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The Ubiquitous Orphan: The Orphan in Eightee@@ntury
British and French Literature.

Could I but say | was descended from honest,

fate, but | have none hone to own me; | am nothing; a kind of reptile in humanity, and

have been shewn in a genteel way of life only to make my native misegycmaspicuous.

(Eliza Haywood.The Fortunate Foundlings77-178)
Lamenting her fate, Loui sa, tTheFofueatedduedingsr ot agoni
(1744), locates the root of her ambivalent social position in the nature of the training she received
during herchildhood which appears to be incompatible with her status as a foundling. Indeed,
Louisabds position demon s tsnatuteefghe orfphan inpeighdeenghr i ous an
century literature and, by extension, society. Her excellent education, provided for her by her generous

and loving fostefather proves to be the source of her struggles and difficulties in society rather than a

securk, oute to social stability. Thus, Haywoodbs no
education beneficial at al | i f it worsens the o
sufficiency? Or shoul d L ou iulefaérprecaridus and marginal have b

social position, instead of allowing her to grow up in a wealthy environment as a penniless and
abandoned child? The position of the orphan in both eighteentiry society and literature was
ambiguous and wrought witimxiety. This study will examine how in the eighteecéimtury French
and British novel the female orphanés educati on
reflect the educational practices and instructions implemented to control andraaeeriumerous
abandoned children in eighteerténtury Europe.

The orphan, who became an ubiquitous character in literature, also featured prominently in
social debates, as numerous abandoned children roamed the streets of eigatganiiiParis and
London. In the novel the orphands estrangement f
dramatised, while simultaneously these works express the desire and necessity of assimilating these
liminal individuals into the, preferably original, famiifheop handés compl et e | ack of
kinship was depicted as a problematic and complicating phenomenon, which Eva Kdnig in her

monographThe Orphan in Eighteem@entury Fictiondescribes as follows:

The worst that can befall a character is the losssobhher origins, and the work of the text is
to find the missing link and heal the trouble in the family that has caused the orphaning before
reintegrating the han in to the family.X)

With this drive to discover the ancestry of the abandoned ckartiet novel emphasises the

characteroés potential for mobility and | ack of s

of various familial circles and social institutioMéevertheless, to perceive the orphan solely as a
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vessel for authorditough which they examined social structures and ideologies, is lopsided. The
eighteentkcentury orphan character is by definition a product of its historical, cultural, and social

context shaped and influenced by contemporary discourses on orphanhdoahaltidg careThe
fictional orphands access to multiple social <cl a
pedagogical practices and standards in connection to orphanhood to enter the narration. Which of these
forms of education are deemed preible for the fictional female orphan in eighteecghtury novels?

And to what extent were these representations of
discourses and ideologies on foundling care and education in eighteaidny France ahBritain?

The orphan as a literary figure and as an eighteasttury individual has been examined
numerous times (Robert, 1972; Kdnig, 2014; Zunshine, 2005, Nixon, 2011; Herman, 2009; Seth, 2009
and 2012). These studies examine the orphans from vaugosisectives ranging from physiological
(Robert), Lacanian analyses (Konig), to new historical approaches, comparing literary representations
of orphanhood with their depiction in judicial documents (Nixon) or national discourses on
illegitimacy (Zunshing or orphanhood (Seth). Although these studies mention educatiacitceso
varying degrees, none actually address the position of the orphareighteenticenturyeducational
debate and the representation of this issue in eighteentliry novels in both France and Britain. The
prominence of the orphan in an emerging genre which associated itself with pedagogical discourses
and practices should not be neglectethsanalysis of this literary figur&he eighteentitentury
novel has for a long time been perceived and examined as a national product, as several scholars
produced accounts of the novel and its history which analysed this phenomenon in a predominantly
national context (see Watt, 1960; McKeon, 1987; DeJean, 1991; Ballaster, 1992; 3paéklay,

1963; Coulet, 1968; Huet, 1975; DiPiero, 1992; Mander, $99@} in recent years scholars have
started to challenge this perception, and instead arguetth¢hadvel found its origin in a fertile and
expansive crossultural European network (see McMurran, 2010 ; Frail, 208&nder, 2007; Cohen
& Dever, 2002Moretti, 2006 and 2007; Casanova, 2004; Hayes, 2009).

Indeed, the pervasiveness of the orphan character in eightasitity French and British
fiction and the discussion of the orphanés probl
and other writings indicate that the orphan, both real aridriat stimulated the eighteentientury
imagination and anxieties, while crossing national borders in its fictional depiction. However, to which
extent is the depiction of this literary character affected by national or transnational ideologies and
anxietes? Is the narrative template of the female orphan in relation to her education and its depiction
in the eighteentitentury novel intrinsically national or transnational? In this study, literary exchange

between France and Britain will be examined throagpblying translation and cultural transfer

! This is but a small selection of the numerous monographs and collections written on the development of the
novel genre in both French and English literary criticism. These studies examine the emergence, historical, and
social position of the novel from kiaus perspectives and literary theories. Furthermore, some scholars comment
on the particularly nationalistic perspective adopted in previous studies, yet few address tbelttnads

network affecting the reception and perception of the novel in &gtiteentury European society.
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studies. These theories will be used to compare originals and translations of two eigtaatumth

orphan novels in order to answer the following research question:

Is the depiction of the education of fieenale orphan in crosshannel novedfrom 17401760
affected byhationspecificcultural and pedagogical differences and preferences? Or can we
rather speak of transnational perspective in the novel?

The pedagogical nature and elements of the novebwilddressed in this comparatresearch by
adopting a NewHistoricist method to examine eighteem#ntury perspectives, theories on, and
practices of orphan education in France Brithin expressed in pamphleessays, and other literary
genres anddw these are reflected in the novels and their translations. This comparative iitudy w
focus on thesimilarities between the fictional and nrbfiational representation of the orphan in
eighteentkcentury literary works It will focus, in particular a aosschannel ovels, which are

French or Britif literary texts that crosdlthe British channelni either their original omore

commonly in a translated versiamhich were sometimesidely read angopular in both countriés
This research intends, ligcusing on these elements, to contribute an innovative perspective to this
debate. It will combine narratological analysis with a Néistoricist approach by reading the

fictional depiction of the female veaatsdsands educa

The Eighteent#Century Orphan: An Ambiguous Individual

Eighteenthcentury Paris and London encountered the problem of numerous homeless orphans;

children who were forsaken by parents who were neither able or willing to care for them, were dead,

or desired to hide the result of their, sometimes adulterougsaffathe eveexpanding French and

British empires, the parentless orphans evoked anxieties for various reasons: it was feared that these
children undermined social stability, in that they would be unacquainted with or unwilling to adhere to
existing herarchies and institutions. The blatant disregard for propriety and social structures are cited

in theLadies Pamphlegfl735) wr i tten by Thomas Coram, the Founc
the incentives to establish a hospital for orphans in Lonihainis pamphlet, the circumstances of and

care for these children as described as follows:

% Crosschannel literature and cultural transfer practices related to this phenomenon are discussed in various

wor ks, amongst whi Remapping¢he Risk efthe FuropeamNHe07)) Stephanie

St o c k ICaoltural Transfer through Translation: The Circulation of Enlightened Thought in Europe by
Means of Translatiof 201 0) ; Anne Thomson, Simon BQutwabws, and Edm
Transfers: France and Britain in the long Eighteef@tbntury(2010); Mag ar et Cohen anThe Car ol yn
Literary Channel: The International Invention of the No{&£102): Lise Andries, Frédéric Ogée, John Dunkley,

and Dar a drtelleBtaafJeuynéys: The Translation of Ideas in Enlightenment England, France, and

Ireland( 201 3) ; Mary Hiheé Spread bfdNdals; Transladion and Prose Fiction in The

EighteenthCentury( 201 0) ; P a s cThelWorldRepsidicoblLetee(@094) orLa république

mondiale des lettres 1 999 ) ; and The Bave{2006)MAll thesé work® agldress various aspects of

the expansive translation and exchange culture thriving in eighteenttiry Europe and particular in France

and England.
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Or if permitted to live [by their wet nurses], either turn [the children] into the streets to beg or
steal, or hire them out too loose persons, by whom thelyaaned up in that infamous way of
living, and sometimes are blinded, or maimed and distorted in their limbs, in order to move
pity and compassion, and thereby become fitter instruments of gain, to those vile merciless
wretches. (gtd in Hanway, 118)

This excerpt suggesthat the orphaned children become acquainted with vice and corruption at a
young age, and subsequently start to adopt these practices themselves, thus completing their
transformation from an innocent, vulnerable child into a corrugleteacent, or adult. Furthermore,

the prevalence of orphans left to survive on the city streets testified to the failures of Christian charity.
Proper education was perceived as instrumental in the upbringing of these marginal children and
influential in peventing them from becoming immoral and irresponsible members of society. The idea
that instruction could transform these children into-&biding and contributing citizens, is reflected

in the pamphleAn Account of the Foundation and the Governmetit@Hospital for Foundlings in

Paris (1739),written at the behest of Queen Caroline:

In a religious view, the prevention of murder is a thing which morality and the principles of
the Christian religion ought to induce us to lay to heart: and, as thgtstief a country
depends very much on the number of hands which it has to support it, in a civil view such
hospitals must be of great advantage to a nation. (Preface, i)

Pamphlets, imbued with discourses of religious duty and the advantages for the\cdurst
growing empire, called for the establishment of institutions such as the foundling hospital to operate as
shelter and school for the abandoned children. The French situation mirrored British concerns;
although this country had a longer tradition airidling care in the form of charity houses and
hospitals, concerns about increases in the number of foundlings and the establishments that could care
for this vulnerable group resonated through Parisian society.

Yet not all contributors to this debate wetympathetic towards the establishment of foundling
hospitals in Britain and France, and, furthermore, questioned the intentions of the founders of these
institutions or their financial, intellectual, and moral supporters and advocates. Instead, tedy argu
the supporters and patrons of these establishments were so adamant about sponsoring the hospitals,
htpitaux, or convent s, which provided shelter an
they would offer space for their own bastards. I, fégs was the case for the, later, renowned
mat hemati cian and philosopher Jean | e Rond doAl e
Eléonore de Lespinasse in France. Similarly to the illegitimate children of the British noble families
who were eithewell-married, Maria Walpole was successively married to the second Earl of
Wal degrave and Prince William Henry Duke of GI ou

attained high positions in society, as the illegitimate son of the tenth Earl of kemdro became an
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admiral. These prominent individuals in society seemed to reinforce the notion of the elite circles and
promiscuity.

Discourse®n orphanhood and foundling care became infused with anxiety and repulsion as
the perception of these philamipic institutions and protection became slightly muddled with the
impression of them as potential hideaways for illegitimate children. As the protagdnist efn f a n t
trouv®, ou LOhistoire demémfglg3dBestateser de Repert. £c

Qudils soient bO©tard ou | ®gitimes, on ne soOir-r
Grande resource pour les pauvres! Mais commaodité bien plus grande pour cacher les fruits
i mpures dobébun amour c¢clandestin! (qgtd. in Seth

The possibility ofsHet er i ng o6l es fruits i mpuresdé was al so a
the foundling hospital in London. Its reliance on benefactors, patrons, and charitable gifts combined
with the assumption that the majority of the abandoned children Wesgigimhate resulted in

controversy. The author O6Porcupinus Pelagiusd in
founder of Londonés Foundling Hospital, and his
intention:

The Hospital Foundling came out of thy Brains.

To encourage the progress of vulgar amours,

The breeding of rogues and thoéincreasing
While the children of honest good husbands and wives

Stand exposdd to oppesgXBsi on and want all 1

The assertions made by Pelagius and the protagoniséoé n f a ndemohstrateuhe ®
complex social position of foundlings in eighteen#ntury British and French society. Conflicting
perceptions of orphans as either offspring of liaisortetpless children requiring protection and care
incited by Christian philanthropy were not restricted to social critique or satire in pamphlets, essays, or
verse, but were similarly addressed in the new literary format of the eightsgmtiy novel.
Emeging in French and British novels and their translations, the literary character of the ambiguous
orphan transcended national boundaries. However, the pervasiveness of the orphan character in
eighteentkcentury crosshannel literature does not suggestnailarity in its depiction and reception;
rather, it indicates a possibility of national d
novels whichcould be influenced by differedti scour ses on orphanhood. 1[I nd
literary character and anxieties regarding this individual in society transcend national boyedaries
we speak of a national or transnational tradition with regard to the portrayal of the orphan in the
eighteentc ent ury novel ? Does treacktramsmigsiorethtoughandr at i veds
appearance in various European, but especially British and French, literary communities indicate that

it is shaped byransnationaideologies and atieties,or does it predominantly comply with specific
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national concerns abbthis potentially wayward individual? To which degree does the orphan
narrative transcend national boundaries and is it affected by national discourses and ideologies on
foundling care, education, and orphanhood? These questions will be central toarghrese
Fundamental to this research are eighteeatttury understandings of the terms orphan and
foundling, as they influenced the cultural perceptions of and ideologies on orphanhood. Furthermore,
French and British societies differentiated between uarforms of orphanhood. The term orphan
indicated a child severed from his or her biological parents, through death or a form of fosterage;
while a foundling denoted a child abandoned by his or her biological parents. Whereas a foundling
was perceived aschild who was forsaken due to dire circumstances, an orphan was often believed to
have illegitimate origins. However, the term orphan simultaneously encompassed a myriad of
definitions, ranging from a child orphaned through the death of its biologieitpato fosterage or
adoption, neglect, or illegitimacy (Nixon 4). The multiple definitions and ambiguous distinctions
between different tygs of orphanhood suggests thaidity was ingrained in this term. This
ambivalence affected the perception oftinidividual and hints towards the problematic position it
held in eighteentlcentury society. Indeed, do these multiple, often equivocal, interpretations affect the
portrayal of the eighteenitentury fictional orphan, and to which extent do French anaBr
perspectives differ?
Why does this study focus on the female orphan in particular? Gender, in the eighteenth
century, had a pivotal role in determining the social position of individuals, especially the orphan.
Although there were numerous male aechéle orphans in eighteerthntury Britain and France, the
position of the female orphan was complicated by her gender. The male orphan was assumed to have
the potential to become assimilated into the work force, or the army, as the authdfay tleunal
notes: Afrom such [ foundl i n-@ftainhwe snight soenldew Mene ct e d
to recruit our armyo (558). Femal e or pdemtunys, by ¢
philanthropic society: lacking the protectionpaiternal kinship, they were exposed to threats to their
virtue, vulnerable to lewd amorous advances, and even prostitution. These female orphans possessed
the potential to subvertso et y 8 s ¢ o0 n c geptle,obedidnt, amad cimessta wivesnaiders.
To prevent the corruption of innocent children and to ensure their engagement in, assimilation into,
and comprehension of societydés hierarchies, educ
luckless children into upright citizens.
The writings of various philosophers and intellectuals of the early eighteentry such as
Mary Astell, John Locke, Mary Chudleigh, and René Descaneasingly portrayed women as
important agents in household management and the early instruction chiltegn (Popiel 4;
Hilton, 46). This role required women capable of instructing their children, while problematising the
absence of a maternal figure in the female or pha
capability of raising herown offsgrig accor ding to societybd6s standar

orphan was therefore designed to acquaint her with feminine duties, to give her a basic education, and
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to prepare her for her Abedcrptionda MileniwnlHdlandtBear ah Scot
Country Adjacen(1762) narrates the establishment of a female utopia, Millenium Hall, by gentry

women who renounce marriage, often fleeing from their own bad experiences. Tpi®Beiént and
selfregulating community pursues the idealsofme n6s i ntel l ectual, artisti
development on an estate which is designed for charitable work and the protection of vulnerable

wo men. I ncluded in this group of womenincame fithe
who, by their parentsd death, were |l eft destitute
geniuso (160). The |l adies of Millenium Hal/l prov

orphan girls, stating t heaaswiirerde thempacceptablawherat ed 1 n
accomplished women of a humble rank and behaviour are wanted, either for the care of a house or
childrend (160).

