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Abstract

This study aimed to investigate the differences in the production of gestures in spontaneous
and planned speech. Given the cognitive link between speech and gesture (Kelly et al., 2010;
Peeters et al., 2015; McNeill, 2005, 2007) and the differences in the process of spontaneous
and planned speech production (Blaauw, 1995; Chawla & Krauss, 1994; Levelt, 1989), the
question that was answered was: What are the differences between the gestures that are
produced in spontaneous and planned speech? This research was conducted with the use of a
semi-structured sociolinguistic interview and a presentation by the same participants, in
which their co-speech gestures were analysed. The different types of gestures and the
synchronous speech showed various extents of structural congruity; metaphoric gestures and
speech were strongly congruent, beat gestures and speech did show some structural congruity
but to a lesser extent, and iconic gestures did not show structural congruence. The structural
congruity of metaphoric and beat gestures gives further evidence for the cognitive link

between speech and gesture.

Keywords: gesture, structural congruity, spontaneous speech, planned speech, metaphoric,
iconic, beat.
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1. Introduction

Multimodal research has become more and more apparent over the last two decades,
especially in the connection between and use of multiple modes in real-time communicative
processes. This is a field of research where different communicative modes in use are being
studied. A mode, according to Kress (2009), is a “socially shaped and culturally given
resource for making meaning” (p. 54). He continues this by explaining that “[m]odes offer
different potentials for making meaning; these have a fundamental effect on choices of mode
in specific instances of communication” (p. 54). This means that different modes all have a
different meaning making potentials; speakers are able to use different ways of
communicating or giving off meaning by using different modes. However, there are also
other theories about what a mode might be, as Norris (2013) calls it “a system of mediated
action with regularities” (p. 156). The term mode in this thesis will be a combination of both
these definitions: a system of mediated discourse that is socially and culturally shaped, and is
a resource for making meaning. Speech and writing are regarded as being the best-known
modes of communication. However, there are also other modes of communication such as
gesture, gaze, pictorial imagery and its lay-out, and posture.

Modes, however, are rarely ever used in isolation; a person usually uses more than
one mode at a time in order to create meaning, and sometimes we use certain modes
unconsciously. This is illustrated by Langacker (2008), who says that “[I]Janguage is not a
discretely bounded entity such that particular factors either belong to it exclusively or are
wholly excluded” (p. 249). Thus, language is not usually used by itself, although it is
possible; it is often coupled with other embodied modes in real-time communicative
processes. An example of this is speech and gesture, as gesture usually accompanies speech
(Kelly, Ozyiirek, & Maris, 2010), which is why the production of co-speech gestures is the
focus of this thesis. McNeill (2005) defines gestures as movements of arms, hands, and
fingers that are spontaneous and accompany speech. McNeill (2007) also claims that 90% of
spoken descriptive utterances are accompanied by gestures, simultaneously attesting to their
frequency. These gestures in communicative situations have, according to Cassel, McNeill,
and McCullough (1999), “been shown to elaborate upon and enhance the content of
accompanying speech” (p. 2). Chawla and Krauss (1994) call gestures in communicative
situations conversational gestures, and they say that “conversational gestures are intimately
connected to the speech production process and serve an important function for the speaker —

viz, facilitating lexical access” (p. 580). Thus, gesture and speech are both used in
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communicative situations, and the use of gestures might aid the production of speech. Kita
and Ozyiirek (2003) contribute to this by claiming that the speech influences the gesture
production and gesture influences the speech production. The fact that gesture accompanies
speech so regularly also suggests that gesture and speech are connected on a cognitive level.
This is also claimed by Cassel et al. (1999), as they claim that “since [...] gesture and speech
arise together from an underlying propositional representation that has both visual and
linguistic aspects, the relationship between gesture and speech is essential to the production
of meaning and its comprehension” (p. 3). This is also underlined by McNeill (2007), who
claims that the “speech-gesture combination” (p. 20) has a tight cognitive bond.

While it has been established that speech and gesture are connected on a cognitive and
communicative level (Cassel et al., 1999; McNeill, 2005, 2007; Peeters, Chu, Holler,
Hagoort, & Ozyiirek, 2015; Butcher & Goldin-Meadow, 2000; Cartmill, Beilock, & Goldin-
Meadow, 2012; Kita & Ozyiirek, 2003; ), it is not yet clear whether, to what extent, and how
this might differ across different kinds of speech, such as spontaneous speech and planned
speech. For instance, according to Blaauw (1995), the difference between spontaneous and
planned speech comes down to planning. Thus, when the speaker needs to produce
spontaneous speech, there is a very small window of time in which he is able to plan his
utterance, whereas in planned speech, the participant already knows what the following
utterance will be. Moreover, Chawla and Krauss (1994) claim that “[s]pontaneous speech is
typically marked by a rich assortment of ‘speech errors’ [...], the result of difficulties in the
process of formulating the utterance” (p. 581). Planned speech, however, is not typically
marked by these speech errors. According to Crookes (1989) and Mehnert (2000), speech that
is produced under a planned condition is produced with more complexity and accuracy.

The previous paragraphs have illustrated that there is a cognitive link between the
production of gesture and speech and that there are differences in the cognitive processes of
spontaneous and planned speech. This suggests that there might be differences in the
production of gestures in spontaneous and planned speech, as the cognitive processes of
spontaneous and planned speech are different. However, the increased complexity and
accuracy in speech production under planned conditions has never been tested for the
gestures that occur with planned speech. In other words, the connection between the
production processes of gesture and speech and the differences between spontaneous and
planned speech leads to this question: What are the differences between the gestures that are

produced in spontaneous and planned speech?
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This thesis is structured as follows: a wealth of empirical work will be detailed in
chapter two. This chapter will outline the cognitive link between speech and gesture
alongside the differences between spontaneous and planned speech as well as research in
gesture studies. This will be followed by a detailed outline of the methodology in chapter
three. Chapter four will feature a detailed description of the results along with an explanatory
analysis. The analysis will be subject to a discussion in chapter five, in which possible
explanations for the data will be provided. After this, there will be a conclusion in chapter
six, which includes a recap of the study, the relevance, and possible options for further

research.
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2. Background

This thesis aims to find out whether there are any differences in the gestures that occur with
spontaneous and planned speech. Chawla and Krauss (19994) aimed to do a similar thing in
their study, along with other things. They researched if the gestures that accompany rehearsed
speech would be different from those that accompany spontaneous speech. In order to find
this out, they had actors answer a couple of questions, after which those answers were
transcribed. Then, they would have two other actors, who were of the same sex as the actors
who answered the questions in the first place, rehearse the answers that were given and then
have them recount those answers. Chawla and Krauss (1994) found that the speakers gestured
for a similar amount of time in both the spontaneous and the rehearsed speech. However,
while Chawla and Krauss (1994) have done well in keeping the narrative of the speeches
consistent across various productions, their use of different actors performing the two
speeches made sure that interpersonal variation could not be accounted for. By choosing this
method, they have been able to exclude content as a confounding variable in their research,
but because they had different people perform the speeches, they were unable to comment on
the differences between rehearsed and spontaneous speech when they are held by the same
speaker. Aside from this, they also did not distinguish between different types of gestures in
their research, which also leaves a gap. This thesis will also attempt to fill these gaps that
were left by this research, as well as the general differences between the gestures that are
produced in spontaneous and rehearsed speech.

This thesis aims to answer the research question with the use of an inductive research,
which means that there will not be a hypothesis from which to work. Thus, there needs to be
an understanding of certain key concepts that pertain to the variables that are being
researched. This chapter will include an overview of previous research, which includes an
outline of spontaneous and planned speech first, because the differences in their production
processes need to be understood before the differences in gestures can be accounted for. After
this, there will be an overview of gesture studies. These sections will include general
properties, anatomy, and differentiation between types of gestures. Finally, once the key
concepts of speech and gesture production are clarified, this chapter will cover the cognitive
link between speech and gesture.

2.1 Spontaneous and Planned Speech:

This study was conducted in order to find out what the differences in the use of gestures are

in the condition of planned and unplanned speech. Spontaneous and planned speech are
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considerably different in the ways in which they are produced by a speaker. This is confirmed
by Blaauw (1995), who says that the difference between the two “lies in the production
processes that are needed in order to generate the speech” (p. 5). The general term speech
production refers to the process that a speaker goes through when they try to articulate a
message. According to Schriefers and Vigliocco (2001), “[s]peech production refers to the
cognitive processes engaged in going from mind to mouth [...] that is, the processes
transforming a nonlinguistic conceptual structure representing a communicative intention into
a linguistically well-formed utterance” (p. 255). This suggests that the difference between
spontaneous and planned speech is the cognitive processes that are necessary in order to
produce the speech. However, Blaauw (1995) takes it a step further when writing about
planning during spontaneous speech when she says that the speaker is often aware of the
outline of what he wants to say in advance, but this speaker has not done all the planning of
the producing of the utterance. This leads to the speaker planning the production of the next
utterance while speaking, which means that the amount of planning that the speaker does is
limited when producing spontaneous speech. Thus, Blaauw (1995) also articulates that the
speaker will try to plan some of the utterances, but will need to do this planning while
producing speech. The planning during the use of speech is what makes spontaneous speech
different from rehearsed or planned speech. Both spontaneous and planned speech, their
characteristics, and their production processes will be explained in the following sections.
2.1.1 Spontaneous Speech:

There are multiple models characterising the production process of speech. All of these
models include dividing various features of this process into different parts or stages. Chawla
and Kraus (1994) and Blaauw (1995), for example, have proposed a model with three
differentiated stages: message generation, semantic encoding, and phonological encoding.
However, Levelt (1989) and Levelt, Roelofs, and Meyer (1999) have proposed a more
elaborate model. One of the most influential models for speech production was proposed by
Levelt (1989), in which he distinguishes four distinct stages in speech production including
constant self-monitoring. He calls these stages the ‘blueprint for the speaker’, involving
conceptualising, formulating, articulating, and monitoring. However, even though these
proposed models differ in their categorisation, all these models adopt a similar order and
similar processes.

During an interaction or conversation, the speaker needs to pay constant attention to
what is being said and what they themselves want to say. So, the speaker needs constant

awareness and monitoring in order to make a contribution that is relevant to what is being
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said. During the conceptualising or message generation phase, the speaker has the intention to
speak, and needs to formulate a message that can be uttered. Schriefers and Vigliocco (2001)
claim that this is when a speaker “is to establish which part of the conceptually available
information are going to be encoded, and in what order” (p. 256). Thus, the speaker is
expected to have certain concepts or knowledge available that can be turned into a ‘preverbal
message’ (Levelt, 1989). This preverbal message does not have a linguistic form yet; it does
not consist of words, but is a conceptual entity. This is also underlined by Chawla and Krauss
(1994), who claim that the speaker selects the information they think necessary to convey
their communicative intention. The product of this part of the speech production process, the
conceptual message, can then go into the formulating process. However, the lack of form,
linguistic or otherwise, suggests that the conceptual message does not necessarily have to be
formulated into a linguistic form. This conceptual message might also be expressed in other
modalities, but this potential is not specified by the models proposed in Chawla and Kraus
(1994), Blaauw (1995), Levelt (1989), Levelt et al. (1999), or Schriefers and Vigliocco
(2001).

The output of the conceptualising process, the conceptual message, is the input for the
formulating process (Levelt, 1989). Levelt et al. (1999) have included many steps in the
formulating process. These steps include activating the lexicon, preparing a lexical concept,
lexical selection, morphological encoding, phonological encoding, phonetic encoding, and
then articulation. However, these steps can be reduced to a less complex system. According
to Levelt (1989), the formulating process goes through two steps: the grammatical encoding
and phonological encoding. During the grammatical encoding, the conceptual message goes
through a semantic encoding process, in which the message is given semantic properties first,
after which grammatical and syntactic properties are attributed. Levelt et al. (1999) explain
this further, as they claim that the speaker activates the mental lexicon and retrieves a lemma
from it that expresses that particular lexical concept. Belke (2008) explains this as well. She
claims that “lexical-semantic encoding entails the activation or retrieval of multiple
conceptually similar lexical-semantic representations, followed by the selection of a target
representation from these alternatives” (p. 357). Simultaneously with this, the selected
lemmas are structured and placed in a syntactic framework. Thus, the conceptual message is
transformed into a message that has linguistic properties. However, Levelt (1989), Levelt et
al. (1999), and Belke (2008) only explain that the conceptual entity undergoes formulation
into a linguistic form; this model overlooks the potential that the conceptual entity might

indeed be encoded in multiple modalities. As this potential would be at the earliest stages of
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the cognitive model, there is reason to believe that later stages may require re-
conceptualisation as a result of their uni-modal bias.

This semantic message is put through a phonological encoding process once the
message is formulated, in which the message is given a plan for articulation, which is when
the speaker is able to produce the message. During this step, the speaker needs to create an
articulatory plan in order to produce each word and the sentence as a whole. This also
includes the prosodic characteristics of the sentence, as Schriefers and Vigliocco (2001)
claim.

The articulatory process is the actual articulation of the phonological plan that was
created in the formulating process. However, there is an intermediate step before the actual
articulation, which is when there is internal speech. This is when the speaker ‘speaks’ the
message inside their head, which happens just prior to articulation and creates an asynchrony
between internal and surface speech. According to Levelt (1989), “[i]n order to cope with
such asynchronies, it is necessary that the phonetic plan can be temporarily stored. This
storage is called the Articulatory Buffer” (p. 12). However, this internal speech is not
obligatory. Thus, the phonological plan that resulted from the formulating process might also
be articulated immediately.

The final step of the speech production process is self-monitoring. However, this step
is different from the preceding steps, in that it is not necessary for there to be articulated
speech. This does not mean, however, that this step is less important. The importance of self-
monitoring is underlined by Levelt et al. (1999), when they say that “[t]he person to whom
we listen most is ourself” (p. 6). Self-monitoring is when the speaker filters through the
output of any of the production components and corrects any errors or makes wanted changes
to the output. This is further explained by Levelt et al. (1999), who claim that “[w]e can and
do monitor our overt speech output. Just as we can detect trouble in our interlocutor’s speech,
we can discover errors, dysfluencies, or other problems of delivery in our own overt speech.”
They go on explaining that it is also possible for a speaker to monitor and repair any errors
that is detected in the internal speech, as well as any of the output that stem from the different
stages in the production. This self-monitoring thus completes the speech production process
in which the speaker continuously goes through the different components, produces
messages, linguistic forms, and articulatory plans, and backtracks to and edits any of these
processes in order to articulate the utterance that was intended and conceptualised. However,
while Levelt (1989) only explains this self-monitoring for speech, something similar might be

claimed for other modalities. A speaker might monitor himself when using more than one
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modality or when using a different modality than speech, and subsequently edit a specific
feature of their posture, gesture, or other modality that is in use. However, this is not
specified by these speech production models.

2.1.2 Planned Speech:

As was articulated by Blaauw (1995), the difference between spontaneous speech and

planned speech is the cognitive processes that are involved in the production of the speech.
According to Blaauw (1995), that which defines speech that is produced from text is when
“[t]he message has already been formulated, syntactic structures have been built, and lexical
choices have been made. A large part of the planning activities involved in producing
spontaneous speech have already been carried out, some time before the actual time of
delivery” (p. 6). Thus, what planned speech has in common with this type of speech is that
the conceptual and grammatical message have already been produced, and by rehearsing the
grammatical message, the phonological plan has already been articulated a few times. So, the
speaker would only need to articulate the planning that was already in place. When linking
this to the model that was proposed by Levelt (1989), it becomes apparent that there are some
stages that the speaker does not have to go through anymore. Planned speech entails that the
conceptual message has already been formulated and put in a semantic and grammatical
structure. The articulatory plan can thus also be in place for articulation already. Thus, the
only component that the speaker needs to go through in order to speak, is the articulation of
the articulatory plan.

The fact that the speaker only needs to go through the articulation process relates to
the articulatory buffer that was proposed by Levelt (1989). As was said in the previous
section, this buffer is in place in order to cope with the asynchrony between inner speech and
surface speech. In addition to this, Levelt (1989) claims that “[t]he Articulator retrieves
successive chunks of internal speech from this buffer and unfolds them for execution. Motor
execution involves the coordinated use of sets of muscles” (p. 12-13). Thus, the articulatory
buffer, apart from memory, is where the speaker might store the speech when rehearsing it,
and then articulating it when the speaker needs to. However, Levelt (1989) also says that
there is a temporal aspect that might inhibit the complete rehearsed speech to be stored in the
articulatory buffer. He further claims that “[s]ustaining a fluent, constant rate of speaking
requires a storage mechanism that can buffer the phonetic plan [...] as it develops” (p. 414).
This means that the speaker cannot simply store the entire rehearsed speech in the articulatory
buffer. Instead, the entire message needs to be remembered, and then the speaker needs to

think of what next to say and storing that utterance in the articulatory buffer while speaking.
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Thus, planned speech is the process of utterances that have been through the conceptualising
and formulating components of the speech production system, which are stored in the
memory by rehearsing it, and then the utterances are stored in the articulatory buffer while
speaking. Despite this articulation of planned speech, Blaauw (1995) and Levelt (1989) do
not incorporate the production of gesture under this condition.

2.2 Gestures:

The previous section has clarified the differences between the production of spontaneous and
planned speech. However, apart from these differences, there also is a distinction between
different kinds of gestures that can be produced in accordance with speech. Unlike what was
done in Chawla and Krauss (1994), this thesis does aim to specify and account for differences
in the various kinds of gestures across both speech varieties. Thus, this section will outline
the various properties of gestures, as well as different gesture types.

Gestures can occur with or without speech and create meaning in a certain way. A well-
known example in which gestures can be used in order to communicate meaning is a sign
language. This mainly uses the gestures that an interlocutor makes in order to create and
convey meaning. However, when it comes to speech, Butterworth and Beattie (1978) claim
the following:

A characteristic of human talk is that it is typically accompanied by bodily movements,

most noticeably of the arms and hands. It is a matter of common observation that a

subclass of these hand and arm movements appear intimately linked with the process of

speech production: they are rhythmically timed with the speech, and often seems to

reflect the meaning which the speech expresses. p. 347
Butterworth and Beattie (1978) call these bodily movements that occur rhythmically timed
with speech Speech Focussed Movements (SFMs). They do this in order to distinguish
between these movements and bodily movements that occur during speech that do not
contribute to the conversation, such as scratches and twitches. These bodily movements will
also be excluded from this thesis. Additionally, Goldin-Meadow (2003) claims that “[t]he
criteria for a gesture [...] stipulate that the hand motion (1) be produced during the
communicative act of speaking (although itself need not communicate information to a
listener [...]) and (2) not be a functional act on an object or person” (p. 8). Thus, the
movements of hands that occur outside of the communicative process are not seen as
gestures.

The gesture system is quite expansive overall, this is because a gesture has an

anatomy and can have different types or dimensions. The gesture system will be explained
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here, including their general properties, such as structure, co-expressivity, lexical affiliates,
and semantic enrichment. Then the anatomy of gestures will be explained, followed by the
types of gestures and their functions.

2.2.1 Properties of Gestures:

When thinking about movements of the hand in order to communicate, one of the first things
that people will think of is sign language. However, according to McNeill and Pedelty
(2013), gesture and sign language are not the same, as gesture is not a language by itself.
They also claim that conversational gestures have a few properties in common with sign
language, in that both create an imagistic meaning with the use of hands. However, the hand
movements in sign languages are different in that they are used as a communication tool in
and of themselves, whereas conversational gestures are used along with speech. Thus, sign
languages are more complex (Cartmill et al., 2012), in that they have their own syntax and
standards of form (McNeill & Pedelty, 2013). In spite of this, there are similarities between
the two. The most notable similarity between conversational gestures and sign languages is
the structure of gestures, which is different from the anatomy of a gesture. Structure of the
gesture refers to what makes up the gesture. These properties refer to the place of gesturing,
the hand shape or form, the movement that is made, and the direction into which this
movement is made. This is similar to sign languages, as Ortega and Morgan (2015) claim that
“[t]he four main components of signs include the configuration of the hand (handshape), the
place of articulation (location), the position of the hand with respect to a plane (orientation),
and the trajectory the hand follows in space (movement)” (p. 446). This similarity is then
illustrated by McNeill (1992), who says that the properties of gestures include “handedness,
shape of hand, palm and finger orientation, and gestures space; [...] motion, which includes
shape of trajectory, space where motion is articulated, and direction” (p. 81). Thus, the
structure of a gesture is quite important, especially when that gesture needs to convey
semantic properties.

Additionally, gestures are co-expressive, and have lexical affiliates. Conversational
gestures occur during speech. Thus, when a speaker utters a certain word and then uses a
gesture simultaneously, the gesture and the utterance occur at the same time, synchronous.
Given this synchrony, the gesture and the synchronous speech express the same concept, but
they do it in their own way (McNeill, 2005), which means that they are co-expressive.
McNeill (2005) explains this when he claims “[c]o-expressive symbols, spoken and gestured,
are presented by the speaker at the same time — a single underlying idea in speech and gesture

simultaneously” (p. 22). He further explains this by claiming that the synchrony in the co-
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speech gesture is crucial, as this is an implication for the mind doing one thing in two ways,
instead of doing two things in two ways. Because of the synchronicity and the co-
expressivity, this means that the speech and the utterance form a bond of some sorts.
However, this bond does not necessarily coincide with the word that the gesture co-expresses.
Schegloff (1984) called this the lexical affiliate: a word or words that correspond as closely
as possible to the semantic meaning of the gesture. However, the expression of the lexical
affiliate in gesture does not need to coincide with the utterance of the words, however, as the
gesture can also precede it (McNeill, 2005).

The last property of gestures that needs to be discussed is semantic enrichment.
Gestures have the potential of semantically enriching the co-expressed utterance. According
to Liike and Ritterfeld (2014), semantic enrichment leads to a word having a “richer semantic
representation” (p. 205). However, not all gestures provide semantic enrichment; only iconic
and metaphoric gestures are able to provide this. The use of semantic enrichment also serves
multiple purposes. Increasing the semantic representation of an utterance with the use of a
gesture may lead to a certain emphasis being placed on that utterance. Thus, the use of a
particular gesture on a particular utterance might increase the emphasis on that utterance.
While Like and Ritterfield (2014) and other authors have established that gestures have the
potential to provide semantic enrichment to the speech, they have not specified to what extent
they provide this enrichment. It does not seem likely that every gesture that provides
semantic enrichment does this to the same extent. Thus, it is still unclear to what extent
semantic enrichment is provided by gestures, and how this can be differentiated for the
various gestures.

2.2.2 The Anatomy of Gestures:

Gestures have a certain anatomy. This anatomy is the way in which a gesture is built up, and
is different from the structure of gestures. There are several phases a gesture can go through.
However, some of these are obligatory where other phases are optional. Thus, a gesture does
not necessarily need to go through every phase in order to be qualified as a gesture. The
phases that were used for the analysis in this thesis are the resting position, preparation
position, stroke, and stroke hold.

A gesture is made with the hands, and they usually start in the resting position. This is
where the hands are either resting on a table or beside the body. The resting position is a very
important position in gesture studies, because it is the starting position from which a new
gesture can be introduced. In accordance with this, according to McNeill (2005), the resting

position is also interesting as it “shows the moment at which the meaning of the gesture has



Koops 4200098/15

been fully discharged” (p. 33). Thus, not only does the resting position have the capability of
marking the beginning of a gesture, it also has the ability to mark the ending of a gesture,
when there is no further meaning to be had from that gesture in question. While the resting
position is not seen as an actual phase of the gesture, but rather a marking of the absence of
gesture, the resting position is not entirely optional. Even though users do not necessarily
have to be in resting position in order to start gesturing, this is what usually happens. This is
because users mostly have their hands in resting position before engaging in conversation.
However, given the integration of speech and gesture production (Kita & Ozyiirek, 2003;
Kelly et al., 2010), the return to rest position is quite interesting, since this phase is the
absence of gesturing while the speaker is producing speech. Thus, the absence of gesturing in
an integrated speech-gesture system has not been accounted for.

After the resting position, the first position that a gesture might go through is the
preparation or pre-preparation position. This is where the hand is just prior to moving into the
place where the gesture is going to take place. McNeill (2005) adds that “[t]he onset of
preparation also suggests the moment at which the visuospatial content of the gesture stroke
actually starts to take form in the cognitive experience of the speaker” (p. 31). This phase in
the gesture process is an optional one, meaning that a gesture does not necessarily need to go
through the pre-preparation position in order to be qualified as a gesture.

The next phase in the gesture process is the stroke. The stroke is the gestural phase in
which the actual meaning is made, which is why the stroke is the only obligatory phase in the
production process of gestures. This is the case because without there being a stroke, there
cannot be a gesture. Thus, the stroke is the core part of the anatomy of a gesture. According
to McNeill (2005), a stroke is the phase of the gesture that carries the meaning of the gesture.
However, he continues to say that “[t]he stroke meaning [does not need to be] identical to the
speech meaning” (p. 32). Hence, it is not necessary for the stroke to have the same meaning
as the speech, but it can also be used to enrich the semantic meaning of the speech. The
occurrence of the stroke is what will yield the most information, about both the production of
gesture and speech. This is because this is the obligatory phase, and whether or not it is
synchronous, its form and clarity might give some insight in the production process of
gestures and its relation to speech.

After the stroke comes the stroke hold, which is when the user of the gesture holds the
stroke as a way to add to the meaning of the gesture. Thus, even though the stroke hold is

optional, it does provide a speaker with the possibility to add to the meaning of the stroke.
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2.2.3 Types of Gestures:

There are an infinite number of ways in which a speaker can make a gesture. However, all
these gestures belong to a couple of categories. There are many ways in which these gesture
types can be distinguished from one another. This paper follows the classification of McNeill
(1992), which was further adopted in McNeill (2005), Cassel et al. (1999), and Goldin-
Meadow (2003). This categorisation divides the gestures into four classes or gesture types.
These types are iconic, metaphoric, deictic, and beat gestures. Each of these types will be
explained here, along with the functions that they might have.

2.2.3.1 Iconic Gestures:

The iconic gesture is a gesture in which the hand form and or the movement of the hand is
similar to its lexical affiliate. According to McNeill (2005), the gestures belonging to this
type “present images of concrete entities and/or actions” (p. 39). However, Goldin-Meadow
(2003) claims that a gesture is said to be iconic when “[t]he form of this gesture bears a close
relationship to the semantic content of speech” (p. 6). She further adds to this saying that
iconic gestures “are constructed in the act of speaking, and as a result, their ‘transparency’
depends on the speech they accompany” (p. 7). Thus, iconic gestures are closely related to
their lexical affiliates, and their iconicity depends on the semantic properties of that affiliate.

There are a number of functions that iconic gestures might serve. One of the first is
illustrated by Baus, Carreiras, and Emmorey (2012), who say that iconicity is able to play an
important role in in the interpretation of certain linguistic behaviours, such as the creation and
interpretation of metaphors. Thus, one of the functions of iconic gestures can help in the
creation and interpretation of metaphors. Another of the possible functions that iconic
gestures might have is, according to Cassel et al. (1999), that “[i]conic gestures may specify
the manner in which an action is carried out, even if this information is not given in
accompanying speech” (p. 6). This might be illustrated by ‘going’ somewhere. If the lexical
affiliate of the gesture is ‘going’ and the gesture is slowly moving two fingers as a manner of
walking, then the gesture would specify the speed of the going, whereas if the fingers would
move in a similar way but quite fast, it would suggest that the going of the lexical affiliate is
running. This function of iconic gestures suggests that iconic gestures can have a certain
amount of semantic enrichment of the utterance.

Another function of iconic gestures is specifying the viewpoint from which an action
or event is narrated. This is specified by Cassel et al. (1999) when they say that this type of

gesture “can demonstrate who narrators imagine themselves to be, and where they imagine
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themselves to stand at various points in the narration, when this is rarely conveyed in speech”
(p. 6). Thus, the iconic gestures might illustrate whether the speaker is speaking from one
perspective rather than the other, which can be illustrated by the giving of something. When
the speaker cups the hands and moves them to the listener, then the speaker is speaking from
the giver perspective. However, when the speaker moves the hands to themselves, they are
telling the story from the receiver perspective.

2.2.3.2 Metaphoric Gestures:

The next type of gestures are metaphoric gestures. According to McNeill (2005), who talks
about metaphors in speech, “[m]etaphors can be characterized as the presentation of some
(usually abstract) content as something else, often a concrete image” (p. 44). Thus, a
metaphor uses a concrete image or object in order to portray an abstract idea or concept, and
they are also culturally bound, according to Quinn (2008) and McNeill (2005).

Metaphoric gestures are described by Parrill (2008), who calls them representational
gestures. She says that they are “gestures which represent something in the accompanying
speech” (p. 197). However, this description can be said to be rather vague, as Parrill (2008) is
non-specific in what this type of gesture might represent in the accompanying speech. This is
further explained by McNeill (2005), who says about metaphoric gestures that they “present
images of the abstract” (p. 39). Beattie and Sale (2012) confirm that metaphoric gestures are
used to represent abstract images. Thus, metaphoric gestures serve a similar task as linguistic
metaphors do; they present an abstract concept that is presented in the speech by means of a
physical image, the gesture.

