentioned in the needs
analysis, was a bit scatterdthe goal for each lesson was not clear or missing and that is one
of the first things | wanted to imprové&he starting point was deciditgpw many lessons

should be ideal for a course like this. Ms Gonny van Hal and Ms Hilary Philips helped with
this by stating that normally a 10 week course is very short and the 24 week course | wanted
to design at first was way too long. | ultimately kettfor a 16 week course with the option of
deleting some of the weeks to make it shorter. The course needs to be flexible to fit the needs
of every school. However, the course should, if the means are available, not be shorter than 12
weeks to make surd subjects are covered and the students have enough time to practice.
The course thus has a variable length elL&2veeks and | already indicated the weeks that

could be left out first.
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The design and the themes of each week of the new course arebasedourse
book usedThe reasoning behind this is that the course book focuses on all aspects of content
and language integrated learning and therefore when following the course book all subjects
will be dealt with. | compared the themes in the bodk the themes offered in several other
courses and | concluded that the course book has (almost) all necessary themes and subjects.
Each lesson will focus on one section of the course book. This means that in the first lesson
after the introductory lessarmapter 1 section A will be dealt with. The full overview of the

subjects in the course can be seen on the next page.

Subject overview:

Week:| Focus:

1 Introduction to course + CLIL subject + theory
2 Everyday classroom routines: beginning the lesson
3 Everyday classroom routines: running the lesson

Giving instructions

4 Everyday classroom routines: ending the lesson

Involving the learners: getting students to join in

Asking questions

6 Involving the learners: classroom etiquette
Politeness
7 Involving the learners: Confirming and encouraging
8 Managing the classroom: managing the physical environment + managing the

learning environment

Giving instructions (2)

9 Managing the classroom: using the classroom creatively

10 Working with the textbok: using theextbook + using the basic text

11 Working with the textbook: managing exercises

12 Developing skills: working with the spoken language

Giving feedback on the spoken language

13 Developing skills: working with the written language
Writing exercises/English exams

Giving feedback on the written language

14 Developing skills: Developing academic and thinking skills
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15 Trial lessons of 10 minutes each (if bigger group this can be done in small groy

16 Trial lessons of 10 minutes each (i§ger group this can be done in small groups

wrapping up of the course

Lessons that could be scrapped: 15, 16, 13, 14

Not all chapters in the book are represented in the course as | thought some of them were not
Ms

as useful as others. | mainly basegdthion Ms Gonny van Hal and

and on the skills a CLIL teacher should have as mentioned in chapter 2 such as, having a basic

understanding of linguistic features of the language, being able to give feedback on the
language used, armking able to produce their own materials in class. | believe that the
subjects in the subject overview cover all these fields.

After | decided what the subject of each lesson would be | turned to the structure of
each classlo ensure that the course wd be easy to follow and structured it was decided
that every week has roughly the same schediseh weekwill consist ofsix different
activities warmer, minilesson, language to think abonrainactivities, questiotime and
homework. This structuneas mostly inspired by the structure already present in the course.

The warmer, minrlessons, actities and homework sections already existed in the old course

and | added the sections oO6LangeédgeltdeTlkit ek
grammas ecti ons and incorporated the gtriamen@ar as
section. | al so redesigned t h&hebniyadpecteoft i es 6

the class that remained roughly the same are the warmers and thessonisalthough |
changed the subjects of the miessons to fit together better.

Thefirst draft of thesyllabus can be se@mappendix DMs Gonny van Hafjave
feedback on this saying that it was unclear and not very easy to deduce the distinct activities
from it. Therefore, | decided to make a clear schedule of the coursedédécinot make &
long-windedschedule with a lot of text but instead make it a clear overview of the activities
that would refer to more extensive explanations of the acgwitl@ch can be found on
Blackboard. Therainercan pick and choose from the activities listed in the course overview
which can be seen on pagé39. | decided that it would be best to design a lot of activities to
ensure thérainersof the course mainita the flexibility to choose from the activities. So, not
all 4 or 5 activities are doable in one week but in this wayrttieerwill have more freedom
to choose which activities fit the groupteficherstudents/he is teaching. The explanation

of all the activities can be found on the Master Blackboard (9t&& for now). These
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explanations are arranged per week so that they can be found easily. For this same purpose the
name of the activity matches the name of the file.

Each week is structured inglsame way except weeks 1, 15 and 16. The structure of
these weeks differs because the first week is the introductory week so letting them perform a
mini-lesson is not yet applicable as they have not yet learned how to dbhihifirst week
mostly focuse on introducing th&ainerto the class, (when necessary) the students to each
other, discussing the practical matters of the course and the introduction to CLIL and bilingual
educatonWeeks 15 and 16 di ffer becaungheseivdeksse ar ¢
the students will perform a 15 minute lesson in which they will show what they have learned
in class. It depends on the amount of students how much time is needed for this.

Each lesson is also accompaniedaldyowerPoint presentatidnchose to makea
PowerPoint presentations is that it is a flexible tool. The PowerPoints can be actually shown
in class or thérainercan print them to serve as a guide through the lesson. This depends on
the personal preferences of th@iner The PowerPoirthen serves as a guide for the class
and can be used in several ways which fits the goal of flexibility very well. The PowerPoints
are easy to adjust and | coloured the parts which vary per class red.

Thetraineralways had a prominent and deciding riol¢his course and in the
redesigning of the course | tried to maintain this flexibility. Ms Hilary Philips, especially
showed her concern for a too strict course as she stressed that every geacphas$tudents
is different. The groups can differ ine subjects that theacherstudentsare teaching or are
going to teach, for example when the group consists of a lot of chemistry teachers the course
would be different from a class with a lot of history teachers. | tried to make the course as
flexible & possible but at the same time | wanted to give the course a lot more structure to
ensure that it is easily accessible to rieiners

In the next parts | will explain each of the sections and some of the activities |
designed/adjusted for the coursariore detail. In this way it will beconwearerwhat |
actually designed. When designing the activities | kept in mind that they need to be adjustable
to the teachersd own class and that they nee

teacher in meetmthe requirements mentioned in chapter 2.
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Each session loskike this:

- Warmer (preferably something usable in their own class as well to give them ideas)

- Mini -lessonEach student should prepare a 5 minute lesson focusing on the subject of

the prevous week

- Language to think about(introduction to subject of session, focus on why this is
important + explain what and why they should study in their own tiieat: vocab
+ grammar if there are any questions they can be discussed in class but bexenyse
student has a different subject and gramipeoblems this should be salfudy.Create
their ownPIFs by inspiration from the course book and try to use these

sentences/words in the course and in class.

- Exercises and Activities- Course book/Reader do one or two activities in the
Course book or one or more of the exercises in the course file (pick and choose by the
trainel).

- Questiontime! General questions on grammar/vocabulary/how to respond to certain
class situations. Students can propos#fiault subject or therainercan decide to

treat a subject because s/he notices many mistakes are made in that area.

- Homework i PIFs should be homework + grammar should, ideally, be homework.

Homework can also be personal, based on the feedback toesiass

Essentials in CLIL general course information:

1 Courses can vary in length from-26 sessions of 2 hours (this depends on the

school 6s wants and needs so this can vary

1 Access to a form of th@xford Advanced learner’sdictionary is essential both

during lessons and for homework assignments.
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9 Certificate of participation (order from In"to secretariaat) are only issued to
participants if they have:
0 min. 80% attendance
o Actively compiled a PIF (personal idiom fileyginerneeds to see this)
o Carried out = 8 mini-lessons and an (optional: final demonstration lesson)
0

Completed 805 of seltudy assignments

1 New TTO schools should be given more background reading and preparation for the

school "Open Day” and parents questiosee attachment

1 Always explicitly point out this is NOT A GRAMMAR course but a practical course.
Grammar is reviewed briefly but it is assumed participants already have a sound basic
grammar.

Recommend: English Grammar-Use byRaymondMurphy forextragrammar

practice (school libraries usually have some copies available).

The syllabus, which can be seen on the next three pages, works as fedlolwsieek consists
of 7 different topics which can be seen at the top of the page. These are: Warmss, Discu
Activity, Activity 5x, Question time Self-study and Notes. In the left column the week
number and the subject of that week can be found. Each week has its own warmer and
activities etc. and these are given a name.

For example, when theainerwant to know what the warmer of week 7 is. S/he goes
to theBlackboard page/USBtick and clicks on the week number. Then s/he says a folder
cal Beadivité® and s/ he clicks on that i Adwviy, s/ he
Problems, problends This file contains an explanation of the warmer of that week. A clear
overview on howthis works can be seen below and on the 448&k and each week has the

same layoutThe complete materials can be found in appendix E.

W
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Week 1- Introduction

. Warmer

Week 2i Classroom routines,

beginning the lesson

. Powerpoint

. Activities

. Handout

Essentials in CLIL‘

A

Week 3i Classroom routines,

running the lesson

Week 4i Classroom routines,

ending the lesson

. Warmer

. Powerpoint

. Activities

Week 5i Involving the learners
getting students to join in

. Handout

Week 61 Involving the learners

classroom etiquette

Etc.




Syllabus
Week/Activity
Week 1;

introduction

Week 2;
beginning the
lesson

Week 3;
running the
lesson

Week 4;
ending the

lesson

Week 5;
involving the

learners

Week 6;
classroom

etiquette

Warmer

Introduction +

Correcting questions

Choose 3

phrases/Biographies

Getin Line

Two Truths and a

Lie

Mystery object

Pass the keys

Discuss

CLIL

P. 2;
1-8

P.7; 1,
2,6,7

P. 11, 2,
3,5,6,
7,10

P. 28; 1,
2,3,8

P.32; 1,
21 4l 8!
9,10

Activity

Discussion of
CLIL

CPE p. 18, A
Classroom
scenarios
CPEp. 18,B
Classroom
scenarios
CPEp. 17 ex
2

Giving
instructions
CPE p. 42 ex
1

Asking
Questions
CPE p. 44 ex
2

Rephrasing

Activity

Highlight
phrases
Introduction to
course book
History, your

own past

CPE p. 18
Roleplay

No. 4,5, 6
CPE p. 221
ex. 6 A board

game

CPE p. 44 ex 3

B

Discuss

Politeness

Activity

CPE page 2
points: 4, 5, 6
Language to
think about
CPE p. 18
Role-play no.
1,2,3

CPE p. 19.
Ex.4:1,4

Ending the

lesson

Vocab in use

Sentences

CPE p. 47 ex
21+2.2

Pronunciation

Activity

Par ent

guestions

Foreigner
talk

Living in

the present

CPE p. 18
Roleplay
No. 7,9, 10

CPE p. 43
ex 2
Asking
guestions
What
should you

say...?

Activity

Vocab in
Use 1

Vocab in
Use 2

Politeness

Vocab in
use-
Linking
words
Picture

naming

CPE p. 44
Ex3 A, D
Roleplay

Questio
time
Present

simple

Simple

past

Present
perfect
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n Self
study
PIF +

Grammar

PIF +

Grammar

PIF +

Grammar
PIF +

Grammar

PIF +

Grammar

PIF +

Grammar

Notes

Handouts

Handouts

Bring

dice



Week 7;
confirming
and
encouraging
Week 8;
managing the

classroom

Week 9; using
the classroom

creatively

Week 10; using
the
textbook/basic

text

Week 11;
managing

exercises

Week 12;

Who am I?

Vocabulary review

in threes

Visualizing with

music

The classroom you

teach in

Talks

Odd one out

P. 36; 1,
2,45,
6,7,8

P.52; 1,

p. 57; 1,
56,7

P.61; 1,
2,5,8,
9,10

P. 78; 2,
4,8

P. 83;
1,6,9,
11

P. 89; 2,
3,56,7

P. 132,

Problems,
problems

Simon Says

Thank you

for the music

CPE p. 78
Language to
think about
Discuss 1, 2,
4,5
Role-play,
moving
around
exercises
Feedback

CPE p. 47 ex
2.2,2.3
Word stress

List items in the
classroom;
draw your

classroom

Mind-map

CPE p. 99
Ex. 2

prepositions

Findingthe

sentence

Pronunciation

Make a list!

Problem

solving

Pictionary

CPE p. 99 Ex.
3
Moving around

in the textbook

PCE p. 100 ex.

5no.1+2

Text exercise

CPE p. 155 ex.

CPE p. 45
ex. 45
Tasks

CPE p. 70  Proverbs
ex. 3
More

Problems

CPE p. 72
ex. 5
Describing
the way
CITO-text

The

definition

Numbers
practice
game

Grammar  Strategies in
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PIF +

Gramnar

PIF +

Grammar

PIF +

Grammar

PIF +

Grammar

PIF +

Grammar

PIF +



working with
the spoken
language
Week 13;
working with
the written
language
Week 14;
developing
academic and
thinking skills
Week 15 and
16; Teaching
in English

Terminology post

box

Find someone

whoé

1,3,8,
9,10

p. 138;
31 4! 6!
10, 11

P. 143,
1,3, 4,
7,9

strategies

Grading a

text

CPE p. 143
Language to
think about
no.4,5,7
15-minute
lessonin
front of

whole class

CPE p. 155 ex.
7 phrases 120

CPE p. 155 ex ¢
Running a

discussion

Roleplay

7 correcting
phrases 410

CPE p. 138 no.
1,2,3,4,5
Language to
think abou
CPE p. 155 ex.
8 Critical
thinking

Course

evaluation

revision bilingual

teaching
Explaining Developing

an exam an exam

Avrticle

critique

4140060388

Grammar

PIF +

Grammar

Trial

lessons
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In the next sections | will explain the material d@swhichwill be orderin the same orden

which the topics are presented in the syllabus.
VLI, Warmers

At first, | tried to make the warmers fit with the subject of that week but it was very difficult

to design an easy and fun activity which also fit the theme of the week. This was mainly
becausaevhen | had designed a warmer that fit the subject it was usually a fully developed

activity instead of an easy way to start the lesson. This was the reason why I let go of the idea

of having warmers fit the subject of the week and instead of that maeytius warmers that

were already present in the course. Ms Gonny van Hal and Ms Hilary Philips had told me that

the warmers worked well in class and therefore | chose to use the ones already present. These
warmers are all very general and are therefoe alsi seabl e in the teacher
were some warmers, however, which were a bit too childish for the class at present but would
maybe fit a younger class. The warmers using the Total Physical Response for example would

be too easy for thiwacherstudents | chose to add 6Two Trut hs a
experienced it as a good exercise before.tidrerintroductory warmer | experienced

myself at the start of the English for Specific Purposes course and | thoughtegtty aice

exercisgo get people to talk to each other and get to knowrétireer. All warmers can be

seen in the overview in the previous subsection and | will explain three of them in the

remaining part of this section.