Although this description of female orphan education is fictional, it does share common
themes with ejhteenthcentury conduct literature. It, most notably, echoes the ideals expressed by
Mary Astell for a Christian female community AnSerious Proposal to the Ladiedoreover, it also
reiterates the traditional female role and underlying purpose ofdesdalcation, namely that of
preparing women for their duties as wives, mothers, and managers of the household. As Hester Mulso
Chapone expressed in Haatters on the Improvement oftheMind 773 ) : AWi t h the cir
family and dependents liest@phere of actioin the scene of almost all those tasks and trials, which
must determine her character, and hex fat h e r e a n2d5). The Frenehfcanduct bobk (
author AnneThérese de Lambert emphasisiee importance of the home in cultivatifegnale
accomplishments and dutiesAirv i s doéune (W24 e ° sa fill e

Les vertus des femmes sont difficiles, parce que la gloire n'aide pas a pratiquer. Vivre chez
Soi, ne régler qui soi et sa famille, étre gie juste et modeste; vertumiges, @rce qu'elles

sont obscures. Il faut avoir bien de mérite pour fuir I'éclat, et bien du courage pour consentir a
n'étre vertueuse qu'a ses propres yeux. La grandeur et la réputation sont des soutiens a notre
faiblesse: c'en est un que de vouloir se diséngt s'élever(17)

The relegation of women into the domestic sphere is also mentioAe8hort Account of the Present
State of the Workin§chool atHoxtot 1 76 1) , whi ch describes the girl
knitting, and in such domesticf f ai r s as f. mether veordg in bothteighteentbitury( 1
fiction and conduct literature, wanmn 6 s educati on wWae sobnoecepur ed a0 me
integralrole in the domestic spher@s a fiure maternal or instructive figurewch as a governess, in
society.

The continuous emphasis on the domestic el eme
publications on female or orphan education. Indeed, théesigtihicentury novel also too&n interest
in the domestic sphere andthe p h a n 6 s this@nvieonmeit.tFirthenmoras Cheryl Nixon

observes, representations of the female orphan in eighteemtiry literary and legal narratives
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assignedhdia position central to family, rpesmettteof, and
these institutions and emotions through an explo
individual valueo and knowledge (8). I n the nove

maturity and decisive prowess in hetiags, yet these abilities and her precarious position as a social
outsider still require guidance or personal worldly experience for her to comprehend the rules of
reason, propriety, and feminine accomplishments. The female orphan embodied a conveigence p
of two discourses which affected her curriculum. On the one hand, the discourse of the marginal
orphan who required pedagogigaéparation for her social roland, on the other, the discourse of
female duties and roles in society.

The LiteraryOrphan A Ubiquitous Character

An ubiquitous character in eighteethbe nt ury Eur opean | iterature, the
narrated in pamphlets, articles, and various British and French fictional narratives, such as Frances

Bur nEwlidssor,theidHst ory of a Young Laf@$3g8Ent Hancg Fhne

The History of Tom Jones: A Foundlihgl 7 4 9 ) Pi err e LEpayshnepirvedue Mar i val
(1735), and Ma dvemaeresdelaiéidd HerrietBylegiaid@ Molier¢16721674).
The orphanés numerous appearances in literary ge

character operated as a cipher, allowing authors to address being and becoming an individual in
eighteentkcentury society while examiningitsstra ur es from an insiderds pe
Nixon 8). However, as a protagonist in a literary genre which increasingly aligned itself with
contemporary pedagogical aims, the portrayal of
literary analyss. Several miekighteentkcentury authors, such as Samuel Richardson, Henry Fielding,
Charlotte Lennox, Jeanarie Leprince de Beaumont, and Jdacques Rousseau advertised their
wor ksd educational nature and intentionsiitoéndeed
entertain, and at the same time to instruct and
Pamela, or, Virtue Rewardgd740). The explicit need for proper education rose to prominence
during the century which saw maaythors proclaiming the educational and instructional merits of
their novels in prefaces or essays. Furthermore, education is a primary concern in eigbtgengh
di scourses about orphans, which i s nmundinpred in t
protagonistés upbringing and educational devel op
fictional family circle allovs her the ability to examine both the self within and social structures in
general, the effect of cultural and social digse on orphanhood and its pedagogical elements on
these fictional orphan narratives should not be neglected.

After all, the eighteenth century witnessed an alteration in the perspemtiaesl
comprehension of pedagogical practices and traditions, nd&eeby philosophers such as John
Locke, René Descartes, and Jdanques Rousseau, who all propounded an experibased

education in favour of the traditional rdiarning system. As Rousseau formulates in his novel come
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educational treatisEmile, ouDe | 6 ®q Uud&L2i)on Al | néy a qubune | ong
apprene a tirer parti de neogmes, et cette experience est la véritable etude a laquelle on ne peut trop
ttt nous appliquero (159). True Kkxperiegntecaulgheas acqui s
novelists claimed, also be substituted by the ex
orphan characters and the prominence of the nove
extent t he o rapthdactiodabrepeeskntatian tofiaonarginal individual, could be
perceived as exemplary for tsadership. Concurrently, the family sphere became pivotal in the novel
and was prominently featured in educational treatises as the community in which childién wou
receive their initial education and intellectual development. Both marginal and essential, the female
orphan was neither separated nor part of this domestic community. However, the stages of the female
orphands education arien sntoivliell sd e pYiectt eids atnhde dfiesntaul s
affected by her marginality in kinship structures and is this addressed differently in French and British
fiction? Moreover, are distinctions made between the upbringing of orphans and legitimate children?
Or is education an equalising and assimilating instrument?

Multiple scholars have commented on the structure of eighteentiiry orphan, foundling,
or bastard narratives by addressing the narratio
biological family and, subsequently, the smooth transition from orphanhood into a member of society
and a family (Robert 1972; Nix1 2011; Zunshine 200K6nig 2014). These narrative structures,
whether fictional or genuine, composed according to similarspottures and themes suggest the
existence of what James Wshichimdichtest schematic abstrach ar r at i
templ ate operating according to gener al el ement s
t radi t ilodees BartledRa@bgert, in her influential woFkomans des origins et origins du
roman(1972), states that two narratives were common in the eighteentiry novel: the foundling
narrative and the bastard narrative (37). These narratives are prevalent moBuitigh or French
eighteentkcentury fiction but throughout all eighteertbntury European literary traditions. These
narratives chronicling the orphandés | ife had a t
with ease in both original formnd translations, thus introducing new narratives of this familiar figure
to a large readership (Herman 4).

This research will analyse two instances of this ef2isannel circulation of translated novels
to examine to what extent the representation ofdhele orphan and her education are bound to
national literary and social customs and traditions, or whether there are indications of a transnational
outlook on orphanhood in the novel. These two -cagdies of mieeighteentkcentury British and
French wovels, and their translations featuring the female orphan as its protagonist, have been chosen
on the basis of their, often, interesting translation hisfngse casstudies includéierre
Mar i v leawie GesMarianng€l73:1 745) and ManslgtionThe Vittupes Otsan, orr a
The Life of Marianngl743);andE | i z a H &heWartondt® Foundlingd 744), Claude De
Cr ®bi | | i onLésHeureuxaOmpbdiingtl i 64 ) , and Hllkewappydrpkanasnb er 6 s
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(1759), an English translation of @xébillion. These casstudies will compare the original with its

translatios and, in particulargconsiderthe methods of education, the instructions given to, and
educational experiences of the f emal esentatipnhan pr o
of these elements and comparing it with the corresponding elements in its translation, this research
examines to which extent the |iterary represent a
contemporary social practices and whethertherea i ndi cati ons that a transn
templ ated concerning the o ithppresentstudyaitoatébuteto e xi st s
the growing interest in the orphan in eighteerghtury studies from a neglected and innovative

perspecire, namelyeducation.

Methodology
To examine the differences and similarities between the depiction of the female orphan and her

education in British and French novels and their translations, this research will adopt a tripartite
methodology consistingf t ransl ati on studies, cultural trans
templates. Studies on translation and cultural transfer have been chosen to analyse the cultural and

literary exchange between France and Britain during theeigliteenth centurthrough various

|l iterary genres, most notably the novel. Wertsch
will facilitate a narratological examination of the structures of the novels. By combining these

methods, this research will address &ghthcentury comprehensions of and attitudes towards

translation practices, cultural transfer and their effects on literature, and the structuring of literary

narratives in relation to recurring templates in contemporary discourses.

The term culturalransfer was introduced by Michel Espagne and Michael Werner in 1988 to
examine the effects of French culture on the development of German culture and vice versa, and has
since proven to be influential in the discussion of cultural exchange. Culturaétraddfesses the
activities and reciprocal role of one culture in relation to anp#sawell astudies the interaction
between two cultures within the constraints of literary, philosophical, political, or scientific works
which function as channels formnsfer and appropriation ofrigign cultural aspects (Thomsenal
2010). This method of transfer culminates in a new intermediate form which negotiates between and
combines cultural elements of the original and receptive cultural community whicts iasalt
culturally hybrid literary work. This literary hybrid is a work of an ambiguous nature belonging to
neither national literary tradition, but is a product of both. Translation assumes an important role in the
exchange of knowledge in cultural trangbeactices, since cultural transfer is understood by Espagne
and Werner as a translation method which enables the transition of cultural elements from one culture
to anothe969). This translation practice is fraught with ambiguity since the combinafioaltural
elements in the end product is influenced not only by national ideologies but also by individual
decisions concerning the structure and contents of the literary lwdded, the transfer process

between cultures could affect the content of fictional works such as novels while novelists still
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claimed that their work is a faithful translation of the original. Blurring the lines between original and
translation, eighteehicentury translation practices indicate the transnational origins of the novel, but
simultaneously challenge an easy identification of novels as original, adaptations, or translations, due
to the, sometimes, multitude of alterations made to translabotise practice of publishing

translations as originals or vice versa.

Translated works assumed a central position in the intellectual and literary exchange between
nations during the seventeenth and eighteenth century. This literary exchange eventtalitiie
development and unification of various prose fiction forms irmew literary format: the novel.

Instead of reflecting the national perception of the academic debatentipéex history of the novel
resembleshe eighteentitentury perspectiven this innovative literary formaas Mary Helen

McMurran argues in her bodkhe Spread of Novels: Translation and Prose Fiction in the Eighteenth
Century(2010):

The identification of novels more closely with a national origin and character, now éirgulat

across languages in translation, particularized novels, and then in a necessary reversal, both

internationali[s]ed and universali[s]ed the novel. This complex process of

transnationali[s]ation constituted the form of the navie$ allegiance to a sijke language and

location, and its emergence as a genre with indefinite boundaries. (MciROyan
The novelcanthusbe regarded as a literary format influenced by the culturalfgsesf a single
nation with a transnational appeal and therefore easigsed national boundaries, while conforming
to national cultural traditions and preferences. The transnational origins of the novel in the eighteenth
century,the continuectomplex cultural and societal interacti@amd the reciprocal literary relationgh
betweerBritain and France complicatesthea r i ous attempts to clarify th
a French or British perspectivedeed Margaret Cohen and Carolyn & observe in their
introduction to the edited collectidrhe Literary Channethat this literary exchangmntradictghe
seemingly national characteristics of the notlekarting attempts to align the novel wihhera
British or French historical context-{. In the fertile literary environment, translation played an
intrinsic role as it allowed the public easy access to foreign novels and other literary genres, inspiring
authors to contribute to or challenge certain genres. In addition to its fundamental contribution to the
novel s ori gins, tr sadtiselfoadentuies. Hoveever, dighteentntary | i t er ar y
attitudes to and understandings of translation changed.

Translation had been an integral part of literary tradition and language acquisition, yet towards
the end of the seventeenth century a shift oeclirr translation practices as translators, especially the
libertine translators, rejected the premodern methods of imitative writing, preferring a more poetic or
literary approach in translation (McMurran 14). This approach favoured an adherence igirtiaé or
aut horo6s sense or spirit, rather than foll owing
translators acknowledged that their work read more as an original, but simultaneously argued that it

functioned as a translation since the spirit ofitleek was translated into this new publication. Aphra
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Behn in her treatisAn Essay on Translated Prog688) enumerates the linguistic difference between

French and English and observes that, besides grammatical and phonological differences, the French

confound their own language with needless repetitions and tautologies; and by a certain
rhetorical figure, peculiar to themselves, imply twenty lines, to express what an English man
would say, with more ease and sense in five; and this is the greattumsfof translating

French into English. (317)

Behn adds that she neither condemns the French or lauds the English language, but ascribes these
difference to cultural and societal tastes. Hidden beneath this elaborate explanation on the distinctions
between the French and English language is a logical reason why authors could, and should, deviate
from the original 6 sedmsotmalinonelangaage, dihsedmeatdableand nsi der
forced in another. Moreover, Behn in this treatise, attached to her translation of Bernard le Bovier de
Font e krrentiendsar pluralité des mondesA Discovery of New Worlddefends and

disguises her alterations as necessaryiadiins or changes or Aot her wise t
understoodo (317). Although translating an astro
times, the necessity of changing the original, indicates a greater acceptance and practiceaninii

of translation.

This method affected the perception of translation and translation practices during the long
eighteenth century as translation was not percei
the other, but as a combinationt@nslation and novelistic techniques which many authors
acknowl edged (McMurran fANati onal -cemturyrbvelssts snat i on a
continued to combine the activities of noveiting and translation, often being intentionally
ambiguousabout the origin of their fictional work, or publishing works as both author and translator
and through these practidcedgdiecsemplfi ¢dtei vargf)vien at i( Cr
I ndeed, Eli za Haywoodo®6s c aundaresintheedrly eghteesth t he f | ui
century, as she both publi3$hedzae tLteansktatamaupéu
dame a un cavaligfl700) ad_etters from a Lady of Quality to a Cheval{@720), on the one hand
acknowledgi pghiéthasli bakewn, i n many Pl aces, of &
(iv) the original. On the other hand, she framed her original nidvelAdventures dovaii (1736) as
a translation, anonymously adding to the multitude of texts satirizing SerRdalpole Thefrequent
references to integrating two seemingly different literary processes in one written work provokes
guestions about originality and adaptation with regard to translation. Indeed, should an eighteenth
century translation always beaskified as a translation or adaptation; or is it preferable to refer to
certain translations as originals or imitations? In this research this question will be addressed in each
casestudy, as differences in narrative templates and structures will beaoeanwhile contemplating

what exactly constitutes an original or translation.
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Methods of translation adopted bighteentkcenturytranslators can roughly be summaeds
by John Dr ydefrandgation, lwhich e tdrnyed: enstaphrase, parapraaddamitation.
Representing different stages in translatDryden briefly defines these methodléetaphrase refers
to a literal, word by wordrénslation; paraphrase is interpreke¢ Dr yden as fAtransl at.i
(114) in which thex u t hserse s sespected amdaintainedy the translator; whereas imitation is
themostl i ber al of all translation practices as the
the words and sense, but to forsake them both as he sees occasion: amhhakimige general hints
from the original, to run division onthegroundo r k , as h elly).[Thesdastenstliod wag 1 4
the most common one adopted by translatdbdassical and modern wordryderd s cont empor ar
Anne Dacielin her prefaceth 6ilald e d lHX6)ndescribed her own approach to translating as

follows:

Quand je parle ddébune traduction en prose, | e
parl e dbéune traduction genereuse &onorgital e, qu
cherche les beauties de sa lange, & rend ses images sans compter les mots. La premiere, par

une fidelité trop scrupuleuse, deviant théfdele: car pour conserver la lettre, elle ruine

| 6esprit, ce qui est lkdoavr dageudgue 1 daiudr &,
principal ement qguébé8&8§ conserver | desprit, ne |
conserver aussi la lettre; & par ses triats hardis, mais toujours vrais, elle deviant non

seulement la fidelle copie de soriginal, mais un second original meme. Ce qui ne puet étre

execute que par un genie solide, noble & fecond. (10)

aY (N

This excerpt from Dacierbés preface touches wupon
by Dryden as metaphrase and imitatiand argues in favour of thatter, as this is more faithful to the
originalétdswvheaeshpmiiisecesdl or i lgerty af manipulatinghdee ed, t he
respective original into a translation, or rather adaptation, seemed toapslaion method frequently
adopted irthe eighteentitentury literary field. This method is extolled by Samuel Johnsdihén
Idler as he states that by applyitigs freedonwhen translating he r esult was fimade m
writer, and more delightful to h e r (&94)dhenefore, the translator who is capable of comprising
the aut hor 6s sremesse tamed Isipg.lre stt fipdreassieseo (192)

French translation theories and practices reflected the juxtaposition between literal,
metaphrase, translation&an i mi t at i on . Jean | e Rond do6Al embert :
translating certain linguistic structures from one language into another in his 175®©bssayations
sur | 6art de ,refutngtheiassertioral mapy@he®ists suchergescartes and
Ni col as Beauz®e Athat every | anguage could be tr
similar debate on distinguishing between faithful and free translations of, primarily classical texts,
surfaces during the late sevesntth century in Francénne Dacier advocated a certain faithfulness to
the original in which the transl ator functions a
without being restr i cByeodtrady, thertran®gatosuch gsiNitadas 6 s st r uc
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Perrot doAbI anc ou rlike,appmack tb teanstatiod, disagardingithe oeginal o n
elements of the literary work in favour of an aesthetic and bienséance approach, which endeavours to
make the work match the standards mipiety, thereby resulting in a more tasteful work than the
original . This new method in translation was ter
translator to the original to achieve a beautiful translation. Nevertheless, to abisgueasing
translation the translators frequently diverged strongly from the original text, leading to criticism by
intellectuals and readers. This practice continued until the mid eighteenth century when a movement
arose which val eevd exmaadtprtefderieadtaaims| ati on t hec
of this new course in French translation methods were Voltaire, Diderot, and le Chateaubriand

The existence of orphan narratives in both French and British literary traditions and
translatins indicate that, while alterations were deemed necessary by the translator, these narrative
structures exceeded national boundaries; thus, suggesting the existence of a transnational orphan
narrative template. This concept of narrative templates, devkelmpdames Wertsch, states that
narratives are schematic and structured according to generalised and abstract functions, thus reiterating
settings, themes, events, characters, inherent to that particular narrative. This repetition creates a
narrative temglte that becomes recognizable and thus linked to certain protagonists. However, these
narrative templates are not universal in natur e.
content are temporally and culturally dependent and influenced byyartiational, narrative
traditions Wertsch in Seixas, 57; Wertsch-652 ) . Neverthel ess, this resea
culturally bound concept to address the narrative template of a literary figure that transcended national
boundaries. Infact, thist udy wi | | argue that although details
template are affected by temporal, sometimes national, discourses on orphanhood and pedagogy, its
basic structure is transnational. This transnational foundation allows the orphatoreasly align
itself with foreign literary traditions and enter their literary markets due to similar narrative structures
and elements. dbhetheless, this conversimam one language into another often includdédhaslation
approach based om @mitative perspective, thus resulting in alterations being made to the original
which were influenced by tempor al and cul tural d
narratological theory will be used in this research to compare the structures ofjiih@l®end their
transl ations to examine the alterations to the o
wi || al so be applied to determine to what extent
part of this template is influeed by national ideologies which, as Wertsch argues, complement the
transnational foundation of these narrative templates.