There are a number of functions that a metaphoric gesture is able to fulfil. The first of
these is the spatial and temporal organisation of entities, actions, or events. This may happen
with one, two, or more referents, and symmetry can play an important role in this. This is
explained by Calbris (2008), who says that “[s]Jymmetry is knowledge inherent to the body;
the right and left hands function separately (two different autonomous entities), they are
physically similar (two equivalent entities, X and Y)” (p. 30). Calbris (2008) further explains
this when he claims that because of the possible synchrony of the hands, they have the
potential to express or represent entities in a metaphoric manner. Examples of possible
expressions are opposition, equivalency, differences, or abstraction. Thus, metaphoric
gestures that organise the spatial and temporal properties of speech are capable of doing this
in symmetry with both hands, but they are also able to do this asymmetrically. This ensures
that the speaker is able to identify and organise entities in a structured manner. This is also

illustrated by McNeill (2005), who says that these gestures “involve a metaphoric use of
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space. A speaker, for example, divides the gesture space before him according to an
appearance-reality dimension of morality being attributed to story character” (p. 39). He goes
on saying that “[i]n a metaphoric gesture, an abstract meaning is presented as form and/or
space, but not necessarily in terms of stereotypic linkages” (p. 39). Thus, speakers are able to
organise the gestural space in front of them by using metaphoric gestures that identify the
entities that are being co-expressed in speech, and the hands can do this in symmetry,
pertaining to a number of entities, and in synchrony with speech.

The other function of metaphoric gestures is the description of a non-physical concept
or activity. This is where the metaphoric gesture is used to provide an image for utterances
that have no physical representation. This is confirmed by Cassel et al. (1999), as they claim
that metaphoric gestures are “representational, but where the concept being depicted has no
physical form” (p. 5). An example of a gesture like this is when a speaker uses the utterance
‘compare them’, and then holds up two hands in front of them in an equivalent manner, as a
way to signify the equality of the two entities being compared.

Metaphoric gestures are able to provide semantic enrichment to the co-expressed
utterance. However, the amount of semantic enrichment is different for both functions, as the
spatial and temporal organisation of entities, activities, or events does not provide as much
semantic enrichment as the description of non-physical concepts or activities, if at all. This is
because gestures that perform spatial and temporal entity organisation do not contribute to the
meaning of the utterance, rather than providing a visual organisation of the lexical affiliates.
The description of non-physical concepts or activities does provide semantic enrichment, as it
provides a visual image of the utterance, contributing to and solidifying the meaning of the
utterance. However, both the organisation and semantic enrichment of the functions serve an
important purpose in the clarity of the gestures and speech, as the spatial and temporal
organisation provides more structure and thus more clarity to both the gestures themselves
and the utterance, and the semantic enrichment of the description of non-physical concepts
can provide a richer semantic background for the lexical affiliate, which makes the co-speech
gesture more powerful and memorable.
2.2.3.3 Beat Gestures:

The next type of gestures is the beat gesture. This type of gesture is characterised by Cassel et

al. (1999) as “small baton like movements that do not change in form with the content of the
accompanying speech” (p. 5). McNeill (2005) goes on saying that they “are among the least
elaborate of gestures formally. They are mere flicks of the hand(s) up and down or back and

forth that seem to ‘beat’ time along with the rhythm of speech” (p. 40). Thus, beat gestures
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might be used in order to signify the rhythmic integration of co-speech gesture, meaning that
it signifies both the rhythm of the speech, as well as for the gestures, but they are not able to
carry semantic meaning. This function of beat gestures ties in with an articulatory problem.
When a speaker has difficulty with finding the words that need to be articulated, the speaker
uses repetitive beat gestures on every word in that utterance in order to help the articulation
of that utterance. This is illustrated by Lucero, Zaharchuk, and Casasanto (2014), who
compare beat gestures to iconic gestures, and claim that they are repetitive and simple
movements, as opposed to the complexity and elaboration that iconic gestures sometimes
have. They further claim that because of the lack of complexity of beat gestures, they should
not be as “cognitively taxing” (p. 898), and that the use of beat gestures might be able to raise
the “activation level (p. 898) for a word that the speaker is looking for. This illustrates that
beat gestures might be used for the facilitating of lexical access, especially when it comes to
low-frequency words, and thus serve as an articulatory aid during speech.

Apart from signifying the rhythmic integration of the speech and serving as an
articulatory aid, beat gestures also have a different function. They may also be used in order
to place emphasis on the utterance that co-occurs with the gesture (McNeill 2005). This may
be done by beating the hand in synchrony with the utterance that needs to be emphasised.
This is illustrated and further explained by Goldin-Meadow (2003), who claims that “[b]y
putting stress on a word, beat gestures index that word as significant, not for its content, but
for its role in the discourse” (p. 8). This also underlines that beat gestures do not carry any
semantic meaning.
2.2.3.4 Deictic Gestures:

The final type of gesture is the deictic gesture. This type of gesture is used for pointing,
which is why they are also referred to as pointing gestures. While pointing does not
necessarily have to include the movement of the hand with an extended finger, as it can also
be done with a nose or head, for example, but the pointing of hands is the way in which this
gesture will be used here. According to McNeill (2005), “[d]eixis entails locating entities and
actions in space vis-a-vis a reference point” (p. 39-40). Thus, a deictic gesture can be used in
order to point to an entity or to refer to something from a certain reference point. Deictic
gestures are often accompanied by deictic utterances, such as demonstrative like ‘this’ and
‘that’ (Peeters et al., 2015).

2.2.3.5 Dimensional Gestures:

The previous four sections indicated the types that gestures belong to. However, as was said,

there are many ways in which a differentiation can be made when it comes to different types
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of gestures. The division into iconic, metaphoric, deictic, and beat comes from McNeill
(1992), but there are also different ways in which they can be divided. This illustrates that the
division of these types is not very clear. McNeill (2005) accounts for this when he talks about
dimensions. He says himself that the division in this way is not entirely clear this way, as the
different gesture types are not truly categorical. This is illustrated when he says that gestures
can show signs of “iconicity, deixis, and other features mixing in the same gesture” (p. 41).
He does stress that these features are not hierarchical; it is not possible to indicate what
feature of a gesture is dominant or subordinate. McNeill (2005) further claims that “[i]n a
dimensional framework, we think of every gesture as having a certain loading of iconicity,
metaphoricity, deixis, temporal highlighting, and social interactivity; these loadings vary
from zero upwards” (p. 42). Thus, there are gestures that belong to more than one category,
or can be said to have more than one function or feature.

2.3 Coqnitive Link between Speech and Gesture Production:

As was mentioned in the introduction, there is a cognitive link between the gesture and
speech production systems (Cassel et al., 1999; McNeill, 2005, 2007; Peeters et al., 2015;
Butcher & Goldin-Meadow, 2000; Cartmill et al., 2012; Kita & Ozyiirek, 2003). Butterworth
and Beattie (1978) have claimed that studying gestures is important for finding out what the
underlying mechanisms of speech production might be. This is because gesture studies might
add to the then small array of techniques available in order to research the speech production.
This suggests that Butterworth and Beattie (1978) already suggested that there is a close
connection between the production of speech and gesture on a cognitive level. More recently,
McNeill (2007) explained some of the phenomena that suggest that there is a very strong
bond between speech and gesture. First of all, he says that this bond is strong in the cognition
because disruption in the flow of speech does not mean that the speech and gesture are no
longer synchronous; in other words, the speech-gesture cross-modal unit is still intact when
speech flow is disrupted. Another reason for this strong bond between gesture and speech is,
as McNeill (2007) explains, because the semantic meaning of the gesture and the
synchronous speech may be exchanged, meaning that the semantic meaning of the gesture
will be recalled in speech but not in gesture and that the semantic meaning of speech may be
recalled in gesture but not in speech. This is the case when a speaker recounts a narrative that
someone else has told with the use of co-gesture speech. McNeill (2007) also claims that
there is a tight cognitive bond between gesture and speech because blind speakers perform

gestures, even when they are aware of the fact that they are talking to someone who is blind
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as well. This is not only the case for speakers who became blind at a later age, it also includes
speakers who were born blind. Thus, gesture and speech have a cognitive link.

While these explanations by McNeill (2007) illustrate the cognitive link between
speech and gesture, it does not mention anything about underlying production systems of
speech or gesture. Peeters et al. (2015) do talk about the link between gesture and speech,
especially pertaining to deictic co-gesture speech. They say that “[s]peech and gesture are
temporally tightly interconnected in the production of referring expressions” (p. 2353). The
temporal interconnected production of deictic co-gesture speech suggests that speech and
gesture are going through production processes simultaneously, which is also claimed by
McNeill (2005): the brain is doing the same thing in two different ways. According to
Butcher and Goldin-Meadow (2000), there are two characteristics that ensure the integration
of speech and gesture: semantic coherence and temporal synchrony. The semantic coherence
means that the speaker portrays the semantic meaning in both speech and gesture. It is even
possible that the speaker should encode semantic properties in the gesture, and not in the
speech. The temporal synchrony merely means that the gesture that expresses a certain
meaning co-occurs with its lexical affiliate. This suggests that a speaker, when interacting in
a communicative situation, produces both gesture and speech simultaneously and with the
same meaning. In addition to this, Kita and Ozyiirek (2003) have argued that speech and
gesture mutually affect each other; speech influences what is produced in gesture, and gesture
influences what is produced in speech. Cartmill et al. (2012) also illustrate the cognitive link
between speech and gesture, as they say that “[t]here is considerable evidence that gesture
plays a role for the speaker as well as for the listener — that it has cognitive as well as
communicative functions” (p. 131). They claim that gesturing during speech “frees up
working memory” (p. 131), which means that the production of gestures actually reduces the
cognitive load of speaking; it is harder for speakers to produce an utterance without being
able to gesture. Moreover, Kelly et al. (2010) have researched the effects of speech and
gesture comprehension and validated their integrated-systems hypothesis; speech and gesture
form an integrated system in production as well as in comprehension.

This chapter has provided an overview of theories and evidence for differences in
spontaneous and planned speech production, properties of gestures, and the link between

speech and gesture. The following chapter will outline how the research has been conducted.
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3. Method

The previous chapter has outlined the differences between spontaneous and planned speech,
the different types of gestures and their properties, and the cognitive link between speech and
gesture production. This chapter will outline if and how the differences in spontaneous and
planned speech production influence the production of gestures will be tested. In order to test
these differences between spontaneous and planned speech and gesture production, two
conversations were held for each participant.

3.1 Participants:

For this study, twelve participants were used, of which four were male, and eight were female
all within twenty and twenty-five years of age. The participants were selected on their
English language proficiency and whether or not they were writing a thesis, which were the
only prerequisites for participating in the study. In order to guarantee that the English
language proficiency of the participants was at least at C1/C2 level on the Common European
Framework of Reference (CEFR), all the participants either completed the bachelor English
language and culture at the Radboud University in Nijmegen, were in their final year, or were
doing their master in (English) linguistics. This is because one of the goals of completing this
particular bachelor programme, and prerequisite of entering the master programme, is that the
student has a near-native proficiency level, which complies with C1/C2 level on the CEFR.
Students of the English language and culture bachelor are not allowed to write their bachelor
theses without completing the Oral Communication Skills and Academic Writing courses,
which are the courses that improve and test the students’ proficiency levels. The fact that
these participants are not native speakers should not be of influence on the gestures they use,
as Crookes (1989) argues that planned speech differs from unplanned speech for non-native
speakers as it does for native speakers. Thus, the differences between spontaneous and
planned speech are the same for non-native speakers as they are for native speakers.

The participants also need to be writing a thesis, whether that is a bachelor thesis or a
master thesis. This is because the participants need to be able to talk about something relevant
in two conversations.

3.2 Procedure:

The participants are asked to come to the testing room. They have only been informed that
they will join in a five minute conversation in which they will be talking about their thesis,
followed by a short task. They have also been informed that the study consists out of two

conversations. In the first conversation, which is a semi-structured sociolinguistic interview,
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the participants are given the following instruction: Welcome! As you know, you have been
invited to talk about your thesis today; a conversation which will last for about five minutes. |
will ask you a couple of questions, so please formulate an answer of about one minute each.
However, do not feel pressured by time, it doesn’t matter if you answer more briefly or more
elaborately on some questions. They are given an opportunity to ask any questions that they
might have, and after that, they are asked five questions about their thesis. These are the

questions:

1. What is the topic of your thesis, and how is this related to the research field of

your choosing?

2. What question do you intend to answer, or what claim do you intend to prove?
3. What method have you chosen in order to answer your question/prove your
claim?

4. What is your hypothesis, or what do you expect to find?
5. Is there any possible further research that might stem from the question you

have answered/the claim you have proven? What might that include?

Once the questions were answered, the task that follow were explained. First, the participants
were asked to transcribe the answers that they have just given, giving a verbatim of what they
have just said. This was done with regards to the second conversation, the presentation. They
were asked prepare a presentation of the answers to the questions, in which they should stay
as close to the word, sentence, and syntactic patterns as was used in the first conversation.
The participants had to transcribe the interview themselves as a study tool, so they would
already hear their answers back, which might aid the learning process. The presentation needs
to be based on the answers of the interview, because this way, the content and the way in
which the information is provided in both conversations will stay as closely related to each
other as is possible, which is important because a different content might lead to a different
way of using gestures. The second conversation, or the presentation, was also transcribed, but
not by the participants.

3.3 Data Collection:

Once both conversations were transcribed, the first and second conversations of the
participants were ordered into a unit of analysis. So, for each gesture that was made in the
filmed recording of both conversations, the pre-preparation position (p), stroke (s), and stroke
hold (h) were indicated on the transcription, as well as the resting positions (r) (Appendix

[11). This was done so that differences between the amount of strokes, stroke holds and
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returns to resting position might become clear, as well as how long strokes and resting
positions are held, and whether or not they are different between the two conversations. Not
only the different phases of the gestures were accounted for in the analysis, but the kinds of
gestures (iconic (I), metaphoric (M), deictic (D), and beat (B)) as well, which was done in
order to see if there were any differences in the kinds of gestures that were used in both
conversations.

After the conversations were transcribed and the gesture phases and dimensions
categorised, the clip of the participant was turned into stills. So, a still of the clip was made
for each stroke that the participant made, and then indexed with their lexical affiliates and
stroke holds (Appendix 1V). This was done in order to show how the different kinds of
gestures manifested across the conversations and across participants, as a beat gesture, for
instance, made by one participant in the interview might not manifest in the same way for
another participant or in the presentation. The different utterances that the participants made
were also categorised according to the type of gesture that co-occurred. These stills and the
utterance-gesture type overview were then used for an inter-participant and intra-participant
comparison, in order to draw conclusions from the data.

3.4 Ethical Considerations:

In order to be able to guarantee the anonymity of the participants, each participant was given
a number. Both conversations and the subsequent analysis was also logged under that
number. No background information other than their completion or near-completion of the
English language and culture bachelor was asked and whether or not they were writing a
thesis at the time. All participants were informed that the conversations would be filmed, and

they all agreed before any of the conversations were scheduled.
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4. Results and Analysis

The chosen method has yielded a lot of different kinds of results. These results include
general differences in the use of gestures and speech between the interview and the
presentation as well as individual differences between participants and between
conversations. All these different results will be outlined in this chapter, along with examples
from the participants. This chapter will outline the structural congruence between the speech
and gestures across conditions, with special focus on the link between speech and gesture and
the metaphoric, iconic, and beat gesture types. These three gesture types and the ways in
which they were performed by participants showed various extents of structural congruence
with the speech that was produced simultaneously.

4.1 Structural Congruence:

4.1.1 The Link between Speech and Gesture:

As was mentioned in the background, there is a link between speech and gesture production
(Cassel et al., 1999; McNeill, 2005, 2007; Peeters et al., 2015; Butcher & Goldin-Meadow,
2000; Cartmill et al., 2012). Throughout the data set, this link between the production of
speech and the production of gestures was apparent from the analysis across participants and
across conditions.

Spontaneous speech is usually characterised by many disfluencies such as hesitation,
stuttering, stammering, filled and silent pauses, and fragmented words (Chawla & Krauss,
1994). This was in line with the speech that was produced in the first condition, as it became
clear from the transcriptions of the interviews that most of the speech that was used by the
participants was characterised by disfluencies of many kinds. The most notable of these
disfluencies is the pauses that the participants have halfway through a sentence or utterance,
which reflects the thinking process that the participants go through. They need this moment
to collect their thoughts and think of the next thing that they want to say. Apart from these
pauses, the participants exhibited hesitation during speech production, as they frequently
stutter through their words. These stutters and the pauses mid-sentence lead to a speech
production that is rhythmically stunted overall. The fact that the participants backtrack and
edit their utterances also contributes to the disintegration of the rhythm.

Unlike the first condition, the transcripts of the second condition have shown that the
speech that was produced in the planned speech condition was not characterised by the
disfluencies that characterised the speech in the first condition. Although there were

occasional pauses, these pauses were timed in between different sentences, instead of
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occurring mid-sentence. The participants also hesitated a lot less, as they were now able to
prepare what they wanted to say. However, just like in the first conversation, the participants
did still make use of backtracking and editing, but they did this a lot less frequently. Thus, the
rhythmic integration during the presentation was a lot less stunted than it was during the
interview.

The analysis of the transcripts of both conditions and the made gestures have shown a
structural congruence. The disfluencies that occurred in the speech also occurred in the way
in which the participants produced their gestures, suggesting a structural link between the

production of the two. This is illustrated by the following examples:

!:igure 1. but I think I might change
itto
In this figure, participant three is very hesitant in her use of speech. She says every word
quite carefully, taking short breaks between every word. This becomes clear from the
following excerpt in her transcript of the interview:

but I think I might [...] change it to [...] an adaptation
In this excerpt of the transcript, the participant has two pauses; one filled, and the other silent.
The first pause is a silent pause, in which the participant takes some time to find her next
word. In the second pause, the participant holds the utterance ‘to’ for a longer time while
finding her next words. These disfluencies in speech are also apparent in the way in which
the participant uses her gestures. The participant beats her hand on every word, and each time
she beats it, she does it in a slightly different way. Thus, the gesture production is quite
inconsistent in the production of the speech, and the anatomy of the gesture is also quite
unclear because of the quickness with which the gestures follow each other. The fact that the
gestures can show the disfluencies that becomes apparent in the speech production is also
very well-illustrated by the following figures, in which a comparison is drawn between the
use of gestures in the first and second condition by a single participant.
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Figure 3. discourse (analysis sort
Figure 2. judges (and) of)

Figure 4. research (on the
genre of the)

Figure 5. British (are known
for)

During the interview, participant five was quite inconsistent in the way in which she made
her gestures, which can be seen in figure 2, 3, and 4. There would be moments where she
would have both her hands on the table and make her gestures there, then there would be
moments where she would have her hands lifted off and make her gestures in the air, or there
would be instances in which she held her hands close to her torso and gestured there. This did
not happen during the presentation, where the participant was consistently gesturing with her
hands close to her or on the table. The inconsistency of the gestures in the interview also
became clear in her speech production.

The speech of the first conversation by this participant was characterised by many
disfluencies like stutters, hesitations, and backtracking and editing. This led to the rhythmic
integration of the speech being stunted. This can be seen in the transcript of the participant’s
speech in Appendix Il (P5_C1). These disfluencies were also visible in the production of the
gestures, as the participant showed many hesitations in her gestures. There were many
instances in which the participant changed the direction of her gestures, changed the form, or
produced an unclear form of the gesture. This was all in synchrony with the disfluencies in
her speech. When the participant was backtracking and editing in her speech, she would also
stop her gesturing and restart on another gesture, which had a different form and a different
spatial organisation. There were also moments in which the participant was stuttering or
struggling to articulate a particular utterance, which led to a gesture that was unclear in its
form and direction.

The speech and gesture production process is quite different from the way in which
the participant produced the speech and gestures in the second conversation. The speech was
then characterised by a clear rhythmic integration, without many disfluencies. This was also
visible in the way in which the participant produced her gestures, as they were consistent and

had a clear anatomy and gestural space.
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Overall, the participants produced their gestures in a similar way as they produced
their speech. In the interview, the participants showed more disfluencies in their use of
gestures than they did in the presentation. However, because gesture is a different mode than
speech, the disfluencies manifested themselves in a different way. Examples of the ways in
which gestures can be disfluent are an unclear anatomy, an unclear gestural space, and
changes in the direction of a gesture. These disfluencies, however, can be different for each
type of gesture.

In the first condition, the speech of the participants was characterised by more
disfluencies than in the second condition. This same pattern occurred for gestures. The
participants’ gestures were characterised by an unclear anatomy, which means that the build-
up of their gestures was not clearly structured with the use of many gestural phases. While it
is not obligatory to utilise any other gestural phase than the stroke, the use of these different
phases does lead to a more clear production and differentiation of and between gestures. This
also ties in with the restlessness that some of the participants showed in their gesture
production. These participant produced a lot of gestures in quick succession, which
compromised the integrity of the gesture and led to a more stunted production.

The gestures that were produced during the second conversation were not
characterised by as many disfluencies as the gestures produced during the first conversation.
Thus, the participants had more rest about them, which ensured that the gestures had a more
clear anatomy, and a more clearly defined gestural space. However, the extent to which the
participants were more fluent in their use of gestures was different for each participant.

What is most notable about the disfluencies in speech and gesture is not that they
occur, but that they occur simultaneously. So, when the speech shows a particular kind of
disfluency, so does the gesture that co-expresses that lexical affiliate. This occurs across all
participants and across both the conditions. This and the examples of gesture and speech
production from these two participants suggest that there is a close link between the
production of speech and the production of gestures.

4.1.2 Metaphoric Gestures:

The metaphoric gestures and their lexical affiliates showed a recurring pattern among the
participants, which was similar to the pattern that was described in the previous section. The
metaphoric gestures that were used during the first conversation were characterised by the
disfluencies that occurred in the speech that was used by the participants, when the
manifestation of the metaphoric gestures in the second conversation was a lot clearer. As was

made clear in a previous chapter, a metaphoric gesture can have more than one function
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(McNeill, 2005; Cassel et al., 1999). They can be used for the spatial or temporal
organisation of entities, activities, or events, as well as describing a non-physical concept or
activity. Examples of these two kinds of metaphoric gestures can be found in the following

two figures:

Figure 6. creator (and) Figure 7. the frame

In figure 6, the participant uses her left hand in order to identify the entity she is talking about
in her gestural space, which is an example of the spatial or temporal organisation of entities,
activities, or events. In figure 7, the participant holds his hands around an invisible object
when saying the word ‘frame’. Thus, hinds hands framing the invisible object is an example
of describing a non-physical concept or activity. Examples of disfluencies in the production
and use of metaphoric gestures of both kinds can be found in the following sections.

4.1.2.1 Spatial and Temporal Organisation:

The participants used both functions of this type of gesture throughout the conversations in
both conditions. However, the manifestations were not always as clear. The first function that
was mentioned, the spatial or temporal organisation of entities, activities, or events was used
quite frequently by the participants. This kind of metaphoric gesture is able to create an
organised overview of the entities or activities that is being featured in the discourse, as well
as identifying entities in space. However, a lack in structure and clarity of these gestures
influences the overall perception of structured organisation of the entities that are being
talked about. Thus, a less clear representation in the gesture led to a less clear organisation.
The use of this type of gesture was connected to the use of the speech. In other words, the
disfluencies that occurred in the speech were also visible in the gestures, when using a
metaphoric gesture of this kind. This becomes clear in the gestures that the participants used
across both conditions, and will be illustrated by examples taken from three participants. The
examples of figure 8 and 9 show how participant one uses metaphoric gestures to indicate the

person, entity, or group that he was talking about at that moment:
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Figure 8. two persons (there) Figure 9. a less proficient person

In these two figures, the participant is talking about people. In figure 8, the participant wants
to signify the people that he intends to test, and he uses both hands with a closed form and the
fingers pointing up to signify two equal people. However, in figure 9, the participant opens
the left hand and flicks it forward to mean the person whose proficiency differs from the
person he means with the still closed right hand.

While this does not become clear by the stills of the strokes that were made, the
speech that co-expresses the semantic meaning of the gesture is characterised by pauses,
hesitations, and stutters. This becomes clear from the following excerpt from the transcript
(Appendix I, P1_C1):

uh a [...] less proficient person
This illustrates that the rhythmic pattern of the speech is stunted, which also becomes clear
from the backtracking and the changes in direction of the utterances that the participant
makes. This is also visible in the strokes that this participant makes. The metaphoric strokes
that were made during the first condition are characterised by disfluencies. These disfluencies
occur at the same time as the speech disfluencies, which ensures that the pattern and anatomy
of the gestures is also stunted. The following frames of the gesture from figure 9 illustrate the

various phases of the gesture:

Fiure 12, less

Figure 10. uha Figure 11.[..] Figure 13. proficient Figure 14. person
These frames show that the participant was hesitant in the way that he used his gesture when

his speech was also hesitant. In figure 10, the participant started making the gesture in one
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direction. However, once he stopped talking, pausing in order to find words, he restarted the
gesture when restarting talking. After that, the final part of the utterance came out without a
speech disfluency, and the gesture held the direction. In spite of the final two frames, figures
10-12 illustrate a structural congruence between speech and gesture, where the disfluencies in
speech are also represented in the gestures.

This can be contrasted to the metaphoric gestures that the participant makes in the

second condition, of which the following figure is an example:

Figure 15. One group (of people is)

In this figure, the participant makes a gesture with a closed hand and the fingers pointing up,
which he then lets go in a forward motion as a way to signify one group. This gesture is
closely similar to that of figure 9. The difference between the two is that the gesture in the
figure 15 is more clearly defined than the gesture in figure 9. This was also reflected in the
speech that the participant produced, as the speech that the participant used during the second
conversation was characterised by occasional pauses. However, overall, the speech was quite
fluent. There were barely any hesitations, stutters, or instances in which he needed to edit or
backtrack, which can be seen in the following speech excerpt from the transcript (Appendix
I, P1_C2):

So, one group of people is
This excerpt illustrates that the speech that the participant used with this utterance is fluent
and without pauses. This was also apparent in his gestures. The gestures that the participant
used were both sequentially and spatially ordered in good way. Thus, the strokes were
confined to a smaller space in which the participant did not move his hands from one side to
the next within a small amount of time. In accordance with the change in structure in both
conversations, the gestures were also more structured in the second conversation. This is

illustrated by the following examples:
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Figure 16. one Figure 17. group Figure 18. (of people is)

These three figures illustrate that the participant produced this gesture in one fluent motion,
much like the speech that the participant produced at the same time was fluent.

Participant three also mainly used metaphoric gestures in order to identify entities.
The participant mostly used her left hand in order to indicate what or who she was talking
about. She would use her left hand by making a deliberate movement forward and down in
synchrony with the utterance in order to point out an entity. Apart from this, there were also
instances in which the participant used both hands in order to indicate what entity she was
talking about. The hands are held in a similar way and position as when she just uses one
hand to make a gesture like this. Examples of both manifestations can be found in the

following figures:

Figure 19. protagonist (and) Figure 20. antagonist
The speech that was used by participant three in the first condition was characterised

by frequent pauses, editing, and hesitations, which led to sometimes incoherent sentences and
utterances. This can be seen in the transcript in Appendix 1l (P3_C1). These disfluencies are
also reflected in the use of gestures. The gestures that the participant made during the
interview were characterised by the same disfluencies that occurred in the speech. Although
the gestures themselves and their anatomy were clearly defined, there were some problems
with the function of the metaphoric gesture, especially when identifying the entity. This
problem manifested whenever the participant was searching for words. She would then restart

her gesture before she had the right utterance. This is illustrated by the following three
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frames, which are the different phases of figure 20. These figures occur simultaneously with
this utterance:

and an...tagonist
The participant hesitates halfway through the articulation of the word, which is also visible in

the production of the gesture:

Figure 21. and Figure 22. an... Figure 23. tagonist

These three frames illustrate that the participant started gesturing with the referring to the
entity she was talking about in figure 21, but she dropped her hands somewhat in figure 22,
as she was hesitating during the utterance. Figure 23 illustrates that once she restarted
speaking, she restarted with the gesture as well, back to the original place where she started
the gesture in figure 21.

When it comes to the metaphoric gestures during second condition, this participant
does something similar as she does in condition one. She uses her left hand in a way to
indicate an entity that she is talking about. The physical characteristics of the metaphoric
gestures that were used are similar to those in figures 21 and 22; the participant holds her
hand in an open position and moves her wrist from left to right when she indicates an entity.

These examples can be found in figure 24 and 25:

. .

Figure 24. creator (and) Figure 25. creation

The speech of the presentation was a lot more fluent than the first conversation. So, it was
characterised by clearly structured utterances and very few pauses and stutters, which can be
seen in Appendix Il (P3_C2). This led to a fluent and coherent speech. This was also the case
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for the gestures that were used during the presentation. The next figures illustrate the
production of the gesture. The speech of the utterance was quite fluent, which can be seen in
the following excerpt from the transcript:

and creation

The speech was produced without a disfluency, and this was also visible in the gesture:

Figure 26. crea Figure 27. tion

Unlike the gestures that were produced in the first condition, these gestures had a clearly
defined anatomy. In addition to that, there was also a clearly defined structure of the gesture,
which was not the case in the gestures that were produced in condition one. This all led to a
more comprehensive and structured overview of the entities that the participant was talking
about in the second conversation.