Introduction- Warmeri max. 10 minutes each

1. ilntroduction to trainer. A
Preparation: find pictures that describe you (trainer) and add them to thedwrid
the printouts fdder. Make sure not all pictures are very straightforward; to make
the students have something to discuss.
Explanation: AOn this paper you wil/| find
pictures with your neighbour and see what you can findbwat me . 0
Ending: Discuss what they think they now know about you and correct when
necessary. You do not have to discuss all pictures just the ones you find particu
interesting or the ones the students have questions about.

2. Al ntroduct irofmly applicableawhbn they do Bot all know each other
Preparation: none
Explanation. A Now, find someone you do no
find three things you have in commo
Ending: Let them share the three things they have in commouliandss.
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As said before, this introductory warmer | éx@nced myself in the first English for
Specific Purposes class this year and | liked it very much. It got the class to talk about the
subjects on the handout and at the same time it introduced the teacher to the students. This is
an especially good exese when all students know each other and the teacher is still a
stranger to the group. The only downside to it is that it requires a bit more preparation than the
other warmers in the course as the teacher has to find pictures that descfileeto addto
the handout. Of course, every teacher has different pictures so | could not prepare this for
them.However, | did add a few pictures on teaching to the handout to give them a place to

start.

Visualizing with musid Warmeri max. 10 minutes
Preparation: Look for your own music or use the music on the PowerPoint.
Explanation: Listen to the music and try and imagine where it all takes place e.g. the cli
geography, what coles can you visualize, do you see any buildings, people, animals, w

happening?

A Caribbean musidittps:/ivww.youtube.com/watch?v=A8HHOQSDNs

A Scottish bagpipe musibttps:/ivww.youtube.com/watch?v=PSH0eRKq1IE

Ending: Compare the reactions in class to the music effelct on the language used.

This warmer was one of the warmers given to me by Ms GeanyHal. | added the music to
make it as easy for the teacher as possible but, of course it is possible to change the music to

something else. This warmer is particularly good for enhancing vocabulary and again to get

the students to talk to each otheraii agai n i mproves the student

feel more comfortable talking English.
A war mer which focuses more on refl ecti

exercises is the next one called, talks.

ng


https://www.youtube.com/watch?v=A3zOHHQSDNs
https://www.youtube.com/watch?v=A3zOHHQSDNs
https://www.youtube.com/watch?v=PSH0eRKq1lE
https://www.youtube.com/watch?v=PSH0eRKq1lE
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Talks- Warmeri max. 10 minutes
Preparation: -
Explanation: On a sheet of paper write down an activity that you really like. Then give t
piece of paper round in class. Everyone should write a question beneath tinyeiadtiont

of them. When the piece of paper comes back to you discuss the questions in class.

Ending: -

This is a warmer which involves sgking but the main reason why | included it as a part of
the course is because it gets the students to talk about teaching and activities that can be used
in class. This warmer makes the students think about activities and reflect critically on them

and tis critical thinking should be encouraged.

VI.IV. Mini-lessons

Theminl essons were already present in the O6CI a
expl ai ne-kssans(in grodipsrof 3 or 4) based on subject matter in the book e.g. bring
anobjectrelad t o t he subject you teach and demonst
Classroom English). The subjects of these lessons were described in the syllabus as well for
exampl e, Ausing questioningo, MAbaseakalbn d&éganm
subjects mentioned in the course syllabus. These subjects are all vague with few concrete
instructions. Of course, this syllabus is not a representative of what was told to the students
but for a beginning teacher these subjects would be very vegieed to improve this by
making the subjects more concrete and obviously linked to the lesson. Therefore, | chose to
connect the miniessons to the subject matter discussed in the previous lesson. In this way,
students are stimulated to use the Yotary and phrases discussed in the previous lesson in
practice and actuallgreinvolved in the materials taught.

Because of time limits it is not possible for the teacher to give feedback to each
individual and therefore the students are asked toegieh other feedback after every mini
lesson. The various aspects they focus on are: overall impression, lesson structure, use of
classroom English, verbal strategies, +venbal strategies, pronunciation and fluency and

grammar. This feedback formwasard y pr esent i n the course 06CI
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believe it covered all necessary aspects and therefore did not change it. | do think that it is not
doable for students to fill in this form for every student doing ariveute sample lesson and
therefae | think in practice it will turn out to be more of a verbal exercise. Students will be

asked to focus on all aspects or students can ask their fellow students to focus on one aspect in
particular. For example, when they think their grammar is not gpreach they can ask one

of their fellow students to focus on giving feedback on this point. During thelessons the

teacher will walk around and listen in on what each group of students are doing. When there

is a general thing that s/he notices s/ieaddress this directly in class. When they notice
something specifically applicable to one student s/he will give this student individual

feedback.

The subjects the students will give miessons on are:

=
D
D
=

Subject

answering questions from sents and parents about TTO/CL|

starting a lesson

Running a lesson

Ending a class

Getting students to join in

Classroom etiquette/politeness

Classroom confirming and encouraging

Ol O Nl O g | W DN

Manage the learning environment

BN
o

Using the classroonreatively

'_\
=

Using thetextbook+ basic text

[EnN
N

Managing exercises

BN
w

Working with the spoken language

'_\
N

Working with the written language

The minilessons are thus a great way to get the students to actually start teaching in
class and by givingazh other feedback they are more aware of the mistakes that are made
and get the chance to practice giving feedback to their own pupils. From the needs analysis |
did it became clear that the mieissons are thought to be an asset to the course by both
students and teachers. On top of that, it ensures that the students actually get to use English to

teach their subject even though they are not yet able to teach in English in real life.
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VIV. Language points to think and talk about

OPoints to auwti dmkamadoltahdguadhe to think about
which consists of statements and questions on language and language teaching. I think it very
useful as it gets students to think about the difficulties of teaching language and using

language to teach content. It creategarenesabout what it is they are actually teaching and
makes them aware of how they affect their st
aboutdéd and o0l anguage to t hi msdusssthbnoal.tiseleccedi nt s
a couple per lesson which | thought the most interesting but of course the teacher can choose

ot her ones or only discuss a few of them. Th
and tal k about 6 mdoebe idreccriticah Bheylcan jpaudiscuesed intclass or

in groups or students can even write their thoughts down and later discuss them Trhelass.
language points to think and talk about combine critical thinking, language fluency and

thinking about laguage teaching and is therefore a good addition to the cOtiesgalso

serve as a good introduction to the topic of the class and some of the questions serve to make
the studenteachers more aware of the gaps in their knowledge. Below, are listed a few

examples of what kind of statements and questions are discussed in the language to think

about section:

Language points to think and talk about:

Week 2: 5. How do you address your students? And how do they address you? Could yo
change t HoetheeEnglish cdds¥® s 0

Week 3: 1. Changing from one language to another is a natural and routine part of an En
lesson. How many times do you think you change languages in a normal class? Have yo
noticed when you use English and whenyouusethestuds 6 L1? What pin
language do you think you use?

Week 4: 2. What sort of atmosphere and general feeling do you want to create at the eng
lesson? How can you help create this atmosphere and motivate the students for the next
Week 5: 3. If you want to make sure that all the students have understood and can take
equally in the lesson (for example, seeing, or hearing properly), what kind of signs and g¢
could you use to accompany your words?

All these questions/statements are taken from the coursePvackcal Classroom English
by Glyn Hughes and Josephine Moate.
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VIVI. Activities design

Theactivities were mostly inspired by task based language teaching. | tried to think of the
tasks the teachers were going to be performing and designed an activity that would fit that
task or how they could perform this task in class. Of course, the studiiis able to teach

in class but the spontaneity of teaching will be lost when doinglesesons and the trial

lessons because there will be no actual response from pupils (other than thetsathens
pretending to be pupils). Therefore, a lot af Httivities designed consist of rgiay

activities in which the students will have to spontaneously think about what they would do in
a certain situation or they would have to react on a student misbehaticgurse, these
exercises remain pretend bifitis impossible to get a group of secondary school children to sit
in class every week and respond to what the teachers do gayilie a very good way to
practice the tasks the students will have to perform.

Overall, | designed and sometimesdesigned certain exercises and | also used some
exercises in the course book which most of the times | changed a little bit. The course book
hasnumerousscenariosn it which are usable for rolglay but sometimes the exercise that
preceded these scenarid not quite meet my expectations. Therefore, | changed the
exercise but kept the scenarios. | wanted to use the course book because Ms Gonny van Hal
had told me that the course book was the best in the field and that they wanted to keep using
it. As | mentioned before, | thought it difficult to use at first but | can see now why it may be a
helpful asset to CLIL teachers who are just starting out. | already mentioned how | used the
60Points to think aboutd and 06 Ldamtpoextpatit o t hi
will explain how | used the actual exercises in the book. The times that are indicated above
the exercises are a very rough guess as | have not a clear idea yet on how long these exercises

would take.



Janssen 41400618

Activity Week 2i CPE p.18 exercise 2A approx. 10 minutes

Preparation: none

Explanation: Turn to page 18 of your CPE course book. Read exercise 2. A and per
thisrolepl ay activity together with a part
necessary. Donotjustlis t he phrases you would wuse
your classroom and telling your students what to do.

Trainershould walk past the various groups and help where necessary.

Ending: Trainershould highlight some good and bad language useliandss the generd
difficulties with this exercise.

Thisis an exercise ladjustad bit so it would be usable in ¢
the places numbered, try to think what the t
Moate, 2007, p. 18). As can be seen in the extract above | changed this intplayrole

activity where they actually have to pretend to be the student and the teacher. The exercise has
not been changed to a great extend but | do think by phrasing the exercise differently the

speech produced by the students will be more spontaneous.

Another exampl®f an exercise | changed a bit more rigorously is this one:

Activity Week 7- Tasks CPE p. 45 ex. 2, Taskapprox. 10 minutes

Preparation: None

Explanation: Turn to page 45 of your textbooks. Divide the class into threes. Look af
tasks in exercise 5.@dnot do the game but only look at the tasks.

Perform these tasks with your grenpates and later discuss the best answers in class

Ending: Trainershould highlight some good and bad language use and give some g¢
feedback.

The original exercise was a board game call e
of the games in the course book and thought adding another one would be a bit too much and
would takeup too much time in the course. However, | liked the tasks presented in the game

and decided | could use them in another manner which is presented above. An example of a
task in the course book i s: fhankyod & @WhKdtwo r e

would you say in you suddenly developed a sp
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45). It is good to think about thesertsof language usages and therefore | chose to include

this exercise.

| noticed that explicit pronunciation teachiwgs missing from the previous course

60Cl assroom Englishd and therefore | deci

offers extensive exercises on pronunciation and that is why | chose to add some of those

exercises. One of the exercises carséen below:

Preparation: None
Explanation: Classroom intonation. Discuss pronunciation in general. What are the {
that usual go wrong when pronouncing English? What is important to remember wh
pronouncing Englisivords? What is the main difference between English and Dutch
concerning intonation?

Do exercise 2.1 and 2.2. in your textbook.

Trainershould walk past the various groups and help where necessary.

Ending: Trainershould highlight some good and bad language and give some gener
feedback.

Activity, CPE p. 47 eX.1 + 2.2 Pronunciationapprox. 10 minutes

The exercise itself looks like this:

Listen to the following phrases and decide whether the intonation is falling (an apology or

guestion) or rising (a request for repetition). Then repeat the phrases.

1.

Sorry

2. What did you say?
3.
4

. Excuse me.

What was hat?

In the new course | also usadewof exercises already present in the old course. Some of

them | adjusted but many of them seemed fined as they Weeezocabulary exercises were

especially useful andwill explain only one of these balv because | find it more interesting

to focus on the exercises | designed myself.

ded
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Activity week 8- Simon Says approx. 10 minutes

Preparation: None

Explanation: Work in pairs

Student 1 gives student 2 an instruct
says, c¢clap your hands. 0

Student 2 i®nly allowed to perform the instruction is correct.

Discuss these with your groupates and later discuss the best answers in class.
Ending: Thetrainershould highlight some good and bad language use and give som
general feedback.

The activity O06Simon Saysod6 | mainly kept i
instructions. The course book mentions instruction giving extensively anektrsise is a

good and fun way to practice this.

The inspiration for the activities | used myself | mostly got from my own experiences as a
language learner, from the internet, and also from the activities that were designed in my
English for Specifi®Purposes class. The inspiration for the next activity | am going to discuss
| got from my first year of studying the English language as vocabulary learning was still one

of the main goals back then.

Activity week 11 Vocab in use 1 approx. 10 minutes

Preparation: none
Explanation: Discuss how would you go about learning new vocabulary?

Then explain how to learn vocabulary:

Set a goal (e.g. 5 words a week)

write them down (e.g. in a notebook)

give them some coeaxt (write sentences around them)
draw pictures

join 6word of the dayéb
English word puzzles

Discuss what goal you find doable with your partner and what you plan to do to reag
goal.

Ending: Discuss the outcomes of the discussion briefly in clagsto make sure
everyone sets a goal that is doable.
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Activity week 2- Vocab in Use 2 approx. 10 minutes

Preparation: none

Explanation: Remember how to learn new vocabulary?

Have you set a goal?

Do you think the goal is doable?

What new words haveoy learned already?

Il n what way do you try to use the wor
Ending: Discuss the outcomes of the discussion briefly in class.

These activities meant to create awareness and thakstudents discuss their own learning. |
designed these activities and included them in the syllabus because | think learning classroom
vocabulary and subject specific vocabulary is a main goal in the course. It is impossible to
spend a lot of time onocabulary each week (there will be a few activities but the students

will not have time to actually seek out vocabulary and learn it by heart) and therefore learning
vocabulary is mostly setudy. With the discussion exercises above | want to stimihlate
learners to actually start learning vocabulary by making them aware of certain tricks. They
will also need their Personal Idiom Files foany of theexercises in class so not making one

is not an option because they would not be able to participtite®itain activities in class. |

am focusing explicitly on vocabulary teaching in week 1 and 2 because | think by repeating it
in week 2 they will be more inclined to start working on their vocabulary from week 1
onwards. These activities are mostly tionstlate the learners to start learning and this is the

reason why | incorporated them in the course.