The researchoés approach wil|l provide new i nsi
regarding the female orphan chdeadn the eighteentbhentury novel. Indeed, it will argue that this
character transcends national boundaries in her literary manifestation but is simultaneously affected by
national traditions and perceptions on orphanhood and education, thus resulitmigpinyet different

depictions of the female orphan in the original and translated novel. Simultaneously, this research will
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address the complexity of translation methods and the difficulty to distinguish between original and
translation, or imitationin the eighteenticentury literary field, arguing that a reconsideration of the
term O6original 6, 0 tinradatioctodhe eighteedfentimymalvel s eequeep.t at i on 6

Structure
In order to examine the representation of the female arahd her education in eighteewmgntury
novels and their translatisnthis study has been dividedarthreechapters which address the
historical context and the analyses of the two-cagdies. The first chapter of this thesis comprises
the sociehistorical and didactic context of eighteergdintury orphanhood, as it will concurrently
examine the social endeavour to define this marginal individual and its social position in both French
and British society. Furthermore, this chapter will also addhespddagogical practices in Britain and
France in general, and in particular in relation to the female orphan. This section will particularly draw
on the educational pamphlets, essays, and conduct and advice literature written during the eighteenth
centuryin both Britain and France. These senf will support the subsequentalyses of the
depiction of the type(s) of orphanhood and the didactic structures and methods portrayed in the novels
and their translatiofs chapters two and three

The second chagr will comprisethecaset udy of Pierr elaGiedel et de M.
Marianneand its translatioifhe Virtuous Orphaby Mary Collyer. In addition to examining the
depiction of Mariannedbs orphanhood atleed educati on
aut obiographical aspect of Mariannebs correspond
figures and communities in Marianneds wupbringing
original into a pedagogical novéespite the legth of the examination of all three novels of the
secondcasst udy, which comprises Haywoodds, Cr ®bill on
discussed in one chigp, in order to demonstrate the similarities between the thres aext provide a
coherenanalyss of the textds transl ation history and t
will, therefore,start with examiningd a y w o ©hd Bogunate Foundlingsnd in particularthe
representation of the f e ma ldevelapmgnthTheuldsequestd uc at i on,
sectionswill contain the analyes of the translatiomby Crébillon and Kimbernladdition to
addressing the depiction of the female orphan and her edudi®chapter will also discuss the
major alterations made by the authors to their respective translations amgltbations these have
for thenarrative templatabout the female orphamd the concept of translation as a whole. The
conclusion willsummarisehe similarities and differences between the narrative templates of female
orphanhood in the individual novels and discuss whether the depiction of education and pedagogical
methodsare embedded in national discourses or whether they incorgaasnational elements as

well.
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Liminal Ambiguous Children: The Perceptiohthe Orphan
and its Educidon in EighteentiCenturyBritish and French
Society

The anxiety about orphanhood and the abandoned children on the city and town streets during the
eighteenth century was not restricted to specific nations or social institutions. Instead, this concern was
transnational, since it arose in various Europeamii@s, but was approached throungtionspecific
attitudes. The fate of the orphan,emfan trouvée was addressed in social discussion and

philanthropic endeavours, as ideologies on how to provide for this marginal yet vulnerable individual
concurred within cultural communities and between nations. Nonetheless, this chapter will also
demonstrte that the national perspectives on the orphan did simultaneously exhibit minor differences
with regard to defining the care, education, and social position of these children in society. Before
examining the two cas&udies, this first chapter will adeks the historical context of abandoned

children in British and French society, especially in London and Paris. An emphasis will be placed on
the social standing of the orphans, the effect
her, andhe various discourses about and, often charitable, endeavours to educate the orphan. This
chapter will address the sosdidstorical, pedagogical, and cultural context of the eighteesiury

orphan, concentrating on how society and italle institutons attemptetb understand and place this
enigmatic and marginal individual. The social position of the orphan in British and French society will
be addressed first by examining the various definitions of the terms foundling and orphan in the
eighteenth entury. This will give an insight into the social and cultural perception of this marginal
individual. Subsequently, this chapter will elaborate on the pedagogical institutions established
educational perspectives voicaad practices adopted for foundis and orphans. Thidsew-

Historicist approach will be developed by examining and consulting eighteenthry articles,

essays, pamphlets, educational treatises, and conduct literature which will give some insights into

contemporary opinions and pracsce

The orphan and British society

| shall mention a piece of charity which has not been yet exerted among us, and which
deserves our attention the more, because it is practised by most of the nations about us. | mean
a provision for foundlings, or fadhose children who through want of such a provision are

exposed to the barbarity of cruel and unnatural parértte. Guardianno. 105, 11 July 1713;
109-110)
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Voicing his opinion on the current state of orphanages, Joseph Addison sleseiserepancy
between charitgchools, the care for foundlings, and potential {evgh effects of a continuous
neglect of thisrulnerablegroup in society. Addison continues his article by enumerating metfiod
child-neglect, murder, or even abortianilustrate he extreme, inhumaa,n d i u @pnaatites r a |
theseparent(s) resort to. He statbatthese atrocities can be avoidagdoffering parents possibilities
which have beemadeavailablethroughout Europe, but not in England, in the fornfamfndling
hospitat (110). These hospitals woutfive parents, for whichever reasdime opportunity to
anonynously leave their child with aestablishmentvhich would provide for its education, shelter,
and nourishmenDe s pi t e Addi s o n fosforarphars,ahese fngitutesavergroto v i s
unfamiliar to the eighteernttentury public. Similar institutions had been established during the reign
of Edward VI for the housing of legitimate orphans in Christ College, the converted Bridewell Palace,
and StThomas monastery (Pinchbeck and Hewitt-124).

Nonetheless, the capacity of these hospitals was limited, hence, only orphans born from
wedlock were admittedAlthoughA d d i scall wlid reot result in the immediate establishment of
foundling hospitalsimilar to the SainEsprit and Trinié in Paris, La Pieta in Venice, or the
Waisenhausen the Germarmprincipalities, itexpressedhe social concern about the numerous
orphans and foundlings in thieban spaces and how to provjgteper education and care for these
children (Jacobb5, 64 Arnold n.p). Nevertheless, towards the later part of the seventeenth century,
the regul ations establ i s forehd philantbropic Bavevwemtsd VI 6s r e
supporting poor childreand orphans were affected by the Civil War and the Puritan regime which
infused a APuritan emphasis on work and thrifto
parish care for the poor and abandoned children was put under strain assthesyBts t r ugg !l e[ d]
cope with the demands made on ito (Pugh n.p.), i
This contributed to the removal of the foundling daoen the parishesas had traditionally been the
case; instead, as Jonas Hanwaya gover nor of the Foundling Hospi:
reign fAsever al mer chants proposed to open a subs
erect an hospital for the reception of such infants, as the misfortunes, or itilyurhémeir parents,
should | eave destitute of supporto (16). I n fact
the eighteenth century, as Gillian Pugh observes
schools and other philanthrapi e nt er pr i s es 0 wThe, bomparatMyg lite w year s ( n
philanthropic activitiesn Britain, which led to the establishment of many orphanages during the

eighteenth centuryarosefrom a growing concern about increasintanticide in London an@ritain

as a whole
The orphanés plight motivated individuals suc
as Rhian Harris observes i msimbltaneousyraninceedsieg N The Fou

emphasis in religion on benevolence and chaaityl in philosophical writing on the utility of virtue,

af fected s cwowads$ogpbans aad their dare.dtee long petitioningafud, eventual
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establishment of Thomas Coramés Foundling Hospit
opered its doors in 1741 in Londpwas the result diis personal driveeombined with thgrowing

philanthropic atmosphere in early eighteeo¢mtury Britain(Wagner 136, 144)The strenuous

situations of the abandoned children and the necessity of phdpitiafforts are stressedan

pamphlet written at the behest of Queen Caroline and posthumously pubkghredccount of the

Foundation and the Government of the Hospital for Foundlings in RPEr39):

The frequent murders of bastard children, tiedmany foundlings who lose their lives by

being exposéd, have put men upon thinking of
design, if it could be effectually executed, seems to promise more real advantage to this nation
than any other that has lpeget on foot of late years. (2)

Besides reiterating the cruel treatment of foundlings, orphans, or bastards on the city streets, the author
emphasises the positive impact of these charitable institutions, as they create, through careful

nurturing and edeation, productive and ugtit citizers; thus, successfully reclaiming the once

forgotten and marginal individual as a full member of British society. The philanthropic movement
behind the establishment of the foundling hospitals employed notions ofidem@solence, and the

potential of an auspicious future in their discourses on orphans and foundlings. Indeed, the discourses
of these publications and correspondences are imbued with themes of philanthropy and optimistic
perspectives o8 whehraisedin gnlnstituttodal ehviranmenteThese discourses

were applied by Frances Brooke, whose auffessona, Mary Singleton, described and defended the
Foundling Hospital in i ssue no ThaOldMaidIFEEbB6).uary 17
In fact, Singleton commemd the efforts made by Coram and his associates by emphasising the

positive effects of this hospital through a juxtaposition of neglected children on the street and the
orphans in the orphanage:

that of a number of unfortae innocents saved from an untimely death, or what is worse,

from being trained up in abandoned principles and under profligate examples; to lead a
wretched and pernicious life, proceeding in pain and misery, and ending in infamy and horror;
but are hereducated in a manner the most proper to their condition and birth, and put into the
way to be happy themselves, and useful to society. (99)

Furthermore, Singleton laments the dearth of donations for this evidently deserving cause, which in

turn affectehe number of children that can be helpgtijs he f i nds it grievous th
foundation, should be left to the chance of private and uncertain donations, the consequence of which

is that three parts in four of those who are broughttheretopr ovi ded f or are rejec
of the letter is used by Singleton to laud the endeavours of the governors and to deplore the lack of

societal support. Although this issueldfe Old Maiovas publ i shed a few decade

endeavours testablish the hospital, the same rhetoric was adopted by him in his first petition for the
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Foundling Hospital, which is known as the Ladies Petition due to the twastiadies who signed

the document, Singleton formulated thetivation of providing fothese children as follows:

For a beginning to redress so deplorable a grievance, and to prevent as well the effusion of so
much innocent blood ... and to enable them, by an early and effectual care of their education to
become useful members of the commvenlth,[...] ... and for the better producing good and
faithful servants amongst the poor and miserableaffshildren or foundlingsdtd. in Pugh

T n.p)

This excerpt from Coramds petition exhinththet s t he
usefulness of this individual for society in servitude and employment. Both concepts of Christian
philanthropy and aiding the growth and structure of the empire were essential in the discourses on
orphanhood in the eighteenth century, particularlgelation to the establishment of shelter and care
for the young orphans, bastards, and foundlings.

Paramount in the discourses on abandoned children in eightamritiry British society were
the differentiations made between various forms of child drament. In the eyes of society, the
terms orphan, foundling, and bastard all indicated distinct types of child neglect with specific
connotationgegarding their birth and legitimacy. In lsDictionary of the English Language
Samuel Johnson includedteas on the three words, which all give suctidefinitions for these
terms. Thepphan is defined by Johnson as a fia child w
orishbereft of tehoemdlsiongwhs$ |l epeci fied as fia child
any parent or owheleaot drld 4ils ,d/dg¢r ialmeld as A a per
wedlock, or not married; so that, according to the order of law, his fatheris natkinowa nd fibegot t
out of wedlock, illegitimateo (255, V1). This pl
bet ween the forms of child abandonmentatons Britis
are grounded in the loss of an unideatfpaent, the degree of knowledge abthdse parents is
essential for the social perception of the abandoned child. Whereas an orphan knew his or h&r parents
identity and has lost either one or both, the foundling, on the other hand, is unawargaoéis and
ancestry, while the bastard perhaps only knows the identity of his or her mother.

Regardless of the accuratdferentiation between these terrtise use of them and perception
insoci ety differed greatly and was dependent on t
geographical location. The term foundling, as understood by Coram and his patrons, referred to a
specific type of orphanhood; the unwanted, neglected childrerwet®left behind by their biological
parents often for reasons of poverty or illegitimaldyese abandoned children are seen as the future
inhabitants othe Foundling Hospitabs is describeith the Ladies Petition(1735)

no expedient has yet been fmliout for preventing the frequent murders of poor miserable
infants at their birth; or for suppressing the inhuman custom of exposingarevinfants to
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perish in the streets, or putting out such unhappy foundlings to wicked and barbarous nurses,
who, urdertaking to bring them up for a small and trifling sum of money, do often suffer them
to starve for want of due sustenance or care;... (qtd. in Hanway, 17)

This excerpt indicates that the initiaféerthe ntenti o
vul nerable infants in society. Further mor e, t he
struggle in its specification is reflected in eighteecghtury British discourses. Lisa Zunshine in her
monograplBastards and Foundlings: lllegmacy in Eighteentltentury Englanexpounds on the
diversity of social perspectives on orphans and foundlings, whose legitimate status becomes integral to
the discussion of actual and depiction of literary orphans. However, although the terms orphan and
foundling often implied illegitimacy and bastardy, the toleration of these children was highly
dependent on the chil dbds geogr aphibcldepbitimate cat i on a
children in rural areas af wealthy parents fared bett#an the offspring of serving women in
London, who were targeted by Coram and his suppoAsr&herylNixon observes, children were
considered orphans wupon their father 6Althodghat h, r e
the terms orphan, foundling, and bastard were perceived to define distinct forms of orphanhood, they
were used concurrently, and sometimes as almost synonyms.