The metaphoric gestures that participant five made the first condition were all used
for identifying entities in space. However, the way she held her hand in order to make this
gesture was not the same for all utterances; she used two types of gestures in order to make

this gesture. These two shapes can be found in the following two examples:

Figure 28. judges (and) Figure 29. judges (and)

In these two figures, the participant uses an identifying metaphoric gesture, which co-
expresses the same utterance. However, the manifestation is different. In figure 28, the
participant uses her right hand clasped into her left as she moves them forward in order to

identify the ‘judges’, whereas she just uses her right hand with her index finger and thumb a
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small way apart and moving her hand forward in order to indicate the same entity in figure
29.

The transcript of this participant’s speech in the first condition has indicated that the
speech can be characterised as quite disfluent (Appendix I, P5_C1). There are frequent
pauses that occur mid-sentence, as well as frequent backtracking and editing, which suggests
that she has trouble finding what exactly she wants to say. There are also speech disfluencies
in the articulatory phase, as the participant frequently struggles to articulate what she wants to
say. These articulatory problems are shown in the way the participant stutters at times, and
greatly stunts the rhythmic integration of the speech, and an example of this can be found in
the following excerpt:

to the [.] uh to the judges
This illustrates the hesitation, backtracking, editing, and editing that the participant does in

her speech. This is also visible in the gestures that the participant uses, which can be seen in

the following frames of the gesture that co-expresses this utterance:

Figure 30. the [.] Figure 312. uh to the

Figure 32. judges

The disfluencies that can be detected in the participant’s speech are also visible in her
gesticulations. The gestures that the participant uses can be characterised as being structurally
incoherent. These three figures illustrate this. The participant starts with gesturing in figure
30, but stops there when she stops speaking. When she restarts speaking, she moves her hand
in a slightly different direction, which can be seen in figure 31. After this she moves her
hands down again when actually going into the stroke that co-expresses the utterance. This
results in an anatomy that is often unclear because of the repetition and restarting of
articulation and the lack of spatial organisation, which leads to an incoherent and
unstructured presentation of the entities that the participant tries to identify.

In the second condition, the participant also used a couple of metaphoric gestures.
Unlike in the first condition, this type of gesture was consistent throughout the entire speech.
The participant had both hands stretched out in front of her and then push them down in order
to indicate what entity she was talking about. An example of this can be found in figure 33:
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Figure 33. judges (and the)
This example co-expresses the same utterance as the examples from the first conversation.

However, their manifestations are quite different from each other.

The difference between the manifestations of the gestures also illustrates the
difference in the participant’s use of speech and gesture. Where the speech during the
interview was characterised by disfluencies of all sorts, the speech during the presentation
was quite fluent and coherent (Appendix I, P5_C2). The participant did not pause mid-
sentence, nor did she show many stutters or hesitations. This coherency and structure was
also apparent throughout the use of gesture, and is illustrated by the following excerpt:

of the judges
This speech excerpt is the same of that in the first condition, but is not characterised by the
same disfluencies. This difference is also visible in the production of gestures. Instead of the
gestures being characterised by incoherency, repetition, inconsistency, and restlessness, the
participant maintained a clearly structured use of gestures. This included a clear anatomy of
gesture use; the participant did not use a lot of unclear gestures in quick succession. Instead,
she used clear gestures, which she held for certain periods of time, in between returning to
resting position for a considerable amount of time. This is illustrated by the following two

frames:

Figure 344. of the Figure 353. judges
In the first frame, the participant moves her hands to the place of gesturing, and the second

frame is the actual gesture. This gesture flowed smoothly and did not show any hesitancy or

repetition. This increased structure led to a more comprehensive and structured spatial
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organisation with the use of metaphoric gestures, as opposed to the gestures in the first
condition.

The examples from these three participants have shown that the way in which this
kind of metaphoric gesture was used has a consistent patterns across conditions and
participants. Although the manifestations of the metaphoric gestures are different across the
participants and the conditions, the ways in which they are used are very similar. However,
when looking at the production of this kind of metaphoric gesture in synchrony with the co-
expressing speech, it becomes clear that the production of speech and gesture are very similar
to each other, across both conditions. Thus, when the speech that the participants produce is
characterised by disfluencies such as hesitations, stutters, backtracking, and editing, the
metaphoric gestures that they use also show disfluent characteristics. The manifestation of
these disfluencies is different for speech and gesture, but this is because they are two different
modes that make use of different productive channels: mouth or hands. The production of
disfluencies in speech and gesture which are produced simultaneously suggests that there is a
strong link between the production of co-speech gesture when the gestures fulfil an
organisational function.

4.1.2.2 Description of Non-Physical Concept or Activity:

Apart from the function of spatial and temporal organisation of entities, activities, and events,
the metaphoric gesture is also able to portray or describe a non-physical concept or activity.
This kind of metaphorical gesture was also frequently used by the participants. However, the
manifestation of this kind of metaphoric gesture might lead to a different interpretation of the
co-expressing utterance. This can be explained by the semantic enrichment. Metaphoric
gestures of this kind have the potential to semantically enrich an utterance. When a speaker
produces an utterance such as going up and simultaneously moves one of his hands up, the
gesture can also be said to carry similar semantic properties of the utterance (Cassel et al.,
1999). Thus, an unstructured manifestation of this type gesture might become a mismatch in
gesture and speech, which in turn might lead to a different interpretation of the gesture and
speech or confusion. Across the participants and conditions, there were various
manifestations of metaphoric gestures in which the participants described a non-physical
concept or activity, with various levels of fluency and structure in those gestures. The
participants showed a similar pattern; the clearer the co-speech gesture was, the better the
semantic properties of the gesture were visible, leading to a richer semantic representation.

This is illustrated by examples from three participants.
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Participant one used this kind of metaphoric gesture in order to semantically enrich
the meaning of the co-expressing utterance. The participant intended to signify differences

between two entities, which is illustrated in figure 37:

Figure 37. | hope to find that people with differing
(proficiency levels)

In this figure, the participant holds his hands in a similar way as he does in figure 6 and 7, in
order to signify the entities he is talking about. However, the way in which he moves his
hands differs. He flicks both his hands backwards and forwards in reversed order, in order to
signify the differences between the two entities. So, when his left hand goes up, his right
hand goes down. Similar to this example, the participant makes the following gesture in the

second conversation:

Figure 38. people with different (proficiency)

In the example in figure 38, the participant makes a vertical and asynchronous movement
with his hands on the same utterance as that in figure 37. Just like in the first conversation,
the participant intends to signify the differences between the entities that he is talking about
in this manner. Thus, with the use of this type of gesture, the participant semantically
enriches the utterance that co-occurs with the gesture. There is, however, a slight difference
in the clarity of the gesture. The utterance in the first condition was characterised by
disfluencies, which is visible in the transcript:

1 [..] uhm I hope to find that [ ...] people with [..] differing proficiency levels
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This is an excerpt of the first condition (Appendix 11, P1_C1), in which the participant has
some hesitation and pauses. When comparing this with the speech in the second condition
(Appendix I, P1_C2), it becomes clear that the speech was not as disfluent:

people with different proficiency levels
However, while the speech from the second condition was not as disfluent as the speech from
the first condition, there was not a big difference in the manifestation of the stroke. This
difference in fluency was apparent in the preparation phase of the gesture, as the participant
showed more hesitancy in the first condition. This difference is illustrated in the following

frames:

A

PN NN
Figure 405. with Figure 41. differing

Figure 42. proficiency levels

Fidure 39. people

In these examples, the participant hesitates with where he wants to gesture, which is mostly
visible in the figures 39 and 40. However, just as the utterance of differing proficiency levels
is fluent in the transcript of the first condition, the manifestation of the actual gesture is clear
in the figures 41 and 42. This manifestation is also clear in the gesture from the second
condition, where the preparation phase is not characterised by hesitation. This becomes clear

in the following figures:

Figure 43. people with Figure 44. different Figure 45. proficiency levels

This illustrates that the preparation before the stroke is a lot less clear, which ultimately leads
to a more clear representation of the semantic properties of the co-speech gesture in the
second condition than in the first condition.
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Participant two also made a number of metaphoric gestures in which she tried to
describe non-physical concepts or activities, as the participant mostly uses metaphoric
gestures as a way to indicate in which manner she wants to do a certain thing or something is
described. The participant also made a couple of metaphoric gestures in the second
conversation. These gestures and their co-occurring utterances were mainly produced in order
to make comparisons. For instance, the participant made a gesture in the presentation with
which she wanted to solidify the semantic meaning of a word that was co-expressed; the
gesture was made in synchrony with the word contrast, similar to the first conversation. This
example can be found in figure 46, and contrasted with a similar gesture and utterance that

was made in the first condition, which can be found in figure 47:

~

Figure 46. contrast Figure 47. contrast

The gesture in example 46, even though it is produced on a similar utterance as in the
example in figure 47, is manifested in a different way. The participant uses both hands on the
table in an open hand with the fingers down. However, if compared to the gesture on the
same utterance in the first conversation, there is a difference in the manifestation. In this
example, the participant also uses both her hands, but the shape of them is entirely different
than that of figure 46. In figure 47, the hands of the participant are held in a flat form in a
dissimilar position. The dissimilar position of the hands suggests that the two entities that the
hands represent are different, which is why the contrasting needs to be done. However, while
this gesture might be close to the semantic property of the lexical affiliate, the gesture’s
manifestation is not as clearly structured than that in figure 46.

This difference in manifestation might be explained by the link between the speech
and the gestures across both conditions. The speech that the participant produced during the
interview is characterised by a lot of backtracking, hesitation, stutters, and general
disfluencies. She takes occasional pauses in which she needs to collect her thoughts, which
sometimes occur mid-sentence. This all leads to speech that is incoherent and rhythmically
stunted, which is in line with the gestures that were produced. This becomes clear from the

transcript of the conversation in the first condition (Appendix Il, P2_C1):
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or [..] contrast
This short excerpt illustrates that the participant was hesitant in the production of the speech.
The participant was restless in her production of strokes, which means that they followed
each other very quickly and with very different forms. The rhythmic pattern of the gestures
was stunted when the speech was disfluent as well. The speech in the second condition is a
lot more fluent than during the interview. The participant still pauses occasionally in order to
collect her thoughts, but she does not do this mid-sentence anymore. Her speech is fluent
overall, as she is aware of what she wants to say and makes less errors as a result. This can be
seen in the excerpt of a closely similar utterance (Appendix Il, P2_C2):

they contrast
This utterance is not characterised by a disfluency like the utterance from the first condition
was. This is also visible in the way in which she uses her gestures, as the anatomy of the
gestures are more clearly defined, which leads to more specificity in their semantic meaning.

This difference in speech fluency in relation to gesture fluency is illustrated in the

following frames:

Figure 48. or [..] Figure 49. contrast

In these two figures, the participant holds her hands in one place, then stops speaking, and
when she resumes her speech, her hands move in a different direction. This illustrates the fact
that the gestures are not clearly structured, much like the speech that was co-expressed. This
is different from the gesture from the second condition, which was more clear. The following

frames illustrate the manifestation of this gesture:

Figure 50. they Figure 51. con Figure 52. trast
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In these examples, the participant moves her hands in and then outward, in a clear manner,
without any disfluencies.

In figure 47, an example from the first condition, the participant loses the shape of her
hands that are meant to signify entities, and moves them in an unstructured dissimilar way.
However, in the example in figure 46, the hands are held in a similar position, equal to each
other. The two hands are then moved in an asynchronous, dissimilar way in order to reflect
the contrasting that is being done. This indicates a difference between the way the gestures
manifest themselves. Thus, because of the loss of form in the example in figure 47, which is
because the gesture co-expresses an utterance that was produced hesitantly, loses some of the
semantic enrichment potential. This is not the case for the example of figure 46, an example
which still semantically enriches the co-expressed utterance.

Participant four used metaphoric gestures in order to indicate in what manner

something was done, which is illustrated by the following three examples:

Figure 53. reversed (order) Figure 54. around (1600) Figure 55. around (1600)

In figure 53, the participant uses his fingers in order to indicate the word ‘reversed’. Thus, the
use of this gesture semantically enriches its lexical affiliate. In the example in figure 54, the
participant moves his hands around an invisible orb of sorts, so as to indicate a physical
movement around something as a way to indicate or enrich the meaning of ‘around’. The
gesture that was made in figure 55 is very similar to that in figure 54. These two gestures co-
express the same utterance, and the gesture made in figure 55 makes a similar movement as
the one in 54; the hands of the participant move around an invisible orb, which provides
semantic enrichment for the lexical affiliate. However, the semantic enrichment of all these
examples was not the same for each gesture, which might be because of the speech that was
used in both conversations.

The speech during the interview was characterised by backtracking, editing, stutters,
ill-timed pauses, and hesitation. Thus, the speech of the participant was rhythmically stunted

and at times incoherent, which was also detectable in the gestures that the participant used.
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While the gestures in themselves have a clearly defined gestural space and a clearly defined
anatomy, they were quite incoherent, unsteady, and uncertain. Thus, the hesitation that the
participant showed in his speech was also apparent in the ways in which he used his gestures.
This was different from the speech and gesture production in the second condition, where the
participant was quite fluent overall. There was an occasional hesitation when the participant
looked for a certain utterance. However, these hesitations were brief and did not hinder the
overall perception of the fluency of the speech. This was also apparent in the ways in which
the participant used his gestures, as they were a lot less unsteady overall. There was a more
clearly defined gestural space, as well as less hesitation in the kinds of gestures that he used.
This difference in hesitation in gesture production also ensured that the semantic enrichment
of the gestures was different for the examples in figure 53, 54, and 55. This is illustrated in
the following figures, in which the two gestures from with the same lexical affiliate will be
compared. The speech that the participant used in condition one was characterised by a
disfluency (Appendix Il, P4_C1):

[...] around uh 1600
The participant pauses before starting the utterance, and hesitates halfway through it, which is

also visible in the production of the gesture:

Figure 566. [...] Figure 57. around uh Figure 58. 1600

The participant starts the utterance after a pause; a pause in which he moves his hands in to
position to make the gesture. During the production of the utterance, the participant hesitates.
This is also visible in the gesture production, where he hesitated during the stroke; he stopped
very briefly and then restarted again in a closely similar gesture, which is visible in figure 58.
The speech excerpt from the same utterance produced in the second condition is not
characterised by the disfluency that the previous utterance has (Appendix Il, P4_C2):
around 1600
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There was no hesitation, nor was there a pause prior to the utterance; the utterance flowed
fluently from the utterance that preceded it. This is also visible in the stroke that co-expressed

the utterance, which is illustrated by the following frames:

Figure 59. around Figure 60. 1600

The participant moves his hand in position and starts gesturing on ‘around’ and continues to
do this on ‘1600’ in one fluent motion. Because the speech and the gesture were produced
with less hesitation and disfluency in the second conversation, the gesture in example 55 has
a bigger semantic enrichment on its lexical affiliate than the example in figure 54 does.

Overall, the metaphoric gestures that were used during the first condition across all
participants were less coherent and less clear, which was in accordance with the speech that
was produced in synchrony with these gestures. This diminished their potential for semantic
enrichment, which was not the case for the gestures in the second condition. In the second
condition, in which the participants were able to prepare what they wanted to say, the speech
that was produced was more fluent and coherent, which led to more structured gestures that
were able to semantically enrich their lexical affiliates in a better way than their incoherent
counterparts.

4.1.3 Iconic Gestures:

Overall, across all the participants and conditions, there were not as many iconic gestures
compared to the number of metaphoric or beat gestures. Thus, this type of gesture will be
discussed all at once. Some participants made multiple iconic gestures across both conditions,
but there were also participants that did not make any iconic gestures.

As was discussed, iconic gestures are able to serve a couple of functions, which are
specifying a way in which an action is carried out, specifying a viewpoint from which an
action is narrated, and depicting the form or a feature of the entity, action, or event that is
being described (Baus et al., 2012; Cassel et al., 1999). However, across all the participants
and both conditions, only gestures belonging to the last category was used. This is because all
the iconic gestures that the participants used involved quantification; they all included either

length, numerical indication, or the absence of numeracy. This is also indicated by the
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utterances that co-express the intended meaning; they all include numbers, shortness, or
absence of a quantifiable property. The following figures are examples in which participants

use these gestures, including their co-occurring utterances.

Figure 618. other (options as well)

Figure 72. first (one) Figure 63. short

(sentences that have that
sound)

Figure 64. two

In figure 61, the participant uses his fingers to count the other options. The utterance and
gesture that precede it are ‘one option,” including a single finger held in the air. After that, he
says other options, and then he counts on his fingers to an unknown amount, as he does not
know how many options they are. However, this counting does represent the other options
that are available, which may be two, or three, which makes it iconic. In figure 62, the
participant holds op one finger when saying the word ‘first’, and holds it on ‘one’. This
signifies the use of the numeracy and quantification as a way to organise the speech. Figure
63 is one where the participant uses her hands in order to depict the form or feature of that
what she is describing. Finally, in figure 64, the participant sticks up two fingers to co-
express the number two. This gesture was used to solidify the meaning of the co-occurring
utterance.

4.1.3.1 Absence of Structural Congruence:

The use of iconic gestures across conditions was quite similar overall. This means that the
ways in which the participants used the iconic gestures was comparable. However, it was also
comparable across conditions, regardless of fluency of the speech that was co-expressed. This

is illustrated by the following two figures:

Figure 6510. two (of his Canterbury
Tales)

Figure 669. two (of his Canterbury Tales)
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In these two examples, the participant uses a closely similar gestures on the same utterance
across both conditions. In the figure on the left, the participant uses her right hand with two
fingers pointed outward in order to signify the ‘two’ of the utterance, whereas she does this
with her left hand in the figure to the right. Thus, the use of this gesture is closely similar
across both conditions. However, the speech that is produced with these two gestures is not as
similar to each other as these two gestures are. So, the speech that this participant produced in
the first condition was, although quite fluent overall, characterised by a lot more disfluencies
than the speech that was used in the second condition, which can be seen in the following
excerpts (Appendix Il, P9_C1, P9 _C2):

using... two of h-his Canterbury Tales
This can be compared to the speech in the second condition:

using two of his Canterbury Tales
The speech in the second condition was very fluent, without much hesitation. Thus, the
production of iconic gestures and speech across conditions lacks the structural congruence
that was apparent in the production of metaphorical gestures and the co-expressing speech.
4.1.4 Beat Gestures:

The beat gestures that were used by the participants across both conditions varied in their
manifestations as well as the functions they were used for. However, they do show a certain
pattern, which will be outlined in the following section.

4.1.4.1 Beat Gestures as Articulatory Aid:

One of the functions of beat gestures is that they may be used by the speaker in order to help
the articulation of an utterance (Lucero et al., 2014). This function was frequently used by
many of the participants in this study, and across both the conditions. The analysis of the
transcript and the gestures (Appendix I1) has indicated that the use of this kind of beat
gesture is not used solely in spontaneous or planned speech, or fluent or disfluent speech.
This is illustrated by the following example, in which the participant used beat gestures
mainly as a tool or an aid to help him articulate the message that he wants to convey. This is
also visible in the analysis of his transcription (Appendix I11, P1_C1), in which there were a
couple of utterances in which the participant repeatedly made beat gestures on every word or
every other word to help him get the words out. An example of this can be found in the

following figure:
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Figure 6711. So, that there actually
is (a clash between relying on form
In this example, the participantz}rgjpfggtt:g&ri)y beats his hand on the table vertically in this
example, which he does in order to help himself get the words that he wants to say out. The
participant used beat gestures in this way throughout the entire speech, especially when his
speech was hesitant or showed another disfluency. Thus, the uncertainty with which he spoke
was also visible in the way he used his beat gestures. However, this was not the case in the
second conversation, where the participant used planned speech. During this conversation,
the participant did make use of beat gestures, but they were not used as an articulatory aid,
even when he produced utterances which were hesitant at times, which can be seen in the
transcript with the added gestures in Appendix Il. Thus, the fact that the participant was able
to plan the speech for the presentation, ensured that he did not make use of any beat gestures
as an articulatory aid.

Not every participant showed a difference in the production of beat gestures as is
illustrated above. The following participant also used gestures in order to help him articulate

certain utterances, or help him find the words. This is illustrated by the following example:

Figure 68. cause of the uncomfortability
(of the sound segment)

In this example, the participant uses his hands in a repetitive way, making circles with them

in a forward motion. He does this by beating one hand to the front on one syllable, and then
beating the other hand forward on the next. He does this until the end of ‘uncomfortability’,
after which he holds his hands steady, thus stops beating his hands, still in the same position.
This gesture was produced in the second condition, instead of the first. The speech that the

participant produced in the second condition was quite fluent overall, despite an occasional
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hesitation or pause when searching for a word. Thus, the participant produced beat gestures in
order to aid articulation when he was able to prepare his speech and this was produced quite
fluently. He did not use this kind of beat gesture during the first condition, when his speech
was incoherent and characterised by frequent hesitation, stutters, and backtracking and
editing, and thus had a stunted rhythmic integration (Appendix I1, P4_C1).

Apart from these participants, there were also participants who did make use of beat
gestures as an articulatory aid across both conditions. This is illustrated by participant eleven

in the following examples:

Figure 69. if visual more stimulating Figure 70. suggests that gifs do
information help (with the)

In these two examples, the participant uses his beat gestures in order to help him articulate
the message that he wants to convey. In figure 69, the participant uses his left hand and beats
it down on every word that he utters. This co-occurs with speech that is characterised by
many disfluencies and is rhythmically stunted. The participant backtracks and edits quite
frequently, he hesitates when uttering almost every word, and takes frequent pauses in mid-
sentence, which becomes clear from the transcript (Appendix I, P11_C1). However, during
the second conversation, the participant’s speech is not characterised by as many disfluencies
as the first conversation. Although the participant does sometimes hesitate, the rhythmic
integration of the speech stays intact. In the example in figure 70, however, the participant
uses similar kind of beat gesture as he does in the example in figure 69, despite the fact that
the speech that the participant used is not rhythmically stunted and not characterised by as
many disfluencies as the speech that was used in the interview. Thus, the planning or
rehearsing of speech does not have a distinct influence on the production of this type of beat
gesture.

Another example of the production of this kind of beat gesture is the way in which
participant twelve uses the beat gestures. During the interview, the participant sometimes
used his beat gestures as an articulatory aid. However, he did the same thing during the

presentation. This is illustrated by the following two examples:
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i

Figure 72. investigate if our
course actually improved the
English

Figure 71. their English actually
improves

In these two examples, the participant uses his beat gestures in order to help himself articulate
what he wants to say (Appendix Ill, P12_C1, P12_C2). In figure 71, the participant uses his
right hand to beat down on every word that he utters, whereas he uses his left hand to do this
in figure 72. However, the speech that accompanies the gesture that the participant makes in
figure 71 is characterised by more disfluencies such as stuttering and hesitations. This is not
the case for the speech that accompanies the gesture that is made in figure 72, however, as the
speech during the presentation was a lot more fluent, which becomes clear from the
transcripts in Appendix Il, P12_C1, P12 C2.

The examples above have shown that the beat gestures do not follow one particular
pattern as the metaphoric gestures or iconic gestures do. Thus, instead of being the same
across both conditions or being structurally different across both conditions, this type of co-
speech gesture is not structurally different when it comes to helping the speaker articulate the
utterance. This means that the beat gestures that are produced as an articulatory aid do not
occur solely with planned speech or spontaneous speech, nor with fluent or disfluent speech.
4.1.4.2 Emphasis:

The other function that a beat gesture might fulfil is emphasising a co-expressing utterance
(McNeill, 2005; Goldin-Meadow, 2003). This means that a participant would beat a hand in
some way as a way to emphasise the lexical affiliate. This was done across all participants

and across all conditions. The following examples are where participant one used beat

gestures across both conditions:

Figure 7312. my question (is - .
related to) Figure 74. there (actually is) Figure 75. function (s0)



Koops 4200098/50

In the example in figure 73, the participant beats down both his hands at the same time in
synchrony with the word ‘question’, after which he holds it on ‘is related to’. He does similar
things in the other two examples. In figure 74 and 75, the participant uses his hands and beats
them down once in order to emphasise the co-expressed utterance in a clear manner. The
utterances that were co-expressed with these two gestures were also clear. Thus, the fluency
or use of beat gestures stays similar to the fluency of the speech of this participant. The
speech during the first conversation was characterised by more disfluencies than the speech
that the participant used during the second conversation. However, the clarity of the gestures
that the participant used did not differ very much. The participant did use more beat gestures
in the first condition, in which the anatomy was less clear than it was during the presentation.
However, even though the gestures were less frequent and more clear than the gestures
during the interview, the beat gestures during the presentation did show some similarities
with the beat gestures that were made during the first conversation, regardless of the co-
expressing speech.

This is similar for other participants as well, as the beat gestures were used for
emphasis quite frequently. Participant two made a lot of beat gestures that were spread
equally across all questions during the interview. The use of these beat gestures suggests that
she uses them in order to emphasise her speech very frequently. This is illustrated by the

following two figures, in which she uses beat gestures to emphasise what she’s saying:

Figure 76. focus Figure 77. then

In figure 76, the participant uses both hands to beat them down simultaneously in order to
emphasise the word that it occurs with. However, in figure 77, the participant holds her left
hand steady and then only beats the right hand down in synchrony with the word that she
wants to emphasise at that time. These two examples can be compared with an example from
the second condition, in which the participant also used beat gestures in order to emphasise

certain utterances:
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Figure 78. entity
In this example, the participant uses her hands and pushes them towards the table in order to
make a beat movement. She does this in synchrony with the word ‘entity’ so as to put more
emphasis behind it. The gesture in itself had a just as clearly defined anatomy as the gestures

that were used in the first condition, which becomes clear in the following frames:

Figure 79. will

Figure 80. fo Figure 81. cus

Figure 8213. en Figure 83. ti

Figure 84. ty

In both examples, the participant moves her hands down in synchrony with the utterance.
Thus, the beat gestures that the participant used in the first and second condition were both
clearly structured and defined. This is not reflected in the speech that occurs in synchrony
with these gestures. The participant’s speech in the first condition was characterised by
backtracking and editing, stutters, and disfluencies. Thus, the speech that the participant used
was not clearly structured and quite incoherent. This was not reflected in the way in which
the participant used the beat gestures. Her manner of gesticulation was quite restless overall,
which is in accordance with the restlessness of her speech, but this did not lead to a disfluent
production of beat gestures. There were more similarities between the speech and the gestures
that the participant used, as the beat gestures were hesitant at times, but predominantly when

there was hesitation in the speech as well. This can be compared to the speech that was
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produced in the second condition, which was more clearly structured. This increase in rest
and structure in her speech was also visible in the way in which the participant used her
gestures. Thus, for this participant, the speech that occurs simultaneously with the beat
gesture is not of influence on the manifestation of the gesture itself.

Participant five also made a large number of beat gestures, which were both used as
an articulatory aid and for emphasis. The use of the beat gestures during the interview was in
accordance with the speech that the participant used during the conversation. Overall, the
participant had a lot of stutters, hesitations, and there was a lot of backtracking and editing.
Thus, the rhythmic integration of the speech was stunted. This was also reflected in the way
in which the participant used her beat gestures, which were characterised by an unclear
anatomy and hesitations in accordance with hesitant speech. The participant also backtracked
and edited in the use of her gestures, as she would sometimes stop mid-sentence to restart,
she would then also restart the gesturing. Examples of beat gestures used for emphasis from

both the first and second condition can be found in the following two figures:

Figure 8515. research (on the

genre of the) Figure 8614. show (and what |

noticed)
In the figure to the left the participant only beats her hand once in synchrony with the

utterance that she wants to emphasise. However, the shape of the hand is quite unclear, as she
has both hands up, and only uses her left hand to make the gesture. This gesture is thus
unclear, as her hand only moves down slightly. In the example in figure 86, however, the
participant uses both hands to beat them down simultaneously in synchrony with the
utterance that she wants to emphasise. This gesture, like most of the other gestures that the
participant used during the presentation, was clearly defined, with a clear anatomy and
produced without hesitation or stuttering. The anatomy of the gesture from the first condition

is illustrated in the following frames:
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Figure 87. to research

Figure 8817. to do

Figure 89. research

Figure 160. on the genre
of the

The utterance that co-occurs with this gesture is shown in the following excerpt (Appendix II,
P5 C1):

to research to do research on the genre of the
In this speech fragment, the participant is stammering, backtracking, editing, and restarting
speaking quite often. Each time she does this, the shape of the gesture changes in a certain
manner. Thus, when she edits the speech, the gesture also changes direction. This structural
congruence between gesture and speech is also reflected in the second condition, where the
speech and gestures were not characterised by disfluencies; it was quite fluent overall. The
fluency of the speech can be seen in the following excerpt (Appendix I, P5_C2):

the show and what | noticed is that
The utterance is produced without any disfluencies, which was also apparent in the way in

which the gestures were structured. This is illustrated by the following three figures, in which

the structure of the gesture from figure 86 is illustrated:

-

Figure 91. the Figure 92. show Figure 93. and what |

These three frames show that the this beat gesture retains its from throughout, similar to the
speech that is co-expressed. Thus, the difference between the two conditions was quite
apparent in the use of speech and gestures. This is because the disfluencies in the speech and
gestures that occurred during the first conversation did not occur during the second

conversation.
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The use of beat gestures in order to emphasise a certain utterance is used quite
frequently by the participants. However, their manifestation can be quite different from each
other. The examples above illustrate that it is possible for the planning of speech to be of
influence on the production of this kind of beat gesture, as increased clarity in speaking also
led to increased clarity in the beat gesture in some cases. Other examples have shown that
this is not a consistent pattern throughout the all the participants, as there are also instances in
which the production of speech was rhythmically stunted or disfluent in other ways, but the
beat gesture that place emphasis on the co-occurring utterance was still clear. Thus, the
production of beat gestures can become more clear when the speaker knows what to say, but
this is not necessarily the case.