Activity week 2- Foreigner talk approx. 10 minutes

Preparation: -

Explanation: Find someone else to work witRretend as if one of you is a foreigner wi
is very interested in the Dutch educational system. Explain the system to the foreign
good and understandable English. Do not forget to include CLIL and bilingual educq
After youbve Hsidesi shed you switc

Ending: Trainershould highlight some good and bad language use and give some s
feedback.

This activity is to ensure awareness of the educational system in the Netherlands. It is also

about using the right terms and explaining clearly whingpilal education exists. | find it
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important that teacher in bilingual education are able to explain to anyone who may want to
know the importance of bilingual education, how it works and why it is implemented and
beneficial to the Dutch educational systédmweek 1 there is a discussion about CLIL and
bilingual education and in the activity above they can show what they already know and they
will be able to identify the gaps in their knowledge if they do not know the details.

Activity week 6- Politeness approx. 10 minutes

Preparation: -

Explanation: Do you remember the ways in which to express politeness we dis@issg
week 3?

Take a look at your PIFs and try to come up with 10 polite sentences using the worg
your PIFs and the politeness strategies discussed in week 3.

Trainershould walk past the various groups and help where necessary.

Ending: Trainershouldhighlight some good and bad language use and give some g¢
feedback.

This exercise is a follomwap exercise on a discussion and information exercise the students did

in week 3. |l noticed in the course O0Classroo
the cultural differences between the international classroom and the Dutch classroa®r. In or

to stimulate an international classroom | think teachers in bilingual education should be made
aware of the cultural differences and | believe that politeness rules are one of the main
differences. English politeness and politeness in English areattiff'om Dutch politeness

and it is good to make teachers aware of this so that they can again influence their pupils to be
polite in the international classroom.

This exercise also shows how | am using the PIF files in the classroom. | want them to
moveas many words as possible from their passive vocabulary into their active vocabulary
and this is only possible when they actually get to use the wBydavolving the vocabulary
in this exercise the students are stimulated to use the vocabulary asiddthe words

correctly will grow more confident in trying out new words and phrases.
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Activity week 7- Problems problemsapprox. 15 minutes

Preparation: None

Explanation: Divide the group into two halves and divide those halves into twos aga
Give one halbf the classhe handout with problem A and the other the handout with
problem B

Look at the problems on the handout. Discuss your problem with your partner.
What would you think is the best solution?

Discuss this solution with the whole class.

After that exlain the problem and solution to the other group and give each other
feedback.

Ending: Trainershould highlight some good and bad language use and give some g
feedback.

Handout:
Problem A: One of your students has confided in you by tellinghyatuher parents are
getting divorced. You know she hasnot

results are worse than before the divorce. What do you to solve this problem?

Problem B: One of your students has been misbehaving in class figgueait would be

This exercise, other than the previous exercises, is based on task based language learning. The
students are presented with a task: solving the problem pedgerthem on the handout.

After they have found a solution to the problem they compare their solution and discuss this
with their fellow classmates. The inspiration for this exercise | got from the ®bkbk

Activitiesby Liz Dale and Rosie Tanner. Thiedk offersmany nce exercise ideas and was

also the inspiration for the mind mapping exercise in week 9.
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Activity week 9- Thank you for the musicapprox. 25 minutes

Preparation: Handout Lyrics
Look for your own song or use AWe are
Explanation: Listen to the song thiainerplays
Discuss the basic items in the test what is the song about?
Listen to it again this time with lyrics
Grammar: How many occurrences of the present perfect can you find? And preposi
Vocabul ary: Whmay dwoesd odméare? p@What doe
does 61 6ve taken my bowsd mean?
NOW, with your group choose to do one of the exercises below:

A Write up another verse for the song

A Plan a music video

A Write a diary entry for the character in the song

feedback.

Ending: Trainershould highlight some good and bad language use and give some g

This exercise is an example on how to use creativity in the classroom. | thought it important

to have all different ways of creativity representethie course and therefore added an

exercise on music. Drawing and theatre are already quite present in the course but | found it

guite difficult to think of an exercise

are t he ¢ hampasmothiagio db with acteng hut ihdoes have quite a lot of

on

interesting vocabulary and phrases and therefore | thought it a nice song to use. Also, almost

everyone is familiar with this song but most people will only know the chorus. The song is

thus reognisable and fun for almost everyone. Of course, it is possible to use another song

but it should be carefully selected. Not every song is useable in the language classroom as

some songs nowadays use phrases that are actually ungrammatical or sorhetooetnt

of the song is not fit for a language classroom.

This exercise is one of the longer ones | designed. It starts with simple vocabulary and

grammar but afterwards it requires the students to be more creative by actually planning a
music video fo the song or writing a diary entry for the character. | think this exercise is a
nice change from other exercises in the course and it shows the faatdm@rs how they can

use creativity in the classroom. The inspiration for this activity | got fraswvibbsite:

https://www.britishcouncil.org/voicesmagazine/hovwsesongsengliskhlanguageclassroom

nm
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Activity week 9- Mind-map- approx. 15 minutes

Preparation: Bring a piece of paper and something to draw with preferably colouring

pencils.
Explanation: Give everyone a piece of paper
Write fAicreativityo in the middle of t

Use colours and drawings to make a mind map of how you think creativity can be ug
the classroom.
Ending: Present your mindhap to the class and give each other feedback.

This activity was again designed for week 9ngghe classroom creatively. | think that this
exercise in particular could be very useful for the stutkathers to use in their own

classroom because it is a flexible exercise and the word in the middle could be all sorts of
things. This activity is &o good to get the studetetachers to reflect on their own use of

using the classroom creatively. It is a different from teaching out of the course book and it
requires a bit more preparation and maybe time but in the end | believe the outcome is worth
the extra effort. A mindnap makes the students reflect on the subject and drawing small

pictures makes it for most students a fun activity.

Activity week 13- Exams 1- approx. 20 minutes
Preparation: -
Explanation: Develop your own writing activity.

Design a test (essay) question for your students.

Think about the language you are using and be as specific as possible on what you
your stidents to do.

Ending: Take a critical look at the exercise your neighbour designed. Can it be any |
specific? Is it clear what is required of the student. Do the exercise yourself and se€
whether your interpretation of the exercise matches the outcome
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This exercise is inspired by a course | took this year called Language testing. This course
taught me that devgbing an exam requires specific skills and that above all you should be
very specific about what you want your students to do on an exam question. Because the
studentteachers are expected to develop their own tests in English | think it useful to pay
someattention to this in week 13 when we focus on dealing with the writing text. Also | think

it is a good idea to focus a bit more on writing in the course as following research, this is the
language aspects that benefits least from bilingual education g@eedback is also a focus

point of this week and could be a follayp on this exercise. The next exercise is not a fellow

up on this exercise but is an exercise on giving feedback and language feedback in particular.

Activity week 13- Giving Feedback approx. 15 minutes
Preparation:
Explanation:
Look at handout A
Correct the mistakes and discuss why the mistakes are wrong
How would you give this student feedback on this written assignment?
What parts of gramar does the student need to focus on?

Ending: Do you believe that a teacher of geography should be able to give a studen
feedback on his/her English grammar? On a written test, would you accept an answ
Dutch because the student could not come uip tivé right wording in English?

Handout A consists of a text writtdy a student in which quite a bit of mistakes are present.
Theteacherstudentshould give feedback on this piece of writing but they should be careful
not to give too much feedback to discourage the student but the pupil should still learn from
their mistakes. At the end of the exercise the students can reflect on the feedback they gave
and on language feedback in general. What do they think about giving feedback on the
English skills of their students? Should they give general feedback such as: ylourehigw

the present perfect again or should they correct every mistake the pupil makes? These are all
guestions a content and language integrated learning teacher should be aware of and should
think about. There is no clear and right answer to thesstiqne and a lot depends on the
subject, the pupil and the moment of feedback but it is very useful to matleather

studentsaware of this difficulty.
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Activity week 14- Text- approx. 10 minutes
Preparation: Let the studerteachers bring an article related to their own subject whig
requires students to be critical. The article has to have an opinion in it stabedadnthor.

Explanation: Look at the article and read it.
Do you agree with the author? Why or why not?

Discuss how you would encourage your students to look critically at this text
What are the aspects you would point out?

Ending: -

This activity gets théeacherstudentdo think about the materials they offer their students an
the language problems that may occur in these texts. It again, encouragesleetudents

to think of their own material and encourages them to think critically themselves. At the same
time, it requires them to think about how to get their pupithittk critically on their own

subjects. It is therefore important to pay attention to critical thinking both bgalcber
studentsand their students.

VI.VIl. Samplelessons + evaluation of the course

The course, when it is a 16 week course, ends with tvesadaof samplkessons. In these
lessons théeacherstudentan show what they have learned in the course. Thepsetft

these trial lessons will be as follows: for example, when the class consists of 12 students 6
students will have their trial lessoimsthe first week and the other 6 will do their trial lessons

in the second week. Theacherstudentsvho are not teaching are required to pretend as if
they are students. They need to behave like secondary school children to make the teaching
experiencas real as possible. They are thus also required to misbehave or interrupt the
teachemwhen they feel like this is what normal students would do. Of course, this should not
go overboard and the lesson should remain a serious event.

Theteacherstudentsan focus on whatever aspect of the course they feel like
focusing on. They should first introduce the situation so state how many students there are,
what level the students are and how s/he would attempt to involve the studeréaches
studentsare equired to bring all the materials for the samgberse themselves. They can for

example start by explaining an exercise and then go on to return tests to the students. The
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students in the class do not actually have to do all the exercises presentd by the
teacherstudentdut it is required to present one exercise they have designed themselves and
this exercise is actually done and evaluated in class. This is done to stimulate the use of their
own material to incorporate a bit more language legrmto the content lessons.
The sampldessons are evaluated on the following points by both their fellow students

and by therainer

- Overall impression

- Lesson structure

- Use of classroor&nglish

- Verbal strategies

- Non-verbal strategies

- Pronunciation anfluency

- Grammar

Thetrainerwill also give some general feedback and give each stadeiteon what to

focus on in their further studies (e.g. structure of the lesson or their classroom vocabulary).
These samphessons are an asset to the course bedheteacherstudentgyet

important feedback from their classmates and especially frotraiher In the normal

setting thdrainercannot give everyone such specific attention and by doing these sample

lessons the improvement made by tiwcherstudens can be reviewed and they get valuable

feedback.

VIVIII.  Questiontime and Homework

Instead of the grammatical focus points each week | chose to turn this into a more flexible
activity called questiofime. At the end of each lesson all students can ask agytblated to
t hat we e k Otminec Thetraiserwtll need tdhbe very flexible to answer all these
guestions and therefore | made some PowerPoints on the grammatical subjects that students
may find difficult. The grammatical topics and PowerPoere based on the Grammar
Survey devel oped by Radboud I ndto Languages.
In these 2680 minutes of question time thminercan discuss anything they want in
class or the students can show initiative by asking a question on something they want to
know. In this way the flexibility of the course remains intact and when, for example, a

grammatical point keeps going wrong in classttamerhas the time and materials to discuss
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this point directly in class. For example, Ms Hilary Philips mentioned trtaeifirst class of
every group of 6Classroom Englishdéd students
went wrong in the first lesson is the present perfect and the present simple. Therefore, this
could be the first grammatical point to be discussedass but it could easily be something
else as well.

The homework given is roughly the same each week: preparing théesson,
working on the Personal Idiom Files and reviewing the grammatical aspects they may find
difficult. As previously mention# grammar and vocabulary should mostly be-seitly as
this varies too much among students to be treated in class. The Personal Idiom Files the
students create are however used in class quite often so it is required of the students to make
this file andkeep adding words to it. Preparing the mi@sson should not take up to much
time as it should still be a spontaneous lesson and not learned by heart. They should however
prepare what they want to teach, just like a normal lesson. The grammatical trgiewted
to be reviewed are personal. The students could review grammar on their own initiative or the
trainermay suggest that the student should take a look at a certain aspect of grammar. When
the whole class makes mistakes on a particular grammartpetrainercan talk about this
during questiortime.
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VI. Discussion and Conclusion
The biggest changes mautethe course arené themes of the weeks, the digitalising of the
course,and the new materials based on the task baseddgegeaching approach that are
added to create a more diverse course.

| think that by adding &opic to each week the structure of the course has been much
improved. The goal of each lesson is now clearer and therefteatmingobjectives are
also morevisible in the courseThe lessons are more obviously linked to each other by the
mini-lessons. The midessons focus on the subject dealt with in the previous \aeek
because of this repgon of subjectsthe teacherstudentswill be more involve in the
materials The course iglearerfor teacherstudentsand hopefully also for the instructors of
Radbouthnglagest o

As for the digitalisation of the course; allaterials for each week can be found in one
folder. The materials that are now on a USt:k will be put on a motheBlackboard and the
individual trainerswill then be able to put the materials they want to present to their own class
on the Blackboard page made specifically for the class. So the students will only have access
to the materials they actually need in class. Also, the materials will ¥ éashange when
this is needed as they are digitally accessible wheneweireerneeds them. | tried to limit
the amount of print outbut it is not possible to absolutely eliminate the v$handouts.
This is becausdor some exercises it isecessary for students to write something dawn
read fom the papemigitalisation of the course thus had its limits but | tried to make use of
Blackboard as much as possible.

Another part of this digitalisation is the use of PowerPoints. When | first asked Ms
Hilary Philips about the use of PowerPoints she mentioned that because of the changing
nature of the course (it is dependfesubjectson t he
the teachers teach) a PowerPoint which has set materials on it would not be very useful.
However, whether they are shown in class or used as a guide toaittexthe PowerPoints
add structure to a class and can sometimes present the students with information which would
normally have to be repeated a few times; e.g. page numdreexplanation of certain
activities. The PowerPoints are very flexible the slides that will not be used can be higden
thereforethe changing natre of the course is preservdigitalisation of the cowge has thus
succeeded and the materials can now be found on a Blackboard page instead of in a paper file.