Even gender affected the fate of the eighteertitury orphan, as, apart from the nuooes
vices the foundlings were exposed to in the city, their fate, if admitted to foundling hospitals, was
influenced by societyds perspectives on gender.
and girls were separated in the Foundling Hokpitiasis separation, despite the equal and basic
educational programe, continued in the future prospects and employment of these children which
reflect gender ideologies as girls were expected to become servants, maids, or enter female businesses,
whereasoys were apprenticed to become soldiers or traders. Notwithstanding the separation of male

and female orphans, their education was structured in such a manner as to facilitate their entrance into

society and its hierarchies. To elevate the anxiety whetlten c at i ng poor chil dren |
unwilling to perform their ser vBritishsotiahhsekashies,( Pu g h
the Foundling Hospital déds governors ensured that

such a reading, writing, and religious instruction, the boys would be apprenticed and spend part of the

day working, while girls were taught knitting, needlework, and catechism. All these instructions were
intended to fAprepar e t mginngpite ofihese intentidng) $ociad er vant s o
anxieties about the orphan and his or her lack of ancestry endured. For examplEpgmibernad s
weeklyessayt he aut hor of the contribution of 26 Octob
addressede issues of education and social status. According to this writer, the male orphan could be
recruited i nt othetgiHsetheafficerg and selHiers megat e obliged to take them for

wives, by which those Gentlemen would be prevented fromtco act i ng any all i ance

(558). Regardless of the charitable or critical perspective on the Foundling Hospital and its governors,
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both supporters and opponents agreed on developing organisations or institutions to regulate and

providethecaredr Londondés, and British, abandoned child

The Orphan in France

Similarly to Britain, in eighteenteentury France the orphaned child provoked a myriad of complex

and at times contradictory responses. Struggling to define this marginal individusdarety where

the family became increasingly perceived as the locus of social change and improvement (Popiel 4),
French society exhibited a similar need to define and understand the orphan figure, who was removed
from this scene of improvement and edigratThe definition of théorphelird, by LouisChevalier de

Jaucourt, in theEncyclopédie ou dictionnaire raisonné des sciences des arts et des (g1&s
emphasised the |l oss of biological par eperdis and de
son per e (1d:662)dFarthameoreedéda our t 6 s entry summari ses t he
practices in Ancient Greece which emphasigbe notion of the male child repaying his debt to the

state who has functioned as his parent through myil#rvice. Interestingly, de ueourt does not

specify how girls shouldompensate the care they had received from the $tateentry ends on a

wistful note, as de dimourt briefly criticises contemporary French practices in orphan care, stating that
ffomba point imit® dans nos gouver neniElneg2)Deoder ns
Jaucourt seems to imply that a similar system should be implemented in France; that is, the orphans
should be raised in either statened institutions or ifamilies who are supported by the state, and

the orphans shouldubsequently, reimburse their indebtedrmsserving the state. Deutaurt

shares, to some extent, the views offbg Journal who similarly states that orphans are obliged to

serve theicountry to repay their debts. The resemblance between the opinions atderfand the
anonymous author of tiéog Journalentry already indicate that French and British distinctions and
definitions of the various types of orphanhood are remarkabljesirin particular the differentiations

made by Coram and his supporters between foundling, orphan, and bastard dimcHetach

society as well. Th&ncyclopédie ou dictionnaire raisonné des sciences des arts et des metiers

included another two ené$ on the enfant exposé and the enfant batard, both written by Antoine
Gaspard Boucher doArgi s. I n the former entry on

d6Agris defines the child as:

Enfant exposé, ou comme on l'appelle vulgairemengnfant trouve, est un enfant nouveau

né ou en trésbas age & hors d'état de se conduire, que ses parens ont exposé hors de chez
eux, soit pour 6ter au public la connoissance qu'il leur appartient, soit pour se débarrasser de la
nourriture, entretied éducation de cet enfar(b: 655)

In other words, the foundling is a child abandoned by its parents, an act which is generated by dire
need, and therefore dependent on societyds char.i

connotationof | | egi ti macy regarding or phalesenfanspeci fi cal
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eXposes ne sont point réputés batards; & comme il y en a souvent de légitimes qui sont ainsi exposeés,
témoin I'exemple de Moyse, on présume dans le doute pour ce quipass teevorable(5: 655).
However, dO6Argisbés acerbic tone in the Il ast 1|line
illegitimacy hovered around the figure of the orphan in eighteesritury France, regardless of its
history and especiallyiftneer i t age of the child was unknown. N
dispel implications of illegitimacy and bastardy, seemingly inherent in both the French and British
concept of the orphan.
Although de Jacourt deplores the practices of orphan camighteenticentury France and
prefers a system based on the ancient Greek example, France, similar to Britain, tried to provide for
the many orphans found in the urban communities. Britain had a relatively young tradition of
foundling hospitals and institions providing for the care of the foundling or abandoned child, which
was often relegated to the parish. By contrast, France had a longer tradition of foundling hospitals: the
first orphanage to be established in Paris was the-Baprit whichwasfon ded by At he conf
of St. Esprito at the place de Gr ve (Gager, 106
providing care for children of deceased patients, such as-Biie) many of which were transformed
into orphanages, such as Hopialla Trinité in 1545, which took on the name of Hospice des
EnfantsBlue (Jacobi 590; Robin 439440; RobinRomero 19; Dinan 96). Isabella RofRomero
observes iLes Orphelins de Paris: Enfants et assistance aux-XWikle siécleg2007) that

distinctions were made between hospitals for the sick and for the poor. However, as she notes, these

lists did not include other forms of orphan care
pour orphelinso (20). I@asens defChatitd) eas éounded bylNeaas of Ch
Houel who sought King Henr.i I'1'1ds permi ssion in
or phan c hiMadonede a Clradté chrétidnfeE|l | i ot 151). Al though Hc

the establishmerof this charitable institution are unknown, he did set a precedent for successors to
follow. Indeed, the seventeenth century also saw the establishment of institutions of assistance for the
poor and unfortunate, including orphan or abandoned childremofthese hospitals was established

by Vincent de Paul and Louise de Marillac: Les filles de la Charité ou Soeurs de Vincent de Paul in
1633 which eventually replaced the state foundling hospital Maison de la Couche, which was
renowned for its poor careitlr a high death rate at the end of the seventeenth century (Dinan 96;
Gager 112, 122).

Despite its longer tradition of charitable institutions for orphans, the definition and acceptation

of orphans in eighteenitentury France depended on their lega pot i o n . Regardl ess of
attempts to diminish the association of illegitd.i
modern eye, foundlings were a source of pity and

evoked pity, yet the potdat of being a product of illegitimacy and moral depravity thwarted any

structural actions to care for the foundlings. Many of the aforementioned French hospitals only
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accepted orphans from legitimate marriages while the children of, presumably, adattiosisvere

excluded, as Isabelle RobRomero surmises:

Dans I'histoire de l'assistance, les orphelins sont souvent éclipsés par d'autre enfants
malheureux: les enfants abandonp€Hen tant qu'orphelins, ils sont Iégitimes, mais surtout,

les adminstrations d'assistance et les enfantsmé@mes connaissent leurs origines et leur

parenté . Ceci est d'autant plus important que les contemporains font un grand différence entre
les abandonnés,qu'il regardent comme les enfants de vice ou du moingesues albuteuses,

et les orphelins qu'ils considérent comme des enfants du mgBjeur.

This distinction between enfants abandonnés, enfants trouvés, and orphelins influenced the care given
to these children and their social acceptance. La Couche, inWwasigstablished to provide care for

the foundlings thought to be illegitimate, yet the standard of care was significantly lower than in those
institutions which took in legal orphans (Dinan 96). liErcyclopédieentry on the enfant exposé,

D6 Agr iessesdhd loroad admission practices of the hdpitaux, reporting on the varied background
of these children:

Dans les endroits ol il y a des hépitaux établis pour les enfans trouvés ou exposeés, on y recoit
non seulement ceux qui sont exposés, mais aussetdans de pauvres gens quoiqu'ils ayent
leurs pere & mere vivans; a Paris on n'en requéire au dessus de quatre ans

It seems that most of the hdpitaux or maisons de la charité preferred to err on the side of caution when
admitting and accepting ittiren into their care. Rather, the admittance of all children, including those

of poor parents, was common practice. Indeed, the distinction between poor children and foundlings

was not often made by hospitals as ReRio me r 0 0 Que eersoitpar nmaud de

renseignements sur leur famille ou parce qu'ils sont admis dans des hdpitaux généraux qui se soucient
peu de séparer les gens, sinon selon les sexes, les orphelins font partie de la masses des pauvres
secourus par les institutions d'assistancej. Phis neglect is commented upon by lawyer and
administrator of the Lyon | 6htpital de | a Charit

about these separate types of orphanhood:

En général, les hopitaux recoivent et confondent I'eifanvé, réputé batard jusqu'a ce que le
pére se fasse reconnoitre, I'enfant abandonné, dont les parens connus ont disparu, et I'orphelin
gue laisent en mourant ses pére et mere (qtd. in RBloimero 2627)

These distinctions between various types of anplood are written with the intention to remove the
confusion about the temporally abandoned child and the orphan whose parents are dead. Furthermore,
as Catriona Seth discusses-(13), the practice of accepting children of poor parents for brief periods
indicate that the population was more diverse than represented in literature aimed at criticising these

institutions. Rather, these publications represented the hospitals as institutions which were
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predominantly erected for the housing of bastards, heircerimg social perceptions of the British

Foundlings Hospitals in British society. Indeed, French and British society were equally conflicted

about managing the ambiguous orphan with its need for shelter and care who could béirobiléegi

origins ancharboured the potential to deviate from social norms. Education was perceived as one of

the methods through which the orphan could be moulded into an abiding citizen. Yet how do
educational practices and di scotohismmerdieracquiribigr ay t he
or aspiring to a respected position in society, and are there distinctions between the French and British

cases?

Education and Reform: Reconsidering Pedagogical Practices

Educational theories and methods were constantly scrutinize readdressed during the eighteenth
century resulting in a myriad of publications on the subject of pedagogical practices, content,
environment, and strategies on both sides of the Channel, with many works crisscrossing the borders
and influencing phdsophers of the other nation. The perception of education shifted towards the end
of the seventeenth century, when John Locke published his influentiaBssay Concerning Human
Understandind1690) in which he refuted the traditional pedagogical prestif rotelearning and
memorising According to Locke, humans acquired knowledge through worldly experience, which,
combined with encouragement and careful guidance to an appropriate path of education, rather than
forcing a child in a mould, would resutt a welleducated and sedfufficient individual (Popiel 31).

Locke describes the infantdés mind as a tabul a r a

If we will attentively consider nessorn children, we shall have little reason to think that they
bring many ideas into the worldtlv them. [...] One may perceive how, by degrees,
afterwards, ideas come into their minds; and that they get no more, nor other, than what
experience, and the observation of things that come in their way, furnish them with... (l, iii,

92-93)
Thecentrai y of experience i n L oc k-eeatsryphilosepghicalamads t ook r
educational works, which, in response to Lockebos

or bad but malleable, turned attention to the early stages of cbddind youthwvhere the essential
formation of an individual takes pladéducation in the eighteenth century, both in France and Britain,
became, as Natasha Gill terms it, nataethati nt el |l ectu
education acquireduding the eighteenth century is reflected in the emergence of the educational
treatise during this century. In this innovative prose format, authors would translate their theory into
methods and practical applications while continuously relating it toipssrhphilosophical debates
about equality, freedom, society, and the individual (Gill 1).

The concerns raised in these pedagogical works did also affect the content and structure of

female education in the eighteenth century. Although Locke did natiypdistinguish between
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male and female education and capability, his successors increasingly differentiated between male and
female instruction (Popiel 8). Instead of refuting the female intellect as inferior, it was perceived as
differenta nd woenkeuwncdast i on had to reflect tispedgfie Anoti on
attributesodo such as taste, wi tAstelldirelesslyadvacatedi c a | re
the advancement of wo me A SesousPldoposafdrades{ ,1 6&® )s ha& famrg
since God has given women as well as men intelligent souls, why should they be forbidden to improve
them? Since he has not denied us the faculty of thinking, why should we not (at least in gratitude to
him) employ our thoughtson himéel t hei r nobl est objecto (47). Her
Mary Chudleighas well asMme Scudéry, and Mme de Lambert, amongst others, in France, echoed
the i mportance of and the necessary altemations
the family and household as requiring a thorough and practical education. Despite the fact that women
became increasingly confined to the domestic sphere in their role as mothers and wives, these
educational treatises attributed intellectual capacitiestl argued for intellectual values in women
while creating a space for agency within the confines of the familial sphere. However, as the female
orphan lacked this maternal protection and care in the familial circles, how could these be substituted
andreplaced in a society that valued the educational worth of the initial maternal pedagogical
instructions?

While petitioning for the establishment of his Foundling Hospital, Thomas Coram had his
petition signed by twentgne ladies of quality, includingéhDuchess of Somerset, the Duchess of
Bolton, the Duchess of Richmond, the Duchess of Bedford, the Duchess of Manchester, to name a few
(Wagner, 8790). Besides actively recruiting the support of these aristocratic women, Coram
indirectly gathered the bking of their husbands, who subsequently supported the charity as donators
or governors. The support of these prominent per
establishing an hospital to prevent infanticide and provide foundling care (Zunkh@)e
Furthermore, the public support of these noblewomen imparted a maternal element and incentive to
the establishment of Londonés Foundling Hospital
attributed the establishment of the hosgitad mp | et el y t o t he | adiesd vent

emphasising the central position of women in both the foundation of this institution and in

childrearing.

The maternal duty of instruction and rearing
representatio of t he Foundling Hospitaldés foundation. T
educational progracfh. he pedagogi cal practices of the Foundl

shifting views on education. The initial basic education progragesigned by its governors included
basic reading skil]lthedc Binulbdmalehmlt &@angil mg edf fhi c

with arithmetic, needle work for the girls, and writifRugh n.p. Thomas Coram, howevesas

% For a complete enumeration of the twenfe ladies who signed the petition, && | | i an TWaasner 6 s
Coram, Gent., 1688751
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progressive in his viewsidemale education, as he obserued letter to Benjamin Colman in 1737
that girls should receive a similar education as boys, since this would prepare thestrdoting their
future offspring: figiving gi r |heirpesterityiaswellasthes e duc a
p u b | (CardmmpCoram echoes the opinions of various philosophers and educationalists, such as
Astell, Locke, and Chapone who advocated womenos
childrearing and household managemelaster Mulso Chaponeroposed a conflation @ o me n 6 s
sphere of action witthar role as motherand housewas, stating inLetters on the Improvement of
theMind( 1 774) that fAthe principle virtue okndvi ces o
T Within the circle of her own family and dependants lies her sphere ofattiont 6 , V2) . As Cha
excerpt indicates, women6s primary role in |ife
sphere, as servant or maid, or managing it agesistand wife, which, in turn, required women to
receive the appropriate education to prepare them for their duties. By assigned subjects, such as
arithmetic, needl e wor k, writing, and reading, C
emplgyment and apprenticeships in predominantly domestic service (Pugh n.p.). In other words, The
Foundling Hospital 6s didactic practices focused
education before sending them of to be apprenticed, yet tHisagga pedagogical approach was
ultimately adopted to create citizens who would assume an appropriate position within the social
gender hierarchy.

The French foundlings housed in the numerous Parisian foundling hospitals received a similar
basic educatin as the British orphans. Indeed, the subjects included reading, writing, arithmetic, and
religious instruction which was highly emphasised in these establishments-{Roharo 171;
Robin, 444; Fuchs, 16). However, scholars have observed that theahddaotation given in
foundling hospitals and similar institutions to orphaned children differed greatly. Raoloiero, in
her account, states that it Dewoémé dnsgerequils de t hese
deviendront ut iHudhs id her accbuntlo)the Sp@taereecaa asylum for mentally ill
women and orphanage, observes that when most girls left at the age offtwestitgy were
Auntrained Sinlarto®ritginpthe @rph@righly, just as regular women, weee 8s
essential in educating the younger generations the rules of propriety and virtuous conduct-as Robin
Ro mer o Lesorphelss, € tout particulierement les filles, ont leur place dans le processus de
diffusion des préceptes chrétiens d’humilitébdissance, et d'ecouragement du peuple au travail.
Eviter la mendicité, c'est dégodter les enfants de l'oigivet¢ 1 72) . The French found
sought to provide their pupils with apprenticeships. However, both British and French préctices o
apprenticeships were criticised by employers and
disobedience and described them asuilted for entering the working classes. Complaints were
reported at th8ureau des EnfantSrouvésabout childrenwhodipl ayed foverly distr:
Robin 443) conduct, while the anonymous author of the British panfpbiiee Objections to the
Foundling Hospital Considered by a Person in the Country to Whom They we(& Bzt
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propounded to rasweh téhemdmruenrdlasngvei Iili nfi t t hem t
Zunshine 14). On the whole, it seems that despite the efforts of the foundling hospitals to educate and
raise these children as contributing citizens in society, in both Britain and Franes|tise/e nature
of the foundling hospitals was seen as detri ment
understanding of society and its customs.