4.1.5 Overview:

This section has given several arguments in favour and against the structural congruence of
gesture and speech. The link between gesture and speech became clear when analysing the
data, as the disfluencies that occurred in the speech also occurred in the way in which the
participants produced their gestures, suggesting a structural link between the production of
the two. When taking a closer look at the different gesture types and their functions, the
spatial and temporal organisation with the use of metaphoric gestures showed that the way in
which the participants organised spatial and temporal aspects of the discourse, such as
identifying entities in their gestural space, became more clear with increasing clarity in
speech.

What was peculiar, however, was that this claim would only hold for metaphoric
gestures, even though something similar happened for the beat gestures. When producing the
beat gestures, the participants do show structural congruence between speech and gesture.
However, this congruence was not as apparent or strong as it was for the metaphoric gestures,
and this structural congruence between speech and gesture was not apparent for all
participants, meaning that the beat gestures might be produced with similar clarity across
both conditions.

The way in which the iconic gestures were produced was different from both the
metaphoric and the beat gestures. Where there was structural congruence to a certain extent
for both these categories, this was not the case for iconic gestures. The iconic gestures that
were produced across both conditions were equally as clear, and manifested themselves in
similar ways. Thus, the fluency of the speech did not affect the production of this type of

gesture.
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5. Discussion

The previous chapter has outlined the analysis of the results of all participants and conditions,
and has identified recurring patterns, which indicate a structural congruence between certain
gesture types and the co-occurring speech, and which indicate a gestural idiolect across
participants and across conditions. However, this analysis did not include anything about
deictic gestures. This was because this type of gesture was not produced by any of the
participants. This may be due to the lack of referents to which the participants were able to
refer to in their speech. The analysis has shown that certain types of gestures and the co-
occurring speech show structural congruence to a certain extent. The metaphoric gestures
showed a strong structural congruence with speech, which might be due to the clear ordering
of the entities being talked about, and because of semantic enrichment. The iconic gestures
did not show structural congruence with speech, meaning that they were produced similar to
each other, regardless of the fluency of the co-expressing speech. This might be explained by
the close relation of handshape and movement for iconic gestures; they should be the same or
closely similar across multiple utterances, otherwise the gesture might not be qualified as
iconic. Finally, beat gestures did show structural congruence with speech, but not to the same
extent as metaphoric gestures. This might be because of the functions that this type of gesture
might perform and because of the more strict rules of the form of these gestures.

5.1 Structural Congruence:

5.1.1 The Link between Speech and Gesture:

It became clear from the analysis that the disfluencies that occurred during speech production
were also produced in the gestures in some way. What is even more interesting, is that these
disfluencies occurred simultaneously, i.e., when a participant produced a disfluent utterance,
the gesture that co-expresses that utterance also showed disfluencies. This suggests that the
speech and gesture production systems go through a similar process, as they show
disfluencies at the same time.

As was explained by Levelt (1989), the production of speech starts with
conceptualising; turning the intent of the message into a conceptual message that can be
formulated. Since speech and gesture production occur simultaneously and they have the
same or closely similar semantic properties, this suggests that the gesture production system
might also have a phase in which the intent of the speaker is conceptualised. However, what
might also follow from the fact that gesture and speech co-express a single conceptual entity,

is that the speech production and the gesture production do not go into separate
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conceptualising phases. Instead, it suggests that they both go through the same
conceptualising phase; one conceptual message that is then formulated into more than one
mode. Thus, there is no separation between the message that will be expressed in speech or in
gesture; it is one conceptual message that is being portrayed in two or more modes.

As Levelt (1989) argues, the second step in the speech production system is the
formulating; the speaker semantically encodes the concepts, finds lexical items, and then
formulates a phonological plan. This component of the speech production process also
includes the generating of syntactic and grammatical systems with which the utterance might
be expressed. Thus, this part of the speech production process ensures that the utterance gets
some form of morphology, syntax, lexical items, and phonological properties. As McNeill
(1992) reminds us, gestures do not have properties such as syntax and morphology. Rather,
their structure consists out of handshape, orientation, location, and movement. Even though
the properties of these two modes are different, they both need to go through a process in
which the conceptual message is appointed these properties, which again might indicate that
the production of speech and gesture go through a similar process.

The next step in the speech production system according to Levelt (1989) is
articulating. This is the actual uttering of the phonological plan that was made in the
formulating component. While a gesture cannot be articulated in the same way that speech
can be articulated, this is also the moment in which the gesture needs to be produced or
performed. This is usually the same moment as the speech is produced, since gesture and
speech are co-expressive and synchronous.

The final step of speech production is self-monitoring, which is when the speaker
monitors themselves in order to check for any mistakes in one of the first three components
of speech production, and possibly restarts from either the conceptualising, formulating, or
articulating, depending on where they signalled the error (Levelt, 1989; Levelt et al., 1999).
The analysis of the gestures that were used by the participants suggests something similar.
While there was no notable case in which the participant reproduced the gesture and utterance
because the handshape did not fully comply with their intentions, the gestures did show
disfluencies, much like speech, and they restarted gesturing when they edited or restarted an
utterance. So, when the speaker noted a disfluency in either of the three components of
speech production, they backtracked and edited the speech, but they also reproduced the
gesture that co-express that utterance, and sometimes that reproduced gesture would have a

different handshape, location, orientation, or movement.
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The analysis has shown that the disfluencies that occur in speech also occur in some
way in gesture, and the production systems of speech and gesture have the same ending point;
when the utterance and the gesture have been completed. Because of the structural
similarities between speech and gesture, it can be said that the two have closely linked
production processes. As was said by McNeill (2005), the brain does the same thing in two
ways, which also suggests their close connection. However, the similarity of the disfluencies
in both spontaneous and planned speech and the editing of this, their same ending point of
production, and the fact that they represent the same conceptual meaning suggests that the
production of speech and gesture happens simultaneously; this simultaneity might indicate
that there is just one production system that leads to the production of more than one mode.

5.1.2 Metaphoric Gestures:

The metaphoric gesture type showed similar manifestations across all participants and
conditions. All participants that used metaphoric gestures used them for two general
purposes: spatial and temporal organisation, and describing non-physical entities or activities
(Calbris, 2008; McNeill, 2005; Cassel et al., 1999). Even though it was not the case that all
participants used the same kind of metaphoric gestures across both conditions, their
manifestations were comparable. An example of this is the ways in which the participants
made use of metaphoric gestures in order to spatially and temporally organise their
utterances. The disfluencies in speech were also visible in the ways in which the participants
used their metaphoric gestures for spatial and temporal organisation. The manifestations of
this kind of metaphoric gestures overall were more structurally incoherent in the way that
they ordered the entities across their gestural space during the interview than they were
during the presentation. What was interesting was that the disfluencies that occurred in the
speech were also reflected in the gestures; this kind of metaphoric gesture was not as clearly
structured when the speech was disfluent. This can be compared to the gestures that were
made in the second condition. The speech that was used during this conversation was not
characterised by many disfluencies as the speech that was used in the first condition. In
accordance with this, the gestures that were used to organise the space and time were also
more clearly structured. Thus, the metaphoric gestures that occurred with the co-expressive
speech show structural congruence across the conditions.

The other category of metaphoric gesture did not have to do with identifying and
organising entities that are being talked about in the space before the speaker, but with
semantic properties of the co-speech gesture. As was said, the speech in the interview was

characterised by disfluencies. The metaphoric gestures that were used in order to describe
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non-physical entities and activities were also characterised by the disfluencies that occurred
in the synchronous speech. These disfluencies include an unclear handshape, restarting the
gesture more than once, the loss of the form of the hands, and pausing during gesture
(Esposito, McCullough, & Quek, 2001). Thus, when the lexical affiliate of a manifestation of
this gesture is uttered in a disfluent way, the manifestation of the gesture that was co-
expressing the utterance also showed a disfluency. This was different in the second condition,
in which the speech was quite fluent overall. This was also clear in the gesture production,
which, similar to the speech, did not show many disfluencies. Thus, this indicates that the use
of metaphoric gestures does have a comparable pattern across participants and across
conditions, but that the production or manifestation of these gestures can be different across
both the participants and the conditions.

The different kinds of metaphoric gestures did show a difference in manifestation
across the conditions. The co-speech gestures in the first condition were characterised by
frequent disfluencies, whereas the co-speech gestures in the second condition did not show as
many disfluencies. This might be explained by clarity in organisation and semantic
enrichment. Metaphoric gestures that are used for the spatial and temporal organisation
organise the entities that are being talked about in the gestural space. The clarity in the
organisation and the fluency of the gesture might be dependent on the mental representation
of the organisation. Thus, when the mental representation of this organisation is not clear or
determined by the speaker, this lack of organisation might also show in the gestures that are
being produced. The metaphoric gestures of this kind that are produced in condition one
show that they are not as clearly structured as their counterparts in condition two. This might
be because the speaker is not sure of the entity that they need to identify. An example of this
are figures 10-14 where participant one was hesitant in the speech production, pausing before
uttering the entity he was talking about. He also pauses in his gesture, simultaneously with
the pause in speech. When he restarted speaking and gesturing, the orientation of the gesture
was different than the orientation was before the pause. This indicates that the mental
representation of the entities the participant was talking about was not clearly organised. In
condition two, the participants were able to prepare their speech. This means that the mental
representation of spatial and temporal organisation can be predetermined before speaking,
and might thus be clearer. The increased clarity in the co-speech gesture was illustrated by
figures 16, 17, and 18. Here, the participant produced a fluent utterance, and the gesture was
also clear, organising the entities that the participant talked about clearly. Thus, the structural

congruence between speech and this kind of metaphoric gesture might be explained by the
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clarity in the mental representation of the organisation of entities. When this organisation is
not clear in the mental representation, the organisation might also be represented unclearly,
with gestures that show disfluencies.

Another explanation for the structural congruence between metaphoric gestures and
the co-occurring speech might be semantic enrichment. As was explained by Like and
Ritterfield (2014), semantic enrichment is the process of increasing the semantic
representation. Metaphoric gestures are able to semantically enrich an utterance when the
gesture portrays the same or closely similar features as the lexical affiliate. This also becomes
clear in the gestures that the participants used. In condition one, the participants use
spontaneous speech and focus on getting the message out, which leads to disfluencies in both
speech and gesture. However, in condition two, the participants are able to focus more on the
correct production of the speech, which leads to less disfluencies in both speech and gesture.
Given this focus on correctness in speech production, the speaker might also attribute extra
focus to the gesture production, in order to provide their interlocutor with a richer semantic
representation. If a gesture shows many disfluencies like stutters and frequent restarts in
different directions, the gesture becomes less clear. This also constrains the gesture’s
potential for semantic enrichment, because the clarity of the link between the gesture and the
co-occurring speech is compromised. Thus, when the participants were able to prepare in the
second condition, they were able to produce the gesture without disfluencies, leaving a clear
link between the gesture and the utterance, and providing a richer semantic representation of
the co-speech gesture than the gestures produced in the first condition did. Thus, the
structural congruence of this kind of metaphoric gesture and the co-occurring speech might
be due to the focus on providing a richer semantic representation.

Overall, there was a recurring pattern in the ways in which metaphoric gestures were
used, meaning that the disfluencies that occurred in the speech also occurred in the
production of gestures, at the exact same moment. This means that there might be a structural
congruence between the production of speech and gesture. Structural congruence in co-
speech gesture in the use of metaphoric gestures suggests that the link between the production
of speech and gesture is tightly connected. The use of metaphoric gestures and their structural
congruence across conditions suggests that gestures that may be used as a way to order the
gestural space are more clear once the speakers’ organisation of the message to be conveyed
is more clear. This is similar for the semantic enrichment process, which suggests that
gestures that may provide semantic enrichment may become more clear in the planned speech

condition.
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5.1.3 Iconic Gestures:

As was said in the previous chapter, there were not many iconic gestures across all
participants and conditions, but the iconic gestures that did occur all belonged to similar or
comparable kinds of iconic gestures. The gestures belonging to this type were all used as a
way to quantify something, which makes them fulfil the function of depicting the form or a
feature of the action or event that is being described. The gestures that the participants used
did not fulfil either of the other two possible functions of iconic gestures: specifying the
manner in which an action can be carried out, or specifying the viewpoint from which an
action can be narrated (Cassel et al., 1999). This might be explained by the fact that these two
functions are mostly related to a narrative. In the two conversations that were held with the
participants, they only had to describe what their research included. This type of speech is not
the same as narrating a story, mainly because a narrative involves more ‘active’ verbs. Thus,
the way in which an action is carried out does not need to be specified with the use of iconic
gestures, as there is no narrative in the topics that were discussed during the conversations.
Another explanation for these kinds of iconic gestures not occurring lies in the perspective
domain. The participants are talking about their own work, which means that they almost
always talk from a first person perspective. This leads to the absence of iconic gestures that
specify the viewpoint from which an action can be narrated.

While the fact that the speech is not a narration of a story explains why the
participants only use one function of iconic gestures, it does not account for why the types of
utterances that co-express with the gestures are similar across participants and across
conditions. However, what might be able to account for this is the use of semantic enrichment
or clarification. As was clarified during the section about metaphoric gestures, the speech that
was used by the participants was different during the interview and the presentation. The
speech that was used during the presentation was a lot more fluent in all cases, with a lot less
hesitation and stuttering. However, one of the goals for speech is the incorporation of
structure in that speech, whether that speech is spontaneous or planned or whether that
structure is there for the speaker or the listener. This is why the iconic gestures that clarify or
create structure might occur across both conditions. The use of quantification in the way that
is done in figure 62 is a way of creating structure, as the participant uses the utterance ‘first’
and the gesture as a way to create a sequence in arguments. The use of this gesture and the
co-expressing utterance is used in order to organise the speech as a way to create a certain

order or hierarchy. This is the same in similar gestures that were made by other participants,
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where they used an iconic quantifying gesture in order to create sequence and structure in
their speech.

Another reason that might explain the similar use of iconic gestures across
participants and across conditions is semantic enrichment. Semantic enrichment is when a
gesture contributes to the meaning of the utterance, to create a semantic interpretation that is
richer than just the utterance or just the gesture (Like & Ritterfield, 2014). Thus, similar to
the metaphoric gestures, when a participant uses an iconic gesture when a particular utterance
occurs, they try to increase the semantic representation of that utterance with the use of a
gesture that portrays the same features of the semantic meaning of the utterance. This might
also be what happens in the use of this type of gesture across these participants and across the
conditions. They use similar gestures on similar utterances, and they do this across both
conditions.

In condition one and two, the production of the iconic gestures and the co-expressing
speech did not show structural congruence, like metaphoric gestures did. Thus, the iconic
gestures were not produced with any disfluencies when the speech did show disfluencies. The
lack of structural congruence in the production of iconic gestures across the conditions might
also be due to the tight bond between the concept and the gesture. As was said in the previous
chapter, the participants only used iconic gestures that were quantifying, meaning that they
either included length, numeracy, or the absence of them. Thus, in the conceptualising phase
of the message, the speaker conceptualises a message that contains one entity, which then
needs to be formulated. The single entity is formulated with the word ‘one’, and the speaker
simultaneously produces a gesture that corresponds with this utterance. This is a gesture with
a single finger in the air in synchrony with the utterance, like in figure 62. Counting on the
fingers in order to indicate a number, or sticking up one finger when saying the word ‘one’ as
in figure 62, is an example of a co-speech gesture that cannot be produced differently. As a
result, this gesture and the concept that it expresses are tightly connected to one another. This
is because there is no other way of producing an iconic gesture that co-expresses the same
concept; the gesture form and its semantic properties together form a bound class. This is the
case for the example in figure 62, but also in figure 63. In this figure, the participant holds her
hands close to each other to signify the word ‘short’. There is not much variation possible in
the production of this gesture; putting the hands too far apart will lead to a speech-gesture
mismatch, where the distance between the hands will not signify ‘short” anymore. This is
because producing a gesture like this is relative to the arm length of the participant. The

participant is only able to produce a total length that her arms can reach. If she spreads her
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hands wider, she will have exceeded a certain length, and the relative distance between her
hands will no longer be qualified as short. The participant is also able to edit the handshape,
but this will not affect the iconicity of the gesture. Thus, iconic gestures and their lexical
affiliates have a tight bond and may even form a bound class. Given that the quantifying
iconic gestures form a close bond with their lexical affiliates, there might be an explanation
for the lack of structural congruence of speech and gesture across conditions. As there is little
to no room for deviation from the form of the gesture, there would also not be a lot of room
for disfluencies in the production of this type of gestures. Thus, when a speaker produces an
utterance that is disfluent in any way, and produces an iconic gesture in synchrony with that
disfluent utterance, there would not be any room for disfluencies in that gesture, as deviation
would not make it an iconic gesture. This accounts for the lack of structural congruence
across the conditions, as well as why the iconic gestures were the same or closely similar
across participants.

5.1.4 Beat Gestures:

The use of beat gestures across the participants and conditions was varied, but it was the type
of gesture that was produced most frequently. As became clear in the analysis of the data, the
beat gestures did show structural congruence with the co-expressed speech. However, this
structural congruence did not occur to the same extent as was the case for the metaphoric
gestures. Thus, the gestures did show some disfluencies in both conditions when the co-
occurring speech was disfluent, but they were not as clearly visible in the production of beat
gestures as they were in metaphoric gestures. This might be due to the anatomy of beat
gestures. As was said, beat gestures are small movements that are produced by making
flicking movements, either vertically or horizontally (Cassel et al., 1999). The key
characteristic of the anatomy of beat gestures, however, is that they can be small, and need to
have a stopping point; there needs to be a moment where the hand is motionless. An example
of this can be seen in figure 81, 82, and 83. In these figures, the participant moves her hands
forward, and stops for a moment; her hands are motionless in front of her. This moment of
motionlessness can be very brief, less than a second, or it can be longer, but it is a crucial
phase of the anatomy of a beat gesture. If this moment does not occur, then the gesture is not
a beat gesture, but belongs to a different type of gesture. This means that beat gestures do not
have much room for deviation, room that the other gesture types do have, because it would
then not be a beat gesture anymore. Given the lack of possibilities of variety in the production
of this type of gesture, there is also less room for a speaker to deviate from the form of this

gesture. Thus, it is harder to produce disfluencies that are occurring in the co-expressing
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utterance, which is why the structural congruence between speech and this type of gesture is
not as clearly detectable across conditions.

Another possibility for the lesser extent of structural congruence of beat gestures
might be the functions that they perform. Beat gestures can either be used to emphasise a
certain word or utterance, or in order to help the speaker articulate an utterance (Cassel et al.,
1999; Lucero et al., 2014). Thus, there is a distinction from metaphoric gestures, which can
have semantic enrichment. In order to convey the semantic representation as strongly as
possible, the participants are able to clarify the metaphoric gesture that co-expresses the
utterance as clearly as possible, which makes the semantic representation richer. Beat
gestures do not have this function, which means that an increased clarity in the gesture would
not contribute to the enrichment of the utterance, which explains the lesser extent of
structural congruence between beat gestures and speech.

The structural congruence between beat gestures and speech was not as clearly visible
as it was for metaphoric gestures and the co-occurring speech. While semantic enrichment
and the form of beat gestures might explain why structural congruence was not as clearly
visible in beat gestures, it does not account for the fact that it was there. However, the
functions of beat gestures might be able to account for this, because there was a difference in
the production of beat gestures across the conditions. This difference, however, was not
consistent across all participants, meaning that some participants did show structural
congruence between gesture and speech, but others did not. In the first condition, the
participants do not know beforehand what they are going to say, meaning that they do not
know what structure their sentences will have, and what utterances they want to emphasise
beforehand. This led to speech that showed disfluencies, which was also visible in the
gestures, as can be seen in figures 87, 88, 89, and 90. However, in the second condition, the
participants knew what they were going to say and were able to prepare for this. Because of
this, they were able to think of what utterances they want to emphasise with beat gestures,
and thus focus on the production of the gesture co-expressing that particular utterance, which
led to more clearly structured gestures, illustrated in figures 91, 92, and 93. This difference
might be an explanation for the extent of structural congruence between beat gestures and
speech.

The function of articulatory aid might also account for the structural congruence that
the beat gestures show. Because the participants had to use spontaneous speech during the
interview, they used beat gestures as an articulatory aid quite frequently, while they did not

do this as often during the presentations. Beat gestures that are used in this way follow each
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other in quick succession, sometimes with different handshapes, location, orientation, or
movement. This ensures that the beat gestures used in this way are somewhat unclear and
unstructured. The fact that beat gestures with this kind of function are used during the
presentation as well might be a possible explanation for the lesser extent of structural
congruence.
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6. Conclusion

This study was conducted in order to see what the differences are between gestures that occur
with spontaneous speech and gestures that occur with planned speech. Thus, if there would be
a difference in the production of gestures when a speaker has to speak spontaneously or is
able to plan the speech. The research question that was posed was: What are the differences
between the gestures that are produced in spontaneous and planned speech? This research
was conducted by having two conversations with twelve participants, in which they had to
talk about their thesis. The first conversation was a semi-structured sociolinguistic interview,
in which the participants were asked five questions based on the content of their thesis. They
were asked to prepare the answers they had given during the interview into a structured
presentation, which they had to give in the second conversation. The conversations were all
transcribed verbatim and including any disfluencies in speech, after which the gesture phases
for each gesture were indicated. All strokes were exemplified in stills, which were combined
with the utterances so as to be able to compare the co-speech gestures across conditions and
participants.

The analysis of the data that was generated has indicated that the differences in the
manifestation and production of gestures is different for each type of gesture. In other words,
there were differences in the gesture productions across conditions, but these differences
varied for each gesture type. One of the gesture types did not occur anywhere in the data: the
deictic gesture. All three other gestures did occur in the data: metaphoric, iconic, and beat
gestures. These three types all showed a different pattern across the conditions. The iconic
gestures did not show any structural congruence with the co-expressing speech, as they were
produced in a closely similar way across both the conditions and all participants, whether the
speech was fluent or not. This might be due to the close relationship between the conceptual
meaning of the utterance and the manifestation of the gesture; the concept and the gesture
manifestation seem to form a bound class, and it is not possible to produce the gesture in a
different way. However, the metaphoric and beat gestures and the synchronous produced
speech did show structural congruence across conditions. Following previous research (Kita
& Ozyiirek, 2003; Bernardis & Gentilucci, 2006; McNeill, 1992, 2005; Kendon, 2004), this
study provides further evidence regarding the close relationship between the production of
speech and the production of gestures. The structural congruence in metaphoric gestures and
speech can be explained by the clarity in the organisation and semantic enrichment, whereas

the structural congruence in beat gestures and speech might be due to one of the functions of
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beat gestures: emphasis. Given the preparation of the second condition, the participants were
better able to allocate specific emphasis on certain utterances, which might explain the
increased clarity.

The findings of this study have indicated that there is a strong connection between the
production of speech and gesture, because co-speech gestures show structural congruence.
However, in order to claim this with more certainty, more research would need to be done on
this topic. Another aspect that became apparent in the analysis was that the participants all
produced different manifestations for closely similar utterances. These different
manifestations point towards a gestural idiolect along with a speech idiolect. However, since
this study was not able to provide enough evidence to back this up, more research needs to be
done in order to find this out. For instance, a large-scale study would need to be conducted in
which the participants would need to have more than two conversations, and need to be
placed in more than two situations, such as formal and informal, planned and unplanned, and
conversational and narrative. This larger-scale study might give a more strong indication that
there is a gestural idiolect, and also whether the different gesture types show a similar
structural congruence, as was seen in this study. This type of large-scale study might then
also be able to research the production and possible structural congruence of deictic gestures.

Another option for further research is researching whether or not there would be a
difference between the production of gestures in a first or second language. The current study
included Dutch native speakers and a German native speaker, who all spoke in English.
However, it might be interesting to research whether or not there are differences in the ways
in which speakers produce gestures in their native language or second language, or whether
there are aspects of gesture that are language-specific.

This study only included the gestures that pertained to one particular type of gesture,
and not the gestures that were of more than one type. Thus, further research might include
seeing if the structural congruence is also applicable when a speaker produces a gesture that
belongs to a dimension rather than a type. This is also the case for the gestural idiolect, as
dimensional gestures would then also be part of the idiolect that a speaker has.

This study has researched the differences in gesture production in spontaneous and
planned speech, and it has illustrated a tendency towards the structural congruence in the
production of co-speech gesture. This has resulted in a strengthening of the claim that the
production of gesture is closely similar and connected to the production of speech.
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Appendix | — Verbatim Transcripts

P1 C1

Well, the topic of my thesis is related to a course we’ve been having the last semester in
Global English. ELF has been handled in that course as well, and miscommunications in
ELF. So, the topic of my thesis takes research in that field a little bit further than that in
taking proficiency into account as well. So, I’'m looking at ELF situations in which
miscommunications occur and have put people of different proficiency levels in a dialogue
setting. So, I’ve taken, for example, a less proficient person and a more proficient person,
have put them in a dialogue setting and looked at miscommunications that occur there.

The question of my thesis is related to the clash of relying on form and function, so to say.
So, proficient people rely on the form of a language more than on function, so they.. Of
course they rely on getting their message across as well, but they do so by relying on
grammar and coding their message correctly. Whereas people who are less proficient focus
on function of the language, so: ‘am I getting my message across at all?” My question is
related to that in a sense that I hope to find that people with differing proficiency levels have
more miscommunications occurring than people with equal proficiency levels.

The method is some sort of a dialogue setting, so | provided my participants with a common
communicative goal in a dialogue setting. So there are two persons there, who are provided
with a story-completion task and they are going to have to provide meaning, or different
scenarios, to that ambiguous story. So | want them to provide different scenarios for that
story and do so communicatively. So collaboratively providing meaning, providing different
scenarios to a specific introduction to a story.

I hope to find more miscommunications between people of different proficiency levels, so,
that there actually is a clash between relying on form and function. And to do so, | have

formed several groups. So, there’s a group of people pertaining people of equally high
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proficiency levels, a group of people with equally low proficiency levels, and a group of
people with differing proficiency levels. So in that sense, | hope to find an actual clash
between form and function.

| think there is a possibility of relating this to a classroom setting, for example. I’'m not doing
this in my own research, but there is a possibility of doing this so. So for example taking a
proficient teacher who is lecturing a less proficient class and this teacher may adapt his
language to get his message across more functionally to these students. That may be one
option of providing further research. There may be other options as well, which I haven’t
really thought of myself. But that might come up as well.

P1 C2

The topic of my thesis is related to a course we had in the previous semester, Global English,
in which we handled or looked at miscommunications in ELF. So we focused on ELF in
general and miscommunications. Now, my thesis tries to take this a step further in taking
proficiency levels into account as well. So I’'m looking at miscommunications that occur in
specific situations in which people of different proficiency levels have been placed in a
dialogue setting.

The question of my thesis is related to a sort of clash between form and function, or relying
on form and function, since people are more proficient in a second language rely on the form
of the language in relying on grammars and coding your message syntactically correct. And
people who are less proficient rely on the function, so am | getting my message across at all?
Now, what I’'m looking at is that clash I just mentioned and when there miscommunications
occur more often in a situation in which people with different proficiency levels are placed
within a dialogue setting.

The methodology I’m using for this is a dialogue setting. | placed people of firstly the similar

proficiency levels in a dialogue setting. So, one group of people is highly proficient, so C1
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C2 level, and | state that they rely on form so no miscommunications or not a lot of
miscommunications will appear there. Then a second group containing people of equally low
proficiency levels are placed in the same setting, and | predict that there will be
miscommunications but not as much in the third group, which is a dialogue of people with
differing proficiency levels.

What I think will result from this study is that the group with different proficiency levels will
display more miscommunications in their dialogue. So there actually is a clash between form
and function, so to say.

What further research will get from my study is more of an indication of how to deal with
different proficiency levels. You make take this into account in classroom setting for example
where a teacher, who is more proficient, is lecturing a class of students who are less
proficient may adapt his language accordingly. There may be other implications as well
which may be used in further research, but I have not explained this in my thesis yet.

P2 C1

Okay so I'm doing my thesis about lesbian literature and I want to look at contemporary
novels how they represent lesbian identity of like this century, and how three different novels
are portraying this leshian identity and how different they are from each other so | want to do
a close-reading and the analyse how they compare or contrast.

The question | want to answer is what lesbian identity is portrayed in these novels and, what
was the last bit? What claim. My claim is basically that despite years before they have
actually tried to really put forward what lesbianism is, and now the focus is more or less, well
it’s not anymore on being a lesbian, it’s there but it’s not really that much of a big deal by

now. So | want to see whether this has changed over the years and | think it has.
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First I want to look at the methodology, like the scope or the field of my research and then by
close-reading my novels and comparing that to the sources I read | want to come to a general
conclusion to my question.

| find, I always find hypothesis to be really like, difficult. But I think what I will find is that,
all three novels that | have focus on a different kind of relationship. For example, one novel is
where a religious woman who has grown up in a religious family finds out that she loves
women. So she’s getting shunned by her community and she is trying to find herself by, well
sleeping around basically but that’s okay, I mean she finds herself in the end and reconciles
with her mother. So that’s, pretty cool. And then the other novels is where two women are in
a relationship but it’s not mentioned, like it is not the, well, not clearly mentioned that they
are lesbian or that they are women in the first place. So, it’s really interesting to find that how
differently these authors portray lesbian identity and, yeah I think that’s what I’'m going to
find, like really different approaches to what lesbian, or being lesbian is.