When reviewing the course for the purpose of writing this thesis | did find some small

mistakes. |, therefore, think that there may be even mord smsthkes present. | fixed the
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ones | found and hope theinersof the course will find and fix othere necessary. | also

hope that therainers will think of their own materials and add them to the existing materials
to make the database of activitie®re extensive. Of course, there is already quite a lot of
material but in order to keep improving the course everyone should always be critical of the
material and discuss when something needs to be changed. Th8latkinoard will help

with this & this is the source of all materials and whetragner has found something
interesting it can be put up here for @hlinersto see. The maiBlackboard will therefore

also improve communication betweeifferenttrainers.

Another important changs thatthe set gramman the cairse has beemoved to the
optional sectiorandimporiant aspects sucts,deedback givingand pronunciation hae been
added Theotherpoints | added are mainly politeness (cultural awareness) and pronunciation.
The coursebecamemore flexible bythe addition of the sectionQuestion Tme. | hope this
section will grow out to benore than aliscussion of grammadaut this remains to be seen as |
did not have a possibility to test this.

| do, however, have some doubts about the speed of the course and some of the
materials designed. My main weaksessa Language for Specific Purposes trainer and as a
course developer at present is that | have hardly any experience in front of a class. | therefore
have no idea whether all activities | desigmezlid work or not. It is a shame that there was
no &QClooosm Engli shé c¢class when | was devel op
materials could have been tested and | would have been able to discuss the materials with the
teachesstudentsnstead of asking for their opinion through an online form.

Overall, I hope the course will be improved over time and will keep developing. When
the course is taught more often the needs of the students and the activities that work well will
become cler. It is important to keep reviewing the course and handing out the questionnaire
(or another oneat the endf each course to see what aspects work well and what should be
improved. Because the course is very flexible it is different for each sehddbr each group
of teacherstudentsand | think that this kind of tailemade/adjustable course is appropriate

for such a potentially diverse group of learners.
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Appendi x A: Outline course planning O6Classro
C.E. Session 2
Warmup: dictionary definition crossword (Book: Top class Activities 47)

Homework follow-up
w Atrticle 8 look at new vocabulary arising followed by discussion of
contents in small groups
w PCE Unit 1A Compare your highlighted phrases with your partner
w Grammar ex. B any problems or questions (optional Do 1.2)
w P | FO6 mpare words onopr list to partners

Mini-l esson: &l ntroducing your subjectéo I n sn
Prior to starting discuss peer feedback aspects: grammar use / vocabulary/ pronunciation/
strategies/ classroom English / fluency

PCE page 18 Siteddres® ask them before next lesson to set up access and print out all
tasks + answers
*Use print out of one activity 1 to introduce these extra practice tasks

Grammar- briefly introduce simple past * talk about your own past history /CV in pairs

PCE Unit 18 page 7 discuss 2 & _
Look at pages 16 16 Instructions page 16 + Do activity 1
*extra activities if time

Set Homework:
w Grammar exercise@ simple past (mark own efforts see answer key

in file)
PCE sited Print out all tasks with answeds do Unit 1 exercise 1 & 2
Prepare a miriesson Prepare a lesson in your subject area usirg non
verbal communications
w PCE Unit 1B and 1 C highlight:l 10 useful CE phrases from each

section
w PIF Update your wordlist

€ €
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Appendi x A: Out IGlnaes scroawam eE mpd lainsnh & gwede kK 2
C.E. session 3

Warmup: Biographies (Grammar Games and activities book Act. 41) Information exchange
ask and answerusing simple past and open questions

Homework follow up:

| Grammar B simple past
*Talk about your CMn pairs if not done in session 2

1 PCE Phrases extracted from Unit 1B anddl@ompare with your phrases

1 PCE site exercises 1 (vocabulary) & 2 (prepositions) Check carried out and if
any queries

PCE sited Unit 1- Look at exercise 3 'Phrasal verbs'anthptete in pairs PCE Classroom
Essentials page 15 'Giving Instructions' Read and discuss Grammaworkshop modal
verbs range and use

Mini-lesson: work in small groups. Teach your rvanbal based + 5 minute lesson in your
subject area

*PCE Unit 1 'Chssroom scenarios' exercise 1 page 18 (see answer key)
*PCE audio page 22 (CD Rom back of from book) do 3. word stress activity 1.7
* PCE Ib page 7 Discuss points 2 & 7 in pairs

Set homework:

1 Read /finish reading PCE 'Classroom Essentials' pagels/15
Grammar survey 8 Present perfect (see answer key in file)
Prepare a miriesson using instructions
PCE Unit 2Ad highlight £ 10 useful classroom English phrases
PCE audio practice pages-23 set
Up-date your PIF

=A =4 =4 4 -4
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Appendix B: Full reports of ietrviews with stakeholders

Meeting with Sylvia van der Weerden (manager foreign languages) + Gonny van Hal (course

coordinator):
I n this conversation I was first i ntroduced
Englishbo. I n thss atsostdi meesised whaw Radbou

case, Ms van der Weerden and Ms van Hal, expected the new course to be like. Therefore this
is where my Needs analysis starts.

During a meeting with Efuffic, Ms van der Weerden and Ms van Hal duat advice
to i mprove and restyle their current cour s
Bilingual education has changed and the representatives freNutie felt that the current
course and its title ACI as sthisdieldnTh&ref thatthdr 0 di c
course needed a restyling and advised that the term CLIL needed to be more prominently
visible in the course description and outline.

| asked them in what other ways they would want me to improve the course and Ms
van derWeerden and Ms van Hal themselves especially stressed the need for a digitalisation
of the course. The current course involves a paper reader and they would prefer to have this
digitalised via Blackboard. Also, the course does not seem to have a stamdaad ds the
teachers in the course make their own schedule and programme. This can be considered a
good thing because the schedule can be adapted to the specific group but it is also time

consuming and dependent on the skills and expertise of the tedthercourse.

Meeting with Ms Gonny van Hal (course coordi

| prepared myself for this meeting by analysing the syllabus and the materials in the
current course. Ms van Hal has mentioned in previous meetingthéhalass should not be
focused on grammar. However, | noticed from the materials she gave me prior to this meeting
that there are quite some materials that focus on grammar. | asked her why this is the case as |
think when the group is at a B2 level oetREFRscale the level of grammar should already
be at a higher level than is taught at present. At CleW8® B2 students still need to master
certain grammapoints but the course should not have to deal with the simple present or
present perfect, whichh does now. Ms van Hal gave as a reason for this that most student
teachers actually want to have more grammar incorporated in the course. Most students have
not had explicit grammar instruction for years and have lost the explicit knowledge necessary

for giving feedback. The terms are not familiar anymore and although they can still produce
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grammatical correct sentences the reasoning behind the grammar points is for most students
difficult. The studenteachers therefore have problems with giving explidammar feedback

to their pupils. For example, when a student makes a mistake in English the teacher would
want to respond in the correct manner and would want to tell the student in which area the
problem lies. Of course, a content lesson should notintwra complete English lesson but a
teacher should be able to identify a problem in the foreign language and give the student
feedback. This links to something else | asked Ms van Hal in this meeting. | noticed no
exercises and talking points on giviregtiback and | asked whether this is not present in the
course or whether this is something missing from the current syllabus. Ms van Hal said that
feedback giving is missing from the course and but she does say that this something that
should be added.

Another question | asked was how pronunciation and fluency were practiced in the
course. Ms van Hal responds that there is no explicit pronunciation and fluency teaching in
the course. She says that pronunciation is dealt with between the lines but mané expl
instruction is something that could potentially be added. Fluency improves during the
activities in the course and this works fine.

During our conversation Ms van Hal mentions that the level of English of some of the
students is sometimes lower th#re required CEFR B2 level, she mentions that this is
sometimes problematic because the teacher would have to focus more on grammar and
vocabulary in that case. Ms van Hal also remarks that the level inside a group and between
groups can vary and that thegve rarely refused a studdgaticher based on their level of
English.

Talk with trainer Ms Lorraine Faulds

The meeting | had with Ms Lorraine Faulds was only a brief one so | asked her only what she
feels is the main problem in the course and how Isimg4g this could be best improved. The
main problem for Ms Faulds is that the course is incoherent. She suggested that there needs to
be one subject for each lesson and that the grammar and vocabulary needs to be adapted to
that. She felt as if the warmeractivities and grammar points were not connected to each
other.

She also suggested first letting the students identify the gaps in their knowledge. She
says that this could be done in the warmers for example. In this way the students will

recognise thizthey lack certain knowledge and that in order to be successful teachers they will
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have to know more about this subject. By noticing this they will be motivated more to learn

about a certain subject, Ms Faulds says.

Meeting with trainer Ms Hilary Phil®

| asked Ms Philips several questions and | made an overview of the questions and

answers which can be seen below.

How many weeks should | aim for? What is the usual amount of time?

This depends a lot on what the school wants and how much money tlegyHiavy

says. The ideal amount is 24 weeks but 20 is also very common. She thinks the usual
amount is approximately 16 weeks.

What is the usual amount of students?

Ideally, there will be not more than 12 students in a group. This again depends on the
school. The absolute maximum would be 14.

What is the usual level of the students?

The usual level of the students is B2 but it sometimes is the case that some students
have a lower level. This is usually not a problem they can tag along and learn a lot in
this course.

How do you start a course? What do your preparations look like?

Hilary tells me she has given this course for 16 years now and that she does not need a
lot of preparations anymore. She goes over her notes. She does tell me that for a new
teache this would be a tremendous amount of work as you need to tap into the needs
of the students and this is very difficult. She also mentions that the book is difficult to
grasp at first and this needs some getting used to (which | agree on completely).

What do you think is the best way to teach grammar in the course?

She thinks that grammar should not be a focus point in the course and she usually does
not teach it explicitly. Again, she tries to tap into the needs of the students and discuss
the grammar pats that go wrong and that are asked questions about.

What do you think is the best way to teach vocabulary in the course?

She lets her students create PIFs and stresses that it is most important to add

vocabul ary to the st uad eftheirdpassive eocabwaey. So,0 c a b L

activities to let them use their PIFs are always good!
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What do you think of the way in which grammar is taught now and what can be
improved?

Good, itdés connected to the course mater.
How do you usuallyuse the Classroom activities and games page in the reader or

do you not use it at all?

Hilary says she normally uses it as a reference page for the students. She asks them to
prepare their own warmer and the classroom games page are a good place for them
start.

The classroom activities she uses in class. She says that to someone who has never
taught the class these activities may seem rather random but she knows when to do
these and how they actually connect to the course book very well.

Do you usualy give homework? What is your experience with giving homework?

She does give homework which is usually individual and usually consists of grammar
and vocabulary points.

What do you think of the programme schedule now?

The programme schedule which @min the reader is a short one (actually too short).

She thinks in essence it is good but that maybe for outsiders (like myself) it will seem
bitty although, in her classes it actually connects well.

What do you miss in aids when giving the course?

Hilary says that she actually does miss a Blackboard page to put on the homework and
put up the materials to be used in class. | asked her what she thinks of PowerPoint
presentations as an aid in the class. She does not see the point of PowerPoint as the
class changes so much. Although she would like to have a PowerPoint for the practical
stuff in the first class.

What kind of feedback do the students normally give on the course?

They used to comment that they would like some more grammar in the courge. Sinc
they started stressing at the beginning of every course that the course is definitely not a
grammar course they do not get this feedback anymore.

Hilary says that the students give positive feedback about thelesguns in each

class so she would deitely recommend keeping those in.

What do you think of the trial lessons? Useful?

They are very useful but not doable if there is not a lot of time. It depends on the

group size as well if this is useful.
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- To me, the pace of the course seemed rathepwl is this actually the case or not?
At first she looked at the first session and she agreed with me but when she started
really looking she says that it is actually a 2 hour class. So no she does not think the
pace is slow or should be faster. Again, ttepends very much on the group.

The most important and useful points that came up during our conversation:

Everything is more connected than it seems at first sight.
6Language to think abouté (a section in
the knowledge of the student or as review at the end of the section.
Mini-lessons are useful!
Teacher should talk as little as possible; let the students do the talking.
PIFs A stimulate students to move their words from their passive vocabulary into
their active vocabulary.
PIFs are created by brainstorming about a certain subject.

1 Hilary mentioned to add pointers between sessions to see how they connect to make it
more logical.

1 It became clear that Hilary thinks it is very difficult to make a standatithe of the
course because it differs per group. It depends on the size of the group, how many
hours they have and the subject most of the students teach.
Hilary mentioned that the students like to talk about the discussion points in CE.
The warmer isactually connected to the unit. It would be good to make this more
explicit.

91 Blackboard is an important pointer.
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Appendix C: Questionnair@revioustakerso f t he cour se 6Cl assroom

Enquéte "Classroom English" Radboud In'to Langsage
Beste (ex-)deelnemer aan de cursus 'Classroom English' van Radboud In'to Languages,

Hartelijk dank dat u de moeite heeft genomen om op de link te klikken!

Ik (Fleur Janssen) ben de cursus 'Classroom English' aan het evalueren en stel daarbij uw
feedbackzeer op prijs.

Vult u rustig de vragen in. Het invullen van de vragenlijst zal niet langer duren dan 10
minuten! Alvast hartelijk dank voor uw medewerking!

*Required

1. Hoe lang geleden heeft u de cursus 'Classroom English' gevolgd?
Net afgerond (mindedan een half jaar)

ongeveer een half jaar

ongeveer een jaar ongeveer twee jaar

2. Geeft u op het moment les in het Engels?
Ja Nee

3. Op welke school geeft u les? *

4. Wat vindt u van het niveau van de cursus 'Classroom English?’
Heel erg makkelijk

Makkelijk

Goed

Moeilijk

Heel erg moeilijk

5. Ik vind de manier waarop grammatica wordt behandeld:

Fijn

Other:

6. Ik vind de manier waarop woordenschat wordt behandeld: * Mark only one oval.
Fijn

Other:

7. Mijn zelfvertrouwen wanneer ik Engels spregka de cursus 'Classroom English':
Verbeterd

Hetzelfde gebleven
Verminderd
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8. Mijn zelfvertrouwen wanneer ik Engels schrijf is na de cursus 'Classroom English': *
Verbeterd

Hetzelfde gebleven

Verminderd

9. De hoeveelheid huiswerk die gegeven wmidd ik:
te weinig

goed

te veel

Other:

10. Ik vond het vervelend om huiswerk te maken voor de cursus 'Classroom English’. *
Ja

Nee

Other:

11. Wat vond u van het lesboek dat gebruikt werd in de cursus?
Nuttig
Other:

12. Nadat de cursus afgelopems heb ik heb het lesboek nog wel eens gebruikt als
naslagwerk: *

Eens
Oneams
Other
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Appendix D: First draft syllabus week 2 and 3

CLIL i session week 2

Subject of this weekEveryday classroom routines: beginning the lesson

This week tle students will learn how to start a class

T

= =4 4 A

Structure of todayds cl ass
Warmer

Theory: sentences

Homework last time

Exercises/activities course book/reader.