Although the success rate of the pedagogical practices applied in the Parisian foundling
hospitals differedthe hospitals adhered to the same principles of education despite varying in
application of these precepts. Regardless of the problematic position of the foundling hospital and its
inhabitants in French society, it did have an avid, yet surprising, deppothe figure of Jean
Jacques Rousseau. Despite being perceived as the father of education in French, Rousseau left his own
children in various foundling hospitals. The revelation of these actions shocked the French supporters
of Rous s e a uphitosophyl. Havaverj Roussehu defended his actions and position
regarding placing his children in foundling hospitals. In fact, he described the depraved attitudes of the
elite, fashionable circle, where he often visited, stating that, in particula tircle at Madame de
Sel |l e, the person fiwho had contributed most to t
the most applaudedo (333). Further more, his par
and her mother to consider the ceqeences of raising a bastard for her reput4888).
Neverthel ess, Rousseauds pwasmopcenpletelywatfectedfbythich e f oun
notion of the foundling hospital as hidelmways f o
represents the foundling hospital as a good and stable alternative for rearing children which otherwise
woul d suffer from poor upbringing by their near
family as a bad influence, Rousseau in@isfessiong1782 revealed his true reasonirig:l t r embl e d
at the thought of intrusting [the children] to a family ill brought up, to be still worse educated. The risk
of education of the f oun dRousseauepresestedihe fadlingwas muc h
hospital as the better option for children of poor, financially struggling, or morally questionable
families, than entrusting the relati Xtaghwi th t he
Rousseaubds opini on weaBstaimaadFramce, it doksyindicate the edfalts bheing b ot
made by the institutions to provide their orphans with proper eduation and aid with their integration
into the society, with varying success, by reflecting the contemporary opinions and ideologies on

education.

Conclusion
Defining the ambiguous orphamoved difficult for eighteenticentury society, yet was integral to the
perception of and responses towards these children in France and England. Eigleteenyh

publications on orphansid orphanhood in France express similar conceriigriish textsabout the

‘See Mar y Sei &GeraahPolilics io thé Bnligltehment: Women Writers Read Rougke@r), for
the reaction of contemporary female authors, and their salons, to this revelation.
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necessity of and actions required to reclaim this figure into the social hierarchy. Furthermore, the
anxieties about the legitimacy of the orphan child and the distinctions madebefveus forms of
orphanhood infuse writings on thepban and influence the tonetbese works. In both France and
Britain these concerns are raised and dictate the content and structure of publications on foundlings,
orphans, or their care. The re@nt use of these tropes demonstrate that there is a certain discourse
which addresses similar aspects of this suffering child. disursecontains themes addressing the
necessity of care for this child, the inhumanity and barbarity of their life ostréwts, the form this
care should take, the benefit for the child and society by providing care and education, and the
guestion of its heritage and legitimacy. Irtlboountries the consensus seetttelle the desire to
educate these abandoned and destithildren and turn them into productive societal members who
could contribute to and support the egeowing nation.

To transform the orphans and foundlings into obedient citizens, education was perceived to be
the instrument through which this isformation could be achievedhi& more specifically, education
with a curriculum and structure that was suited foirtbecial status and futurengloyment, in
servitude or tradeEighteentkcentury discourses and debates on education did affect thieisgruc
content, and perception of education provided in both the Frenithea British Foundling Hospitals.
The increasing importance and emphasis on womanbd
foundling girls in particular, as proper education iriug and propriety could only be beneficial for
their behaviour while in domestservice and subsequentlyrasthes. Al t hough t he Hospi
endeavours to prepare the children for their social position and work through education and
apprenticeships, thepractices were still criticiseéh particular, their reclusive character was seen as
having an adverse effect on the children, who wo
customs.

Moreover, the pedagogical and nurturing endeavours of the Hospital governors and patrons
did not allay the social anxiety about the standard of education given by these institoudieed, in
literature a similar concern was expressed regarding the education of the next generatiogh Althou
pamphlets and essays appedndwe beemither supporting or condemning the practices of these
establishments, the number of fictional narratiwath an orphan protagonisicreased during the
eighteenttcentury. These texts, similarly, touched upon the issue of education of its foundling or
orphan protagonists, who, despite rarely being raised in a foundkpgdporphanage, or convent,
areconfronted with the dilemma of determining and receiving proper education. Various novels thus
examined the pedagogical practices and theories through fictional experimentation and
exemplification which often featured an orpharotagonist. In the next twahapters, the
representation of the pedagogical journey and methods in tweighteentikcentury novelsand their
translationswill be examined to determine to what extent the fictionalaiem reflects social
practice and whether resemblancescafbeund i n portrayal of the orphe

translations.
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Let Me Tell You My History: Narrating the Orphars
Pedagogi cal J o u.aViedg MarianneMa r i v a
Mar y Colhe Wwteus @rghan

Il'y a quinze ans je ne saivoispasencere, | e sang dbdo%% je sortois @
batarde ou | egitime. Ce debut paro”t annoncer
raconte; je dis |l a verit® comikeViejdeMatiadreei appr i
1:1516)

Stating her autobiographical narration, the elder Marianne describes to her friend the situation of her
early Ilife while succinctly summarising the ambi
poses a threat t o s thatishe bwedher ksowledgeoot herrealyg yearsitahdri ¢ at i
foster parents, Marianne reveals her dependence upon others for this information and interpretation of

her roots. This passage signifies the centrality of her orphan status to the narrative, frequently

referencing her orphanhood in relation to her understanding of her identity. This fundamental aspect in
the narrative is reinforced by illustlba¥i¢deons i nc
Marianne(1731:1742) and the 1784 edition of Cd y e r 6 s TherViatuogslOglhaiild4a).

Indeed, the first illustrations in these editions portray how Marianne becomes an orphan even if they

do so by means of a different focus. Jakobvanddr®y 6 s i Il l ustration (figure
of the original novel depicts the murder of Mari
- during which bystanders

find Marianne alive in

the carriage.

Figure 1: Jakob van der
Schleyi L6attaque du carr
in Pierre Marivauxd¢

La Vie deMarianng1736)
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By contrast, Thomas St r d 6 s engr avi ng f araysthehdescoders Bf Mariamea n s | at
by the cavalryfigure 2) Despite the slight difference in focus, both illustnasiconcentrate on the
momentofr upt ure in the orphandés I|ife, highlighting

in society.

S|

i M) 4,,

Figure 2-Thomas Stothard The Saving of the Orphan in Mary Collyerds

Nevertheless, the figure of the literary orplaboth works has received minimal attention from
scholars who, though briefly commenting on Mari a
from other theoretical and sociohistorical vantage points. The psychological, sentimental, and
narratologicah s pect s i n Marianneds story have received

various perspectives, from influential psychological analyses by Leo Spitzer (1953), René Girard
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(1963), and Georges Poulet (1952) in the middle of the last centuegaotistudies that are rooted in
feminism, narratology, reconnaissance, structuralism, kinship relations, and comparative analysis.
Al t hough schol ars have examined Marianneo6s | ack
her qualities as a literary orphan from a historical perspective, and have concentrated on discussing the
intuitive aspect s o fctiMelationaopride énd vadity. €huag, they haged i nt el
neglected to examine the pedagogical elements, contents, and methods portrayed in the novel in
relation to contemporary practices in orphan care and education in general. These elements, however,
areinegr al to and i ntftkhowledgeaad shifepresentationehdoagh keeléttérs.

This chapter, therefore, will offer a new perspective on the portrayal of educatiarvie de
Marianneand its translatioffhe Virtuous Orphanby specificaly examining the depiction of
Mari annebs education and instruction and compar.i
education and female education in general. Furthermore, it will also offer a comparative analysis of
both texts which has rarely beemédy previous scholars. First, this chapter will briefly address the
publication, translation, and reception history
literary career which influenced the responses to his works in Britain and Fraooder to shed light
on the popular yet complex position of the work and its author in the eightantiry literary field.
The two novels will be analysed successively, which enables a better comparison of the narrative
templates, alterations madetire translation, and the representation of pedagogical practices in both
works. These sections will have a similar structasethey will first address the intrusive,
autobiographical narrative style of the elderly Marianne, since this narrative sedesdfér self
representation and depiction of orphanhood in her epistolary autobiographical account. Subsequently,
the educational practices, methods, and instructions will be analysed and compared with contemporary
educational treatises and conduct ltexar e, and, in Collyerds case, wi
sections will examine other female orphans in the narrative to determine to what extent these
characters, their social status, and edctercati on f
This chapter will conclude with a reflection on the similarities and differences between the two novels,
their relation to orphan care and education in general. This section will explore whether there are
similarities between the portrayal of thedpgogical methods and orphanhood in the French and

British text, thus, indicating or challenging the existence of a transnational orphan narrative template.

The Reception and History of La Vie de Marianne and The Virtuous Orphan

® See, amongsithers; Patrick BradyStructuralist Perspectiwn Criticism of Fiction: Essays on Manon

Lescaut and La Vie de Marianii&978); Anne Rivarales Soewsde Marianne: suites, imitations, variations
173%:1761(1991); Patrick Colemam\nger, Gratitude, and the Enlightenment Wri{2d11); Nancy K. Miller,

The Heroinebds Text. Readi ngs-17B201980)hBeatriee DedielzahVobaded Engl i s
Marianne: Essai sur Marivaugl987); Aurora WolfgangGender and Voice in tHerench Novel, 1730782

(2004); Jan Hermar,e Récit génétique au XVllle sie€R009); Christophe MartiiM® moi r es dobéune i nco
Etude de La Vie de Marianne de Mariva@014).
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The first volume of.a Vie de Marianne, ou Les Avantures de Madame la Comtessendis™*

published in 1731, its eleventh, and last, volume in 1745, and the novel was left unfinished. The

reception of this monumental project in eighteerghtury France was ambivaléntvhile some
contemporaries praised MarivauxO0s innoasations an
literary critic JearFrancois de La Harpe sdwa Vie de Mariann@&s an important French novel, as he

stated in hid.ycee, ou course literatufd7831 8 0 4 ) :anné édtaun des meilleurs roman francais,

et | 6un de ceux dondét |l es @t hengecsi hamoci sked PMbus
conformity to French literary tradition and ridiculed his feminine writing styleich is reflected in

Vol t aii gteddisn df or Mari vauxods style and work, as he
sait tout |l es sentiers du coeur hunfanideed, asmai s qui
Aurora Wol fgang points out, iMatry vauue ofncloampouad e

became known amarivaudageand adopts t he female art of HAconve
writing style (67). I n French l|iterary circl es,
quickly identified withthe feminine narrator of Marianne and despieVie de Marianné s i ni t i al
success, both author and work faded into obscurity in the French literary field, losing their place to

new favourites of the readef®he lateeighteentkcentury response towards Marivaux is aptly

described by El ena Russo, in her book chapter AA

Toward the end of the century, a time that worshipped grand spectacles, vigorously outlined
plots, and the display of enthusiasm and masculine energy, Marivaux was shelved away, [...]
among the superfluities of tipeetit genre(sic). In appraising his workis contemporaries did

not know what to make of it and often resorted to a paradoxical mixture of admiration and
dismissiveness. When they acknowledged his talent, it was to confine it to the realm of the
detail, the miniscule, the ephemeral. (50)

There epti on of Ma rLa Vieada Mdiiannewas diderse iraita abdmiration and critique
throughout the eighteenth century, yet this dual
literary contributions due to the changing literary tastethe French society.

I n Great Britain, however, t hwasweeyadiﬁepeﬁ‘ti on of Ma

Generallywellr ecei ved, Mari vauxodés works were | auded as

® For a discussion of the French receptiohafVie de Mariannesee RogeKempf, Diderot et le roman, ou Le

démondelaprésenel1 96 3) . El ena Russo, in her book chapter A A
Phil osophesd (2007), offers a |l engthy examination of
century.

"Volt ai reb6s opinion about Mar i-geaturkcontemporaties, mimer thaneviittend e d by
by the philosophe himself. This particular quote is recorded in an essay on Marivaux by Arséne Houssaye. The

rivalry between Marivaux and Voltaireesx a mi ned by Chri stophe Cave in AMar.i
L6i mage de ME&arrespomdamce d aNs | tMairi e@uixnet |l es Lumi res: L ¢
son tempg$1996).

!|Robert James Merretos book c hizep tSgstemidi@datmariesimux Tr ansl a
EighteenthkCent ury Br i ti sh Fictiono provides a detailed acc
Britain, while examining the dynamic between Mari vaux
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and Ahav[ing] thel agdvantlagrguade hamgd |l ye ptoi ment o

al so condemned as fdAunintelligible to his readers

Nevertheless, three English translatiohsliverse qualityf La Vie de Mariannevere publshed in

the 1730s and 1740s. The first translation céllee Life of Mariannegr the Adventures of the

Couness of ... by M. de Marivalsy an anonymous author appeared in parts from 1736 till 1742, but

was considered by Clara ReeveTime Progress ofétnanceas fia very poor | iteral

read by every body with avidityo (129). A second

Aimade by a still wor se hamidedifeand&dvenpresof Inderfaghd i n 1

VirtuousOrphan The last translation, calléithe Virtuous Orphan, or the Life of Marianne Countess

of **** "which appeared in the same year, with a second and third edition in 1747 and 1784 (Hughes

111), was by Mary Collyer and is perceived by modern scholarshieamost readable, as she retains

the eleven volumes fAessentxijally intacto (McBurne
However, this does not suggest that Collyer did not make any additions or alterations to

Mari vauxb6s original text TheVinuous @phaMargCbllyerr ansl at or

voiced her perspectives on Marivauxés original,

the alterations she made to the text. Collyer cl

be considereds a useful pieceafiist r uct i on; aatruesasddively pictufe ofthat ur e; A

h uman b #&)aln hedpreface, Collyer thus points to the emerging tendency to use fiction,

especially novels, as instruments of instruction and guidafibe identification of the text as a novel

of education emphasises the pedagogical intentions of the author, or in this case the translator, but also

raises questions about the method of instruction depicted and the guidance given in these novels. Do

thes novels exhibit similar ideas or preferences about modes of education? What are the distinctions

between educational novels aimed at women and men aside from educational content? Furthermore,

the abundance of female orphans in the eightemsmitury Frenls and British novel and in

contemporary society suggests that the discourses on educational practices for orphans could have

influenced the fictional portrayal of these individuals, despite the claims of suitability of these works

for a broad audience.leded, i n Col l yerés translation, instruc
essential to her translation of Marivauxds novel
°Ineighteentc ent ury Britain and France, the novel beca

education. However, female reading had an ambivalent position in eightesrtiny society. It was
simultaneously seen as a pedagogical instrument whichetll@@men to exercise their reason,

intellect, and morality, but reading could also introduce them to rebellious and immoral concepts. This
concern is reflected in various eighteen#ntury education manuals or conduct books who endeavour
toguidetheirrader 6 s choices. The novel 6s characters an:i
during the narration was perceived as the method to provide, predominantly, female readers with

examples of virtue and conduct, since the characters would provide the &amiglece with indirect

experiences, which, in the perspective of the authors, supplanitdeexiperience for espally the

more dangerous eventWonkad sJRe adienkgd3h aDaByeraisasiann A 350
Recreation1999), Nancy Armstr n gD&sire and Domesitc Ficiton: A Political History of the No{@387)

Suel | en Ohreughdhe Bdading &lass: Women, Books, and Sex in the French Enlight&2006t

among others.
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instrument of education amnsidered the narration of historical eveetated to the manners and

human life as especially suitable for instruction, but she rejects heroic narratives:

But when the history is reduced to our own level, and applicable to our real circumstances in life,
much extensive and lasting benefit may aedrom the perusal of it; for, in the right discharge of

the common duties of humanity, and in a proper conduct, either in affluent or in embarrassed and
difficult circumstances, every one has an immediate and important condetiii).. (

Instruction, acording to Collyer, is only beneficial when it is communicated through life histories or
narratives of equals rather than LaVigpde Mariannes. Al t h
as a suitable history for instilling virtues into her reatiar,she downplays the few changd® made

in her translation. Even in her discussion of her translation, Collyer attributes a sense of virtue and

modesty to the French original:

When | read the original, | thought it would admit of an English dress, tightt ohd justice to the
fine spirit that reigns throughout: with this view, and to give my female readers especially a piece
so worthy of their attention entire, and in some measure perfect, | immediately set athou} it. (

Not wit hst andi efgrth€arigiralyirehersef nptivationdor translating Vie de
Marianng Collyer makes two interesting suggestions. First, that the spirit captured by Maritaux in
Vie de Mariannavould benefit from an Englistontext and, perhaps, b#re appropate for an
Britshaudi ence. I ndeed, s h elscomambkome germs d¢f BritishMar i vaux 6s
refinement, and thus insinuates that his novel and writing style is perhaps better suitdgkifiistan
audience than the French literary marketplaeecsondl y, Col Il yer hints that I
completely up to standard in her view, (@s she wr
suggesting that she perfected his novel by making alterations to the original. Bs délinonstrated
below, Collyen n parti cul ar enhanced the pedagogical nat
account of her childhood education, and writing
narrates the discovery hbefinhstdance romiMméMiran,lke nt i t y an
adoptive mother; and her marriage to Valville. To accommodate this e@tihger simultaneously
shortened Marivauxods text, mo st notably the nun
by Collyer as amppropriate history for instruction, what alterations did she make to transform, as
Mc Burney and Shugrue observe, i Mayri invga udxi 6dsa cpt si ycc hno
(xxix)? Furthermoreto what extent do these changes affect théclepoft he or phandés educ
and, moreover, are these changes typidlifysh alterations from an egtational perspective® |
order to analyse Collyerés didactic alterations

Mar i anneo6s Lav/id decVarianneneed tb e examined first.
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| am Marianne and this is my history: Pierre Car

By starting her epistolary discourse with a lengthy description of her orphaning and subsequent
difficulties and social inteion, Marianne makes her mysterious and ambivalent origins an inherent
element of her selfepresentation and orphanhood throughout the novel. In fact, Marianne and various
other characters continuously reiterate and emphasise the probability of hesfbebte descent

while simultaneously lamenting her lack of knowledge about these assertions. Despite her declaration
of not knowing her heritagefij e ne sai voi s pas encore, si | e san
j 6®t oi s bat alrl8)é, Mariannd i®aglamant abheudher(aristocratic ancestry throughout

her epistolary correspondence. Throughout her adventures and narrations she suggests that she has
superior sentiments and knowledge which indicate her genteel origins. Her conViatiehd has

noble blood is based on a seeming resemblance between the young Marianne and the murdered lady in
the carriage. Although Marianne seems certain about the accuracy of this attribution, no information

on the identities of the murdered travelleas be acquired. For this information, Marianne relies on

the veracity of eyewitnesses of the murder scene as she writes:

Si l'une des deux était ma mere; il y avait plus d'apperance que c'étoit la jeune et la mieux
mise, parce qu'on prétend que je lisemblois un peu, du moins a ce que disoient ceux qui la
virent morte, et qui me virent aussi; et que j'étois vétué d'une maniere trop distinguée pour
n'étre que la fille d'une femme de chambie8]

Her appearance, these withesses declare, is too genteel, so it would be wrong to consider her as a child
of a servant.