I think so because, if you look at that, I’'m looking at contemporary literature, so it’s from
now till like early nineties or something, and, there is still so much literature that is, that will
come in the future and that maybe will build on this idea of leshianism not being really
important, not really put on the foreground of the novel, but then again things have changed
in the past as well, so maybe in ten years people will focus on lesbians more than they do
now and then you might want to look at it at a different perspective and look back and
contrast it with what we have now. So I think that’s really interesting to look at.

P2 C2

So my thesis will be about lesbian literature and then | want to look at contemporary lesbian
literature by doing a... well by looking at three different novels that portray lesbian identity

of the century. I’m going to do this by close reading the three novels and then come to a
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conclusion on how they represent lesbian identity and then analyse how they compare and
contrast to the sources and each other.

Firstly, I want to look at the methodology. So, look at the scope and the field of research.
I’ve read some articles about lesbian identity and lesbian literature of like, more, earlier
leshian works, so by doing this, how do you call it? Close reading on these novels | want to
make sure that, well what | want to look at is how different are they from each other and how
different are they form the ealier literature.

What | expect to find is that these novels are really different from each other, so that they
have like a different view on leshian identity and how they portray what being a lesbian is
about. For example, there is one book I read, oranges are not the only fruit by janet
winterstone that talks about a very religious woman, growing up in a religious family, and
she finds out she likes women so her community shuns her and her family disowns her and
everything. And she tries to find herself by sleeping around and just trying to come to terms
with what she is. Luckily, in the end, she reconciles with her community and her family and
comes to terms with being a lesbian and all that. And then you have two other novels that
look really differently at lesbian identity and lesbian relationships. In one novel there’s this
couple and it’s totally fine that they’re gay and that they have a relationship. Theres no, how
do you say? Stigma? That they shouldn’t be together and all that. And then you have a book
that tells a story about a relationship but you don’t know that its between two women or that
it is a lesbian relationship in the first place. So, by looking at these books I want to look at
how they contrast to each other and how they contrast to past literature that deals with the
same lesbian relationships.

| think the relevance of my research will be that.. literature is a changing entity. So, every
now and then, the sort of literature changes and something that was looked at before like in

the past something like the stigma was pretty important in lesbian literature that its, it was
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allowed, it wasn’t, you know, for religious reasons it wasn’t allowed, and all that. And then,
now we have that lesbian identity isn’t that much of a big deal anymore, it’s like, more
accepted as well as in like, the contemporary culture and all that. And then I think because if
we look at literature now, how will it change in the upcoming ten years? And how different
will it be from then? And that’s why I think it’s really important to look at what we have now
in contrast to what we had before and that will open a new high road to another type of
literature and another type of looking at leshian identity in maybe ten years or so. So, | think
it’s really interesting to look at that.

P3_C1

My topic is about Frankenstein and Paradise lost, at least at the moment. Im thinking about
switching. I’d like to study the relationship between the creator and creation and the
protagonist and antagonist. So, that would mean Frankenstein and the Monster and God and
probably Satan, but I think | might change it an adaptation of Frankenstein and compare the
two. And see how the relationship has changed and why that could be. And I think it relates
to the field of my study, because it is about literature and it’s about pretty good stories that
are still referenced to today by games,films, and the like.

I want to answer how the relationship has changed. If it’s really that clear that the
protaganists are always the good guy or the bad guy. Or if the creation and the creator
relationship dynamic is more complex than people think it to be. Because I feel that it’s
usually Frankenstein who is seen as the protagonist, his family IS killed so that’s kinda bad.
But | also think that you could see the monster as more of the victim, because he is the one
who was creation, so he doesn’t really have a say in anything; he doesn’t even get to be with
someone he likes, cause he’s a monster. So I want to see how that could work in the

narrative.
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Because I’ve been thinking in the lines of creation creator, protagonist antagonist, good and
evil, which is kinda huge so | left that out mostly. But because of those two oppositional
pairings, I’ve chosen to do a more post-structuralist approach and a structuralist approach,
because you are comparing two things, so it would be nice to see parallels between the two.
And | think I will deconstruct the text as post-structuralists have, cause | think that would be
relevant to my research question. And also | wanted to draw on narratology as a good basis
theory to refer to, because | am talking about narrative structures.

I’m not sure what I expect to find. I expect to find that the relationship is a bit more complex
than it would be. But | it also can be that I’'m totally wrong. And that I’1l find that the
Monster simply is the bad guy and Frankenstein simply is the good guy. But I’ll hope to find
that it is more complex and that you can turn things around to see the narrative from another
perspective and that even if you turn it around that you will different kind of things.

I’'m not quite sure. I’ll have to dive into narratology, deconstruction, and the text that I’'m
studying, so I don’t think there’s much beyond those fields per se. I think. No perhaps
adaptation and other theories on Frankenstein and Paradise Lost themselves, but not really
something completely different like New Historicism.

P3 C2

I will be doing my thesis on the topics of Frankenstein and paradise lost. And | want to see
how the relationship in the narrative works between the creator and the creation in relation to
[.] the protagonist and the antagonist. So in Frankenstein that would be Frankenstein and the
monster, and in paradise lost that would be [.] god and Satan. | might change my topic but
I’'m not sure yet so I will not delve into that.

I think it’s relevant because uhm the story and the works have had a huge impact on [..] other
stories, it’s referenced to in films, games, [...] and even more things than you can imagine,

gven music.
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| want to answer how if there is a change in the relationship between the antagonist and the
protagonist. So that the good guy is always the good guy and the bad guy is always the bad
guy. For Frankenstein, he is always the good guy, and the monster he is always the bad guy
because the monster does kill Frankenstein’s family. But I think that you can also see the
monster as a sort of victim. So I’d like to explore the [.] radius of those [...], you know, [..]
oppositional pairings. And because | have been thinking a lot about oppositional pairings,
you know, creat- creator and creation, and protagonist and antagonist, | will be looking at
post-structuralism to approach my thesis, and I will also be looking at structuralism. Because
I will be comparing two works and | would like to see the parallels between them. And see if
| can draw conclusions from that.

| expect to find that the relationship could be more complex than originally imagined. But |
also could be wrong and that would mean that the story clearly states that the protagonist is
Frankenstein is the creator, is god in paradise lost. And the antagonist is the monster or Satan.
And for that | will also be using post-structuralist theory, deconstruction, structuralism, and
narratology. And that’s going to be my thesis.

P4_C1

| want to look at the absence of inflection in the inversed subject verb order in Dutch. This is
related to the topic of general linguistics, | think. No, especially in the a few articles in which
the agreement paradigm or the inflection is used to to prove something doesn’t really matter
what. But the Dutch paradigm is a problem because the inflection is lost when the second
person singular is presented in the reversed order.

| want to know whether why there is no inflection. Well mainly that, just to account for the
absence of the infection.

I want to do two experiments. One will be a corpus based research or analysis in which I’'m

looking at fifteen just a specific text in a specific period of time in which the inflection may
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have been lost and the | have a theory why it should have lost in that period of time. So that
that is the first one. And the second is a judgement task whether or not the sound segment
Itjei/ that is the inflection with second singular pronoun is uncomfortable for Dutch native
speakers.

| expect to find that the sound segment is uncomfortable because of the acoustics in the
mouth and that the inflection was lost around 1600 because the pronoun was du same as in
German and swapped with jij.

Well it could be it would be a phonological analysis a phonological argument why a syntactic
phenomenon is explained so the way of reasoning could be used for other research as well.
So mainly that, it is really. It depends on the data ofcourse. I wouldn’t say though that would
be much possible for further research but you never know.

P4 C2

Well, my master thesis will be about the loss of inflection in reversed word order of subject
and verb in second person singular in dutch.

This will be done using two experiments, one will be a corpus based research. Texts from a
period of time will be looked at in order to focus the exact moment the inflection was lost.
And also the, another experiment will be done using a judgment task in which dutch native
speakers need to judge the comfortability of a certain sound segment which would have been
produced with the inflection.

Hopefully this will yield some results. For example, the specific period of time in which the
inflection was lost may well have been around 1600. So hopefully Il find that. Mainly
because the pronoun du changed into jij. Which I believe is the cause of the uncomfortability
of the sound segment.

This may research will give a phonological argument for a syntactic phenomenon, which isn’t

found so often in the literature. So, just the act that there will be a phonological argument for
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something syntactic is quite exciting, I think. And the research on the subject itself is not
really viable I think, because it will be a complete research. It’s trying to find definite
answers.

P5_C1

Well, I'm going to look at power relations in discourse. So yeah it’s a discourse analysis so
obviously it is related to linguistics, because you’re because I'm going to look at a script of
do you want me to elaborate on it. So I’'m going to look at the judges and candidates in the
British version of the Great British Bake Off and compare that to the judges and candidates in
Heel Holland Bakt so I can so that’s it yeah.

| have a question let me think what it was again. It was about how does the power
relationships it is very literally so how is the power relationships in the British baking talent
show The Great British Bake Off. How do how does the power relationship between the
judges and contestants in the British in the Great British Bake Off vary from that of the
judges and candidates in the Heel Holland Bakt. So.

So first I will be using a discourse analysis so I’'m just going to look at the script let’s see so a
discourse analysis sort of makes clear how power relations are established in a discourse. But
| also noticed that the English judges are more direct than the Dutch judges in the Great
British Bake Off so I'm also going to look at politeness and directness theories and then
relate them all together to the concept of power. Yeah that’s it.

As | already said | hope to find some discourse features that explain why the judges in the
Great British Bake Off are more direct than the judges in Heel Holland Bakt. So Yeah.

It’s obviously related to discourse analysis in general and the thing is ’'m also going to it’s
not really like I can’t generalise the whole of the English and Dutch people. So I can’t say
like the English people can be generalised as direct and the Dutch people as indirect that’s not

the case but I can yeah so I’ve contributed by going further into. So first | remember it again
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so I contributed by I’'m going to do research on the genre of the baking talent show especially
the Great British Bake Off because it’s a whole new concept and somehow I will contribute
to the huge amount of politeness theories and that’s it.

It could be yeah. So one of the things I’'m going to look at is discourse particles for example
isn’t it or he, the Dutch he. There has research been done on the discourse particles but not in
relation to what I’m going to do. So not in relation to sort of a judge-candidate relationship.
So that’s sort of new.

P5_C2

Well so for my thesis I’ll be answering two questions. The first question is how is power
manifested in the baking talent show genre. And the second question is how does the power
relationship in the great British bake-off differ from that in heel Holland bakt. So I'll be
looking at two elements power and politeness. Politeness is linked to power when you’re, it’s
quite popular, it’s sort of the build in symmetry f power. So you have two concepts there.

I’1l be using a critical discourse analysis to look at the script of the judges and the candidates
in both the great British bake-off and heel Holland bakt. And so I’'m going to analyse certain
discourse features and going to compare them. So the British are known for their indirectness
and kindliness, and the Dutch are more known for their directness and bluntness, so | want to
look at if that is also. So | watched the show and what I noticed is that the British seemed
more direct and sort of strict than the Dutch judges. And so | would like to figure out if the
sort of general statements hold for the show too, so that’s why I’'m going to analyse the
discourse features.

How it will contribute to further investigation, well I’'m going use politeness and indirectness
theories, and I’'m going to do my own discourse analysis, because it’s a fairly new genre, it’s
a fairly new concept. So that’s how it will contribute. And um, yea basically doing my own

analysis of my own data that | made a transcript of.
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P6_C1

Uhm, ok, uhm, the research field is phonetics and uh that’s a branch of linguistics, English
linguistics, and the topic I’'m choosing is the th sound as in theta, and I am investigating how
it is pronounced by Dutch speakers of 15-20 years old of around the age of, well not or, well
both a group of teenage participants and older participants around the age of forty.

| intend to answer how it is that the acquisition of that sound is manifested in Dutch speakers,
because it is not a sound that we have in Dutch, so my question is how do they pronounce
that sound?

It’s a experiment with a wordlist, it’s about 80 segments long, I have individual words that
include the th sound and fillers, and | am also contemplating right now whether to add
sentences so short sentences that have that sound. But that might be too much. That’s because
of time, sentences give you a lot of data.

Well, because we do not have that sound in Dutch | expect to find a lot of different sounds
that we do have that are used to substitute that sound, for example the /t/ or /s/ or /f/ or even a
sound that is somewhere between English and Dutch. So that’s what I expect to find, and I do
expect to find it more in the older group than in the younger group. That’s because of
exposure to English. I think that, I hypothesise that the younger participants are more exposed
to English, so they might have a better acquisition of the th. Yep.

Actually, my supervisor told me that this has never been for English speakers, uh Dutch
speakers of English. So it’s uhm, I expect that if I do find some significant result, which I
hope. Then this might be very, well not by me, elaborated by some experimenter.

P6_C2

The research field of my choosing is phonetics, which is a branch of English linguistics and
the topic is the /th/ as in think. And | am investigating how it is pronounced by Dutch

speakers from fifteen to twenty years old.
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I intend to answer how it is that they pronounce the /th/ sound, because it’s not a sound that
we have in Dutch, so | intend to answer how it is manifested in Dutch speakers. How to
continue this. My question is how do they pronounce this?

My method is an experiment with a word list, it’s about 80 segments long and has individual
words including the /th/ sound and fillers. And I’m also contemplating to add short sentences
but this might take too much time because sentences give you much more data.

Because we do not have this sound in Dutch | expect to find a lot of different sounds that are
used to substitute this /th/ sound. For example the /t/ , the /s/, or the /f/ sound, or even a sound
that is between English and Dutch. that’s what I expect. And I expect to find more
substituting in the older participants than in the younger group. And I hypothesise that this
that younger participants have more exposure to English, which might give them a better
acquisition of the /th/

And this has not been done for Dutch speakers of English, so | expect that if | find some
significant research, which | hope, that this might inspire future research. And that’s it.

P7 C1

I chose to write about, well I’'m not sure if I’ll incorporate all three, but three novels by the
Bronté sisters and then look at the way they deal with abuse in their novels. So, like physical
or more like emotional abuse and kind of how they portray that and if they kind of condemn
it or more like romanticise it and kind of how it reflects the time in which the books are
written. So that’s mostly what I’m looking at and yeah it’s literature and then just kind of like
the psychological side of literature but also what kind of literary techniques are used to
describe certain things so that’s how it kind of ties in with English and literature. So.

Mostly I just kind of want to point out how they do it in different ways. And that it does kind

of fall in line with happened in the era itself as well. So it’s kind of reflective of the historical
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period in which they were written. And I also kind of want to show they’re critical of it in
some ways. Well differently between the [...] but that they are critical of it.

I do not really have a method, it’s more like just close-reading mostly and just kind of
comparing it to historical facts and stories. And I’'m looking at kind of literary elements like
Gothic and kind of how it all ties in. So it’s not like really like one certain theory that I’'m
gonna let go on it, but just kind of...

Kind of that it is present in different ways in all the novels so apparently something happened
at the Bronté house. But that they all deal with in a different literary way and that it all kind
of ties in with their stories and just the literary techniques they used and mostly that is kind of
what | want to just show in my thesis.

Well, maybe, because I did notice like that there’s a 1ot of, like a lot of research done on the
novels and the sisters themselves which is kind of like high culture. And there’s a lot of
things about abuse for instance but not necessarily the two of them combined that much. So
maybe, [ don’t know, in that sense, my kind of fills in, well, it’s not really a gap, but it’s a
small gap, or something and maybe people, I don’t know, me, I don’t know, could go further
with that idea or look at other novels like that. But, yeah.

P7_C2

| am here to present about my thesis. My thesis is about three novels by the bronte sisters.
Although I am not sure yet if I’'m going to include all three or just two, depends on how much
I can write about them. Then I will look at how they portray abuse in their novels, because
it’s present kind of in all their novels, it’s a thing for them apparently. I will also look at how
it fits in with the era itself in which they were written. See how it kind of reflects the period
itself. I also want to show that they are critical of abuse as well in their novels and that they
use different literary techniques to also portray it, so in that way it all kind of ties in with

English and literature, which I’'m studying.
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I’'m hoping to show that they both portray emotional and physical abuse. And that they all
show different ways of it, so kind of they use different sorts of abuse and they portray it in
different ways they want to show that they are critical of it and not necessarily romanticise it
all the time, although that also does happen.

To show that that I do not really have a theory that I’'m going to use on to you know to just
read the text or use a theory but I’m just planning on doing more of a close reading, and then
comparing it to each other and to the period itself and historical facts from that time. So no
difficult theories to let go on it.

I hope that my thesis will fill there;s kind of a gap there, because there’s a lot of research
done on the brontes and on their novels because theyre high culture and everything and the
canon. And something on abuse obviously but not necessarily on the two together. There is
research done on the two together, but it’s not always the main focus, and it is my main
focus. So | hope that it fills a bit of a gap or it encourages people or myself to look at that.
P8 C1

The topic of my thesis is: I’'m looking at two films, Suffragette and iron lady, and I’'m going
to look at how feminist ideas or traditions or mostly gender related problems are negotiated in
the films, so for example what are the power relations between the characters and between
the male and female characters. Also a visual analysis of the films, so I will look at the male
gaze. I’'m also going to look at that in the films for example.

What claim do I want to prove: I’'m going to prove that even these films that try to be
feminist or try to change the way people look at feminism in general actually, that they
actually also convey some traditional feminist messages or something. It’s not the right word

but you know what I mean.
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What method have you chosen: A visual and narrative analysis of the films, so I’m going to
look at how they show what I’'m looking for and how the narrative actually, how the narrative
shows what | want to see

Hypothesis/what do | excpect to see: Traditional ideas and views on feminism, and gender,
and power relations and feminist ideas in the films. That they want to change the way people
look at the world.

Further research: Look at other films, or yeah other films that people want to look at, or more
elaborate research on my theory, | use feminist film theory, or look at gender and art. We
talked about the male gaze and stuff. That is a concept that people still want to research.

P8 C2

The topic of my thesis is I’'m going to look at suffragette and iron lady and I’m going to 100k
at how feminist ideas and traditions are negotiated in the films. So for example a lot of power
relationships between characters and male and female characters, and “’m also going to do a
visual analysis so I’m going to look at the male gaze in the film, for example.

I’m going to prove that even though these films try to be feminist, they still try to convey
some traditional feminist ideas and messages.

The method is that narrative and visual analysis. So I’'m going to look at how the films show
what I’m looking for and how the narrative also shows what | want to see in the film.

My hypothesis is that those films actually try to be show feminist messages, but they actually
convey also traditional views on feminism.

Further research could be that they look at my theory so I’m looking at feminist film theory.
And the male gaze is also a concept that people still want to research

P9 C1

Right. Uhm so. My thesis is about er the disappearance of grammatical gender marking. And

im looking at a text from Chaucer’s period, so around 1400. Erm cause I think there’s...
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that’s what I’'m exploring.. if there’s an intermediate stage between OE and ME where there
is still adjective inflection, so for example in Dutch we say “het goede huis” and “de goede
man”, erm, no [’'m not saying it right. Anyway, so we do have the inflection of the —e at the
end, but in English, it used to have it too, but erm it’s not there anymore in Modern English.
So I’'m looking at whether there’s a stage where there was still adjective inflection erm but
the erm the article, the definite article “the”, which they didn’t have in OE, has appeared
somewhere around ME. So I’'m looking if there’s an intermediate stage that has the the two.
Yes so if there’s indeed an intermediate stage erm that shows both adjective inflection, which
is a remnant of OE, and the newer erm the definite article “the”, which used to be more of a
demonstrative determiner, so “that” sort of, erm so yeah.

Erm I’m looking at data research, erm using Corpus Studio, which is just parsed text from
Chaucer, I’'m using two of his Canterbury Tales, the prose ones, because you know, poetry is
more difficult, there’s the liberty there. So I’'m using prose and a couple of texts to erm just
like control texts, and then.. yeah so I’'m looking at the ME texts and then hopefully I can
prove that there’s an intermediate stage.

I hope to find that there’s indeed an intermediate stage erm and I hope to find good examples
of the adjective inflection combined with the article “the” erm which would kind of prove my
point, hopefully.

Hm. I haven’t really thought about that yet. Well I mean so many things were inflected in OE
not just the adjectives, so | guess noun inflection could be researched as well, that kind of
thing.

P9 C2

My thesis is about the disappearance of grammatical gender marking in English, and I’'m
looking at texts from chaucers period, so around 1400. I’m trying to find out if there is an

intermediate stage between old English and middle English where there is still adjective
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inflection. And adjective inflection that’s, we have that in Dutch, you can say een goed huis
and een goede man, so there’s the inflection of e at the end, of the adjective. And English
used to have that too, but it’s not there anymore in modern English. So yeah, I'm trying to
find out whether there is an intermediate stage that has both adjective inflection and the
newer form, the definite article the, which wasn’t there in old English.

So I’'m trying to find out if there is an intermediate stage. And the definite article the used to
be, or it didn’t used to be, but it was sort of a demonstrative determiner in old English, so
that, and it appeared somewhere around middle English. I'm hoping to find good example of
adjective inflection combined with the article the, that would prove that there is an
intermediate stage.

It’s mostly data research, I’'m using corpus studio. It’s just parsed texts from Chaucer, I'm
using two of his cantebury tales, the prose ones. Cause with poetry theres poetic license, so
it’s the liberty there. | have a couple of other control texts to just check myself and yeah.

So hopefully from those texts | can determine that there is an intermediate stage with both
adjective infelction and the newly emerged definite article.

I hope to, what my research can also. Further research can also look into noun inflection
cause it wasn’t just adjectives that were inflected in old English, there were many other
categories. So noun inflection could work as well, and that’s it.

P10 C1

My thesis is about information structural transfer in Dutch EFL writing. It is related to
studies conducted by Sanne van Vuuren and Pieter de Haan at this university.

The question | intend to answer is whether native speakers of English perceive information
structural transfer in Dutch EFL writing as non-native.

The method I have chosen is a survey in which native speakers of English judge non-native

English texts on coherence, continuity, and nativeness.
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| expected to find that they would judge them as non-native, less coherent and less continuous
than native English speaker texts. But this was not true, so this hypothesis was rejected.

I think further research would need to go into more intuitive responses towards the texts
rather than actively judging them.

P10_C2

| wrote my thesis on information structural transfer from Dutch to English.

My research question was whether native speakers of English perceive the use of clause-
initial adverbials in non-native English texts as more non-native than native English texts.

In order to answer this question, | conducted a survey among native speakers of English. In
this survey | let them judge the use of clause-initial adverbials in Dutch texts on coherence,
continuity and nativeness.

My hypothesis was that they would judge the Dutch texts as more non-native and less
coherent and continuous than a native English text, but this hypothesis was rejected because
it was not true.

Further research could look into more intuitive responses towards texts rather than with a
survey. Yeah, that’s it.

P11 _C1

Okay, so as of now the idea for now we have, I have of the masters thesis is basically
connected to the cognitive functions that we actually use to decipher, but relate visual
information with textual information in this case its gifs jifs in online communication like
facebook and whatsapp and how they can change meaning or not. Since | already did that for
my small scale research project for the course | thought it may be a good idea

The question | intend to answer is basically if visual more stimulating information in this case
a moving image is , influences the interpretation of textual information very strongly. If it

influences, basically the frame.
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As of now it’s ahh not a mix, but choice between maybe eye/tracking to basically just see if
there is a change in interpretation that is related to basically the gazing time, gaze time? Or
just a really deliberately ordered questionnaire to see if we resent the stimuli in a certain how
this actually influences the interpretation so they would first see the gif then the text, text then
gif, or both at the same time

My hypothesis is that ahhh, that gifs as visually stimulating information tend to ahh have a
strong shared meaning which has highly personally connotated but influences strongly
influences the meaning of text. More so then text itself.

Since it is very strongly connected to humour and jokes (are humour)research is more in the
avenue if there is a more overarching or process, underlying process let’s say underlying
process that actually changes our perception of our world. So the questions is if my hypo is
true it shows that visual information heavily changes the perception of reality or the
semantics of a given environment.

P11_C2

What is it that | actually want to research? That is humour, and the cognitive processes that
actually relate visual information with textual information. How does visual information can
influence the semantics of text. So what I want to do is because I’m quite interested in online
communication and how we often times let ourselves be influenced by non-verbal cues or
visual information and I’m looking at gifs. Gifs because they’re moving. Because they have,
in my opinion or what | expect to have much more a salient features that people can exploit to
get to the meaning of an utterance. So the cognitive process here is basically just the
relationship and how humour and in this case sarcasm is just like transformed via the moving
image of a gif.

So, how I’'m going to do this is a good question, simply because I do not know yet. But there

are two points that ’'m thinking about right now. The first off is more like the visual which is
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more like the gaze, like gaze time with eye tracking or a structured questionnaire, which is
very important because then we can, or | can influence how people will receive the visual
information if they will receive the visual information and how they apply via questions, or
not, depending on how | want to do this obviously. Since |1 am not sure how | can get to that
underlying process right now | have to think about the methods still.

My hypothesis still as it is back in the small scale study that | already did is that sarcasm,
since it is quite like vague and is more like dependent on interpretation, | would suggest that
gifs do help with the understanding of humour. And therefore the underlying process is that
the visual information since it is more salient, it not just influences our interpretation of
humour, but actively steers us towards a specific interpretation. That’s more or less my thesis
idea in a nutshell.

P12 _C1

The topic was related to my internship. We designed a course on English for hospitality
purposes. The topic was how the framework of task-based learning helped us to design a
needs responsive course for porters, caterers, and front desk staff. It relates to the field in that
it gives an overview of current task-based literature. I made a literature overview and then
justified our pedagogical decisions based on the literature.

The research question was, what did you do in your internship and how can that be justified
based on the literature, more specifically based on the literature about task-based learning
and ESP?’

We applied the framework of task-based learning, which is more of a teaching methodology
than a research methodology. But we did do a needs analysis, in which we tried to answer,
what did our target learners do on a daily basis, and what English did they need? That’s how

we tried to find a suitable teaching methodology for them.
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The expectation was that it would be more relevant for them, and | think it was more relevant
because we really focused on what they wanted to learn and what they had to learn and that’s
what we based our course material on.

| think so. Further research could focus on how the course was taught and received. It would
be great to film or record classes to see how learners pick up on the material we designed, if it
is actually relevant, and then analyse their response or if their English actually improves.
P12_C2

So the topic of my thesis was connected to my internship, in which i designed a language
learning course on English for hospitably purposes. And the topic was how does the
framework of task-based language learning help us to design a needs-responsive course for
our target learners, which were catering staff, security staff, and front desk staff.

The research question my thesis tries to answer is what did we do in our internship? And how
this be justified based on the literature and more specifically based on the literature based on
task-based language learning and ESP.

We applied the framework of task based language learning as our principle methodology, but
it’s not really a research methodology, it’s more of a teaching methodology. But we did do a
needs analysis in which we tried to find an answer where we tried to find out what our
learners did on a daily basis and what type of English they needed, and that’s what we based
our course material on.

The expectation was that a needs responsive course would actually make the course more
relevant to our learners, and | think that in the end it did because we were really focused on
what they wanted to learn and what they had to learn.

Topics of further research could include investigating how the material was received by both
the teacher and the learners. And with video recorders we could for example investigate if our

course actually improved the English proficiency of our learners.
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Appendix Il — Verbatim Transcripts including Disfluencies

P1 C1

Uhm well, my topic of uh the topic of my thesis is related to [...] a course we’ve been having
the last semester uuhh [...] Global English. Uh we focused on uh ELF uh in that as well, and
miscommunications in ELF. So, [...] the topic of my thesis [...] uh takes [...] research in that
field a little bit further than that in taking proficiency into account as well. So, I’'m looking at
an ELF situation in which miscommunications occur [...] and have put people of different
proficiency levels in a dialogue setting. So, uuuuhm [...] I’ve taken, [...] for example, uh a
[...] less proficient person and uh a more proficient person, [...] put them in a dialogue
setting and [...] uuh looked at miscommunications that occur there.

Uhm the question of my thesis is related to a uhm a clash of relying on form and function, so
to say. So, uh proficient person uh more proficient people rely on the form of a language
more than on function, so they.. uhm Of course they rely on getting their message across as
well, but they [..] uh do so by focusing on grammar and coding their [.] message correctly.
Whereas people who are less proficient focus on function [...] of the language, so: ‘am I
getting my message [..] across at all?” Uhm my question is related to that in a sense that I [..]
uhm I hope to find that [...] people with [..] differing proficiency levels have more [...]
miscommunications occurring than [...] people of equally equal proficiency levels.

Uh the method is uhm some sort of a dialogue setting, [..] so... uhm I provided my
participants with a [..] uhm common communicative [..] goal [...] in a dialogue setting. So [..]
there are two persons there, [.] who are provided with a story-completion task [...] and uhm
[...] they are going to have to provide [.] meaning, [..] or different scenarios, to that [.]
ambiguous story. So I want them to [...] provide different scenarios for that story and do so
com..municative..ly. So collaboratively providing meaning, providing different scenarios to a

[..] uh specific introduction to a story.
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I hope to find more miscommunications between people of different proficiency levels, so, [.]
that there actually is a clash between relying on form and function. [...] Uhm and to do so, I
have [..] formed several groups. So, there’s a group of people pertaining people of equally [.]
high proficiency levels, a group of people with equally low proficiency levels, and [..] a
group of people with differing proficiency levels. So in that sense, | hope to find [..] an actual
clash between form and function.