Outline of session:

Warmer: introduction to the subject. Maybe start the class in a funny way.rdbw
to start the class and let the students give feedback.

Mini -lesson:getting used to the concept?

Course book/Readeii Exercises and Activities- do one or two activities in the
Course book or one or more of the exercises in the course file (mathaose by the
teacher).

Questiontime! Grammar subjects that came up during chassee file on
Blackboard for power points on grammar points.

Homework i PIF + mark sentences in course book
Prepareminl esson: on this weekos subject
Grammali what cane up during class/ your own weaknesses.
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CLIL i session week 3
Subject of this weekEveryday classroom routines: running the lesson

This week the students will leahow to run a class

f Structure of todayods cl ass
Warmer
Theory: sentenceslifferent ways to say the same thing.
Homework last time
Exercises/activities course book/reader.

= =4 =4 A

Outline of session:
- Warmer: introduction to the subject.

- Mini -lesson:starting a lesson

Changeover to this weekO0s subject. Discus
- Course bak/Readeri Exercises and Activities- do one or two activities in the

Course book or one or more of the exercises in the course file (pick and choose by the

teacher).

- Questionttime! Grammar subjects that came up during chassee file on
Blackboard fopower points on grammar points.

- Homework i PIF + mark sentences in course book
Prepareminl esson: on this weekos subject
Grammalii what came up during class/ your own weaknesses.
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Appendix E: Materials

The materials are presented per wddie order of the materials will be:

T
T
)l
)l

Warmer
Activities
PowerPoint

Handout

Othermaterials that are present ¢re tUSBstick are:

Grammar sirvey & Key

Radboud Grammar Readd pages oframmatical fill inexercises and explanation
Powerpointdased on the Grammar Reader

Course overview

Additional information fortrainers and teachatudentsconsistingof: a file of typical
pupil larguage, games in class, evaluation fonmi-lessongthe same as the form
on page225+226), a list ofclassrom vocabulary &s inspiation for the FFs),
Background reddg.
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Week 1i Introduction

1.

1.

2.

Warmer
Warmeri max. 10 minutes each

~ ~

Alntroduction to teacher. i
Preparation: find pictures that describe yourself (teacher) and add tbehe hand
out in the prirtouts folder. Make sure not all pictures are very straightforward; to
make sure the students have something to discuss.

Explanation. A On this paper you will find
pictures withyourneigb our and see what you can
Ending: Discuss what they think they now know about you and correct when

necessary. You do not have to discuss all pictures just the ones you find particularly

interesting or the ones the students have questbout.

Al ntroduct i o(onlyapplicablawhbn they do rot all know each other)
Preparation: none

Explanation: fiNow, find someone you do not
three things you have in common! o
Ending: Let them share thilaree things they have in common and discuss.

Warmer 2i approx. 5 mirt.

This warmer should be done after the introduction to the course and the teacher.
Discuss in class whether the following expressions are correct.

" Put your finger up?'

'‘Make yair homework'

" Write on the backside'

6May | hel p?b5d

O6How are you going?b

Activities
Activity T approx. 10 minutes

Preparation: none
Explanation: Read the interview with Loes ColemalCLIL in the Netherlands.
Ending: What are your opinions on the thgshe says? Do you agree?

Activity T approx. 10 minutes

Preparation: none
Explanation. A Look at page 2 of yo

u
think about. Di scuss points 4, 5, and

4: Can you spell your name in Histp?

Kknow
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5: Can you explain the timetable for your classes?

6: How do you call the roll or take the register?

Teacher should walk around and see what the students are struggling with and observe
the language they are using.

Ending: Discuss the points briefin class.

Activity T approx. 10 minutes

Preparation: none

Explanation. A Look at page 2 of your course boo
do not know but would |ike to use. o
AAfter youbve done this discuexglainttohe phr as
your partner why you would want to use this particular phrase and how do you plan on
using these phrases. o

Ending: Discuss in class how they can incorporate these phrases into their active
vocabulary.

For example: by each week sticking a notéha few of the phrases on your desk.

Or try to imagine beforehand when you would like to use this phrase and actually try

to use it at that point. For example, when starting a lesson, or ending a lesson or when
telling your students what to do.

Activity , par en ti@pgproxq L0ensntitdso n s

Preparation: none

Explanation: Look at the questions on the handout. How would you answer these
guestions if a parent/student would ask this to you?

Ending: Discuss the answers in class. What should you delfrOT say?

Activity T approx. 10 minutes

Preparation: none

Explanation: How would you go about learning new vocabulary?
Set a goal,

write them down,

give them some context,

draw pictures,

join 6word of the daybo,

English word puzzles.

Discuss vinat goal you find doable with your partner and what you plan to do to reach
this goal.

Ending: Discuss the outcomes of the discussion briefly in class.
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¢

Essentials in Content and Language
Integrated Learning

v ?.- \;‘ﬂ l‘ !yc
= B !

Radboud Languages

Welcome!

Name of teacher
Subject of this week: introduction to course,
general discussion of CLIL and bilingual

education

Radboud Languages
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Class overview

Warmer

Explanation of course/Blackboard

Exercises

Self-study (Vocabulary & Grammar)
* Personal Idiom File

Question time

Radboud Languages

Warmer - Picture guessing

Look at the handout

Remember talk to each other in ENGLISH.
What do you think these pictures mean? What
do they tell you about your teacher?

How about you?

Find three things you have in common with your
partner and share them with the class.

Radboud Languages
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Warmer — Correct phrases

Are these phrases correct?
* "Put your finger up?"
* 'Make your homework'
* ' Write on the backside’
* ‘May | help?’

* ‘How are you going?’

Radboud Languages

Introduction to Course

12-16 weeks

Day, time

Contact information teacher
Coursebook: Practical Classroom English

Blackboard page: log-in +
materials/handouts/extra materials

Absent? Look at Blackboard to catch up.

Radboud Languages
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Set-up course

Every week = different subject
* Warmer
* Mini-lesson
* Exercises and Activities
* Question time!

* Self-study

Radboud (¥ Languages

Background CLIL

* 130 Schools in the Netherlands
* 120 VWO/ 51 HAVO and 26 VMBO
* English/Dutch and German/Dutch

* TTO started in the Netherlands in 1991 with 3
schools

* Content and language integrated learning
(CLIL)

* What does it mean?

* Learning content through an additional
language

* Language immersion

Radboud Languages
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In this course you will learn:

Content and Language Integrated Learning Skills:

* General classroom vocabulary/ Subject specific
vocabulary

*Fluency and confidence while talking and teaching
in English

* General language skills (Grammar, pronunciation,
fluency)

* Giving feedback on the language of your pupils

* Helping your pupils learn the second language

Radboud Languages

Activity - Coursebook

Unit 1A: Everyday classroom routines: running
the lesson

Highlight the sentences you do not know but
would like to use.

Discuss these sentences with your partner
* Why do you like the sentence?
* How do you plan on using them?

Radboud Languages
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Activity - Discussion of CLIL

Page 2 of your coursebook
“Points to think and talk about”

Discuss points 4/5/6
If time discuss 7 & 8

Radboud Languages

Activity — Vocabulary in use 1

How to learn new vocabulary
* Set a goal
* Write them down!
* Give the words some context! (Draw pictures)
* “Word of the Day”
* English word puzzles
Discuss your goal and how you will go about learning
vocabulary with your partner

Radboud Languages
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Activity - Parents’ questions

Look at the questions on the hand-out. Discuss
with your partner how you would respond to
these questions.

Radboud Languages

Question time

Grammar
Vocabulary

General questions?

Radboud Languages
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Self-study

Register on PCE website

Figure out how Blackboard works
Vocabulary (PIF)

Grammar (Blackboard/PCE Website)
Highlight phrases in PCE

Read about CLIL (Blackboard/Online)

Radboud Languages
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Week 1i Activity, handouti TTO
parents questian

TTO Parentso
Think carefully how best to respond:

How, when and why did Hingual schools
start in the Netherlands?

Why does the Hiingual stream only last
three/four years?

What is the concept behind-logual
education?

Does the blingual stream cost the parents
more? If so, why? How much does it cost?

How can the students possibly learn as much
knowledge when taught in English?

Are there any biingual schools in other
languagues in the Netherlands?

Why aren’t all teacher sative speakers?

How can the contents of the lessons be of
the same level in English as they are in Dutch?

My child says that the teacher(s) sometimes
makes mistakes in the classroom.

| can’t help my child with his homework if it
is in English, as tan’t undertand it either.
Help!

Janssen 4140061

Questions

| found a mistake in a worksheet. How can

that be allowed to happen?

In what languages are the final exams? Why?

Do students reach the same end level in all
subjects in the TWVO as in the VWO?

What extra galifications or training, if any, do
the teachers that teach in thdibgual stream
have?

Why do students only reach newtive level
in English in the end?

Is it true that only the eleite few cando - bi
lingual education?

Is there bilingud education available at other
levels besides VWO?

Does everyone have the ability to be
bi-lingual?

Do all the teachers speak perfect English?
If not, why not?

Are all pupil’s mistakes corrected?
If not, why not?
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Week 1 Warmer, handout Teacher handout
Radboud
in’to

Languages

rele S &
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Week 1i Activity, handouti CLIL in the Netherlands

Type:Article

Loes Coleman was one of the first people involved in setting up a system
of training for siject teachers working through the medium of English as
a foreign language in the Netherlands. Here, Loes talks to Keith Kelly
about her background

and work in CLIL.

Tell us who you are and what you
do.

My official title is Coordinator of
CLIL Teacher Taining at
Radboud indto
University Language Centre for
the University of Nijmegen,
where | promote courses to
schools where bilingual teachin
or CLIL teaching is on the
curriculum.

You do other things besides
CLIL, don't you?

Until two yeas ago | was
manager of the entire foreign
language section and | still advi
and support the present manag
| advise students on their
language study options and | also
do some teaching.

How and when did you become involved in CLIL?

About 20 years agd.was working at the University Language Centre and also working in the
Department of Applied Linguistics and we heard about this new development in educatiornjtCLIL
was call ed O0bi |-amgbecre inteeester.H found dut thatheesrwere looking

for a course to become CLIL teachers, so | set one up and taught it in schools in Rotterdam and
Arnhem, which were among the first schools in the Netherlands to do CLIL.

Are there schools that have much more CLIL than others? Do you hawehools, for example,

that have entire subject departments who teach through English?

No, all the schools work more or less according to the same principle, they all teach half of the
curriculum in English and the other half in Dutch, and it varies froan teeyear. So, within a school
there will be people, for example, from the History department that are working in the English stream
and people from the same department working in the Dutch stream.

How do they divide that? Do they split the curriculum inhalf or are there overlaps?

They either do it in English or in Dutch. If a child is in the CLIL stream, he or she will get taught in
English for the first three or four years and if the child is not in the CLIL stream, he or she will get it
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taught in DutchSo, we don't split up the subjects, we split up the children.

The school decides on the curriculum according to certain guidelines. You have to have so many
subjects within the humanities area and within science, but there is an element of choice in the
schools. They then teach it for three or four years depending on the level and then go back to Dutch
because the finals are in Dutch. All schools do that.

What are the main problems and challenges for you personally in your work?

At the moment it's the wézer! But seriously, working with CLIL teachers is wonderful as most of

them are extremely motivated and often say to us that this is a really good course. It's improving their
English and teaching them the didactics of teaching in another languagetForais ner s it 6 s e a
the teachers that have to do the work.

Do Dutch teachers get paid more for taking on CLIL?

No. It varies from school to school how teachers are compensated. The CLIL course is always paid
for, of course, but some schools only c@mgate teachers for half of the time they have to invest in
CLIL. Some schools give a form of bonus when teachers pass a language exam and trips for training
in England are paid, but most teachers don't get paid and just see it as an opportunity Somabfes
development.

Can you tell us a bit about your system for qualifications and recognition for CLIL schools?

What level must school teachers reach in order to meet the standards for recognition as a TTO

or bilingual school?

The level the schools havetdhemselves is minimum B2, but in practice schools go to C1, and often
C2. Teachers will often come back to do a proficiency course after having done an advanced course.
TTO schools are given a couple of years to find their feet, and teams of inspentersound to talk

to staff, students and parents. If they pass they are given ‘junior CLIL school' level, then a couple of
years later the inspectors will return and, if all goes well, the school will receive recognition as a
'senior CLIL school'.

They abko have to do things such as develop the European dimension in their school. They have to deal
with the topic of internationalization and European citizenship, which is something that we as a
language institute have nothing to do with, but is part of tté €ertificate.

Can you tell us something about resourcing? Are there Englismedium coursebooks?

One of the trends is that Dutch coursebooks are being translated. The curriculum is exactly the same as
in the Dutch stream, which is what schools seem t.wend at least they are professionally

translated so that it fits the curriculum. It's not an ideal situation but | can see the logic as children may
switch from stream to stream, and the final exams are in Dutch. At least the teachers themselves are no
longer doing the translating.

What do the Dutch people think and say about CLIL in the Netherlands?

The media coverage is fairly positive, after all English is part of mainstream policy. | think that when
TTO started the feeling was that it was elitist, #hat is no longer the case and it's moved down to the
lower streams within the schools.

What do you see as the future for Dutch CLIL?

It will only go on expanding. It started off at the top of the school system, at the grammar school level.
It moved dowrto preparation for children for higher vocational education and it's moved down further
to the lowest streams within the comprehensive system which is preparing children for #eseium
vocational education. It will continue moving throughout the edoicatisystem as it has into primary

and infant school in recent years.
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Week 2i Classroom routines, beginning the lesson

1. Warmer
Warmer, 3 phrasdsmax. 10 minutes

Preparation: None

Explanation: Choose three phrases you highlighted in the PCE bookogd some

additional context to them in order to illustrate how you would potentially use these phrases in
class. What kind of situations would require you using these phrases

Ending: Discuss with you partner

Warmer, Biographies max. 10 minutes
Preparation: Copy and cut out the handouts for Student A and Student B

Explanation: Divide the class into paifisA and B. Give each student a copy of the

appropriate handout. They sit facing each other, making sure that their handout is hidden from
their partner.