It is this statement that fuels Marianneds pro
displays of innate sensibility. Wheivgn the opportunity to engage with Parisian society on her own
terms after the death of her foster mot her , t he
before the benevolent Mr. de Climal, an affluent and-Wwediwn philanthropist who bemes
Mari annebs first guardian i n Par i sssofthapbweeeste Mar i
can exerthrough her affective digays of virtue, sensibility, anorphan vulnerabilit}. During her
interview with Climal about her future prospé¢ s , Mari anne cannot restrain
respondis cela doébune mani er e f orltdd)tMorecwvdr,e, apr s
Marianne gets a second opportunity to demonstrate her sensibility when she appeals for protection in a
conwent. This time the group she addresses consists of women, and, similarly to her interview with
Climal, Marianne uses her knowledge about the power of appearances and her modesty to influence
the opinions of the women. More specifically, she associatanahieof her appearance with the
ability to elicit support fronheraudience. The more pleasing your appearance, the easier it is to evoke

compassion:

SeeTracy e Ann Rut | e rFamsily Reinains: @he tiics df leegacy in EighteentfCentury France
(2014) foramore extensien al ysi s of Mari anneds af ptedkihshiwstatusgli spl ays
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Il est bon en pareille occasion de plaire un peu aux yeux, ils vous recommandent au ceeur; étes
vousmalheureux et mal vetd, ou vous échappex aux meilleur coeurs du monde, ou ils ne prennent
pour vous qu'un inter®t fort tiede; vous nodoave
aide tant a étre genenereux envers le gens, rien ne noustfaitigro %4nt er | 6 honneur e
l 6°tre, que de | &WB3 voir un air distingu®. (

This affective and premeditated display is effective, as it secures Marianne a position as a boarder in
the convent with the financial support of her adoptive mothergenerous Mme de Miran. Marianne,
throughout the novel, cites hemccessfuperformances of her sebdity and orphan vulnerabilitas
evidence for her noble descent. In fact, these scenes confirm her assertions of vulnerability and,
simultaneouslyher delicate and refined tastes and sentiments. In spite of these affirmations of her
nobility, Marianne merges a probable ancestry with her social position as an orphan to create a
singular type of orphanhood, diverging from the more standard types arfptien described in
contemporary discourses. Rather, Marianne combines her orphan origins, with its innate connotations
of ambiguity and vulnerability, with elements of the coquette, who, as Elaine McGirr defines,
fexaggerates her ftomipdierms ecmemmanidindpaadivet hei r ac
hence, personifies a distinct form of orphanhood, the orphan coquette. In other words, Marianne uses
her orphanhood to gain attention and empathy from both men and women, while using her feminine
charns and intellect to gain their admiration. Neverthelassyill be demonstrated belothjs
performance of orphanhood is dangerous for the kinless orphan, and Marianne must learn this while
simultaneously receiving protection from her guardians.

Notwithstmdi ng Mari anneb6s superior sensibility, as
marginalised throughout the novel: she resides at the edges of fashionable society or in slum
dwellings. Indeed, the accommodation of Marianne in the circles of high siscietyporary and
emphasi ses her O0othernessd as an orphan. When it
Mi rands son, intend to marry with Mme de Miranods
relatives who hide her in a different conventil she is led before an assembly of concerned family
members, friends, and acquaintances of Valville
origins are questioned by the assembled members; moreover, she is reminded of her sociagosition
an orphan as the primminister, and relative of Valville, informs hér:Vous n' avex ni per e

ne savez qui vous étes. meitlapres; Cela est vrai, Monseigneur lui répogédiseh bien! ajoutdil,

faites vous donc justice, etne songee pl ~ c e 15d19). Ehg reotioh that tbe orphan,

especially one without any knowledge about her f
classes is expressed repeatedly by members of Va
who admire Marianneds intellect and virtue, ar e ¢

is certain about her ancestry. Marianne continues to live in the convent after her adoption by Mme de

Mi ran and only visits Msran@dsdcil osef &mi eypds Mme u d
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when under Climal 6s protecti on, Mari anne is kept

insistence on and desire for independence through menial work rather thardsezeimpels Climal

toseceee mpl oyment for her at Mme Dutouroés, a |linen

edge of fashionable society. Since Marivaux left the novel unfinished, it is difficult to address

Mari anneds rise to ar i s tcamessadey*; . It suggeststhat Mariannd e i de

either must have married Valville at some point, or, perchance, discovered her biological family, who

were, as she so adamantly maintains, noble. Yet in the published novel, she remains the vulnerable

foundingwho i s mar ginal, ambivalent, and challenges
I n addition to Marianneb6s ambiguous heritage,

elderly Marianne, who recounts her history for the entertainment of a friend while interpirading

potentially manipulating the narration of these events. The elder Marianne is a fickle and ambiguous

letter writer. She starts her first letter with the claim that her feminine conversational style might not

be suitable for letter writing:

i Au rjeearlbietoutl'heure de stile, je ne sais pas seulement ce que c'est; comment fait
pour en avoir un? celui que je vois dans les livresce$t bon? pourquoi donc es qu'il me
déplait tant le plus souvent? Celui de mes lettres vous {filapaissable? j'écrirai ceci de

me mel: 6 (

However, this hesitation about her writing quick
adopts a confident style throughout her correspondence. Indeed, in her second letter Marianne defends
hertoptc and succinctly states the message reiterate

and characters are perhaps preferred, but not to be found in everyday life:

Il y a des gens, dont | a vanit® ueeDanfeter de t ou
| 6hi stoire du coeur humai n -ldpoursux Unelgectgmpartantt e s c o
mais ne leur paglz pas des Etats mediocre...Zp:

Throughout her |l etters, Mari anne ndhersarrdtvee epi st |
style and the events and characters discussed. Thus, at the start of the fourth letter, Marianne writes:

et avant gue de continuer mon recit, venons au
celui de la dame qu'elle a am® e 4: §). Hgwever, she also postpones the promised history of her
friend the nun Tr e\e ursek 826)(fvtich is eventually relsted théhetlase r el i g
three parts of Marivauxds novel atedbpMawdmneintmert he nu
correspondence,0ast slhae Rveliitge2s®elpijabeiggpreseptedradaa 0 (
epistol ary novel a rhdartedl apprpach t@vartsaorrespomding, @rseducatiandd t
element runshroughoutMa r i a n n e 6 she frequentlyeadopts d pedagogical tone or mentions

that the letters could be and are being used for educational purposes. Indeed, she is forthright in
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identifying the didactical benefits of certain scenes or event. As Marianmes alibut her letters

being read in public in her fifth letter:

Cette petite avanture que | oai cr¥% assez instr
donner ceci a lire, fit que je redoublai de politesse et de modestie avec mes compagnédis; ce g

qguodé” | eur tour elle redoublerent dbéamiti® pour
(5:49)

Despite requesting secrecy and anonymity from her correspondent, Marianne clearly intends this work
to be known to a larger audience, potatirelying on the eighteenitentury practice of reading
letters aloud in companoodman 137}. This pedagogical purpose is an integral element of
Mari annebs narrative style. Although she purport
history to her correspondent, Marianne repeatedly interrupts her narrative to elaborate on the events, or
to voice her opinions on these situations or other characters.

The intrusive style adopted by Marianne challenges the straightforward intention of relating
her story. Instead, it suggest that she is aware of how her experiences can function as examples for
others, and she designs her letters in such a manner t@fuastsuch. Despite her status as a
marginal orphan, Marianne implies that her education can be exemplary for the young female audience
to whom her |l etters are read by Mariannebds corre
the distinctions etween orphan education and general didactic practices are minimal, regardless of the
orphandéds | iminal social position. The next secti
Marianne, as depicted in the novel, corresponds with eighteentliry edcational theories and
methods as described in conduct literature for women, or rather, whether it resembles eighteenth

century orphan educational practices in orphanages and foundling hospitals.

The Education of a Foundling: Instructing Marianne

Reqard ess of Mar i an n eoble dedcemt| shresrece¢iviesaattradiidna educatiorofiom
her foster parents, the curé and his sister, which intends to prepare her for future employment in
servitude, trade, or life as a wife and mother. Marianoeisatly summarises her childhood

upbringing by stating:

Je passe tout le tem[p]s de mon educationdans meeibas, pendant | equel | 6
ne [sais] combine de petites nippes de f emme,
16)

" Dena Goodman addresses the role of correspondence and letexSrinch Enlightenment in her bodke
Republic of Letters: A Cultural History of the French Enlightenn(@®@®4);n par ti cul ar, i n her ¢
Writing: Epi stolary Commerce in the Republic of Lette
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Although Marianne restricts herself to listing sewing as the feminine skill that she learned during her
childhood and does not specify any further tasks she was trained for, she does represent her education

as gendespecific by emphasising its focus on femaaccomplishments. This almost generic
description relies on the readero6s familiarity w
addressed in contemporary educational treatises and conduct literature. However, these works could

list diverging topics and skills as suitable for women. For instance, Ahéeése de Lambert

identifiesinheAv i s d 6 une (1@28)religion assaa importantlelement in female education,

while PierreJoseph Boudier de Villemert observes inlhi6 A mifemohessour morale du sexe

(17589 that ALa physiqgque [et] | O06histoire peuvent el
dé®t udeodo (30). Besi des, hi story and science, or
superficial knowledgé A g 6 i | seroit bon que |l es femems connus

(33)7 about arts. However, this broad spectrum of topics suitable for female education reflected two

objectives of female instructionamelythat of preparing girls for their domesroles and enhancing

their grace, as de Villemert decl ar es: il f aut
ddbaccord avec |l eurs traits. Les connoi ssances qu
la vied (29)ul nlessdkse eod, tthhee wosmeefn 6 s education i s a
in general, and proficiency in needlework is per

Regardless of being deemed by her educators, and especially by Mas@mgkill worthy of
mentioning and essential in acquiring independence and employmentww&dkeceives no further
attentiont hr oughout Mari anneds correspondence. Howeve
mentioned in relation to the curriculum of orphefucation and in particular the curriculum of
foundling hospitals. As Isabelle Robin observes, in the Trinté and-Bsgnit Hospitals in Paris
young girls were taught to sew, in addition to other skills, as preparation for their future roles as either
head of the household or domestic servants. Moreover, proficiency in heedlework contributed to
finding the foundling girls apprenticeships as seamstsgegssemployment as maids; positions which
would provide the girls with additional training by theiistness or their boss (44819).
Apprenticeship was an integral element of orphan education in French foundling hospitals and
orphanages: Kristin Gager describes the fosterage practices of the larger Parisian hépitaux which
fentailed theéhehihlodslehlbddi ng iexchange for the | €
children, however, would already be in their adolescence when they were employed in these
households. This employment is part of tHe futur
as Marianne acknowl edges their intention to eith
ch®s une mad.chandeod (

Despite being seemingly viable future prospects for Marianne, and corresponding with
contemporary feminine and orphan edtional practices, Marianne rejects the initially commended
feminine ability, not for its part in female education, but as restrictive to her social and intellectual

capacity and rol e. In fact, this di dummeepancy bet
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prospects as an orphan and the suggestion of her noble descent suggests that Marianne was taught
needlework because it is a respected female accomplishment, both for elite and genteel women, and
notbecause it would be thgimary means of supporin her sel f . Yet the precar.i
social standing and her ardent desire to support herself require her to, temporarily, apply her cultivated
knowledge in menial employment, which simultaneously stresses her unsuitability for these situations.

In fact, despite her intent to support herself through finding employment and lodging at linen draper

Mme Du Tourd6s shop, Marianne describes the vul ga

surroundings and inhabitants:

Quelquefois je m'encoageois jusqua dire, vous avés bien de la bonté; mais en verité, j'etois
déplacée, et je n'étois pas faite pour étre la. Je sentois dans la franchise de cette femme I3,
quelque chose dgrossier qui me rebutait. (1:&3)

Mme Du Tour 6s thereforadninapprépriate erivironngent for Marianne to live and
suggests that it might corrupt Marianneds vVvirtue
the incongruity between Marianneb6s charsacter and
education therefore has dual objectives, providing her with training suitable for her assumed noble
heritage while simultaneously cultivating skills that allow her to support herself in society. The
processes used to cultivated this knowledge andiabilit Marianne are described by her at length,
and, in particular, display the differences between the methods adopted by the maternal and paternal
educators in Marianneob6s | ife.

Throughout her interaction with both paternal and maternal figures andwutia® in her
narrative, Marianne repeatedly stresses her superior and feminine intellect which seems to contrast
starkly with the description of her childhood upbringing. Educated by the curé and his sister, Marianne
describes t he eplane derraisans|et]ie poléessp, gui jsignaielia beaucoup de
v e r t:d%. While thus hinting towards the good maternal figure the sister would be, she refrains
from el aborati ng nbvimhertupbengioguln facghe glosses we v etmee cur ®06 s
advice when she | eaves for Paris, stating that 0
avantquen o u s p ar ti19)sasdiomyrempghasisiig:his gentile ancestry. Inddesbhite the
limited information on her childhooeducationMar i anneés seems t o represeni
as model, albeit not biological, paternal and maternal figures who have provided her with the training
to achieve a gentile social standing. In fact, both the curé and especially hisesistae paragons of
virtuous behaviour and education in Marianneds p
exemplaryconduct as she states when receiving Climal 0s,
p a s s Capendant fiétois bien honssude ses v(és; ma chere amie la soeur du Curé me revenoit
dans l'esprd 1: 69. Further more, Mari anneb6s descriptions o

i mportance of the maternal figure in aisyoung gi-r
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menti oned, it i's not deemed essenti adhoodl o t he con
upbringing. sparsdescription of her childhood educators, however, are in stark contrast with
Mari anneod6s discussion of uréssheemmauntersunsParisiavhoe r nal an
subsequently, force her to contemplate about her social position and its corresponding set of values.

In Paris, after the death of her foster mother and presumed death of hefatbsterMarianne
is forced to rely efter on charity or her own labour for her sustenance. Nonetheless, she is introduced,
under various circumstances, to three individuals who all assume, to some extent, a parental role in
Mari anneb6s |ife. Entrusted onnvislonhsmaesapaterdae Cl i mal
figure who offers her protection and employment. However, contradictory to his initial avowal of
guardianship and support, CIli mal i s rapidly enan
Marianne initially interpretsis gifts and support as originating from his benevolent nature, but

discovers his less than honourable passions, as he confesses more than friendship for her:

je ne dis pas mon amitié, je parle de ma tendr€assi, disj e , -ca [@asla méme chose?