Uhm I think there is a possibility of [...] relating this to a classroom setting, for example. I'm
not doing this in my own research, but [.] there is a possibility of doing this so. So for
example taking a proficient teacher [...] who is lecturing a less proficient class uhm [...] and
this teacher may adapt his language to get his message across [...] uhm [..] more functionally
to th-these students. That may be one option of providing further research. There may be
other options as well, [...] uhm [..] which I haven’t really thought of myself. But uh that
might come up as well.

P1 C2

The topic of my uh of my thesis is related to a course we had in the previous semester, Global
English, uh in which we handled or uhm [...] looked at miscommunications in ELF. So we
focused on ELF in general and miscommunications. Now, my thesis tries to take this a step
further in taking proficiency levels into account as well. So I'm looking at uh
miscommunications that occur in specific situations in which people of different proficiency
levels have been placed in a dialogue setting.

The question of my thesis is related to uh a sort of clash between form and function, or
relying on form and function, since uh people are more proficient in a second language uh
rely on the form of the language in relying on grammars and coding your message
syntactically correct. And people who are less proficient in a in a second language rely on the

function, so am I getting my message across at all? Now, what I’'m looking at is that clash I
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just mentioned and when there miscommunications occur more often in a situat situation in
which people with different proficiency levels are placed within a dialogue setting.

The methodology I’m using for this is a dialogue setting. Uhm [...] I placed people of uh
firstly the similar proficiency levels uh in a dialogue setting. So, one group of people is
highly proficient, so C1 C2 level, and | state that they rely on form so no miscommunications
or not a lot of miscommunications will appear there. Then a second group containing people
of equally low proficiency levels are uh placed in the same setting, and I predict that [...]
there will be miscommunications but not as much in the third group, which is a uh a dialogue
of people with differing proficiency levels.

What | think [..] will result from this study is that the group with different proficiency levels
will display more miscommunications in their dialogue. So there actually is a clash between
form and function, so to say.

What [...] further research [...] will get from my study is uhm more of an indication of how
to deal with different proficiency levels. You make take this into account in classroom setting
for example where a teacher, who is more proficient, is lecturing a class of students who are
less proficient may adapt his language accordingly. There may be other implications as well
which may be used in further research, but I have not explained this in my thesis yet.

P2 C1

Okay so I'm doing uh my thesis about lesbian literature and I want to look at contemporary
novels how they [.] represent lesbian identity of like this century, and how three different
novels are [...] uhm portraying this lesbian identity and how different they are from each
other so | want to do a close-reading and then anale.. analyse how they compare or [..]
contrast.

The question | want to answer is uuh what lesbian identity is portrayed in these novels and,

uuhm what was the last bit? What claim. Uuhm my claim is basically that uuhm [..] despite
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years before they have actually tried to really put forward what lesbianism is, and now the
focus is m-more or less, well it’s not anymore on being a lesbian, it’s there but it’s not really
that much of a big deal [..] by now. So | want to see whether this has changed [.] over the
years and | think it has.

First | want to look at the uuh methodology, like the uh uh scope or the field [..] of my
research and uh then [..] by close-reading my novels [...] and comparing that to the sources I
read | want to come to a general conclusion to my [..] question.

| find, I always find hypothesis to be really [..] like, difficult. But uh I think what I will find is
that, all three novels that I have [..] focus on a different kind of relationship. For example, one
novel is where a religious woman [.] who has grown up in a religious family [..] finds out that
she loves women. Uh so she’s getting shunned by her community and she is trying to find
herself by, [..] well sleeping around basically but that’s okay, I mean she finds herself in the
end and reconciles with her mother. So that’s, [...] pretty cool. Uh and then the other novels
is where two women are [..] in a relationship but it’s not mentioned, like it is not the, well,
not clearly mentioned that they are lesbian or that they are women [.] in the first place. So,
it’s really interesting to find that [..] how differently these authors portray lesbian iden
identity and, yeah I think that’s what I’m going to find, like really different approaches to
what lesbian, or being lesbian is.

Uhm I think so because uhm, if you look at that, ’'m looking at contemporary literature, so
it’s [..] from now till like early nineties or something, and uhm, there is still so much
literature that is, that will come in the future and that maybe will build on this idea of
lesbianism not being really important, [.] not really put on the foreground [..] of the novel, but
then again things have changed in the past as well, so [.] maybe in ten years [.] people will

focus on lesbians [...] more than they do now and then you might want to look at it at a
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different perspective and look back and contrast it with [..] what we have now. [...] So | think
that’s really interesting to look at.

P2_C2

So my thesis will be about lesbian literature and then | want to look at contemporary lesbian
literature uh by doing a... well by looking at three different novels that portray lesbian
identity of the century. I’'m going to do this by close reading uuh the three novels and then
come to uuh a conclusion on how they represent leshian identity and then analyse how they
compare and contrast to [.] the sources and each other.

Firstly, I want to look at the methodology. So, look at the scope and the field of research.
Uhm I’ve read some uh articles about lesbian identity and lesbian literature of like, more
[...], earlier lesbian works, so by doing this uuuhm, how do you call it? Close reading on
these novels | want to make sure that, well what | want to look at is how different are they
from each other and how different are they form the earlier literature.

What | uhm expect to find is that these novels are really different from each other, so that
they have like a different view on lesbian identity and how they portray what being a lesbian
is about. For example, there is one book | read, oranges are not the only fruit by janet
winterstone uuh that talks about a very religious woman, growing up in a religious family,
and she finds out she likes women so her community shuns her and her family like disowns
her and everything. And she tries to find herself by sleeping around and just trying to come to
terms with [.] what she is. Luckily, in the end, she reconciles with her community and her
family and comes to terms with being a lesbian and all that. And then you have two other
novels that look really differently at lesbian identity and lesbian relationships. In one novel
there’s this couple and it’s totally fine that they’re gay and that they have a relationship.
There’s no, how do you say? Stigma? That they shouldn’t be together and all that. And then

you have a book that tells a story about a relationship but you don’t know that its between
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two women or that it is a lesbian relationship in the first place. So, by looking at these books I
want to look at how they contrast to each other and how they contrast to past literature that
deals with the same lesbian relationships.

I think the relevance of my research will be that.. literature is a changing entity. So, every
now and then, the sort of literature changes and something that was [.] looked at before like
in the past something like the stigma was pretty important in lesbian literature that its, it was
allowed, it wasn’t, you know, for religious reasons it wasn’t allowed, and all that. And then,
uh now we have that lesbian identity isn’t that much of a big deal anymore, it’s like, more [..]
accepted as well as in like, the contemporary culture and all that. And then uhm | think
because if we look at literature now, how will it change in the upcoming ten years? And how
different will it be from then? And that’s why I think it’s really important to look at what we
have now in contrast to what we had before and that will open a new [..] high road to another
type of literature and another type of looking at lesbian identity in maybe ten years or so. So,
I think it’s really interesting to look at that.

P3_C1

My topic is [...] about Frankenstein and Paradise lost, at least at the moment. Im thinking
about switching. I’d like to study the... relationship between the creator and creation and the
[...] protagonist and an...tagonist. So..., that [.] would [.] mean Frankenstein and the
Monster and [...] God and probably Satan, but I think I [.] might [.] change [.] it to... an
adaptation of Frankenstein and compare the two. And see how the relationship has changed
and why that could be. And I think it relates to the field of my study, because it is about
literature and it’s about [...] pretty [...] good set of [.] stories that are still referenced to today
by games, films, [...] and the like.

I want to answer how [...] how the relationship has changed. And [.] if it’s really that clear

that the protagonists are always [..] the good guy or the bad guy. Or if the creation [...] and
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the creator relationship dynamic isn’t [.] is more complex than [..] people think it [..] to be.
Because I feel that [..] it’s usually Frankenstein who is seen as the protagonist, his family [..]
IS killed so that’s kinda [...] bad. But I also think that you could see [...] the monster as more
of the victim, because he is the one who [...] was creation, so he doesn’t really have a say in
anything; he doesn’t even get to [...] be with someone he likes, cause he’s a monster. So I
want to see how that could work in the nara in the [..] narrative.

Uhm well because I’ve been thinking in the lines of creation creator, protagonist antagonist,
good and evil, which is [..] kinda huge so I left that out [.] mostly. But because of those two
[...] oppositional pairings, I’ve chosen to [..] do a more post-structuralist [..] approach and a
structuralist approach, because you are comparing two things, so it would be nice to see
parallels [..] between the two. And I think I will deconstruct the text as post-structuralistss
have, cause I think that would be [...] relevant to my uhm [...] research question. And also I
wanted to draw on narra narrato narratology narratology as uhm [...] a good [...] basis theory
to refer to, because | am talking about narrative structures.

I’m not sure what I expect to find. I expect to find that [..] the relationship is a bit more
complex than it [...] would be. But I it also can be that [...] I'm totally wrong. And that I’ll
find that the Monster simply is the bad guy [..] and Frankenstein simply is the good guy. But
I’1 hope to find that it is more complex and that you can turn things around to see [...] the
narrative from another perspective and that [...] even if you turn it around that you will
different kind of things.

Uhm I’'m not quite sure. I’ll have to dive into narratology, [.] deconstruction, [..] and the text
that I’'m studying, so I don’t think there’s much beyond [...] those fields per se. I think. No
perhaps adaptation [...] and other theories on Frankenstein and Paradise Lost themselves, but

not really the... something completely different like [..] New Historicism.
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P3 C2

| will be doing my thesis on the topics of Frankenstein and paradise lost. And | want to see
how the relationship in the narrative works between the creator and the creation in relation to
[.] the protagonist and the antagonist. So in Frankenstein that would be Frankenstein and the
monster, and in paradise lost that would be [.] god and Satan. | might change my topic but
I’m not sure yet so I will not delve into that.

I think it’s relevant because uhm the story and the works have had a huge impact on [..] other
stories, it’s referenced to in films, games, [...] and even more things than you can imagine,
even music.

| want to answer how if there is a change in the relationship between the antagonist and the
protagonist. So that the good guy is always the good guy and the bad guy is always the bad
guy. For Frankenstein, he is always the good guy, and the monster he is always the bad guy
because the monster does kill Frankenstein’s family. But I think that you can also see the
monster as a sort of victim. So I’d like to explore the [.] radius of those [...], you know, [..]
oppositional pairings. And because | have been thinking a lot about oppositional pairings,
you know, creat- creator and creation, and protagonist and antagonist, I will be looking at
post-structuralism to approach my thesis, and I will also be looking at structuralism. Because
I will be comparing two works and | would like to see the parallels between them. And see if
| can draw conclusions from that.

| expect to find that the uhm relationship could be more complex than originally imagined.
But I also could be wrong and that would mean that the story clearly states that the
protagonist is Frankenstein is the creator, is god in paradise lost. And the antagonist is the
monster or Satan. And for that I will also be using post-structuralist theory, deconstruction,

structuralism, and narratology. And that’s going to be my thesis.
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P4 C1

Uuuh I want to look at the [..] absence of inflection in the inversed uuh [..] subject verb order
in [.] Dutch. Uh this is uuh related to the topic of general linguistics, | think uuh. No, no
especially in the uh a few articles in which the agreement paradigm [..] or the inflection is
used to to prove something doesn’t really matter what. But the Dutch paradigm is a problem
[...] because the inflection is lost when the second person singular uuh is presented in the
reversed order.

Uuuuuhm I want to know whether uh why there is no inflection. [...] Well mainly that, just to
account for the absence [..] of the infection.

I want to do two [.] experiments. One will be a corpus based uh research or analysis in which
[..] uh I’'m looking at fifteen just a specific text in a specific period of time in which the
inflection may have been lost [.] and the | have a theo theory why it should have lost in that
period of time. Uuhm [..] So that that is the first one. And the second is a judgement task
whether or not the sound segment /tjei/ [..] that is the inflection with second [..] singular
pronoun is uncomfortable for Dutch native speakers.

I expect to find that uuh [..] the sound segment is uncomfortable [...] uuuh because of the
acoustics in the mouth and that [..] the [...] inflection of was lost [...] around uh 1600
because the pronoun [...] was uh du same as in German [....] and swapped with jij.

Well it could be it would be a phonological analysis a phonological argument why a syntactic
[...] uhm phenomenon is ex explained so the way of reasoning could be used for other
research as well. So mainly that, it is really a uhm. It depends on the data of course. |
wouldn’t say though that would be [..] much possible for further research but [..] you never

know.
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P4 C2

Well, my master thesis will be about the loss of inflection in uh reversed word order of
subject and verb uh in second person singular in dutch.

Uhm this will be done using two uh experiments, one will be a corpus based research. Texts
from a period of time will be looked at in order to focus the exact moment the inflection was
lost. And also the, another experiment will be done using a judgment [.] task in which dutch
native speakers need to judge the uh comfortability of a certain sound segment which would
have been produced with the inflection.

Uhm hopefully this will uh yield some results. For example, the specific period of time in
which the inflection was lost uh may well have been around 1600. So hopefully I’1l find that.
Mainly because the pronoun du [..] changed into jij. Uhm which I believe is the cause of the
[..] uncomfortability of the sound segment.

This may [..] research will give a phonological uh argument for a syntactic phenomenon,
which isn’t found so often in the literature. So, just the fact that there will be a phonetic
phonological argument for something syntactic is quite exciting, | think. And uhm the
research on the subject itself is not really viable I think, because uh it will be a complete
research. Uh it’s trying to find definite answers.

P5 C1

Well, I'm going to look at power relations in discourse. [...] So yeah it’s it’s it’s a discourse
analysis so it’s so obviously it is related to linguistics, because you’re because I’'m going to
look at a script of uhh [...] do you want me to [...] elaborate on it. So uhm I’m going to look
at the judges and candidates in uhh the British version of the [..] the uh Great British Bake
Off and compare that to the [.] uh to the judges and candidates in uh Heel Holland Bakt so
uhm I uh can yeah so that’s it yeah.

I have a question let me think [...] what it was again. It was about uuuhm how does the
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power relationships [..] it is very literally so how is the power relationships [..] in the British
[.] baking talent show The Great British Bake Off. [...] How do how does the power [..]
relationship between the judges and contestants in the British [...] in the Great British Bake
Off vary from that of the [...] uuuh judges and candidates in the [.] Heel Holland Bakt. So.
So first I will be using a discourse analysis [..] so I’'m just going to look at the script [...] let’s
see [...] so a discourse analysis sort of makes clear how power relations are established in a
discourse. [...]But I also noticed that the uuh the uh English judges are more direct than the
[...] Dutch judges in the Great British Bake Off so I’m also going to look at politeness and
directness theories and then relate them all together [..] to the concept of power. Yeah that’s
it.

As I already [...] said I hope to find some discurse discourse features that [..] explain why
uhm why the judges in the Great British Bake Off are more direct than [...] the judges in
Heel Holland Bakt. So Yeah.

It’s obviously related to discourse anale analysis in general and [..] the thing is I’'m also going
to [...] it’s not really like I can’t generalise the whole of of of of uhm the English and Dutch
people. So I can’t say like the English people can be generalised as direct and [...] the and the
Dutch people as indirect that’s not the case but I can yeah so I’ve contributed by going
further into. So first | remember it again so | contributed by I’'m going first one generalise is
going to research to do research on the genre of the baking [...] talent show especially the
Great British Bake Off because it’s a whole new concept and somehow I will contribute to
the huge amount of politeness theories and that’s it.

P5_C2

Well so for my thesis I’ll be answering uh two questions. The first question is uhm how is
power manifested [..] in the baking talent show genre. And the second question is uhm how

are how does the power relationship [.] in the great British bake-off vary from that in uh heel
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Holland bakt. So I’ll be looking at two elements: power and politeness. Uhm so yeah
politeness [.] is linked to [.] power when you’re, it’s quite popular, it’s sort of the built in
symmetry of power. So you have two concepts there.

I’ll be using a discourse a critical discourse analysis to look at the script of the judges and the
candidates in both the [.] great British bake-off and uh heel Holland bakt. And so I’'m going
to analyse certain discourse features and going to compare them. So the British are known for
their indirectness and kindliness, and the Dutch are more [.] known for their directness and
bluntness, so | want to look at if that is also. [..] So | watched the show and what I noticed is
that the British seemed more direct and sort of strict than the Dutch judges. And so | would
like to figure out if the sort of general statements hold for the show too, so that’s why I’'m
going to analyse the discourse features.

How it will contribute to further investigation, well I’'m going use politeness and indirectness
theories, and I’'m going to do my own discourse analysis, because it’s a fairly new genre, it’s
a fairly new concept. So that’s how it will contribute. And um, yea basically doing my own
analysis of my own data that | made a transcript of.

P6_C1

Uhm, ok, uhm, the research field is phonetics [..] and uh that’s a branch of linguistics,
English linguistics, and the [..] topic I’'m choosing is the [..] th sound as in [.] theta, and I am
investigating how it is pronounced by Dutch [..] speakers of 15-20 years old of around the
age of, well not or, well both a group of teenage participants and older participants [...]
around the age of forty.

Uhh I intend to answer uh how.. it is that [..] the acquisition of that sound is manifested in
Dutch speakers, [...] because it is not a sound that we have in Dutch, so my question is [..]

how do they pronounce that sound?
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It’s a[...] experiment with a wordlist, [..] it’s about [..] 80 segments long, I have individual
words [...] uh that include the th sound and fillers, and I am also uhh contemplating right
now whether to add [..] sentences so short sentences that have that sound. But [...] that might
be too much. That’s because of time, that’s yeah sentences give you a lot of data.

Well, [..] because we do not have that sound in Dutch | expect to find a lot of different uhm
[..] sounds that we do have that are used to [.] substitute that sound, for example the /t/ or /s/
or /f/ or [..] even a sound that is somewhere between English and Dutch. So that’s what I
expect to find, and I do expect to find it more in the older group than in the younger [...]
group. That’s because of exposure to English. Uhm I think that, I hypothesise that the
younger [...] uh participants are more exposed to English, so they might [...] uh have a better
acquisition of the th. Yep.

Actually, my supervisor told me that this has [..] never been for English speakers, uh Dutch
speakers of English. So it’s uhm, I expect that if I do find [..] some significant result, which
[...] T hope. Then this might be very, well not by me, elaborated by [...] some experimenter.
P6_C2

The research field of my choosing is phonetics, uh which is a branch of English linguistics
and the topic is the /th/ as in think. And | am investigating how it is pronounced by Dutch
speakers from fifteen to twenty years old.

I intend to answer how it is that they pronounce the /th/ sound, because it’s not a sound that
we have in Dutch, uhm [..] so I intend to answer how it is manifested in Dutch speakers. Uh
how to continue this. [...] My question is how do they pronounce this?

My method is an experiment with a word list, uh it’s about 80 segments long and has
individual words including the /th/ sound and fillers. And I’m also contemplating to add short

sentences but this might take too much time because sentences give you much more data.
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Because we do not have this sound in Dutch | expect to find a lot of different sounds that are
used to substitute this /th/ sound. For example the /t/ , the /s/, or the /f/ sound, or even a sound
that is between English and Dutch. that’s what I expect. And I expect to find more substitutes
substituting in the older participants than in the younger group. And I hypothesise that this
that younger participants have more exposure to English, uhm [..] which might give them a
better acquiring acquisition of the /th/

And this has not been done for Dutch speakers of English, uhm so | expect that if I find some
significant research, which I hope, that this might inspire future research. And that’s it.
P7_C1

Uhm I chose to write about uhm, well I’'m not sure if I’ll incorporate all three, but three
novels by the Bronté sisters and then look at the way they uhm [...] deal with abuse in their
novels. So, like physical or more like emotional abuse[..] and kind of how they portray that
and if they kind of condemn it or more like romanticise it [...] and kind of how it reflects the
time in which the books are written. So that’s [..] mostly what I’m looking at and yeah it’s
literature and then just kind of like the psychological [...] side of literature but also what kind
of literary techniques are used to [...] describe certain things so that’s how it kind of ties in
with uhm [...] English and literature. So.

Uhm mostly 1 just kind of want to point out how they do it [..] in different ways. Uhm [...]
And that it does kind of fall in line with happened in the era itself as well. [..] So it’s kind of
reflective of the historical period in which they were written. And | also kind of want to show
they’re critical of it [...] in some ways. Well differently between the [...] but that they are
[...] critical of'it.

I do not really have a method, it’s more like just [...] close-reading mostly and just kind of

[...] comparing it to historical uhm [.] facts and stories. And I’m looking at kind of literary
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elements like Gothic and kind of how it all ties in. So it’s not like really like one certain
theory that I’'m gonna [...] let go on it, but just kind of...

Kind of uhm [..] that uhm [...] it is present in different ways in all the novels so [...]
apparently something happened at the Bronté house. But uhm that they all deal with in a
different literary way [...] uh and uhm that it all kind of ties in with their stories and and just
the literary techniques they used and mostly that is kind of what | want to just [..] show in my
thesis.

Well, maybe, because [..] uhm I did notice like that there’s a lot of, like a lot of research done
on the novels and the sisters themselves which is kind of [..] like high culture. And there’s a
lot of things about [..] abuse for instance but not necessarily the two of them combined that
much. So maybe, I don’t know, in that sense, [..] my kind of [.] fills in, well, it’s not really a
gap, but it’s a small gap, or something and maybe people, I don’t know, [...] me, [ don’t
know, could go further with that idea or look at other novels like that. But, yeah.

P7_C2

| am here to present about my thesis. My thesis is about three novels by the bronte sisters.
Although I am not sure yet if I’'m going to include all three or just two, depends on how much
I can write about them. Uhm then | will look at how they portray abuse in their novels,
because it’s present [..] kind of in all their novels, it’s a thing for them apparently. I will also
look at how it fits in with the era itself in which they were written. See how it kind of reflects
the period uhm itself. I also want to show that they are critical of abuse as well in their novels
and uhm that they use different literary techniques to also portray it, so in that way it all kind
of ties in with English and literature, which I’'m studying.

I’m hoping to show that they both portray emotional and physical abuse. And that they all

show different ways of it, so kind of they use different [.] sorts of abuse and they portray it in
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different ways they want to show that they are critical of it and not necessarily romanticise it
all the time, although that also does happen.

To show that that I do not really have a theory that I’'m going to use [..] on to you know to
just read the text or use a theory but I’m just planning on doing more of a close reading, and
then comparing it to each other and to the period itself and historical facts from that time. So
no difficult theories to let go on it.

I hope that my thesis will fill there’s kind of a gap there, because there’s a lot of research
done on the brontes and on their novels because they’re high culture and everything uhm and
the canon. And something on abuse obviously but not necessarily on the two together. There
is research done on the two together, but it’s not always the main focus, and it is my main
focus. So | hope that it fills a bit of a gap or it encourages people or myself to look at that.
P8_C1

The topic of my thesis is: Uhm I’m uhm looking at two films, Suffragette and iron lady, and
I’m going to look at how [...] feminist ideas or traditions or unm mostly gender related
problems are negotiated in the films, so uhm for example uhm what are the power relations
between the characters and between the male and female characters. Uhm [...] also a visual
uhm [..] analysis of the films, so I will look at the male gaze. I’m goi also going to look at
that in the films for example.

I’m going to prove that [...] even these films that try to be feminist or try to [...] change the
way people look at [...] feminism in general actually, that they actually also [...] convey
some traditional [...] feminist messages [..] or something. It’s not the right word but you
know what | mean.

A visual and narrative analysis of the films, so [...] I'm going to look at how they show what
I’m looking for and wh how the narrative actually, [...] uh yeah how the narrative shows

what | want to see.
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Uhm traditional | uh ideas and views on feminism, and gender, [..] and power relations [...]
and feminist [...] ideas [...] in the films. They want to that they want to change [...] the way
people look at [...] the world.

Look at other films, or [...] yeah other films that [...] people want to [...] look at, or more
elaborate [...] uhm research on my theory, | use uh [...] feminist film theory, or look at
gender [...] and art. We talked about the male gaze and stuff. [...] That is a concept that
people still want to [...] research.

P8 C2

The topic of my thesis is [.] I’'m going to look at suffragette and iron lady and I’m going to
look at how [.] feminist ideas and traditions are negotiated in the films. So for example a lot
of power relationships between characters and male and female characters, and I’m also
going to do a visual analysis so I’'m going to look at the male gaze in the film, for example.
I’'m going to prove that uhm even though these films try to be feminist, they still try to
convey some [.] traditional feminist ideas and messages.

The method is that narrative and visual analysis. So I’'m going to look at how the films [...]
uhm show what I’m looking for and how the narrative also shows what [ want to see in the
film.

My hypothesis is that those films actually try to be show feminist messages, but they actually
uhh [...] convey also traditional views on feminism.

Further research could be that they look at my theory so I’m looking at feminist film theory.
[..] And the male gaze is also a concept that people still want to research

P9 C1

Right. Uhm so. My thesis is about er the disappearance of grammatical gender marking. [..]
And im looking at a text from Chaucer’s period, so around 1400. Erm uh cause I think

there’s... that’s what I’'m exploring.. if there’s an intermediate stage between OE and ME
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where there is still adjective inflection, so for example uhm in Dutch we say “het goede
huis” and “de goede man”, erm, no I’'m not saying it right. Anyway, so we do have the
inflection of the —e at the end, but in English, it used to have it too, but erm it’s not there
anymore in Modern English uhm. So I’m looking at whether there’s a stage where there was
still adjective inflection erm but the erm the article, the definite article “the”, which they
didn’t have in OE, has appeared somewhere around ME. So I’'m looking if there’s an
intermediate stage that has the [.] the two.

Yes so if there’s indeed an intermediate stage erm that shows both adjective inflection, [..]
which is a remnant of OE, and the newer erm [..] the definite article “the”, which used to be
more of a demonstrative determiner, so “that” [...] sort of, erm so yeah.

Erm I’'m looking at data research, erm using Corpus Studio,|...] uhm which is just parsed text
[..] from Chaucer, I’'m using two of h-his Canterbury Tales, the prose ones, because you
know, [..] poetry is is more difficult, there’s [..] there’s the liberty there. So uhm I’'m using
prose and a couple of texts to erm j-just like control texts, uhm and then.. yeah so I’'m-I’m
looking at the ME texts and then [..] uh hopefully I can prove that there’s an intermediate
stage.

I hope to find [...] that there’s indeed an intermediate stage erm and | hope to find good
examples [...] of the adjective inflection combined with [...] the article “the” erm which
would kind of prove my point, hopefully.

Hm. I haven’t really thought about that yet uuhm. Well I mean so many things were inflected
in OE not just the a-a-adjectives, so I guess noun inflection could be researched as well, [...]
that kind of thing.

P9 C2

Right uhm my thesis is about the disappearance of grammatical gender marking in English,

and uhm I’m looking at texts from Chaucer’s period, so around 1400. I’m trying to find out if
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there is an intermediate stage between old English and middle English where there is still
adjective inflection. And adjective inflection that’s, we have that in Dutch, you can say een
goed huis and een goede man, so there’s the inflection of e at the end, uh of the adjective.
And then English used to have that too, but it’s not there anymore in modern English uhm. So
yeah, I’m trying to find out whether there is an intermediate stage that has both [..] adjective
inflection and the newer form, the article definite article the, which wasn’t there in old
English.

So I'm trying to find out if there is an intermediate stage. And the definite article the used to
be uhm, or it didn’t used to be, [...] but it was sort of a demonstrative determiner in old
English, so that, and it appeared somewhere around [..] middle English. I’'m hoping to find
good example of adjective inflection combined with the article the, that would prove that
there is an intermediate stage.

It’s mostly data research, I’m using corpus studio. Uhm it’s just parsed texts from Chaucer,
I’m using two of his Canterbury tales, the prose ones. Cause with poetry theres poetic license,
so it’s the liberty there uh. | have a couple of other control texts to just check myself and uhm
yeah.

So hopefully from those texts | can determine that there is an intermediate stage with both
adjective inflection and uhm the newly emerged definite article.

I hope to, what my research can also. Further research can also look into noun inflection
cause it wasn’t just adjectives that were inflected in old English, there were many other
categories. So noun inflection could work as well, and that’s it.

P10 _C1

Uh my thesis is about uh information structural transfer in Dutch EFL writing. Uhm it is
related to studies [..] conducted by uh Sanne van Vuuren and Pieter de Haan at this

university.
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Uh the question I intend to answer is whether [...] native speakers of English uh perceive
informational information structural transfer in Dutch EFL writing as non-native.

Uh the method I have chosen is a survey [...] uh in which native speakers of English uh judge
[...] uh non-native English texts on coherence, continuity, and [..] nativeness.

| expected to find uhm that they would uh judge them as non-native, [..] less coherent and
less continuous than native English [...] speaker texts. But this was not true, so [..] this
hypothesis was re-rejected.

Uhm | think further research would need [..] to go into more [.] intuitive responses towards
the texts rather than uhm actively judging them.

P10_C2

| wrote my thesis on information structural transfer from Dutch to English.

Uhm my reasea-research question was whether native speakers of English perceive the use of
clause-initial adverbials in non-native English texts [..] as uh more non-native than native
English texts.

In order to answer this question, | conducted a survey among native speakers of English. And
I in this survey | let them judge the use of clause-initial adverbials in Dutch texts on uh [..]
coherence, continuity and nativeness.

My hypo-hypothesis was that they would judge the Dutch texts as more non-native and less
coherent and continuous than a native English text, but this hypothesis was rejected because
it was not true.