Students A and B have to ask each other questions in order to find out the missing
information.

Set a definite time limit and stop the students at the end of it.

Ending: In the end they compare handouts to see how well they have done.

2. Activities

Activity, CPE p. 18 Rolelay no. 1, 2, 3 approx. 10 minutes
Preparation: none
Explanation: Turn to page 18 of your textbooks and team up in threes. Each one of you
chooses a situation which s/he is going to perform. The other two respond asiétbey
students.
Teacher should walk past the various groups and help where necessary.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity T approx. 10 minutes

Preparation: none

Explanation: Turn to pag 18 of your CPE course book. Read exercise 2. A and perform this
rolepl ay activity together with a partner. You
Do not just |list the phrases you would use b
and telling your students what to do.

Teacher should walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and discuss the general
difficulties with this exercise.

C
L
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Activity, Foreigner talk approx. 10 minutes
Preparation: none
Explanation: Find another partner. Pretend as if one of you is a foreigner who is very
interested in the Dutch educational system. Explain the system to the foreigner in good and
understandable English. Donotforget o i ncl ude CLI L and bilingue
finished you switch sides.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Vocab in Use 4 approx. 10 minutes

Preparation: none

Explanation: Remember how to learn new vocabulary?

Have you set a goal?

Do you think the goal is doable?

What new words have you learned already?

I n what way do you try to use the words youo\
Ending: Discuss the outcomes of the discussion briefly in class

Activity, History, your own past approx. 10 minutes

Preparation: none

Explanation: Team up in pairs and talk to each other about your history/ your CV. Answer
guestions such as what have you done in the past? Where did you study? What is ydur subjec
of expertise? Why did you choose this? Etc.

Teacher should walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and discuss this exercise
in general.
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Essentials in Content and Language
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Radboud Languages

Welcome!

Subject of this week: Classroom essentials:
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Class overview

Warmer

Discuss Mini-lesson

Exercises & Activities

Question time

Self-study (Vocabulary & Grammar)
Today’s subject

Radboud Languages

Warmer - Phrases

Choose 3 phrases you highlighted in the PCE
book.

Try to add some contextin order to illustrate
their use in the classroom.

Discuss the outcome with your partner.

Radboud Languages
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Warmer - Biographies

Look at the handout

Work together with a partner to fill the gaps in
tne story by asking each other questions about
the text.

Do not compare your texts until you think you
have found all the answers.

Radboud Languages

Mini-lesson

Look at hand-out “Feedback forms”

Discuss what you think is the most important to
get feedback on.

How would you prepare for these mini-lessons?

Radboud Languages
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Today’s subject: Beginning the Lesson

Turn to page 2 of your textbooks.

Discuss points 1 — 8 in groups of three

Do you all agree?

Radboud Languages

Activity — Vocabulary in use 2

Remember how to learn new vocabulary?
* Have you set a goal?
* Do you think the goal is doable?
* What new words have you learned already?
* In what way do you try to use the words you’ve learned?

Discuss

Radboud Languages
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Activity - PCE

Team up with a partner

Do exercise 2 scenario A on page 18.

Radboud Languages

Activity - PCE

Find another partner!

Do the Role-play exercise 3 on page 18 in turns.

Start with 1, 2, and 3

Radboud Languages
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Activity — History

Team up in pairs!

Talk to each other about your past experiences/
your CV

What have you done in the past?
Where did you study? Etc.

Work experience?

Radboud Languages

Activity — Foreigner Talk

Find another partner

Explain the Dutch educational system (including
the use of TTO schools) to your partner as if you

were talking to a foreigner.

Radboud Languages
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Question time

Grammar
Vocabulary

General questions?

Radboud Languages

Self-study

Vocabulary (PIF + remember your goal!)
Grammar
Look over sentencesin PCE

Prepare Mini-lesson on today’s subject

Radboud Languages
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4. Handout

None for this week



Janssen 41400618

Week 3 Everyday classroom routines: running the lesson

1. Warmer
Warmer, Get in Liné max. 10 minutes

Preparation: none

Explanation: Divide the class into 2 groups of each 4 or 5 students, One droufu g0

outside the classroom and get into line according to e.g. a physical characteristic, such as age,
shoe size, or a ngphysical characteristic, e.g. the distance they live from work. The group

that stays behind in class thinks of questions toleskthers. They have a maximum of 10

yes/no questions they can ask.

In turns members of the group have to ask the other group yes/no questions to find out why
they are standing in that particular order.

Then the other group has to do the same.

Ending: -

2. Activities

Activity, CPE p. 18 Roleplay no. 4, 5, 6 approx. 10 minutes
Preparation: none
Explanation: Turn to page 18 of your textbooks and team up in threes. Each one of you
chooses a situation which s/he is going to perform. The other two respdidegswere
students.
Teacher should walk past the various groups and help where necessary.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, CPE p. 18, B approx. 10 minutes

Preparation: none

Explanation: Turn to page 18 of your CPE course book. Read exercise 2. B and perform this
roepl ay activity together with a partner. You
Do not just list the phrases tsidewounctasstoam use b
and telling your students what to do.

Teacher should walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and discuss the general
difficulties with this exercise.

C
L

Activity, CPE p. 19 exercise 4; 1 and 4pprox. 10 minutes
Preparation: none
Explanation: Turn to page 19 of your textbooks and team up in twos. Each one of you
chooses a situation which s/he is going to perform. The other one responds as if s/he were the
student.
Try to use the phrases you highlighted in the textbook.
Teacher should walk past the various groups and help where necessary.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Living in the present approx. 10 minutes
Preparation: none
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Explanation: Talk with your partner about your present situation. Where do you live? How
long have you lived there? Do you plan on moving sometime in the future?

What do you teach? Have you always wantegkach this subject? Etc.

Teacher should walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Politenesd approx. 20 minutes
Preparation: none
Explanation: In class, discuss the concept op politeness inside and outside the classroom.
Together answer questions such as, Is politeness culture related? Dutch directness? English
sugarcoating? Difference in English/Dutch use of please?
Then togethewith a partner come up with the right way to respond to the situations listed on
the powerpoint/below:
. Your student gives you a card for your birthday.
. Your colleague tells you your new shoes look really cool.
. You want someone to pass you a,peich is at the far end of the table.
. You have the hiccups during a lesson.
. You see your student trip and fall.
You accidentally spill someoneds water.
. You have to squeeze between two people having a conversation, to get through the corridor
8. You have to yawn when you are listening to your student tell you about the parts he found
difficult in his homework.
9. You accidentally step on someoneb6s toe.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

No ok, wWwN PP
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3. PowerPoint
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Welcome!

Subject of this week: Classroom essentials:
Running the lesson
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Class overview

Warmer

Mini-lesson
Exercises & Activities
Question time

Self-study (Vocabulary & Grammar)

Radboud Languages

Warmer

Get into line.

Get into groups of 4/5 students. One of the
groups goes outside the classroom

Think of an order to stand in following a
particular reason e.g. age, height or hair colour.

The other group comes in again and asks
questions to find the reason why they are
standing in that particular order.

Radboud Languages
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Mini-lesson

In groups of 3/4 perform your mini-lesson

Give each other feedback using the feedback
form.

Take a minute to write down the feedback you
receive and turn this feedback into learning
goals.

Radboud Languages

Today’s subject: Running the Lesson

Turn to page 7 of your textbooks.

Discuss points 1, 2, 6, and 7 in groups of three

Do you all agree?

Radboud Languages
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Activity — Running the lesson

PCE page 19 exercise 4

Look at the actions and samples sentences and think
of what kind of language you would use to achieve
these actions.

Now perform situations 1 and 4 to your partner.

Radboud Languages

Activity - PCE

Team up with a partner
Classroom scenario

P. 18 exercise 2 scenario B

Radboud Languages
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Activity - PCE

Team up with your partner
Role-play
PCE p. 18 no. 4, 5, and 6 in turns.

Radboud Languages

Activity — Present

Talk with your partner about your present life
* Where do you live?
* What do you teach?
* Hobbies?

* Etc.

Radboud Languages
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Activity — Politeness 1

Is politeness culture related?
Dutch directness?
English sugar-coating?

Difference in English/Dutch use of please?

Radboud (¥ Languages

Activity — Politeness 2

1. Your student gives you a card for your birthday.

2. Your colleague tells you your new shoes look really
cool.

3. You want someone to pass you a pen, which is at the
far end of the table.

4. You have the hiccups during a lesson.

5. You see your student trip and fall.

6. You accidentally spill someone’s water.

7.You have to squeeze between two people having a
conversation, to get through the corridor.

8. You have to yawn when you are listening to your
student tell you about the parts he found difficult in his
homework.

9. You accidentally step on someone’s toe.

Radboud Languages



Janssen 4140061006

Question time

Grammar
Vocabulary

General questions?

Radboud Languages

Self-study

Vocabulary (PIF + remember your goal!)
Grammar
Look over/highlight phrases in PCE

Prepare Mini-lesson on today’s subject

Radboud Languages



Janssen 4140061007

4. Handout
None for this week
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Week 4- Everyday classroom routines: ending the lesson

1. Warmer
Warmer, Two truths and a liemax. 10 minutes

Preparation: Think of examples of 2 truths and a lie

Explanation: Make groups of three.

First think of two truths about yourself to tell your fellow students and then come up with a
believable lie to tell along with the two truths.

Tell your two fellow students yourteuths and the lie and let them guess by asking you
guestions which one is the lie and what is the truth.

Ending: Ask whether they all found the lie and if not what did they think was the best lie.
2. Activities
Activity, CPE p. 17 ex 2 Giving instructiai approx. 10 minutes

Preparation: none

Explanation: Turn to page 187 in your textbooks. Read through the theory on giving
instructions and then do exercise 2.

Exercise 2: Go through the phrases in sectidroh page 14 and-+express them, using
different commands and requests. Direct them at your fellow students. Take it in turns to
express different ways of giving the same instruction. Then imagine situations where you
would give instruction.

Ending: Teacher should highlight some good and baduage use and give some general
feedback.

Activity, CPE p. 18 Rolelay no.7, 9, 10 approx. 10 minutes
Preparation: none
Explanation: Turn to page 18 of your textbooks and team up in threes. Each one of you
chooses a situation which s/he is going tdgyen. The other two respond as if they were
students.
Teacher should walk past the various groups and help where necessary.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, CPE p. 2021 ex. 6 A bard gaméd approx. 20 minutes
Preparation: Print handout and bring enough dice and counters
Explanation: Turn to page 2@1 in your textbooks. Read the instruction given in exercise 6.
Exercise 6: the aim of the game is to move from the left hand coluthe right. You roll the
dice and look at the situation in the square with you dice number, in the fitstheftcolumn
and think of a suitable phrase for the situation described.
If your fellow students think the phrase correct you can move youreournthe square.
Keep playing until you reach the right hand column.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, CPE p. 2021 ex. 6 A board gamnieapprox. 20 minutes
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Preparation: Print handut and bring enough dice and counters

Explanation: Think of a fun and creative way to end the class and discuss this with your
fellow students. Think creatively! How could you help your students remember the class.
How would you use this in your own classm?

Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Vocab in usé linking wordsi approx. 10 minutes
Preparation: none
Explanation: Are you still meeting the goal you set for learning vocabeekvl and 27? If not
why not? Should you adjust your goal? What could you do to reach your goal or make vocab
learning more effective?
Activity: Linking words
Look at your PIF
Choose a word and explain this to your partner
Your partner should then choosgther word that matches the word you mentioned in any
way possible.
Be creative, and explain the link and the word itself
Add any words you do not know to your list!
Ending: How many words have you added to your list? Keep up the good work!



Janssen 41400600

3. PowerPoint
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Essentials in Content and Language
Integrated Learning

Radboud Languages

Welcome!

Subject of this week: Classroom essentials:
Ending the lesson
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Class overview

Warmer

Mini-lesson
Exercises & Activities
Question time

Self-study (Vocabulary & Grammar)

Radboud Languages

Warmer

Two truths and a lie
* Tell each other 3 facts about your life

* Make sure one of these 3 facts is actually
UNTRUE

* Let your fellow students guess and ask
questions to find out which one of the facts
is actually a lie.

Radboud Languages
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Mini-lesson

In groups of 3/4 perform your mini-lesson

Give each other feedback using the feedback
form

Take a minute to write down the feedback you
receive and turn this feedback into learning
goals.

Radboud Languages

Today’s subject: Ending the Lesson

Turn to page 11 of your textbooks.

Discuss points 2, 3, 5, 6, 7, and 10 in groups of
three

Do you all agree?

Radboud Languages
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Activity — Giving instructions

PCE exercise 2 page 17

Go through the phrases in section 1-4 on page 14 and re-express them, using different
commands and request. Direct them at your fellow students and imagine a situationin
which you would give such a command.

Radboud Languages

Activity — Discussing

What would be a fun way to end the class.

Think creatively
How would you stimulate your pupils to
remember the class?

How would you use this in your own classroom?

Radboud Languages
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Activity - Boardgame

Turn to page 20-21 of your course book

Roll the dice and perform the act that matches
the number.

Use suitable phrases and correct each other if
mistakes are made.

Radboud Languages

Activity — Role-play

Turn to page 18 of your text books
Exercise 3, role-play

Perform numbers 7, 9, and 10.

Radboud Languages
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Activity — Vocabinuse 1

Are you still meeting the goal you set for
learning vocab?

If not why not?

Should you adjust your goal?

Radboud Languages

Activity — Vocab in use 2

Linking words

* Look at your PIF

* Choose a word and explain this to your
partner

* Your partner should then choose another
word that matches the word you mentioned
in any way possible.

* Be creative, and explain the link and the
word itself

* Add any words you do not know to your list!

Radboud Languages
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Question time

Grammar
Vocabulary

General questions?

Radboud Languages

Self-study

Vocabulary (PIF + remember your goal!)
Grammar
Look over/highlight phrases in PCE

Prepare Mini-lesson on today’s subject

Radboud Languages



Janssen 414006007

4. Handout
None for this week
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Week 5- Involving the learners: getting students to join in

1. Warmer
Warmer, Mystery objedt max. 10 minutes*

Preparation: none

Explanation: Team up with a partner. Both, think of an object in the classroom or an object
that is related to teaching in any way possible.