Non Marianne, me reponditl en me r egardant doune maniere
non chere fille, ce noest pas |l a m°me chose,
douce quEk72l 6autre. (

In fact, he avows his devotion to and loee Marianne, instead of acting as a paternal figure.
Furthermore, as a |l over, Climal wants to i mprove
to receive instructions in dance, music, and the harpisoadd fiMa  t res que jeg vous
de Danse, de Musi que, de 3CR)dhereby givingher acecunaptacei | v ou
in society under the guise as his orphaned rel at
more secure social position, Marianne is disgdiby his suggestions of love and care as she

articulates:

Il étoit pourtant vrai que M. de Climal étoit amoureux de moi, mais je [savois] bien aussi que

je ne voulois rien faire de son amoure; et si
sespresens, cb6®toit par un petit raisonnement
gui nbavoit rien pris sur | a puret® de mes ir

erreur, mais non pas un crimé: 80-81)

Throughout hecorrespondence, Marianne refeciponand explains her previous actions. In
this instance she argues that her acceptance of
impoverished circumstances. As a paternal figure, de Climal is blinded by hisassinrpwhich
affects his competence as an educator, since throughout their relationship as bererfatiwary, de
Cli mal is more concerned with Marianneds appear a
to Mari anneo6s a pyswmsing, sicce, uporsmeetingtClineahfdr the fiest time,

Marianne relies on her appearance to convey her sensibility by the performance of her distress, in an
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appropriate feminine fashion. Nevertheless, it does affect the instruction she receives €bmal
which is predominantly focused on enhancing her physical appearance to align with his perception of
her intended place in society, as his mistress. Although Marianne does engage in these practices, she
simultaneously shows an awareness of tin@norality, and as a narrator retrospectively condemns
her actions, thereby indicating her naiveté and need for further instruction. Simultang@usly
interaction with Climal functions as a learning moment for Marianne, as these experiences provide her
with first-hand knowledge about the precariousness of-featale relationships in society.
Mari anneodo<Llraenmd tbisomftfers and protection | eav
vulnerable in society, which forces her to search for a different formotégiion in Paris. Marianne
encounters her new guardian, Mme de Miran, in a church where Marianne seeks comfort. Mme de

Miran is particularly affected by Marianneds sec

Il est bon en pareille occasion de plaire un @exiyeux, ils vous recommandent au coeur; [...]
et rien ne nous aide tant a étre genereux envers les gens, rien ne nous fait tant godter I'honneur
et le plaisir de I'étre, que dieur voir un air distingué (3: 103

Thus, a distinguished manner of disptayivulnerability triggers heartfelt pity or compassion. This

new guardian, Mme de Miran, is depicted by Marianne as the virtuous maternal counterpart to

Climal 6s failure as a paternal f i guwhildrelatondip s i s e
that develops between Marianne and Mme de Miran, which surpasses the previous benefactor

beneficiary interaction between Climal and Marianne. This suggest that parental ties, whether

biological or based on mutual respect and admiration, are more isuitgdtion to the cultivation of a

young woman. This confidence in Marianneds modes
Mari annebs confession about her budding courtshi
approbation of aMar icomme&cs boymadtaiylilneg plows),,q uwced ejsa
and insisting t hea Maianae [.i.gs'il ne vous arfrivee oidnd pjus, @ dque je

vivrai, de dire que vous étespbeline, entendez o u s . 642)(Idherrofe® Mar i anneds ado
mot her , Mi ran financeswhMalre acnunletbisv asttianyg aMa rai acnonnev
regarding social conduct.

By assuming the mat er n ashowstelinportance oMzematamain e 6 s |
role in educationthatwas alseemphasised in conduct literature. These works criticise the tradition of
aristocratic mothers who assign their childrenos
positive effects of mater nal Norespedificalynileesettexts n t he i
are especially vocal about the possibility of governesses raising their charges incorrectly and exposing
children to vulgar culture. Indeed, Anfidérése de Lambert denounces these practices in her conduct
bookAv i s dré asa 8lle(1i29:
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Puisque dés I'enfance on les abandonne-glfares a des gouvernantes, qui, étant prises

ordinairement dans le peuple, leur inspirent des sentiment bas, qui réveillent toutes les
passions timides [...] Il fallait bien plutét penserendre héréditaires certains vertus, en les
faisant passer de la mére aux enfants, qu'a y consenigemsspar des substitutions. J18

Insteadde Lambert recommends the involvement of a m
Miranismorg han wi |l Il ing to ful fil in Marianneds mot he
between base and refined modes of education: the former is given by the despised gouvernantes who
introduce their charges to superstition and vulgar sentimentstérebly mothers.

This distincton by de Lambert is reflected Marianne experiences in Paris, where she is
introduced to another maternal figure before Mme de Miran enters into her life; Madame Du Tour, a
linen draper. Introduced to Du Tour by Climalres lodger and employer, Marianne describes her as
fune veuve qui |je pense nbdavoit pas plus de tren
meilleure femme de monde, aussi était | | 1e5d). Although Dutour appears to be a kind woman
with good intentions, Marianne is repulsed by he
perspective, Climalds protection and support of
his morals may be:

Vousvoila grande et bien faite, etpuisbu est | e pere de ceux qui n
ndest pRasr nmeox & nge pas une Arévielende que ce Monsieur de Climal? |l est

vroai qguobi l ne va pas droit dans ce quoéil fair
S i | 6 howmanet ndieemn, | 6argent en est bon, et enc

ne daoneroit pas la moitié tant. (2: p7

Financial security, in Dutourds viewpoint, is de
Marianne values. Hence Marianngi® v ol t e d b ymeénthutinappropiatesadvice, and

she voices her repulsion and relief at the disru
dont elle ne se lassoit pas, et dont une partie me scadalisoit plus que ses brusgueties ffappe a

| a p @:08). 8yrejecting Dutour as a maternal advisor, Maréadismisses a potential future.

Tracy LeAnn Rutler observes that in her endeavou
try on two equally disparate motheldme Dut our and Mme de Mirano who
futures (or rather alternate pasts) for this orp
vulgarbutwelli nt enti oned advice only serves to highligl
andvirtue, Miran functions as an example for Marianne to emulate. Rather, Miran acknowledges

Mari anneds innate intellects, as she states MAQue
occasioci comme | 6davoit dit Maawaanet ddulby anchtng (j 6 ®t 0
endeavours to refine this intellect to prepare her for her entrance into and interaction with elite society.

The novel, hence, provide various futures and modes of educational support for Marianne, which

simultaneously refledhe ambiguity regarding her origin. An apprenticeship and employment at Mme
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Dutour echoes the employment prospects for orphan girls educated at the Parisian hépitaux. However,
the novel suggest that Mari anne 0asewaorkniastead,sheobi | it
should be instructed in the conduct expected in genteel Parisian society, which Miran offers.

For this reason, Miran approaches Marianneos
applies a traditional method of instructianf young ari stocratic girls. Al
intention to seek shelter in the convent, Mi r an,

financially and morally. In addition to providing Marianne with an environment which prepares he

for a higher social status, the convent also protects the still orphaned Marianne until a legal form of

kinship can be identified or made in the form of marriage. Besides, convents were essential institutions

in female education in eighteerntentury Frace: as Mita Choudhury notes ¥
the Filesde Notrame or Ur sulines added pedagogy to thei
reshaping the female convent into an arena of fe
the® convents, le Maison royale de Sdintis, also known as Saint Cyr, provided education for

daughters of the poor nobility or girls orphaned by the death of their parents. More particularly, these

girls were educated to spread piety in both sexes, thataspious woman who would balance and

steer her husband, or brother, away from vice and temptdiiono u s ¢ o aétablir bwiag r e z

regne de Dieu dans les deux sexes pour tous lesgtatpeo ur t out e s). Moeegvercas ndi t i o

Domique Pico speci fies, the demoiselles fAelles b®&N®fI
sous bien des aspects © ce qui s iastructaon religieugse et” | 6 ® p
mor al e, l ecture, ®cr i t(up)dhatis;theldemoiselles woultl receiveaau x d 6 a

complete education which included subjects such as reading, writing, religious and moral instruction,
arithmetic, and needlework. These subjects display similarities with the curriculum of the London

Foundling Hogital'®

, and therefore demonstrates transnational concern about providing solid

training for the abandoned and poor members of society. Nevertheless, the quality of the education

and the future prospects between thelents of the French amtitish foundling hospitals and the

French convents differed greatly. The former intended to raise unwanted children to become

contributing members of society, as Coram expres

producing good and faithful servants amorigste poor and mi serabl e cast o

(gtd in Pugh, n.p.). The latter, by contrast, cultivated mothers and wives, rather than labourers. This

similar distinction is made in Marianneds educat
The convenis the ideal evironment for Marianne to refinger education by learning the

genteel feminine accomplishmeniisst likeh e ducati on in the convent beca

the life of a young girl from the elite, the first step in her transformatitmna virtuous Christian

womano (Choudhury 130). However, as Choudhury ob

during the eighteenth century by society and writers questioned the capability of convents to instruct

125ee Chapter 1, on page-28, for the discusen of the curriculums in both French and British
foundling hospitals or other institutions charged with the care for orphans or foundlings.
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girls in At heneecsuloafr snoocriaalli tuyt,i laintdy ,f esmal e virtue
a O6naturfal Fwomanétance, Madel ei ne dGomseisaung de Pu
amie( 1751) condemns the convent educattempisnegi ven t
l ui ont rien appriso (2). This negligence of edu
knowledge is what de Puisieux wants to address in her work. Indeed, through this book she offers the
addressee, a young girl about to leave the aantierough this book advice on societal conduct:

J'ai joint a quelque usage du monde un peu d'expérience: vous avez souhaité d'apprendre
comment on se conduisoit avec ceux que vous allez pratiquer; je vais tacher, par mes conseils,
de vous éclairer sues fautes que vous pourriez commettre, [et] sur les dangers qu'on ne peut
éviter quand on ne les connoit pas2j1

A

De Puisieuxo6s work i s, t hus, intended to modi fy
social position of and expectations for women. That is, the pedagogical methods in convents are
inadequate in instructing the dangers of French society,agaucbrruption, depravity, and immoral
temptations, to the girls; aspects which are essential to be aware of when navigating genteel French
society.

Furthermore, de Psieux criticisesnother® negl ect of t heasthedaughter
mothersoftenpr ef er pl easure over their maternal duties
éducation leur couteroient un tems qui leur est trop cher; elles le doivent au plaisir, [et] elles n'en ont
poi nt de3). nkavvie de.Mariain&owever,thimbsence i n Mariannefs co
is solved by Miran, who as Rutler notfensaly Ai nvite

instructing her, but leading by example. Indeed, Miran visits Marianne numerous times while

providing advice aboular i annedés conduct in her courtship wi:
visi ble tenderness for Valvill e, in particular w
at the absence of Valville when. membaiagj ®Mitéaan 1
je tbdai v tant?rt pO©l ir de ce avati@mére, n6®t oit pas

Ma d e mo i s e)l Moeaver(the diffeferces between genteel and convent education is
emphasised by the incompatible, almostetr wor | dl y, opinion of the conyv
Whereas Miran perceives areas in Marianneds educ
mot her superior praises Marianneds education as
b en n®e que vous | 06°tes, dedresbguoi | n@.Upsendiatesa 4 8 ur ®m:
that a convent upbringing does not prepare girls for their social role and position; a form of instruction

which should be given by her mother or anofkenale relative.

¥Mi t a Ch o u d@omventstasd Nbns io Eighteer@entury French Politics and Culture
(2004) addressesthes uct ur e of the French convent educati o
Virtue, School of Vice: The Debate on Convent Education, 117208 9 0 .
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Mari annebs experiences in Parisian society ir
However, most of these subjects could also be found in the curriculum abwdellFrench girls. In
fact, the novel depicts concerns which aeedssed in French conduct literature for women, in
particular the issue of the maternal role in female education. Indeed, the two paternal figures in
Mari annebs | ife are either incompetent or overl o
discussd and either praised or rejected as suitable examples. Moreover, the novel depicts three
opportunities for Marianne to determiter future role in society. She is given brief moments to
experience the role of employee at Mme Dutour, that of mistressdfédr CI1 i mal , and of 6
Mme de Miran, who prepares Marianne for her future role as wife to Valville, while Marianne is also
l ured into joining the conventodds congregation. T
information on these socipbsitions which she subsequently compares to her childhood knowledge
about virtuous behaviour and her own social stan
allow her to differentiate between potential futures for her, not only through herxperences and
guidance by parental figures and her moral compass, but also through observing the social position of

other female orphans she meets in Paris.

Glimpses of Potential Futures: The Doubling of the Orphan
Al t hough Mar i a notagonist, shroiighoat her adveatlrés she meets three other young

female orphans, according to the eighteamthtury definition of the word. These women also try to
find their place in Parisian society and function as foils which represent alternateighteenth

century female orphanhood to Marianne as the orphan coquette. The first female orphan Marianne

meets in Paris is Toinon, Dut ourdés assistant, w h
suggested by Dutour in her wlleant advice. iononds or phan status, howeve
as Marianneos, since her parents are stild/l al i ve

apprenticed to Dutour, she does fall under the eightemmttury definition of orphanhood, as she is

se@mr ated from her parents. Toinon is described b\
redressait todjours, et qui manioit sa toile avec tout le jugement et tout la décence possible, elle y étoit
toute entiere, et son espré passait pas sona@ne ( 55 .54A1 t hough Toinonbés per
not be as agreeable, she is an adept linen draper, as Marianne observes, which is in great contrast with
Mari anneo6sher ubnsii mg sfsp | V. Thisquatapasdionchenteposeryesto 55

emphai se Mariannebés unsuitability for empl oyment

enhanced by Toinono6s r epositonsasnshe conomer@slongtlan 6 s gi ft s

clothes he has given to Mar iéeompreline. BtRipauvrdfilee, 11 n
ce n6®toit Presque que pour figurer dans | 6davant
guiconque |l ui en eutsdopin®e adé amne¢ c).tfdnyinsteada nc ed d (
of being affrontd by Cl i mal 6s passionate gestures, rather

opportunities which offer Marianne the possibility to escape from her low social status as an orphan.
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Her willingness to accept @bhnsmbalt asegi TobBnhandst he
|l ow mor al standards, which are in stark contrast
perceives them to affront her honour and-ketiwledge as a person of potential noble origins. Toinon
thus representsne potential future for Marianne, namely as a labourer and possible mistress, which
would entail a weakening of her morals.