Further research could look into more intuitive responses towards texts rather than with a
survey. Yeah, that’s it.

P11 _C1

Okay, so uhm as of now the idea for now we have, | have of the masters thesis is basically

connected [...] to the [..] cognitive [..] functions that we [..] actually use to decipher, but
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relate like visual information with uh textual information in this case [..] its gifs jifs uhm in
online communication like facebook and whatsapp and how they [..] change can change
meaning [..] or not. Since | already did that for my [...] small scale research project for the
course | thought it may be a good idea

The question | intend to answer is basically [..] if uhm visually uhm like more stimulating
information in this case a moving image is uhm influences the interpretation of uh textual
information [...] very strongly. If it influences, basically the frame.

As of now it’s uhh not a mix, but choice between maybe eye/tracking [..] to basically just see
if [..] uh there is a change in interpretation that is related to basically the gazing time, gaze
time? Or just a really deliberately ordered [...] questionnaire to see if-if we present the [...]
stimuli in a certain how this actually influences the [...] uh interpretation so they would first
see the gif then the text, text then gif, or [..] both at the same time

My hypothesis is [...] that uhhh, that gifs as visually stimulating information [...] tend to uhh
have [...] a strong uhm [...] shared meaning which has highly uhm personally connotated but
uhm [...] influences strongly influences the meaning of text. More so then text itself.

Uhm since it is very strongly connected to humour and jokes (are humour)research is more in
the avenue if there is a more [...] overarching or process, underlying process let’s say
underlying process that actually [...] changes our perception of our world. So the questions is
if my hypothesis is true [...] it shows that visual information [..] heavily uhm [...] changes
the perception of reality or the s-semantics of a given environment.

P11 C2

What is it that | actually want to research? That is uhm humour, and the cognitive processes
that actually relate visual information uh with textual information. How does visual
information can influence the semantics of text. So what I want to do is because I’'m quite

interested in online communication and how we [..] often times let ourselves be influenced by
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non-verbal cues or visual information and I’'m looking at gifs. Gifs because they’re moving.
Because they have, in my opinion or what | expect to have much more a salient features that
people can [...] can exploit to get to the meaning of an utterance. So the cognitive process
here is basically just the relationship and how humour and in this case sarcasm is just like
transformed via the moving image of a gif.

So, how I’'m going to do this is a good question, simply because | do not know yet. But there
are two points that I’'m thinking about right now. The first off is [..] more like the visual
which is more like the gaze, like gaze time with eye tracking or a structured questionnaire,
which is very important because then we can, or | can influence how people will receive the
visual information if they will receive the visual information and how they apply via
questions, or not, depending on how | want to do this obviously. Since | am not sure how |
can get to that uh underlying process right now I have to think about the methods still.

My hypothesis still as it is back in the [..] small scale study that I already did is that sarcasm,
since it is [...] quite like vague and is more like uhm dependent on interpretation, uhh I would
suggest that gifs do help with the understanding of humour. And [..] therefore [..] the
underlying process is that the visual information since it is more salient, it not just influences
our interpretation of humour, but actively steers us towards a specific interpretation. That’s
more or less my thesis idea in a nutshell.

P12 _C1

Uh the topic was [..] related to my internship. Uh we designed a [...] course on English for
hospitality purposes. The topic was [...] uh how the framework of task-based learning [...]
uh helped us to design a needs responsive course for [...] porters, caterers, [...] and front
desk staff. It relates to the field in that it gives an [...] overview of [...] current task-based
literature. Uhm I-1 made a literature overview [...] and then [..] justified our pedagogical

decisions based on the [..] literature.
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Uh the research question was, [...] what did you do in your internship uhm [...] and how can
that be justified based on the [...] literature, more specifically based on the literature about
task-based learning [..] and ESP?

Uhm we applied the framework of task-based learning, [...] which is more of a teaching
methodology than a research methodology. But we did do a needs analysis, in which we tried
to answer, [...] what did our t-target learners do on a daily basis, and what English did they
need? That’s how we tried to [...] find a suitable [..] teaching methodology for them.

The expectation was [..] that it would be more relevant for them, [...]and I think it-it was
more relevant because we really focused on what they wanted to learn [...] uh and what they
had to learn and that’s what we based our course material on.

Uh | think so. Further research-research [...] could focus on how [...] uhm uhm the course
was taught and [...] received. It would be great to [...] film or [..] uh record classes to see
how learners pick up on the material we designed, if it is actually relevant, and then analyse
[...] their response or-or if their English actually improves.

P12_C2

So the topic of my thesis was connected to my internship, in which I designed a language
learning course on English for hospitably purposes. And the topic was [.] how does the
framework of task-based language learning help us to design a needs-responsive course for
our target learners, which were catering staff, security staff, and front desk staff.

Uhm the research question my thesis tries to answer is what did we do in our internship? And
how can this be justified based on the literature and more specifically based on the literature
based on task-based language learning and ESP.

We applied the framework of task based lan-language learning as our principle methodology,
but it’s not really a research methodology, it’s more of a teaching methodology. But we did

do a needs analysis in which we tried to find an answer where we tried to find out what our
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learner-learners did on a daily basis and what type of English they needed, and that’s what we
based our course material on.

The expectation was that a needs responsive [..] course would actually make the course more
relevant to our learners, and | think that in the end it did because we were really focused on
what they wanted to learn uhm and what they had to learn.

Topics of further research could include [...] uhm investigating how the material was
received by both the teacher and the learners. And with video recorders we could [..] for

example investigate if our course actually improved the English proficiency of our learners.
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Appendix 111 — Transcripts with Gesture Phases
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P1_C2
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P3_C1
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P3_C2

J will be daing my thesis on the topics of Frankenstein and paradise Jost. And Twant 1o seo

how the relationship in the narrative works between the creator and the cseation in relation to

the protagomst and the antegonist. So in Frank ensteln that woald be Frankeastein and the
monster, and in paradise lost that would be god and Sstan. | might change my topic but ['m

not =ure yet so | will not delve into that,

| think it"s relevant because the story and the works have bad & huge impact on other storics,

it's referenced 10 in films, games, and even mare things than you can imagine, cven music.

[ want 10 answer how if there is a change in the relationship between the antagonist and the

protagoniss. So that the good guy is always the good guy and the bad guy is always the bad
guy. For Frankenstein, he is always the good guy, and the monster he is dways the bad guy

mmmw&,%&imz But 1 think that you can also see the

powg %) Ka)
‘monster 4s a sort of victim. So I'd like 10 cxplg_tmg_nmm. you know, oppositional

UL\ AR 06
pairings. And because [ have been thinking s kot abou, oppositio irin
¢ U '&b\ L)

wxusi&xmwuwmww

L) 5Ln)
W: amd 1 would like to see B&nﬂcl 5 between 1h:g).]_;~_tg,§ﬂggw
% wm) b PNy W)
\. t;%l_@m from dm,

1

Jexpect to find that MFMO%_M than ori Jmll)'mﬂngqiﬂuh
“n) ws |
also could be wrong and that wonld mean m.ggﬂqufciwlj stafes www_‘ﬁ)
i) 8
@-*ww&b the crentorle g;%&a Mmﬂ& mm-s_,“ monster ogSatan.
) L

o ——

nnmtoiog. And that's going to be my thesis,
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P4 Cl

.I want to look at the ahsence of inflection in the inversed subject verb order in Dutch. This is

rolated 1o the Mﬁwwmsww

the pmdsgmmt nﬂectl susedtot vegomethi "t really matter
<) " wE) r ) h

\Chnl. But the Duich gmdm'# peoblem because thejinflectiongs lost whea the secongd
r r see) r
person singular is presented in the reversedsorder,

Sl W

‘! want 1o know \shﬂerﬂl_:z @_{g is no inflection. Well mainlx that, just to account for the

s &£
absence ot; the infection,,

1 want ents, will be a corpus based research or analysis in which I'm
| 7y
lookin just text m a specific period,of time ingwhich the inflection may
L 1 my F o) em)
have becn lost and the,l have a,élnory.whylh should have lost in that period of nmg,‘_s_g_t_b_gg
Lr) am) Lo/m W
WM the goacond s a iudgggantaskwh&berornotﬁw soundm |
%I W

M@ng mﬂecuocuwn_l;pecond singular pronoun WW
puk ELY ¢ $LB ) ros)
speakers.

L expoct tofind the s snd sement i sncomfrablipecause of osousticsda e
Sim)
mouth and tbux tbe mﬂechon was !osmmllwﬂlbemm lbc pronoun was,du sameas in,

h r ) L
r )
Wclli uld bz it »ould be a phonolog: tml is a phonological tactic
U b ) SCE) w©H)
le_y_ne_dsomem [:M g guldbe used for other rescarch as well,
So mainly that. it is reallyalt gepe the dag,ofcomsa,l woulda't say though that would
FxB W %) r

be much possible for further rescarch but you never know.
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P4 C2

Well, my master thesis will be about the loss of inflection in reversed word order ofjsubject

L)
_{lnﬁmdggm smgula; an dutch,
K<)
Thhw:llbedonemhgmg!mm&mwiubc gusbascdmsearch (Texts froma,
S )EH 12
period of time will be lnoked)u in order to foeas the &aujnmng_l,&'_ was lost,
S o «a) wx)

MMWMt wﬂlhdcmc using a j mmkmmmnni\s_
F Sk
speakers 999!:5&:9_4&__;%!0@#!@! 4 «wnétcsmemLﬂ | gvould havebeen,
<n) Lfm) k) ) o Ste) uh &)
produced with the inflection. |
Uk) Xem)

&_pefnuylthls will yield, Foq unmple;& spec;ﬁwod of time in which the
~m
::‘z‘—w"“ WWI&WWM
7 W) by B §

th ij{Whic f
bemse ag,@gweg‘sbgm NMWTBTW

of tbc SDMJM
-

This may research will gi icul ar ot ic phecomenon, which isn’t
¢

found so often in the litcratre, So, just the act that there will bejp}wnobchIsij
Lo

‘uom nu_ul_s_és_ﬂiuw exciting, 1 think. And the research pn the &u_jgg@elflls not

y vhblemyml:ﬁ will be n,oompl__eg_mrch it’s u;umgfui{g,_nih»

f BHEYy n el ¢ 2l
,answcg..
“we)
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Well, T'm going 1o 1ook at powey!relatious in discoune. So yeul it's 8 discurse snafysls do
obviously it is related to quulsxuMusmmbeuung _,pm; to iook at _v_.,scnpt tof,
do you wnm_@_mw@n itySo I'm golgg to look at Wudmdgn&M
Bnud\vcmon of m;;pl:entgnnsh M__Epom_mm,@ml to’:h; \:dges _End candldnlﬁgg.

% "~ o €
HeéTHoﬂmﬂBaktso\paugolhatnt;g;h_,
b 4 r

J have o question ket me think m.lmu.mmmmmm

relutionships, itgs very literally so how i the power relationships an the British baking talent
tn.“) [N r

show The Great British Bake Off, How w o ho ow does the powee relutionsk ip between the,

LA R ) - SCm .

Lj'ﬁ‘“ d’c_omutmtn the Bmish in the Great British Bake w

Uy ;.. L) sy SOM) 0wy URIEN oW ) -

EMMMQ}" the[lee jloﬂm@&;kgf&g

B oy = ) % T

So first | will be using & dlsoouue nnal;-g;,_s_gg mj_ng\go&om Uzgnpsgg_gg@_,

Q) IE) |, 0 ue) 48)
e".meﬂxm wgmmww»md%u
W) v HE P oww ) N um) TNy e R

1also noticed Um the Englishyjudges are more direct than _mp_umg!__ g2s din the,Great

T L

\! .
Bt Bake Offgo U'm s umﬁ‘eﬁ—wmmywm i

St u\ el RS 1) 49; “e) b=
: chm _gl_!&g_d_gemo lhe wwepl en_l_tﬂt_gl s L
Tl 'AB)
Asl almd; swd lmﬂus@mm@mmm _Twﬂ_a
) F =B " wey ¥

Mw&gm e fu _J_dges in Heel Holland Bkt So v«n,

BEY AU XAy W o W) W)

s obviously refated 1 discourse mgjgsis in general and the thing is I'm also going 10/it’s
not really like [ can’t generalise use,wbolelofthc Engultand Dutch people; So 1 gun’t suy,

Q.!" r L4 g .

Jike Eeﬂ.nhgs@ls m@w flirect and the Dutclypeople.as ndirset ghat's not.

m ) V I

ﬂtfme bm [ _mbuu._‘cmm.._m wm&mmﬁmww

dy W p ) wmier) L
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S0 l_coutributed;ey I'm going jo do research on mWngpwnllb
oea) v 1--435%5 T T
the {Great, British B-ke Off becauss it's a whole new conogpt and sormehoay | will contribute
-7

xﬁehune amount ofpo}hmus theorles md,xbaﬁ,
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Pi_ Q2

Well so for my thesis I'll be answering two questions. Theﬁanuesdon 25 how is power

- —

manifested in the baking tslent show genre. And the second question is how daes the power

r
relationship in the great British bake-off differ from that in heel Holland bokt, So I'll be

looking at two elements power and politencss. Politencss is linked to power when you'r n.iu.

R e T e

quite p__opuhr lx'saon ofmwnwﬁgm have twc- concepts there, |
g ) *
1"l be using a critical dnsoonme analysis to look amacnpmf.‘ghciudgu md the cmduhm
28 ' R Ul
n both(h_t_,mﬂmh bake-o_fI@nd heel Holland bakt, And so I'm solns to analyse .c.'.mm

3w> _(lw\,
gggg’@fcammandgoﬁgtgeompmm Sodtq@rmshmh\ownfonwt ‘_”‘_ clness

okt aamy -
.(r.-. i)

and_&g_lg&md the Dutch ore um\mown for their directness thlnmus, 50 | want to

x  WE) ey ~  xa
look at if that is also So | m gb_gg and wlm I noticed ds that ghe British seemed
we) )

g’tg_m_gl_r_eg;mdsg;@{m w& Andsol would Iike ® figure cat if the
A ?‘ A &m

sort ofml_lmmgm hold forthe. ahowzw.;o that"s why I'm undng 1o panalyse the,

Bk Re) ‘ “p)
oIS
Xa .
How it will contribute to further investigation, well I'm going use politeness and indirectiess
¢

tseories, and I'm going to do my own discourse analysis, because it's o fairdy pew geare, it's |

28) . 'JII; ) " al
(& firly,new conoept. So that's how it will contribute. And um, yea basically doing my own

el
wnalysis of my own daita that | Mamumg&
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Uhim, ok, uhm, the research field is phonetics and ub that’s a branch of linguistics, English
linguistics, and the topic 1'm chooe:ng iz the th sound as in theta, and | m%h?mm
it is prongunced by Dutch speakers of 15-{0 | years old of around the age of, well not or, well,
bothea group ofteenage participants and pldes paricloentnaround the age of forty:,

amy P Y Geny)

1 intend o answer how it is that uisiti W&ug@m@ut%,
r L6

because 11 is not & sound that we have in Dutch, 5o my esttonis
f LTS ~ P W)W

that sound?,

It"s a experiment with & wordlist, u'suhom 80 segments long, | have indwvidual words that

e o Y o, PUR— s —— - I T w——" S P S S A

i_g_cludedwlhsmmdandﬁﬂurs,mdlmalxocmwmplmwﬁglq\mmlhugzndd

™~

mmamﬁlm&um@&mmwumwuwomuMsm
«zy

of fime, sentencengive wual«.s’fm
ww Q2w r

\Well, because we do not have that saunq_m  Duteh 1 expect to find o lot o different sounds |
2.6%

phut we do hnw that are Wmcﬂm_mnﬁlqr example the,/Vyor /s or /I or even &,
e Xy ¢ s Gl NN ¥
mummwsh and Dutchy So thn: 5 what [expectto find, and I do |
W ~ el f Ll oY) 55 wn
:xpect to find it more,in MpM&m m___,;mmug. That's bcausp af

UpAy L, W

%&"ﬁw_&“h i 'hl'* that. IMWHWW ure muore exposed

’e) Sa,

Miﬁmxﬂﬂiﬂﬁsw acaquisition of tbe th th. Yep,,

Amﬂnmmtold me that this ha been WM’*&SW&M#:E"}A
=)

g NG L) N -
spakm of ng!asthmt s uhm, I expect that if | do find some J@lﬁcul result, which |

hope. Tben this might be very, well not WWLQW
L
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P6_C2

The research field of my choosing is phonetics, which i5 o branch of Enghish j_m_gmsna and

the topic is the th/ as in think. And 1 am mvestigating how it is pronounced by Dutch
— ' e
speakers from fifteen to twenty years old..

luumdtnmwerhnwitutbullwymumthcnww becsuse it s not & sound that

. ———

we have in Dutch, 5o | intend to‘a_t_uwet,hnwm 15 mj[qﬁpdjn Dutch gmj;cm How 1o

& .“ o

continue this. My mgon.s%hw 9_0 !hexmgomhuz
r e -

but this might take too much time hecause sentences yve\ynu @uch_ﬂmrqgm

" (U "

Bomnsewedumlhavethssoundhlbumhlexm ﬁndalolofdmemusoumlslhum

used to substitute this th/ sound. mep&eﬂzof’t? thzlsa or the 't soand, or even & sound

ws|
that is between English and Dumhd___awhng ngea.And wl | expect to fod more

that younger participants have more exposure Iy qu]hdt. wlﬁeh_m{ght _g_he them a bett

acguisition of the fhy
i

And this has not been done for Dutch speakers of English, 3o | expect tha if 1 find some

f
significant research, which | hope, that this might inspire future research, And thist's;it.
f e "
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Lt chvg_mg%mua well 'm notsureyif Mlincorporatesllfhroeybut hreenovelshy the 4
uh w scg) gy » WM) "

MWS withabuse jn their novtls, So, ltkggl_lz sical,
L

U3l b gk
,or more hke,emouong‘g!me and kmd of hm_v,ﬂ\ey portray fhat and thcy kind gfﬂgm_g‘
S r P scd)
it or more ticise it and kind of how itw time mwluch the books are
“ ) r qmm)
written. So that's mostly what I'm looking at and 's i jusyking of like
""""""" o) r P
&wﬂe_ﬁjmrgww aleg_em ind oflite i

= [ «“n) Sth) v

w which lh_cy wem wrilten. And | alsqldnd W%ﬂmm

@c;mr&lWelmﬂmnllmbelmmqumemu
&) r LMy h r

h

J do not really have a method, it's mare wmmwmgﬁ
-

stones d I'm lag

what | want to just show in my thesis. ,

r

W use | d'nd notice like that there's alot of, lot
N wa) -

navelsandghe mmwm%a gh culture, | And mm s a lot of|

D W LU P Y
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'Mng@mm&wmwmwﬁe two pf tlnm.gnmb ned that much. Sa

‘J-D) gﬂ‘ Iﬂ)

mqybe, 1 dom t know,, ?m,;mmmm.qnﬁl_ly butit'sa
=iny fiA] »
mall smthn,_ggamd people 1 & dnn 1 know, meyl don't MM
f z,;f—ee’@* —P"m SLMD - W )y

with that ices o Jook ut pthernovels ls.ke that. But, yeah,,

( ) r
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P7 €2

I am heresto present,obout my lhems. My thesis habout,dwecg_vds lnr_mkb_tuntgﬂms*

"‘ ”, J"’ ‘n. !

M nm nob,_sm‘gxct if l‘m,gomgﬁg mdggall thmeior Jusl,two, d@mdsggl}onmudt

=) - - o) 4,11 ¥ o)

| can write about ¢ lhem Then I wm,look@g,howahmmbmqm ghcumv_c_l_e,

‘45‘) I “"- G} * “ [ 4
it’s present kind of m@l@bar novels,gt’s aﬂtmg(oc them apparcntly. lmll aisojook st how

A SN v ..I‘. )

.mﬁmnmmhq wwslf in wiuch mwm !nﬂmﬁhw

) < Q) & U “n)
atself’ 1 also wlmt to show that lhax mﬂ_ngnl,_of abmns wnllmthnrmxelsgnd thnt they
r am) Ly 23
unff?___lnmw wc'un_g_un mlsszmmwm in ihnmy_" M&_ﬁ!ﬂ&
Gim) A )

W.—MM%?‘—;@&

J'm E'!E to show. thﬂ}_lzgx,bommmmunmhmd gbymcal,nhuec And thm they,all,

A N %) ) =)

,g!mw«dﬂm»m of it, s0 Iund of mﬂmad)ﬂ‘muompf dmsc and uwy@mm_m

i) \m] s

@c@m:z@wrrzwmmm they, &mnﬂm‘nwmﬂnmmuz
" P " 2l . ) h wn)
all @mlw.@_@;m

"

To‘showﬂu that I do nm really have g heory that I'm pmg loL_sem know to just
. 5 ) L& g '(" ] ;
reud }he.tcxtpr use wlhww I'm just pllnmng on domg more of ns_loeqmadmg_gnd then

t(’)o ,' 4' ) .

camparingat log@_gt_llq'g)g!_tg the p_modludf_____msoriul  fiacts § ﬁ'au that time. So no

<NSiwy > SR ([\.

dxmmm«mcm_@ onit, |
s !

1 bopc_thnt_:gﬂgsiswill fill mgnndofamdnmbe?ggmm 52 lotot'mw'oh
a.5) -y
done on thcbrmm&md on theirnovelsbecause theyre high,culturg and coerythi and mrvﬂunc g and the,
N Am =
£anon, And sgn_@mwwut ut not necessanily on the two lgggy_l'[bmju

UA) L)

;eswdx donqun the two tog_eﬂnr,,.bm_;[ § notalwm tl)g&u_n,_f_owg nnd it 3mygnnm

) wi) Stmy . o WA

focuagol hope that it ! ﬁllsabctofagapom encourmpeoplc«mysa{glookatg.

I"
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|

The topic of my thesis is: I'm looking at two films, Suffrageife and fron Jady, and I'm going
[
to look at how feminist ideas or traditions ar mostly gender related probams are negotiatedin

X

Mﬁlm: so for example w m are the power mlmonammnﬁmmwdmm_

\"'

mﬂnwﬁfm L_'E!SSE,. tso @ visual analysisof the ﬁlms;_s_o.u.ulbokn UTCH

S ) A “e F %n »

4y also, goingto, Jook at ghat in the, films tor example,

TV ROT) W U ) o) we ¥ Wl =)

L'm going to prove t'uu even these films thatdry 1o befeministior try fo.changa the way,people

M ) “ <N
'00.'5 ymnmmwml Y plso convey, some ndmonsl[amma-
ey ¢ S8 v

m_g&ng&‘!t_s not thc njllwwd but yvou know what 1 mean,,
oy . v

‘A visual and narrative amlyxis  of the films, so, I‘Mtgrlgm&@cnsmm.l m,

“A. ‘o(‘l b\ .('

Qog_king,for nnd,how ﬂn_mﬁ__fcmnlly&,__hgw. _,mtwwq;hm what E,want, to to see,

'-’" sl %« b un) D) -

Traditional adwmdyhmaﬁ,@nuhm,m@w%mdwwuhhom and femimist ideas

v 3 - N

in the films. Thal they want lo,gl_lggg‘the WMD‘C at the world,,

—— vl ewes W —
o

Look at othet films, or yeah other films that peaple want to look at, or mare claborate
research on my theary, | use femmmst film theary, pr lookat Mu und urtsWe talked about

AR A f‘T‘I [}

the male guze and stuff’ %wmﬁapeople_gmm)’y_m

. T — e

'rrl b .16' ‘.! )
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P8 C2

Tbetogncofmythmul’m amngmlookatmﬂ‘ngcncnnd iron hdym:ll'm gmngtolook_

it how fcmlms( ideas and traditions ure ncgoumod in the film: the films. So for c:umplo alotof power

- e —

redntionships between charmcters and male and female nole charncters, und ‘m also gomg to do 4
visual analysis so I'm going to look at the male gaze in the film, forexmplc

I'm going 0 prove that even though these films try to be feminist, they st try to convey

some traditional feminist ideas and messages.

The method 15 that nsrrative and visual analysis. So I'm gomg te look at tow the films show
what I'm looking for and how the narrative also shows what [ want to sec in the film,

My hypathesis is that thase films actually try to be show feminist messages, but they actually

convey also traditional views on feminism,

Further research could be that they look at my theory so P'm lookmyg at ferinist film theogy.

And the male gaze is also 1 concept that people still want to rescarch
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P Cl

Right. Uhm so, My thesis is abour mlhedimppemuce of grammatical g=nder marking. And
im Jooking at a text from Chaucer's period, so amuml 1400), Bmcgusslggp;@_s

f un
that"s what | I‘m eatploring ‘irtbcm s an Intermediate stage b«mcn@ﬁmd ME when: there,
Jl") e \ Sty
i M;«nvgmﬂu%w.fm ammplqln Duu:h we say Que __Mhn‘ﬁmd goodc
5$AY ! SH) Al WA e

m.;_n_n,,no I'm not saying it r_igblt_ ywaz?_so weLdn,hme dle,mﬂmg e —<at thc
cnsl. Min Enzhnh._tmqmvn,mo, but enm lx‘_s noc ummym n Mggqp English.,
So J‘m lookmx MMM_LMW thm was still Mnﬂgggonym but_

glr
the enm the arlicle, the det’mite amclc,“the" which they didn't have i b;_Qg_)m appearcd
I ’rf g oL f M) !
somewhere around, ME So I'm Iookiug if there's an Jntermediate, stage that hus the the,two |

} ) ’ e L)Ly SO

Yes sq_}_bem ) iudeed an jnwm@mm cun,thnx;hows,bolh adjective inflection, whis h,
: i

o=, ,

isa mnmnt pﬂOE,.and tbe,ncm erm the definite article,' ‘tbej,mh:cl; used to bc,_n_mc&f_g_
S - < 10 | ';_..\, ™ ©r) p Y
demnstralwe delcnnina,,so,"tlm 150t of, erm so yeahy
T

roun

Erm I'm looking at data research, erm using Corpus Studio, which is just parsed gexidrom
T 91 Thi

Chuucer, I'm using.twq of lds.Cnntcrtu'y Tales, the prose ones, because rou know, poetry 15

) "

mote dimculkupcm s(the Iibmy Uxm So I'm usi __gpmee and wcouplepd’ w_t_ls ) ""3!

«un))

like con conuol ol fexts, and then.. yeah so"'m ioohn:g,ax thye, ME gexts and then hopefungL_can

Sewy ey i) T sy ¢ @y

prove that there’s an m@edwys_mss
o '

lhopetoﬁndthanhaesmdeedanimmcdlmesmgeem,pndIlgpcto tw,zoo_q,gmﬁc

2415

qw_t_c nd)ss_ti\—vennﬂemnegt_upm ! withy llx.ﬂﬂf;]: “llw_!“ erm whidn  would kind o _E_‘I‘_'F my

- v —

o) S =) ue N v
| 5 hgpefuﬂy.
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. 1 haven't really thought about that yet. Well | mean 5o many things were inflected in OF
r

el

not just the adjectives, so [ guess noun inflection could be rescarched as well; that kind of
I-F

ihiﬂiul 9
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My thesis is about the disappearance ufgmuumical gender murking in English, und I'm

lnwmammdmw_ld me_ﬁmlmwmm s,mnpdmm

Sial CERY ) A ki

inflection. And adjecwc Inflection that's, we have that i in Dutch, ,vou cal LayLw_;ggg p"ga ,
8 D
and een _goidy_gmlso tbere s the inflection of ¢ at the em!, ot‘ the ldjccﬁvqbndlﬁmluhx
4 AL - -_h Lia)
@sgg 0 hgvc that mo,‘bm it’s ot there anymore in modem bnghsh.\bo yeah. l m 1lrying£g
- wn AQ,

find ou! whether lbcuinmundlnqmgg l.luu has both Mmll_vunf eclkm@nd the |

" “n) o -
newer tmlehe daﬁnlw auiclq_tpg,wlﬁdn wasn't ;lwu- in old English,

T b eed
Sol muymgtoﬁndounﬂhmunnmmmedmen_ugg Andtheg_ampgti_eu:und(o
r -y

be, or ildldn tused 10 be, but it was sort of a danonsmve determiner jn old English, 50,

'y i "

that, und wgwrd somcwbcrc ¢ around: middle Englhh. I'm hopmg 10 fi1d good example of,
agN ¥ “niw)
g(jieclive lnﬂo:ctinpLo:m:hinmiJ with the article mqmnuwuuunptomldm Lyere s an

my <) k Ted W) uny {
intermediate stage.

P

lt's mostly data mam@, I'm using corpus studio. It's just parsed texts fram Chaucer, ['m.

“n) LM .

usang,,mn of his camcbm)' tales, the prose ones. Cansc ‘with poetry tbcrcs,____ .Llcglsq 0

:' =Y lf' » “n\

s the liberty ﬂu-.rc._g havea couplc of m}m.gommucxn}_wjmgd\ecgnse__@d vesh.

A LT “H W ¥mow L 2a;

hopeMb from those mas I can dcmmhn that there is an intermediatz 2 stage with bath
uﬁecmmfdcwndnbe,nmlv emuwodxdcﬁnhc e article,

“<my um
1 hope 1 to whm m),gsenrdgam also Further nesem;h can also look inte soun inflection
L7
cause l.!._»am t just adjectives that were inflected in okd English, there were many other
A -

categories. So noun inflection could work as well, and that's it
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My thesis 15 wbout informatian staxctueal tranafer in Dutch EFL writing, it s related to
studies conducted by Sanne van Vauren and Pieter de Huun at this university,

The guestion [intend to answer is whether native speskers of English perceive information
structural transfer (n Dutch EFL writing as non-native.