By asking yes/no questions try to guess the object your fellow student is has in mind.
Switch sides when finished.

Ending: -

2. Activities
Activity, CPE p. 42 ex 1 Asking Questionsapprox. 10 minutes
Preparation: none
Explanation: Turn to page 4@3 of your textbooks and team up in twos. Read through the
theory: asking questions in your textbook and do exercise 1 on page 4
Rephrase and expand the questions in exercise 1.
Teacher should walk past the various groups and help where necessary.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, CPE p. 43 ex 2 Asking Qustions’ approx. 10 minutes
Preparation: none
Explanation: Turn to page 4@3 of your textbooks and team up in twos. Do exercise 2 on
page 43.
Rephrase and expand the questions in exercise 2.
Teacher should walk past the various groups and help wheessary.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, CPE p. 44 ex 3B Classroom Scenargpprox. 10 minutes
Preparation: none
Explanation: Turn to page 44 of your textbooks and team up stvido exercise 3B and
perform this scenario to your partner. When finished, switch but try to use different sentences
and phrases than your partner.
Teacher should walk past the various groups and help where necessary.
Ending: Teacher should highlighbme good and bad language use and give some general
feedback.

Activity, Picture naming approx. 10 minutes
Preparation: Handout
Explanation: This exercise is done in twos. You and your partner should sit opposite from
each other. You both get a stackpaftures. By asking questions and by explaining to each
other try to guess the item that is on your i
card. If you guess correctly you get the picture. The one with the most pictures wins.
Teacher shouldalk past the various groups and help where necessary.
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Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Vocab in Use Phrasek approx. 10 minutes
Preparation: none
Explanation: Make teams of twpeople and together take a look at your PIFs. Think of a
suitable conversation topic and start talking to each other using the words in your PIFs. Try to
use as much vocabulary as possible but make sure to use at least one word of your PIF in
every sentetce.
Teacher should walk past the various groups and help where necessary.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.
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Essentials in Content and Language
Integrated Learning

Radboud Languages

Welcome!

Subject of this week: Involving the learners:
getting the students to join in

Radboud Languages



Janssen 414006171

Class overview

Warmer

Mini-lesson
Exercises & Activities
Question time

Homework (Vocabulary & Grammar)

Radboud Languages

Warmer

Mystery object

* Think of an object in the classroom or an
object that is often used in teaching

4 Bﬁ asking yes/no questions try to guess the
object your fellow student has in mind.

Radboud Languages
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Mini-lesson

In groups of 3/4 perform your mini-lesson

Give each other feedback using the feedback
form

Take a minute to write down the feedback you
receive and turn this feedback into learning
goals.

Radboud Languages

Today’s subject: Involving the
learners

Turn to page 28 of your textbooks.

Discuss points 1, 2, 3, and 8 in groups of three

Do you all agree?

Radboud Languages
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Activity — Asking questions (1)

Turn to page 42 of your textbook.
Exercise 1

Turn the words/phrases into full-sentences.

Radboud Languages

Activity — Asking Questions (2)

P. 43 exercise 2
Rephrase these sentences.

How and when would you use these in your
own classroom?

Radboud Languages
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Activity — Classroom scenario

Turn to page 44 of your course book

Perform the scenario presented in exercise 3B
and give each other feedback.

Ask questions in the appropriate way!

Think about politeness

Radboud Languages

Activity — Vocab in use

Look at your PIFs

Hold a conversation with your partner using one
word of vocabulary in your PIF for every
sentence.

Try to ask as many questions as possible.

Radboud Languages
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Activity — Picture Naming

Team up in twos

Sit opposite from your partner

Look at the pictures you got

Your partner should try to find out what item is

on your card by asking questions.

S/he can ask 3 questions in total and if s/he

ﬁuesses the object on the picture right s/he can
ave the picture.

The one with the most pictures wins.

Radboud Languages

Question time

Grammar
Vocabulary

General questions?

Radboud Languages
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Homework

Vocabulary (PIF + remember your goal!)

Grammar
Look over/highlight phrases in PCE

Prepare Mini-lesson on today’s subject

Radboud Languages
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4. Handout
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Week 6- Involving the learners: classroom etiquette

1. Warmer
Warmer, Pass the Keysmax. 10 minutes

Preparation: none

Explanation: One volunteer stands with his back to the class, the rdst &roup sitin a

circle. The volunteer calls out a letter of the alphabet. A bunch of keys is passed around the
circle until the volunteer says STOP. The person who then has the keys in their hands has to
think of 6 words starting with that letter. In theeantime the keys are being passed around

again. By the time they reach the person who was supposed to call out 6 words, he/she should
have called out 6 words starting with that letter. If not, he/she has to volunteer with his back to
the class.

Ending: -

2. Activities
Activity, CPE p. 44 ex 2 Rephrasin@pprox. 10 minutes

Preparation: None

Explanation: Turn to page 44 of your textbook and do exercise 2. You only need to rephrase
sentences-10.

After you have rephrased them, how would you make thes$enses a bit more polite? When
would you use the polite version?

Teacher should walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, CPE p. 44 EX3 A, D Roleplay - approx. 15 minutes

Preparation: None

Explanation: Look at exercise 3 on page 44 of your textbook. Together with a partner
perform the classroom scenarios A and D.

Teacher should walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, CPE p. 47 ex 2.1 + 2.2 Pronunciatioapprox. 10 minutes

Preparation: None

Explanation: Classroom intonation. Discuss pronunciation in generaht\&fite the things

that usual go wrong when pronouncing English? What is important to remember when
pronouncing English words? What is the main difference between English and Dutch
concerning intonation?

Do exercise 2.1 and 2.2. in your textbook.

Teacher sbuld walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Politeness approx. 10 minutes

Preparation: None



Janssen 414006180

Explanation: Do you remember the wayn which to express politeness we discussed in week
3?

Take a look at your PIFs and try to come up with 10 polite sentences using the words in your
PIFs and the politeness strategies discussed in week 3.

Teacher should walk past the various groups a&fhgl\where necessary.

Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, What should you sayi7approx. 10 minutes

Preparation: Handout

Explanation: This exercise is done in twos. Together withrypartner look at the handout.
What would be the proper way to respond to the events on the handout?

Teacher should walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and give somle genera
feedback.
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Essentials in Content and Language
Integrated Learning

Radboud Languages

Welcome!

Subject of this week: Involving the learners:
Classroom etiquette

Radboud Languages



Class overview

Warmer

Mini-lesson
Exercises & Activities
Question time

Self-study (Vocabulary & Grammar)

Janssen 414006182

Warmer

Pass the keys
Volunteer calls out a letter of the alphabet

A bunch of keys is passed around the circle until the
volunteer says STOP.

The person who then has the keys in their hands has to
think of 6 words starting with that letter

In the meantime the keys are being passed around again
By the time they reach the person who was supposed to
call out 6 words, he/she should have called out 6 words

starting with that letter

If not, he/she has to volunteer with his back to the class

Radboud (¥ Languages

Radboud Languages
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Mini-lesson

In groups of 3/4 perform your mini-lesson

Give each other feedback using the feedback
form.

Take a minute to write down the feedback you

receive and turn this feedback into learning
goals.

Radboud Languages

Today’s subject: Classroom Etiquette

Turn to page 32 of your textbooks.

Discuss points 1, 2, 4, 8, 9, and 10 in groups of
three

Do you all agree?

Radboud Languages



Janssen 414006184

Activity — Rephrasing

Turn to page 44 in your textbook.

Do exercise 2.

When your rephrasing the sentences also think about how to
make them more polite.

You only need to do 1-10

Radboud Languages

Activity — Politeness

Do you remember all the different ways to
express politeness in English?

Use 10 sentences to express politeness using
the vocabulary in your PIF.

Radboud Languages
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Activity — Pronunciation

Classroom intonation.
CPE p. 47 exercise 2.1+ 2.2

What is important when pronouncing English
words?

What’s one of the main differences between
English and Dutch concerning intonation?

Radboud Languages

Activity — What should you say..?

Look at the handout.

What is the proper way to respond when the
events on the handout occur?

Radboud Languages
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Activity — Role-Play

CPE p. 44 exercise 3.

Together with a partner, perform points A and

Radboud Languages

Question time

Grammar
Vocabulary

General questions?

Radboud Languages
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Self-study

Vocabulary (PIF + remember your goal!)

Grammar
Look over/highlight phrases in PCE

Prepare Mini-lesson on today’s subject

Radboud Languages
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4. Handout

WHAT SHOULD YOU SAY...........

........... if someone sneezes?

.......... if you meet someone who has just lost a relative, or friend, through death?
.......... if someone tells you they are engaged to be married?

.......... to someone who is celebrating their birthday ?

......... to the family of the birthday person?

......... when you raise your drink in the air?

........ if you make a sociallymacceptable noise in public?

....... if someone says AHow do you do?0
........ if someone says AHow are you?o0

........ to someone about to sit for an exam?

........ to someone who has just told you that they have failed an exam?

........ if you want to know if it is all right to smoke/open a window/use the phone?

........ if you answer the phone and the caller asks to speak to you?

........ before someone sets off on an overseas trip?

........ to someone leaving on a short trip?

........ before starting to eat a meal?

........ you want them to take what they like (e.g. from a buffet table)?

........ if you dondédt hear what someone says?
........ if you dondét know the spelling of a word or
........ if you have to interruptgomeone?

........ if you open the door and want to let someone through in front of you?
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Week 7- Involving the learners: Confirming and encouraging

1. Warmer

2.

Warmer, Who am I? max. 10 minutes
Preparation: none

Explanation: Team up in threes. ThinK someone famous and keep this person in mind. The
others should ask yes/no questions in order

Ending: -
Activities
Activity, CPE p. 47 ex 2.2, 2.3 Word stresgpprox. 10 minutes

Preparation: None

Explanation: Look at exercise 2.2 and 2.3 on page 47 of your textbook. Together with a
partner look at the sentences and try to pronounce them with the right intonation.

Teacher should walk past the various groups and help where necessary.

Ending: Teacheshould highlight some good and bad language use and give some general
feedback.

Activity, CPE p. 47 ex 2.2, 2.3 Word stresgpprox. 10 minutes

Preparation: None

Explanation: Look at exercise 2.2 and 2.3 on page 47 of your textbook. Together with a
patner look at the sentences and try to pronounce them with the right intonation.

Teacher should walk past the various groups and help where necessary.

Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Problems problemsapprox. 15 minutes
Preparation: None

Explanation: Divide the group into two halves and divide those halves into twos again.

Give one half the handout with problem A and the other the handout with problem B

Look at the problemsrothe handout. Discuss your problem with your partner.

What would you think is the best solution?

Discuss this solution with the whole class.

After that explain the problem and solution to the other group and give each other feedback.

Ending: Teacher shad highlight some good and bad language use and give some general
feedback.

Activity, Tasks- approx. 10 minutes

t
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Preparation: None
Explanation: Turn to page 45 of your textbooks. Divide the class into threes. Look at the

tasks in exercise 5. Do nob dhe exercise but only look at the tasks.
Discuss these with your groupates and later discuss the best answers in class.
Ending: Teacher should highlight some good and bad language use and give some general

feedback.
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3. PowerPoin
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Essentials in Content and Language
Integrated Learning

Radboud Languages

Welcome!

Subject of this week: Involving the learners:
Confirming and Encouraging

Radboud Languages
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Class overview

Warmer

Mini-lesson
Exercises & Activities
Question time

Self-study (Vocabulary & Grammar)

Radboud Languages

Warmer

Who am I?
* Get in groups of 3 people
* All of you think of a famous person

* Ask each other questions to find out who
you’re thinking of

* Encourage each other and try to use the
right wording.

Radboud Languages
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Mini-lesson

In groups of 3/4 perform your mini-lesson

Give each other feedback using the feedback
form

Take a minute to write down the feedback you
receive and turn this feedback into learning
goals.

Radboud Languages

Today’s subject: Confirming and
Encouraging

Turn to page 36 of your textbooks.

Discuss points 1, 2, 4,5, 6, 7, and 8 in groups of
three

Do you all agree?

Radboud Languages
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Activity — Problems, problems

Discuss your problem with your partner
What would you think is the best solution?
Then discuss with your half of the class.

After that explain the problem and solution to the other half of
the class and give each other feedback.

Radboud Languages

Activity — Word stress

Turn to page 47 op CPE

Do exercises 2.2. and 2.3

Radboud Languages
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Activity — Make a List

List five ways to say the answers is right and
after that discuss your list with your partner.

List five ways to say the answer is wrong and
encourage the student to say the answer right.
Discuss your outcome with your partner.

Radboud Languages

Activity —Tasks

Turn to page 45 of your textbooks.
Divide the class into threes.

Look at the tasks in exercise 5 and discuss this
with your partners.

Radboud Languages
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Question time

Grammar
Vocabulary

General questions?

Radboud Languages

Self-study

Vocabulary (PIF + remember your goal!)
Grammar
Look over/highlight phrases in PCE

Prepare Mini-lesson on today’s subject

Radboud Languages
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4. Handout

Handout A, Problems problems
Problems, problems
Problem A: One of your students has confided in you by telling you that her parents
are getting divorced. You know she hasnot
her resultsare worse than before the divoréhat do you to solve this problem?
Handout B, Problems problems

Problems, problems

Problem B: One of your students has been misbehaving in class frequently what would
be the best way to discipline this student witheending him away?
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Week 8- Managing the classroom: managing the physical environment + managing the
learning environment

1. Warmer
Warmer, Vocabulary Review in Thréesiax. 10 minutes

Preparation: Think of a number of vocabulayou would like to revise

Explanation:
T Write a number of words you would like to revise on the board
T Divide the group in groups of three
i Two of the students face the class the other faces the board
i The two facing the class have to explain a word twther one
I The other one has to guess the word

Ending: -
2. Activities
Activity, Lists - approx. 10 minutes

Preparation: None

Explanation: Turn to page 70 in your textbooks

Look at exercise 3

Together with your partner discuss the most suitable wayive the situations listed in the
exercise

Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Lists - approx. 10 minutes

Preparation: None
Explanation: List all the things you could find lying arod in the classroom.
Try to find the right language to instruct a student to pick the particular thing up off the
ground.
Ending: Teacher should highlight some good and bad language use and give some general
feedback.

Activity, Proverbs- approx. 10 minuds

Preparation: None

Explanation: How many proverbs do you know in English?

Look at the handout, do you know all these proverbs?

Are they the same as in Dutch or are they different?

Try to find the Dutch equivalent for every proverb on the list.

Do youknow any other interesting proverbs?

Do you ever use proverbs in your classroom? If yes, why? If not, why not?

Ending: Teacher should highlight some good and bad language use and give some general
feedback.
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Activity, Simon Says approx. 10 minutes*

Preparation: None

Explanation: Work in pairs

Student 1 gives student 2 an instruction.

Student 2 is only allowed to perform the instruction is correct.

Discuss these with your groupates and later discuss the best answers in class.

Ending: Teacher shouldighlight some good and bad language use and give some general
feedback.

Activity, Lists - approx. 10 minutes

Preparation: None

Explanation: How would you solve these problems?

A student has been misbehaving by talking through your explanation. How ymubkolve

this and what language would you use to achieve this goal?

Your classroom is too hot.

A student has forgotten his book

Someone has not done his homework

Ending: Teacher should highlight some good and bad language use and give some general
feedlack.
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3. PowerPoint

Essentials in Content and Language
Integrated Learning

Radboud Languages

Welcome!

Subject of this week: Managing the classroom:
managing the physical environment + managing
the learning environment

Radboud Languages
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Class overview

Warmer

Mini-lesson
Exercises & Activities
Question time

Self-study (Vocabulary & Grammar)

Radboud Languages

Warmer

Vocabulary Review in threes

* On the board you see important vocabulary

* Divide yourself up in groups of three

* Two of the students face the class and the
other faces the board

* The two facing the class have to explain a
word (on the board) to the other one

* The other one has to guess the word from
the board

Radboud Languages
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Mini-lesson

In groups of 3/4 perform your mini-lesson

Give each other feedback using the feedback
form

Take a minute to write down the feedback you
receive and turn this feedback into learning
goals.

Radboud Languages

Today’s subject: Managing the
Classroom

Turn to page 52 of your textbooks.
Discuss points 1, and 4 in groups of three
After look on page 57 to points 1, 5, 6, and 7.

Do you all agree?

Radboud Languages
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Activity — Simon Says

Work in pairs
Student 1 gives student 2 an instruction

Student 2 is only allowed to perform the instruction if the
instruction given is correct.

Radboud Languages

Activity — Lists

List all the things you could find lying around in
the classroom.

Try to find the right language to instruct a
student to pick the particular thing up off the
ground.

Radboud Languages
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Activity — Solve the problem

A student has been misbehaving by talking
through your explanation. How would you solve
this and what language would you use to
achieve this goal?

Your classroom is too hot.

A student has forgotten his book

Someone has not done his homework

Radboud (¥ Languages

Activity — More problems

Turn to page 70 in your textbooks
Look at exercise 3
Together with your partner discuss the most

suitable way to solve the situations listed in the
exercise

Radboud Languages
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Activity — Proverbs

Look at the list of proverbs on the print-out.
Do you know the meaning of all these proverbs?
Do you know any other interesting proverbs?

What are the differences between Dutch and
English?

Radboud Languages

Question time

Grammar
Vocabulary

General questions?

Radboud Languages
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Homework

Vocabulary (PIF + remember your goal!)

Grammar
Look over/highlight phrases in PCE

Prepare Mini-lesson on today’s subject

Radboud Languages
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4. Handout

Handout, Proverbs

1. Two wrongs don't make a right."

When someone has done something bad to you, trying to get revenge will only make things
worse.

2. "The pen is mightier thatine sword."

Trying to convince people with ideas and words is more effective than trying to force people
to do what you want.

3. "When in Rome, do as the Romans."

Act the way that the people around you are acting. This phrase might come in handy when
you're taveling abroad notice that people do things differently than you're used to.

4, "The squeaky wheel gets the grease."

You can get better service if you complain about something. If you wait patiently, no one's
going to help you.

|5. "When the going gets tough ghough get going." |

|Strong people don't give up when they come across challéFumsjust work harder. |

|6. "No man is an island.” |

[You can't live completely independently. Everyone needs help from other people. |

|7. "Fortune favors the bold." |

People who bravely gafter what they want are more successful than people who try to
safely.

ve

|8. "People who live in glass houses should not throw stones." |

[Don't criticize other people if you're not perfect yourself. |

|9_ "Hope for the best, but prepare for the worst." |

[Bad thingsmight happen, so be prepared. |

|10. "Better late than never." |
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lIt's best to do something on time. But if you can't do it on time, do it late. |

|11. "Birds of a feather flock together." |

[People like to spend time with others who are similar to them. |

|12. "Keep your friendslose and your enemies closer." |

If you have an enemy, pretend to be friends with them instead of openly fighting with them.
That way you can watch them carefully and figure out what they're planning.

13. "A picture is worth a thousand words."

Pictures convey emotions and messages better than written or sppkerat@nsThat's why
PhraseMix has illustrations :)

|14. "There's no such thing as a free lunch." |

[Things that are offered for free always have a hidden cost. |

|15. "There's no place like home." |

[Your own home is the most comfortable place to be. |

|16. "Discretion is the geater part of valor." |

Sometimes it's importamd know when to give up and run away, instead of always acting
brave and maybe getting hurt.

|17. "The early bird catches the worm." |

| You should wake up and start work early if you want to succeed. |

|18. "Never look a gift horse in the mouth." |

[If someone offers you a gift, don't question it. |

|19. "You can't make an omelet withbbreaking a few eggs." |

When you try to do something great, you'll probably make a few people annoyed or angry.
Don't worry about those people; just focus on the good results.

|20. "God helps those who help themselves." |

| Don't just wait for good things to happen to y@ork hard to achieve your goals. |



https://twitter.com/share?url=http%3A%2F%2Fwww.phrasemix.com%2Fcollections%2Fthe-50-most-important-english-proverbs&text=%22The%20early%20bird%20catches%20the%20worm.%22
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Week 9- Managing the classroom: using the classroom creatively

1. Warmer

Visualizing with musia@ Warmeri max. 10 minutes

Preparation: Look for your own music or use the music on the PowerPoint.

Explanation: Listen to the music and try and imagine where itadés place e.g. the climate,
geography, what colours can you visualize, do you see any buildings, people, animals, what is
happening.

A Caribbean musidittps:/ivww.youtube.com/watch?v=A3zOHHQSDNs

A Scottish Bagpipe musitittps:/ivww.youtube.com/watch?v=PSHOeRKq1IE

Ending: Compare the reactions in class to the music and reflect on the language used.

2. Activities
Activity, Do you know the way?approx. 10 minutes

Preparation: -

Explanation: Turn to page 71 in your textbooks

Look at exercise 5

Look at the situations and st&ibe how you would instruct a stranger in the described
situations?

Practice this together with a partner.

Ending:-

Activity, Mind-map- approx. 15 minutes

Preparation: Bring a piece of paper and something to draw with preferably colouring pencils.
Explanation: Get a piece of paper

Write ficreativityo in the middle of the paper
Use colours and drawings to make a mind map of how you think creativity can be used in the
classroom.

Ending:-

Activity, Pictionary- approx. 15 minutes

Preparation: Bring a piece of paper and something to draw with.
Explanation: Give each student a piece of paper.
Think of something you want to draw. Think of something related to the language classroom
or language teaching. Try to make the activity a bit of a challende sot choose words
such as book, blackboard etc.
Draw a picture relating to the word you have in mind and your partner will have to try and
guess the piece of vocabulary you have in mind.
When s/he has guessed the word switch sides.
Ending: Teacher shuld reflect on the language that is used in class. Elicit some good and bad
language use.
Activity, Thank you for the musieapprox. 25 minutes

Preparation: Handoufi Lyrics


https://www.youtube.com/watch?v=A3zOHHQSDNs
https://www.youtube.com/watch?v=A3zOHHQSDNs
https://www.youtube.com/watch?v=PSH0eRKq1lE
https://www.youtube.com/watch?v=PSH0eRKq1lE
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Look for your own song or use fAiWe are the che
Explanation: Listen to the song the teacher plays
Discuss the basic items in the test what is the song about?
Listen to it again this time with lyrics
Grammar: How many occurrences of the present perfect can you find? And prepositions?
Vocabul ary: Whatdudkseeds melahv?e Whaitd dmye s 6 my s ha
6l 6ve taken my bowsé mean?
NOW, with your group choose to do one of the exercises below:

A Write up another verse for the song

A Plan a music video
A Write a diary entry for the character in the song

Ending: Teacher should highlight some good and bad language use and give some general
feedback.
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3. PowerPoint
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Essentials in Content and Language
Integrated Learning

Radboud Languages

Welcome!

Subject of this week: Managing the classroom:
Using the classroom creatively

Radboud Languages
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Class overview

Warmer

Mini-lesson
Exercises & Activities
Question time

Self-study (Vocabulary & Grammar)

Radboud Languages

Warmer

Visualizing with Music

* Listen to the music and try ot imagine where
it all takes place e.g. the climat, geography,
what colours can you visualize, do you see an
buildings, people animals, what is happening?

* Music:
https://www.youtube.com/watch?v=A3zOHH
QSDNs

* https://www.youtube.com/watch?v=PSHOeRK

qllE

Radboud Languages
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Mini-lesson

In groups of 3/4 perform your mini-lesson

Give each other feedback using the feedback
form

Take a minute to write down the feedback you

receive and turn this feedback into learning
goals.

Radboud Languages

Today’s subject: Using the Classroom
Creatively

Turn to page 61 of your textbooks.
Discuss points 1, 2, 5, 8, 9, and 10 in groups of
three

Do you all agree?

Radboud Languages
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Activity — Thank you for the music 1

Listen to the song the teacher plays
Discuss the basic items in the test what is the song about?

Listen to it again this time with lyrics

Radboud Languages

Activity — Thank you for the music 2

Grammar:

* How many occurences of the present perfect can you find?
* And prepositions?

Vocabulary:
* What does ‘I've paid my dues’ mean?

* What does ‘my share of’ mean?
* What does ‘I've taken my bows’ mean?

Radboud Languages
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Activity — Thank you for the music 3

NOW, with your group choose to do one of the exercises below
* Write up another verse for the song
* Plan a musicvideo

* Write a diary entry for the character in the song

Radboud Languages

Activity — Mind map

Get a piece of paper
Write “creativity” in the middle of the paper
Use colours and drawings to make a mind map

of how you think creativity can be used in the
classroom.

Radboud Languages
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Activity — Pictionary

Think of a difficult word of vocabulary

Make a drawing of this word and without using
language let the other person guess the word.

When the person has got the word right the

other person can think of a word and start
drawing.

Radboud (¥ Languages

Activity — Do you know the way?

Turn to page 71 in your textbooks

Look at exercise 5

Look at the situations and describe how you
would instruct a stranger in the described
situations.

Practice this together with a partner

Radboud Languages
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Question time

Grammar
Vocabulary

General questions?

Radboud Languages

Self-study

Vocabulary (PIF + remember your goal!)
Grammar
Look over/highlight phrases in PCE

Prepare Mini-lesson on today’s subject

Radboud Languages



4. Handout

Handout, Thank you for the music

Queerni We are the champions

I've paid my dues

Time after time

I've done my sentence
But committed no crime
And bad mistakes

I've made a few

I've had my share of sand
Kicked in my face

But I've come through

And we mean to go on and on and on and on

We are the championsny friends

And we'll keep on fighting

Till the end

We are the champions

We are the champions

No time for losers

'‘Cause we are the champions of the World

I've taken my bows

And my curtain calls

You brought me fame and fortune
And everything that goes with it

| thank you all

But it's been no bed obses

No pleasure cruise

| consider it a challenge before
The whole human race

And | ain't gonna lose

And we mean to go on and on and on and on

We are the championsny friends

And we'll keep on fighting

Till the end

We are the champions

We are the chanipns

No time for losers

'‘Cause we are the champions of the World

We are the championsny friends
And we'll keep on fighting

Till the end

We are the champions

Janssen 414006188
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We are the champions
No time for losers
'‘Cause we are the champions

Writers: FREDDIE MERCURY
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Week 10- Working with the textbook: using the textbook + using the basic text

1. Warmer
Warmer, The classroom you teacli imax. 10 minutes

Preparation:

Explanation: The classroom you teach in

Describe the classroom you teanhadr would like to teach in.
Where is the board and the other objects in the room?

What kind of textbooks do you use? Or would you like to use?
What kind of students do you have? Or would you like to have?

Ending: -

2. Activities
Activity, Language to thik about- approx. 10 minutes

Preparation: -

Explanation: Turn to page 78 of your textbook

Look at o6l anguage to think abouto
Discuss points 1, 2, 4, and 5 together with your partner.

Ending:-

Activity, Moving around in the textbookapprox. 10 mintes

Preparation: Bring textbooks

Explanation:

Turn to page 99 in your textbooks and do exercise 3.

Use this textbook or your own.

In turns give each other 3 instructions to turn to a page in the textbook and try to explain the
exercise to your partner.

Ending:-

Activity, Language to think aboutapprox. 10 minutes

Preparation: -

Explanation: Turn to page 99 of your textbook

Look at the prepositions discussed at the top of the page
Then afterwards do exercise 2.

Are there differences in prepasits in Dutch and English?
How do you think you can best learn these prepositions?
Ending:-

Activity, Reading- approx. 10 minutes

Preparation: Handouts
Explanation:
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Read the CIT@ext on the handout.

Do you understand the complete text?

Try to do he exercises on the other handout.

What do you think? Do you find this difficult? Are you of the opinion that you need to be able
to do this?

Ending:-
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3. PowerPoint
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Radboud Languages

Welcome!

Subject of this week: Working with the
textbook: using the textbook + using the basic
text

Radboud Languages
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Class overview

Warmer

Mini-lesson
Exercises & Activities
Question time

Self-study (Vocabulary & Grammar)

Radboud Languages

Warmer

The classroom you teach in

* Describe the classroom you teach in, or
would like to teach in.

* Where is the board and the other objects in
the room?

* What kind of textbooksdo you use? Or
would you like to use?

* What kind of students do you have? Or
would you like to have?

Radboud Languages
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Mini-lesson

In groups of 3/4 perform your mini-lesson

Give each other feedback using the feedback
form

Take a minute to write down the feedback you
receive and turn this feedback into learning
goals.

Radboud Languages