The method T huve chosen is 2 survey in which native speakers of English judge non-native
English texts on pohacnco oommulty, mdeuvmess,

Jexpested to find that lhc) would judge them as non-native, fess, cohemn andjyn_ onLinous

) x|

dmgaﬁve ,E_ngllsh speaker texts. But this was 3 At rue, wo‘thls lepomem wy_g_ejecled

" o

[ think ﬁmlu:t research would n nced to go into, mcgmiﬂx'ompm lomrds the Jexts,

we)

mhcr than acuvdmudgmg lllcm

wp
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P10 C2
[ wrote my thesis on information stractural transfer from Dutch to Enghish,

My research question was whether native speakers of English perceive i e use of clause-
initia) adverbinls in non-native English texts as more pon-native than nat:-ve Engish texts.
In order to uaswer this question, 1 conducted a survey among pative speasers of English. In
this survey | let them judge the use of clause-initial adverbials in Dutch 1ex18 on coherence,
continuity and nativeness,

My hypothesis was that they would judge the Dutch texts as more non-netive and less
coherent und continvous than a native English text, but this b)fp:nbesis wis rejected bcca_we
it was not true,

T cepemo e 100C ko R ST v SERpORREN towinis tecs feihit Thim with X

survey, Yeah, that's it
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P11 _Ci1

Okay, 30 as of now the idea for now wc have, 1 bave of the masters thesis ileL
gnmctod to the cognitive, ﬁmcnons,__ ru,act\nﬂzgse £0 pecg)i_;_cg,by_t !‘l@"’?ﬁ‘_‘!‘_

Sty Sty ol mEaliml A ) a5

wmv@mmw }_hg,gucjg _gi_t’g, jifs mptﬂme ommmmlcaom like

Ahae) cu,

{ane_book_ynd wlmup_p ﬂxi_Jpow they can,clm_ggg,m@pmg&q_l:éuu i nlrradyg_idmg__(gr

""""" TS < £ Sal

@):L_mall,walc._mmhml fo nheg_ngsné__gt_n_: may be a goodidea.

‘u‘ £y A

'Ihcguadmy,l intend toansmr is w;wg_lg_mm "quy_
RA S ey towy 5t L+ “‘—Tn
n@oﬁm < ,Mnutpemno&o{pxmnl "Wgeg strongly, If ll.
4N . )
..Mﬂwﬁnm
—'_‘,L“'l ¢ <50
As of now it’s ahh pot amix but phglo_e,bawm mayb_eJ_eLdtncking @,hmcn!lylust soc if
- = YR _Au “u V)
ﬂ”“‘“ﬁ‘.‘?ﬂ&&iym o mlmmwm_bu@&_; :
= £ N a] - !0'
mwmmmwm« rwml&cm uli,in a certainbow.
n) R Y [ o K
(this actually W%WM&E@. ﬁﬂwsa&thenzb_c.mummm:
o ") ’ .u’\ b
Eif, or pothat thcmcthno.
ATV R ?
My hypothesis is that ahhh, that gifs as visually mwmmw&_gu .
oy woly SO0 Kl L UMY Wy
mw':md@mnxmch_mb@lxwﬂbmab&_ u:q'.w_e!malx,
=) LTy /":. -~ "
influences the meaning ofext, More,so then fextitself),
“wA) 4al o) T fos, sl N Eey SN e

&MQERLWMQ Mﬂ!&'ﬂi@.@i@@mﬂm is more in the.
awmqi_&m il mom,ommnh@g wa&_mdaw 5 58y undetl ving,

LAY S

m&mmuxmimof wwoﬂd 50% if my hypa is.

un us)

Mﬁ&m@_sv h@én_@wwr@mmmm on,of re _._,-'imm

W)~ GW N oW wA) u & ) N ==

semanticy,of 8 given environment,

L) - S
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P11 _C2
‘What js it that I actmlly want to research? That is humoar, and llxe)oogmthpmmes that

(!') _l’, b N

— . -

—eew—-——- SDAD S ——— e . T

r(,. ’ “ ."..r '.0 P .‘~
communication and how we often times let oursclve.s be | mﬂmood by ncn- mbaim of,
= AN

-J}v d\k. ‘.ﬂ 9"

in mm:imon or-mecxmt to Mm.@dlmmmlmfmmaew ﬂxp!oiuo

~<) WE: Wy s

gwommmnwﬁmmncunce,__ the WQHIIWI__} _Luath

o0 1) R Wy i 1)
rclmonﬂunmd how humour and in thns case sarcasm is just like trmsfonnedm \h ovmg.
SERN <y Lo e
_.Qﬁ!ﬂ(u

So‘g_qwjl‘m going to do this magood&mmog simply | becausc | do not tnowyctLBm there

= A

retwo, points 1) thnt]‘ m ﬂunhnmboul nﬁn KW, mqﬁ%gﬁ is more like thcmnl.mcbu

€Ly

more Iﬂ&gme_,gnzc, likcmnme mtlxcygmd:m ngMn wlueb is

: o..... U ) wa)

mmmoﬂambecausc then weycany of 1can mﬂumcgm,gooplo will necewc the vuuaL

A <) ag) F g

mﬁonnmqu wll receive: lhe visual information pnstnwLﬂlq._nQpLﬂa;quﬁuom, o

mt,\dgpmdm&_ on how 1 want to do this obvlously. Sinccl am not nMﬂémM

wr NV i ~5) | 20 r bu,.

wadeylying poocess right now l have to fhink;about mM
My wummsmu@u%_ llgnlmgxlynhat I nhndy did is (lmm

Hh )

smcc i '“-‘z—.; ghk:.y_%ygpd 15 MOTE. lh,degicgmmtcpmm‘l umwlmt\

we) ‘e

@thb the wﬂmﬂmgpshpm.u Andwmywmdcdnummm

METT b “n) r =N sn! -

bummhniachvdy_stms us,towuda a gpwﬁqxﬁawon ;That's mnne or less mj@ws.
. “h
.ldca jna mmhelL
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P12 CI
The topic was reluted to my im:mship. We designed a course on Enghsh for hospitality
purpuses. The topse was how the fmnewudt af task-based lesrming helyd,us o dcslgn a
need:. responqumuqe for porws caterers, and front dukrauﬂ', It relm:; 10 lhe field in that

it gves an averview of current mk hased literature. | made a literature mwcw,md then,

\ 'f ' ”
Jmﬁf our _pedagogicawecim based on the literalure,
7N v
ﬂnlmumhquesum wu,,wiml@stmu _do n youanem:hm_quLhmgag_Mg Jush fed |
r N v )

based on the literature, more specifically based on the literature aboul task-besed leaming
' wy \ ) - =)k

and ESPY’

N

We gpplied the framework of task-based learning. which s more of a teadung methodology
|

than u research methodology, @5&!’: .di.t.!é‘.‘? H‘F'?.".& amalysizy o which L tried to answer,

-whal;!id our farget !camcndo on & dai y bms,. and wlméaﬂmhdxd lhg necd? Thax g!uow

£ e 3

wc tnedlo find a suitable wuchmg methodology for them,

'nle expectation was that it would be moce relevant for them, and | think & was more relevant
because we really focused on Qwhauhzy wanted to learm and what they had 10 Jearn and that's

Lindy W)
what we hased our course mutesial on,
- T
I think so0, Further research could focus on how' the omu-sa was taught and received. 1t would

be m to.gi!:n grm_ao..tslﬂm tasee how !mefwtk upn l’u"_ﬂ!tm}m dwm" "

<7

_ssﬁactmuytulevam, and, then anal yso their responsam if{thm Engiash pctulb pﬂp«wes.,

ey _J Gl l‘ r n /\l L
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P12 C2

So the topic of my thesis was connected to my internship, i which 1 designed s langusge
leaming course oa English for hospitably purposes. And the topic was how does the
fmngwurk <_>f_ tggk-bawd lupguagc learning help us to design 1 needs-responsive course for
our target leamers, which were catering staff, security staff. and front desk staff.

The rescarch question my thesis tries to answer is what did we do in our internship? Aad how
this be justified based on the literature snd more specifically based on the literature based on
task-based language learning and ESP.

We appiied the framework of task based language learming as our principhke methodalogy, but
it’s not really a rescarch methodelogy, it’s more of a teaching methodology. But we did do a
needs analysis in which we tried to ﬁns: un pf:v'cr where wc tricd to@nd'lout(?lln?out

learners dul an u daily basis and what type of Enghsh lhc) needed, and ghat’s swhat wc based

"l 'n' \D A‘o

Our Course mltcml on,
The expectation was that a nocds responsive course would actually make “he course more

relevant to our leamers, and | lhmk that in the end it did because we werereally focused on

LA

what lhey wanted to ,leam and wlut thcy‘had\w !cam
Topics of ﬁmbcr resam:h could mc!udc rum:shgnnnghow the material was;ppcwed@' both

2A)

the tencbcr and, uw lenmm, And with wdcnmoordm we could for cxampla mmmgatclnf pur,

coumcactunlly ,lmpcoved the .Enghshprohmmcy of our lcnmcrs..



Appendix IV — Stills of Gestures

P1 C1
Well, the topic of my thesis is related

to a course we’ve been (having the last
semester)

in Global English.

that course as well,

Koops 4200098/149

and miscommunications in ELF.

thesis takes
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and have put people of different
research in that (field a little bit further proficiency levels in a dialogue setting

than that)

in taking proficiency (into account as

So, I’ve taken, for example,
well.)

So, I'm looking at ELF (situations in a less proficient person

which miscommunications occur)



and a more proficient person,

.

have put them in a dialogue setting

and looked at miscommunications that

occur there.

Koops 4200098/151

The question of my thesis is related to the
clash (of relying on form and function, so
to say.)

So, proficient

people rely on the form (of a language
more than on function, so they..)

Of course they rely on getting (their
message across as well,)
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on function (of the language, so:)

and coding their (message correctly.)

‘am [ getting my message across at all?’

My question (is related to)

Whereas people who are less (proficient
focus)
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people with equal (proficiency levels.)

I hope to find that people with differing
(proficiency levels)

The method (is some sort)

have more

of a dialogue (setting,)

miscommunications (occurring than)
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| provided my participants

So there are two persons (there,)

with a common communicative goal

with a story-(completion task )

in a dialogue setting. and they are going to have to provide
meaning, (or different)
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scenarios, and do so communicatively.

So | want them to

provide (different scenarios for that story) providing
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different (proficiency levels,)

meaning, (providing different scenarios)

so, that there actually is a clash (between

relying on form and function.)
to a specific introduction to a story.

I hope (to find) several groups.
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and a group (of people)

So, there’s (a group of people pertaining
people of)

with differing (proficiency levels.)
equally high (proficiency levels,)

an actual (clash)

a group of people with equally low
(proficiency levels, )
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taking a proficient teacher (who is
lecturing)

of relating this (to a)

classroom (setting, for example.) K
a less proficient class

and this teacher may adapt (his language)

a possibility (of doing this so0.)
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other (options as well, which I haven’t
really thought of myself. But that might
come up as well.)

to get his message across

more functionally (to these students.)

That may be one (option of providing
further research.)
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P1 C2 Now, my (thesis)
a course (we had in the previous semester,
Global English,)

a step further

looked (at)

at miscommunications

miscommunications (in ELF.)

So we focused on ELF (in general and Specific (situations)

miscommunications.)

in which people of different (proficiency
levels have been)




placed in a dialogue (setting.)

The question (of my thesis is related to a
sort)

of clash

or relying on

Koops 4200098/161

since people are more (proficient in a
second language)

rely on the form (of the language)

in relying (on grammars and coding)

And people (who are less proficient)
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miscommunications occur more often (in a

rely on the function, situation in which)

my message across (at all?) people with different (proficiency)

Now, what I’'m looking at

within a dialogue (setting.)

is that (clash I just mentioned)




Koops 4200098/163

| placed people

of firstly the similar (proficiency levels) on form

SO N0 miscommunications

one group (of people is)

or not a lot of

highly (proficient, so C1 C2 level,)



Then a second group (containing people of
equally low proficiency levels are placed)

in the same

there

Koops 4200098/164

but not as much

-
in the third (group,)

which is a dialogue of people with
differing (proficiency levels.)
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there actually is a clash (between form and
function, so to say.)

the group with different (proficiency levels
will display)

P

will get (from my study is)

more (miscommunications in)

more of an indication

their (dialogue. So,)
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may adapt

You may (take this into account in
classroom setting for example)

There

who is more proficient,

| have not explained this in my thesis yet.

is lecturing a class
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P2 C1
my thesis (about)

represent (lesbian identity)

lesbian (literature and)

want (to look at)

contemporary (novels)

this (century)

how (they)

three (different novels)



portraying (this lesbian identity)

different

Close (-reading)

analyse

Koops 4200098/169

compare (or)

contrast.

despite years
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before (they have)

focus

more or less

not anymore (on)

really put forward

being (a lesbian, it’s)

lesbianism (is)



there

not (really)

that much of a big deal

by now.

Koops 4200098/171

| want to (see whether this has)

changed (over the years)

| (think it)

has.
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comparing that

methodology

| want to come to a

scope (or the field of my research)

always (find hypothesis to be)

close-reading (my novels and)



But I (think)

what (I will find is that)

three (novels that | have)

Koops 4200098/173

AN

focus (on a different kind of relationship)

For (example, one novel is where a)

religious (woman)

grown (up in a religious family)

finds (out)
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that she loves (women. So she’s getting) but (that’s okay)

I mean

shunned (by her community)

she is trying (to find herself by)

reconciles (with her mother)

So (that’s, pretty cool)

well (sleeping around basically)

And then the other (novels is where)



not mentioned

clearly (mentioned that)

they are lesbian (or that they are women in
the first place)

So (it’s really)

Koops 4200098/175

interesting (to)

find (that how differently)

these (authors)

portray (lesbian identity and)

really different (approaches to)
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looking (at contemporary literature) that will come in the future

from now till (like early nineties or build on this idea of lesbianism

something)

important, (not really)

there is (still)

put (on the foreground)

much literature (that is)
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so (maybe in ten years people)

of the novel

focus (on lesbians)

but (then again)

More (than they do now)

things have changed (in the past)

then (you)
as well
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look (at it at a different perspective)

look back (and contrast it with)

what we have now.
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P2_C2
contemporary (lesbian literature)

by doing a...

close (reading the three novels)

looking (at three different novels)

then come (to a)

portray (lesbian identity of)

conclusion
the (century)
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they represent sources

lesbian identity

each other.

analyse (how they)

compare

field of research
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read (some) of like, more, earlier

articles (about)

how do you call it?

lesbian literature Close reading
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different (are they from the earlier
literature)

on these novels (I want to)

make sure expect (to find is that)

these (novels are really)

that (well what | want to look at)

how different (are they from each other) different



lesbian (identity and how they)

what (being a lesbian is about)

Koops 4200098/183

one (book I)

read (oranges are not the only fruit by)

janet (winterstone that talks about a)

very religious (woman)

growing up (in a religious family)
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sleeping (around and)

finds (out she likes women so)

terms
her community (shuns her and her)

two (other novels)

family (disowns her and everything)

differently (at lesbian identity and)
tries (to find herself by)
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Theres (no)

one (novel there’s this couple) how do you say?

it’s totally (fine that they’re gay)

and (that they have a relationship) shouldn’t (be together and all that)
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a lesbian (relationship in the first place)

tells (a story about)

a relationship (but you don’t)

between (two women) contrast (to each other)
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how they contrast (to)

past literature (that deals with) the sort (of literature)

changes

changing something (that was)
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looked (at before like in the past
something like the)

lesbian (identity isn’t)

stigma (was)

much (of a big deal anymore)
pretty (important in lesbian literature)

allowed (it wasn’t) more accepted



contemporary (culture)

if (we look at literature now)

how (will it)

change (in the upcoming ten years)

Koops 4200098/189

how (different will it be from then)

What (we have now)

in contrast (to what we had)

before (and that will)
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open (a new)

maybe (ten years or so)

high road (to)

another (type of literature)

another (type of)



P3 C1
the creator (and)

creation (and the)

Protagonist (and)

antagonist

Frankenstein

Koops 4200098/191

Monster (and)

God (and probably)

but I think I might change
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an adaptation (of Frankenstein and) stories (that)

compare (the)

two. (And see)

More (complex)

how
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to be

victim, (because he is the one)

think (that you could see) who was creation, (o)

he (doesn’t really have a say in anything)

the monster (as)

doesn’t

more (of the)
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So | want to see how that could work in ]

antagonist,

good (and)

creation

evil, (which is kinda)

huge

protagonist



| left that out (mostly)

But because of those two oppositional
(pairings, I’ve chosen)

post-structuralist

you are comparing (two things, so it)

Koops 4200098/195

parallels (between)

good basis theory to refer to, (because)

I am (talking about)

narrative structures.
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even (if you)
Monster

turn (it around that)

turn (things around to see)

narrative (from) different (kind of things)

another (perspective)
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P3_C2
monster

oppositional

does

kill

creator (and)

those

you know creation
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protagonist Because (I will be)

comparing two (works and | would like to
see the)

antagonist (I will be looking)

post-structuralism (to approach my thesis,

and 1 will also be looking) parallels (between them)

structuralism see (if I can)
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protagonist

draw (conclusions from that)

could (be more complex than originally)

imagined (but I also could be wrong and Frankenstein (is the)
that would mean that)

story (clearly states that) creator



Koops 4200098/200

is god (in paradise lost)

the antagonist (is the monster or)




P4 C1
general linguistics

No, (especially)

agreement (paradigm or the)

inflection

to prove (something)

the inflection

reversed (order)

why

Koops 4200098/201
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a specific

why (it should have lost in)

in which
that (period of time)

the inflection
first (one)
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sound segment (is uncomfortable)

the inflection

with acoustics

uncomfortable
around (1600)

native speakers.
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same (as in) syntactic (phenomenon is explained so the
way)

depends (on the data)

could (be it would be a phonological of course.

analysis a phonological)

argument
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P4 C2
subject (and)

f

period of time

exact (moment)

the inflection
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was lost

of a certain (sound segment)

also

which

the comfortability 5 Siced
een produce
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the specific (period of time in which the
inflection was lost may)

Hopefully
well (have been)

:

some (results)

example hopefully (I'Il)
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cause of the uncomfortability (of the sound
segment)

find (that)

I (believe is the) quite exciting
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definite answers

it wil (be a)

to find



P5_C1
I’'m (going to look at a)

to elaborate (on it)

judges (and)

candidates (in the)

British (version of the)

Koops 4200098/210

Great (British Bake Off and)

compare (that to the)

judges (and)

candidates (in Heel Holland Bakt so)
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can contestants (in the British in the)

Great British Bake Off vary from that (of

—t

=

D
N

it (is very literally)

judges (and)

How do how does the power relationship
(between the)

candidates (in the)
judges (and)
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first (I will be using a discourse analysis) discourse (analysis sort of)

so (I’'m just)

going to look at the script power relations (are)

let’s see established
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Great British Bake Off (so I’'m also going)

look (at)

in (a discourse)

But (I also noticed that the English)

politeness and directness (theories and

judges (are more direct) then)

Dutch judges (in the) relate (them all)
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discourse (features that)

the judges (in the)

Great British Bake Off
some
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can be generalised (as)

are (more direct than the judges in Heel
Holland Bakt)

direct

can’t (say)

Dutch (people as indirect)

English (people) further (into)
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first research (on the genre of the)

| (remember it again) baking talent show especially

| contributed

the Great British (Bake Off)

going (to do) P5_C2
quite (popular, it’s sort of the)
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built (in) candidates

symmetry (of power)

great British bake-off (and)

the (script)

heel Holland bakt

judges (and the)

compare (them)
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bluntness

British (are known for) ‘ ‘

show (and what | noticed)

indirectness (and)

is that

kindliness

%

the British (séemed more)

directness (and)
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fairly new genre

it’s a fairly new (concept)

the show P6_C1

Dutch judges

linguistics
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acquisition (of that sound is)

both

manifested (in Dutch speakers)

teenage participants

older participants
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not (a sound that we have in Dutch, so my)

time

sentences

now (whether to add sentences so)
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sounds (that we do have that are used to)

substitute

that sound Il
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expect (to find, and 1)

sound (that is)

somewhere

English and Dutch more (in the)
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older (group than in the)

the younger (participants are more)

younger (group. That’s because of
exposure to English)

hypothesise (that)
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Elaborated

So
P6_C2

how (it is manifested)
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is how (do they pronounce this?)

that’s (what)

r‘nuch (more) that

Ith/

better
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that’s (it.)




P7_C1
write (about)

.

well I’'m not sure (if I’ll)

~

s
incorporate

all three

Koops 4200098/228

]

three (novels)

Bronté

look (at the way they)

deal (with)
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abuse (in their novels) condemn (it or more like)

romanticise

emotional reflects

portray (that and if they kind of) psychological (side of literature but also)



what (kind of)

literary techniques

des-éribe

how (it kind)

Koops 4200098/230

omt (out how they do it in)

.
different (ways. And that it does)

fall in line (with)

happened (in the)
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era (itself as well)

So (it’s kind of) critical (of it in)

'

some (ways)

reflective (of the)

historical (period) dﬁ‘ferently (between)
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close-(reading mostly)

stories

historical Gothic



Koops 4200098/233

.
it all ties in

Kind of (that it is)

N

: resent (in
one (certain) X (in)

.

different (Ways in all the novels)

gonna (let go on it)

S
just (kind of...) apparently (something happened)




Koops 4200098/234

Bronté literary (techniques)

that is

a lot of, like a lot of research (done on)

ties in (Wlth their stories and) the novels and the sisters themselves

different literary way




Koops 4200098/235

that much (So maybe, I don’t know)

high (culture)

abuse (for instance)

not necessarily (the two) fillsin

combined not (really a gap)



Koops 4200098/236

small gap, (or something)

could go further

people, (I don’t know)

other




P7_C2
here (to)

present

three (novels by the)

bronte (sisters)

Koops 4200098/237

Although (I am not)

sure (yet if I’m).

going (to include)

all (three)



Koops 4200098/238

two how (they)

depends portray
how (much I can write about them) abuse (in)

look (at) their (novels, because it’s)



Koops 4200098/239

present kind (of in) era (itself in which they were)

all (their novels) written

reflects

fits (in with) the period



Koops 4200098/240

critical (of abuse as well) portray

ties in (with English and)

their (novels)

different

they (both)



portray

emotional

physical (abuse)

all

Koops 4200098/241

show different ways of it

different

portray (it in different ways)

want (to show that they)



Koops 4200098/242

show (that I do not really have a)

not (necessarily) theory (that I’'m going to)

are critical (of it and)

romanticise (it all the time)
use (on to)

that you know (to just)



Koops 4200098/243

read the text (or use a)

each other (and to)

theory ' -
the period (itself)

close (reading)

I
and historical

i
comparing (it to)



there’s (kind of a gap there)

there’s

brontes (and on their)

novels (because they’re)

Koops 4200098/244

high (culture)

canon

abuse (obviously but not)

necessarily (on the two together)



Koops 4200098/245

look at that.
There is research done (on the two
together)

always (the)

main (focus)

my (main focus)



P8 C1

between (the characters)

the male (and)

female (characters)

a visual

Koops 4200098/246

analysis (of the films)

Bt

male (gaze)

I’m also going to look at that in the films
for example.



feminist

the way (people look at)

Koops 4200098/247

feminism (in general)

actually

convey (some traditional)

feminist



Koops 4200098/248

messages (or something)

LY

how (they) narrative

S LI

what (I’m) how the narrative



Koops 4200098/249

want (to see) ook
or loo

and views on feminism

That is a concept (that people still)

want




Koops 4200098/250




Koops 4200098/251

P9 _C1
think (there’s)

“de goede man” (no I’m not saying it
ME (where there) right)



Koops 4200098/252

do (have the) So (I’'m looking at whether)

inflection (of the —e at the end) stage (where there was still adjective
inflection)

in English

used (to have it too, but erm it’s not there
anymore in Modern English)



Koops 4200098/253

has (appeared somewhere)

around (ME)
if (there’s indeed an)

So (I’'m looking if there’s an)
intermediate (Stage erm)



Koops 4200098/254

newer (erm the)

adjective inflection definite article (“the”)

is a remnant

more (of a demonstrative determiner)

OE (and the) “that”



Koops 4200098/255

parsed text (from Chaucer, I’'m using) couple (of texts to erm)

two (of his Canterbury Tales, the prose just like control
ones)

I’m looking at the ME (texts)
because (you know)

there’s (the liberty there) hopefully



ood (examples of)

adjective (inflection)

combined (with the article)

“the” (erm which)

Koops 4200098/256

would (kind of prove my point)

Well



P9 C2
intermediate (stage)

between

old English (and)

middle English

Koops 4200098/257

still (adjective inflection)

we (have that in Dutch)




Koops 4200098/258

so there’s (the) trying (to find out whether there)

intermediate (Stage that has both)

adjective (inflection)

inflection (of e at the end, of the adjective)

English (used to have that too)

newer form, (the definite article)

it’s not (there anymore in modern English)



the, (which wasn’t there in old English)

definite (article the used to be, or it didn’t
used to be)

—
>
[<})

—

appeared (somewhere around)

Koops 4200098/259

adjective inflection

combined (with the article the)

that would prove

parsed texts (from Chaucer)



Koops 4200098/260

two (of his Canterbury tales) control (texts)

to just check myself

poetic (license)

adjective (inflection)

newly emerged (definite article)

research




Koops 4200098/261



Koops 4200098/262

P10 C1
coherence

nate (English speaker texts)

continuity (and)

this (hypothesis was)
nativeness.

less (coherent and) rejected.

K .
less (continuous) more intuitive (responses towards the)



Koops 4200098/263

texts (rather than)

actively (judging them)




Koops 4200098/264

P11 C1
basically (connected to the)

visual information

cognitive

with
functions (that we)

actually use to decipher, (but) textual (information)

relate this case its gifs (jifs)



Koops 4200098/265

in (online communication like facebook did that for my small scale (research
and whatsapp) project)

Course

how they can change meaning

question (I intend to answer)

or not.

Since (1 already) if visual more stimulating information



Koops 4200098/266

e » mix, (but)
in this case (a moving image) -

choice (between maybe)

influences the interpretation (of)

eye/tracking (to)
textual (information very strongly).

the frame. basically (just see if)



Koops 4200098/267

if we present the stimuli in a certain

interpretation (that is related to basically
the gazing time, gaze time)

how this actually influences the
interpretation

Or just a really deliberately

so they would first see the gif

ordered questionnaire (to see)
text (then)



Koops 4200098/268

but influences strongly influences the
meaning of text

More so then text itself.

Since it is very strongly connected to
humour
-

stimulating information tend to

jokes (are humour)

have a strong shared meaning which has
highly personally connotated



O\)erarching

Process

underlying process

Koops 4200098/269

underlying (process)

that actually changes our perception (of
our world).

questions is if my hypo is true

it shows that visual information heavily



Koops 4200098/270

changes the perception of reality or the
semantics of a given environment.




Koops 4200098/271

P11 C2
What (is it that I actually want to research?
That is)

visual (information with)

textual (information)

humour, (and the)

visual (information)

cognitive (processes that)

influence

relate




Koops 4200098/272

semantics of text. So

Gifs (because they’re)

non-verbal (cues or)

moving. (Because)




Koops 4200098/273

can exploit to get to the meaning of an
utterance

cognitive process here (is basically just)

much more relationship

humour (and in this case sarcasm is just

salient features that people




Koops 4200098/274

transformed (via the)

moving image of a gif

two (points that I’m)

how (I'm going to do this is) first (off is more like the)

visual which is more like the gaze, like
gaze time




Koops 4200098/275

eye tracking people (will receive)

visual (information)

or a structured questionnaire

if (they will receive the visual information)

very important (because then we can)

how they apply via questions



Koops 4200098/276

or not, depending

Since (I am not sure)

that (underlying process right now | have back
to)

hypothesis (still as it is)

think about the methods small scale study (that I already did is that)




sarcasm, (since it is)

vague (and is more like)

dependent on interpretation

suggest that gifs do help (with the)

Koops 4200098/277

understanding of humour

therefore the underlying process (is that)

visual information

salient, (it not)



Koops 4200098/278

influences our interpretation of humour

specific (interpretation)

thesis (idea)



P12 C1
helped (us to design a)

needs responsive

literature overview

justified (our pedagogical)

Koops 4200098/279

based (on the literature)

research (question was)

what (did you do in your)



Koops 4200098/280

internship

task-based (learning and ESP)

how can that be justified (based on the) But (we did)

literature, (more specifically)

do a needs (analysis)



Koops 4200098/281

what (did our) English (did they need)

That’s (how we tried)
target learners (do on a)

daily basis, (and what)

focused on what (they wanted to learn and
what they had to learn)



Koops 4200098/282

film or record classes to see (how)

their English actually improves.

learners pick up on the material (we

designed)

analyse their response



Koops 4200098/283

P12 _C2 that’s (what we)
answer (where we tried to)

what (our learners did on a daily basis and) focused (on what they wanted to learn)

what (type of English they) had (to learn)

Needed

how (the material was)




Koops 4200098/284

received (by both)

investigate if our course actually improved
the English

teacher (and)

Learners

video (recorders we could for example)