The second double of Marianne is Miss Varthon, a new boarder a the convent who attracts
Val vil |l eds at t e beaing iendly towardsdVpriarineand of gintilar iatéllécy
Varthon quickly proves to be her rivalBrifisbr Val vi
exiled parents, Valville and Marianne mmet Varth
taking her leave from herather (7: 8). Since her father is deceased and her mother is travelling to
England, Varthon is left under the protection of the nuns as a boarder and effectively orphaned.
However, Varthon is assured of her honourabletdgei and heBritish descent is depicted in a

favourable light. This historiographic narrative is situated in the seventeenth century, which connects

Varthonb6és parentage with the exiles following ei
howeverr ef rains from identifying the king, describi
servant: Aqud”™ | 6exemple de beaucoup dbdbautres so

sortir de&:82%.dms refeencs to thd exdé&tuart monarchy and their Jacobite supporters
during the | ate seventeenth century is not | imit
El i za HdheWwatondt® Roundlingsnd as a consequence the translations of her work, is also
situated during the dynastic struggles of the Stuart family, as the novel starts in the year 1688.
Although these two references to the Jacobite cause do not suggest an inherent link between
orphanhood and the Jacobites, it does indicate and emphasisedtie $ésting of the novels.
Regardless of this positive representation o
is ambiguous. Marianne initially depicts Varthon
confession of her adulterous courtship with Valville affects Mariand0 s per cepti on of Va
modesty and virtue. While an untimely iliness forces Marianne to keep to her bed, Valville becomes
enamoured by Varthon. Though she initially endeavours to repress her attraction to him, she
eventual l y conf e®isveus avoirttrahie e répoaditle; Eh! maficihvkre Marianne,
vous [avoueraisje que je I'aime, si je n‘avois pas Améme été surprise, et ne vEPas étréa
victime de tpoutAlcteko ?g®h (§he 186ai ms noementwith have Kk
Mari anne unti |l |l ater in their i nteracti on, Vart h
|l engthy confession by Varthon marks her | ast app
Varthon exemplifies what could have happemedle n Mar i anne had accepted CI
Val vill eds suggestions of keeping their relation
example validates Marianneébds virtuous conduct an
Climal and Valvilk, while simultaneously teaching Marianne that immoral behaviour is not restricted

to lower classes of mean education, but can also occur in genteel or elite circles.
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The last orphan that Marianne encounters, the nun Treviere, resembles her meldh int
and morality, yet the nun is less assertive about her noble heritage, of which she is certsive, and
| ac ks Mar-idetemsineestarsce abaut hér social position. This eventually results in Treviere
being forced to take the veil. Whereas tfiger doubles of Marianne are allotted a, relatively, small
part of the narrative to communicate they r histo

contrasti s narrated in the | ast three partiods of Mariyv
foll ows a similar Tor deeprecyseo Maevaeneds. fat he
and upon her motherdés remarriage, the | atter st a

first adopted by her maternal grandmotlaerd after her death, she is lodged at Mr. Villot, a local
gentl eman f ar mer . Throughout her narrative, Trev

orphan heritage. Being familiar with her ancestry, she is, despite her countryside educagdrtpfo

choose between the veil and a forced marriage, S
courtship with Valville is mar ked bassumricevand ar ¢ h a
selffr epr esent ati on, Tr e terisedrbgdcentirmai®dtriegotbadiuckeasshse c har

loses her protectors, either family members or acquaintances, through death or misunderstandings,

thus leaving her eventually poor and dependent on the charity of héwrdthiér. The scene when

Treviere onfronts her brother with his itteatment of their mother and herself emphasises the

difference between Marianne and Treviere. Instead of evoking similar emotions of compassion,
admirati on, and respect, as Mar ilyaTneniere iglignered when c
by her relatives and the attending acquaintances, when she opposes HerlaisteFhe nun

Treviere, in contrast to Mariannghocks the fine sensibilities of her audience through her speech,

rather than evoking compassion, wleh e f or mul at es her and her mot he

et effectivement vous ne sauriez croire tout |'effet que ce mot produisit fur ceux qui étoient
présens, et ce mot qui les remua tant, &t auroil blesse leurs oreilles délicates, et leur
auroitil paru ignoble et de mauvais godt, si je n'avois pas demfll: 204205

Treviereds straightforwardness and | acikl awdsent i
proud character, consequently result in the backfiring of hentioins. Marivaux ends his narrative at
thispointHowever, Collyer completes Treviereds narrat
both the outside world and the monastic communltiipagh taking the veil at first seems to be a
tranquilandsafe e f uge from the world Afuld, oift mMoscn etr sr
reflectsoci et ydés intrigues and schehunourgwhiehgpring i | i t t |
form strong passions r est rharacteehds aldgublevpurpokeemn ce o (27
Mar i anne6s ,shelncteonis asvaaidactie exangiieprevent Marianne from taking the

veil, and also to emphasise the iIimpeftance of a

representatiom society.Moreover, Treviere also functions as a foil to emphasise the results of
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Mari annebs cultivation and experiences. Due to h

guided, protected, and supported, whereas Treviere demonstrates what could have happened t

Marianne if she had not receivedtsapport and instruction. As such, the narrative endohees

i mportance of parental figures, guidance, and ed
Throughout the novel, Marianneodsesamdphanhood

interactions, as it either impedes her engagement with communities or comprises her social standing.

Rather, her interaction with her three parental figures allows Marianne to observe and familiarise

herself with the morality and customs, whichn@i, Dutour, and Miran instruct and guide her in. Yet

the novel simultaneously emphasises the importance of childhood education through its continuous

references to Marianneds strong moral compass, W

instructo n' s . Neverthel ess, Mari anneds chil dhheod educ:

commoncurriculum for youny girls, andknowledge that will allow her to find a profession in French

society, most notably through needlework. However, itisdiffitu t 0 assess the resul

careful childhood education and the experience of and instruction received in Parisian society as

Marivaux left his novel unfinished. Collyer, on the other hand, did conclude the narrative in her

translation. Thenexdect i on wi |l |l address the alterations ma.

what extent her conclusion affects the depiction of education and orphanhood in her translation.

Didactical Alterations: Mary Collyeré6s transl ati

Pubi shing her translation shortly after the publi
Collyer intended to provide tH&itshaudi ence with this Auseful piece
preface of her transl atieonnpn Cbibywor grai sepaMaic
reflections as natur al and ithe | anguage of the
reflects glory binv hARs Fmemtchomead i ®amové, Collyerd
as the most readable and intact translatidred¥ie de Mariannéo appear on thBritish market in
the eighteenth century. Although Collyer downplays the extent of alterations she made to her
translation, as the abovementioned McBurney and Shugrue note, Collyer did make, what they term,
Afan edifying didactical novel o (xxix) from Mariyv
made changes and additi ons itintoherdedagogical aukifing or i gi n a
nove? This section wil!/ examine Collyerds transl at
how they affect the representation of Marianne and her orphanhood education. Moreover, it will
examine whether thesbanges transform the depiction of orphanhood and its education into a
part iBdtighbar epresentation of these aspects.

The novel 6s narrator, the elderly Marianne, r
remaining unpredictable and ambiv ent i n her narration of the ever
Marianne continues to stress the importance of her orphanhood in hepse#entation, as this part

of the novel resembles Marivaux6és ori gusnal . I nde
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soci al position in the exact translation of Mar.i
years ago | was absolutely unacquainted with every circumstance of my birth, and had never been
informed whether | was of noble or mean extracton; b ast ar d (@:7). Cokygr,i t i mat e. O

t hroughout her transl ati on, retains much of Mar i
content. Besides, in her 1784 preface to the second publication of her novel, Collyer apologises for the
vulgarity and coarseness of some characters, while simultaneously explaining the necessity of

retaining them in the novel, because of their didactical value as

the avoiding of vice is the first natural step we take in pursuing virtue; and unless the
difficulties ard obstacles that arise from headstrong passion and corrupt habits are removed at
our setting out, we shall never make the least progress towards the heighteofveiraspire
after.(1:iv-v)

According to Collyer, these characters will provide examplesdaders to either evade vice or mend
their i mmor al ways and return to virtue, as she

shamed out of a habit so mean and contemptible; which cannot be better done than by representing it

in i )oewhslivigghtCol(l yer 6s educational objectives

an el ement which is demonstrated in her version
Col | yer 6 fikewise adopted and raised bpther and sistewhich have been

given the names Mr.and MdeRos | and by Collyer, and they have

education. Mrs de Rosland is the virtuous and maternal figure described by Marivaux, as Marianne
expresses her admir a.tde Rosland] was politeeand vistunast herdehdéviour A [ Mr
was freeldndd . easgdee@d, in Collyerds novel, the ex
by Mrs. de Rosland is represented by Marianne, both in her discourse and correspondence, bs essentia

to her selrepresentation and comprehension of virtue. Marianne, accordingly, identifies Mrs. de

Rosl and as the example to aspire to when confron
advances, as Marianne i s nirteastcel et 4i58) ler hRaolsll abned ] n
behaviour. Whereas Marivaux during this scene co
sensibility and orphan vulnerability, through a physical display of agony and modesty by crying and
bashfulness, Collyeremphd ses Mari anneb6s virtuous childhood u
includes a complete explanation by Marianne about her educati@way t@xemplify her genteel

and virtuous knowl edge: AFrom her amnkdéssachr br ot he
discourses quite unintelligil e t o )mEhie sefftelhce, tHer, simultaneously illustrates

Mari anneb6s perception of her childhood upbringin
in her translation. That is, it indicates thatl@er reducegarts mMar i anneds coquettish
in favour of increasingheroleofvi rt ue and r el i gepresentation anMeducatiam ne 6 s
Which, in turn, suggests that Coll yerafioeforper cept i

the Afine spirito of the original, hEv), endeavour
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translates into lessening the coquettish elements in favour of a more didactical and religious strain in
her translation.

In The Virtuous Orph@,  Mar i anned6s narration about her ed
in regard to the curateds involvement in her upb

emphasis on the female curriculum andlengthye ment s o

di scussion about religion, thus, el aborating on
participation in her education in Marivaux6s or.i
the details of Mar i an toeliysurateeld Rogand nateerthand mor al i n

incorporating a new element in or depicting a broader curriculum for Marianne. After Mr. and Mrs de
Rosland have decided to raise Marianne, Collyer inserts a long explanation about the scenery and a

long monologue b¥r. de Rosland about the significance of religion for a rational being:

This worthy gentleman began early to shew his zeal for my happiness, by establishing in my
mind the nicest sentiments of virtue and honour: he represented religion in an dighéble

which made it appear all amiable and lovely, and as the highest happiness of a rational being;
he painted the substantial pleasures of a conscious innocence, the exquisite happiness of a
mind that can survey itself with tranquillity and saffprobabn, in such pleasing colours as
perfectly charmed mel(-11)

The primaryaimofMr.d Rosl and is to cultivate Marianneods ¢

whi ch figave [her] a habit of t hi nkspmghtlinessvamd ch ser

gai ety: they i mpr olvld)as Maniahneeeminiscest By insereénd Mmde o (

Rosl andbés spiritual and didactical speech, Colly

distinction between good religious men anolwen, such as the nun Treviere, in contrast to

Mari anneb6és encounters with the Parisian monk and
The i mportance of religion and virtue in regar

eighteentkcentury advice books in both France &mjland for as Mme Anne Thérése de Lambert

writes: fAQuel sera | e principe de ces sentiments
alors toutes | es vertus couleront de cette sourc
(199.Whereas both Marivaux6s and Collyerés narrator
Collyerb6s Marianne articulates the necessity of

achieved through educat i ormncedfreligioneThenecessityofi ng L amb
religious education is also expressediitish conduct literature; for instance, as Wilkes Wetenhall

states in hig\ Letter of Genteel Advidel 740) : A The principles of Relig
adjusttheirMeaser i nf i nitely better than any human | nst.i

centrality of religion in relation to female conduct and reputatioaiisrated in a contemporary

British advice bookhe Y o u n g(17403y dsyhé suthor writesintheforac e: At he ut most

Attention ought to be given to the Formation of young Females to Religion and Virtue; because
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t hereon depends not only their own future Happin
(n.p.). The importance of proper religiousstruction is thus a recurring theme in reidhteenth
century literature, and it is therefore not surprising that Collyer incorporates and emphasises this

el ement in Marianneds education.
Furthermore, the expansi on educatdnserved ® juRapasd and o s
thiswi t h Mari anneds interaction with the only othe

The addition of this paternal role echoes other paternal figures in the eigkdeatutyBritish novel,
such as Formator n Mar yT hDea VRiesfGor mdd2 £€pgukt . Villars in Fr
Evelina( 1778) , or A rThebenale Quixstel 762. intlugling these two father figures,
allows Collyer to distinguish between the good, religious fatherly advies dgiy de Rosland and the
secular and urban instruction given by de Climal, which eventually is revealed to serve his own
corrupted and immoral intentions. This contrast indicates the differences between and preference for a
wholesome countryside educatimstead of the nefarious activities of Parisian society. This
di stinction is strengthened by the support and u
by Marianneds employer and the Parisi amryandnk. Ma
practices, hence, give her a taste of and allow her to experience corrupted standards. Throughout
Mari vauxbs original novel, Mari anne exhibits coq
insistence on her virtue and suggest her own nooraliption. However, as many scholasch as
Wolfgang, Russo, and Millehave sincenotedMar i annebés appropriation of ¢
part of her feminine intellect and charm, as understood by Marivaux. Although Collyer maintains
many of Mariane 6 s coquettish traits, she does tone down
Accordingly, in an effort to fiincrease the mor al
Collyer shortens a few scenes of heightened physical and emotionay dsp McBurney and
Shurgue enumerate, Collyer made alterations to the lengthy, coquettish, church scene where Marianne
slowly exhibits her hands, hair, and eyes in a favourable light, shortened the scene where Valville
exami ned Mar i annmde 6rse monyjeusr etdh ef onoetnt iaon 0% Vart hon
I ndeed, Collyer seems to shift the attention fro
that are favoured by Marivaug a rationality which is moreeligiously and morallgrounded

The increase of religious emphasis and theological contemplation is evident when looking at the
confrontation between Marianne, Monsieur de Climal, and the Parisian monk. After discovering de
Climal 6s intentions t oianmackums ththermonkmtretativhafthe mi st r e s
Roslands, who introduced de Climal to Marianne as her guardian. After having voiced her concerns
and being dismissed by the monk, Marianne legeedingbewildered and subsequentbst, as is

describedinMai vauxo6s novel

“For a more detailed discussion of Collyerds alt
S h ur g traddcton to the 1965 Publication ©he Virtuous Orphan.
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Je le saluai sans pouvoir prononcer un seul mot, et je partis pour le moins aussi triste que je l'avois
été en arrivant chez lui: les saintes et pieuses consolations qu'il vennoit de me donner, me

rendoient mon état encore plus effrayquil ne me I'avoit paru; c'est que je n'étois pas assez

devote, et qu'une ame de it ans croit tot perdu, tout désesperé, quand on lui dit en pareil cas

qu'il n'y a plus que Dieu qui lui reste: c'est une idée grave et serieuse qui effarouche s petite
confiance; a cet age, on ne se fie guere qu'a ce qu'on voit, on ne connoit guere que les choses de la
terre. @: 99100

During this contemplation, Marianne primarily concentrates on her confused emotions and describes
t hem for her rrangaienrhowedemthisQarhgraphasredpanded as she included a
extended religious reflection by Marianne on, interestingly, the effect of religious advices on young

and merry individuals:

It is a grave and serious idea, that disturbs and alarms Hatezme in all human assistance;

for our minds are generally too much attached to the objects of our senses to dare to rise above
them: this makes us too often fly from ourselves, and dread the dull moments of serious
thoughts and pious contemplati®nO Religion, how much do we wrong thy native

amiableness! How do we despise the glorious privilege of being reasonable and immortal! Nor
is it strange, since religion, the honour, the happiness of all intelligent minds, is almost every
where represented todlyoung and sprightly, as an enemy to all their joys: as inconsistent

with gaiety and delight: and thus, our fancies having cloathed her in all the dreary pomp of
horror, we shun and fly from the imagined spectte7(-1)

Although Marivaux acknowledge t he gravity of Marianneds | oss of
Collyer uses this moment to have Marianne reflect upon the juxtaposition of the assurances of divine
assistance through devoutness and modesty and the incapability of a young mind tdHa¢l@wd

can relieve her. Moreovedit this stag€ollyer emphasisewhy religious instruction of the young is

important; namely, to strengthen their faith in divine guidance and protection.

Despite making alterati on slivesoCollydnleftthe anateanaln al f i
characters and their guidance predominantly int a
are mostly restricted to additions or changes in dialogue. For instance, in the abovementioned scene
whenMme de MiranchastiseMar i anneds vi si bl eheaisdpmiotnenteannotf or Va:
finding him with her, Collyerl asdal t ot Maclnysu ad
110 . By this addition, Col | yerMagahne adtheensaterhal r an 6 s
role she assumes in Mariannebs |ife. Even though
section of the novel, shet onlyseems to emphasise the effects of the pedagogical practices on
Mari anne6s c denddlactcal intentiomd of tlhelnevel. Instead of lauding the innate
origins of Mari anneds feminine intellect, al t hou
smal | comments about Marianneds eddmgthati on i n the

education consists partly of instruction, partly of talent, and partly experience. Yet, Mme de Miran is
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not the only aristocratic maternal figure in Mar

Dorsin simultaneousmaternal kb indarivaweid limitedto adismg oth n 6

Mi ran and Marianne in their conduct and interact

Mme de Miranods death | eaves Marianne, once again

and financial stability, due to inheritances from Climal and Miran, Marianne is anxious about

embarking on this position in her life. It is in this moment that Dorsin offers Marianne her advice,

when no other maternal figures remain her approaching marriagad her subsequent conduct as a

wife, which will be discussedbelow I n Col |l yer 6s transl ati on, si mi |

retains her selective nature when deciding which advices to follow and reject, again, only adopting the

guidance thatresant es wi t h Mari anneds perception of her o
The alterations made by Collyer which affect the representation of orphan educdtien in

Virtuous Orpharare located at the end of the novel. Since Marivaux left the novel unfinished, Collyer,

instead of leaving the translation unfinished as the original, writes an ending which emphasises her

pedagogi cal perspective andhhadlmsennarratedanthelast Tr evi e

three parts of Marivauxds novel, i s shortened by

than the tales of the other orphans. This shortening allows Collyer to attach her ending to the novel

withoutincreadng itslengthtoomuchl n addi ti on to the alterations t

makes changes to the narration of Varthonds rel a

l'imits Varthonbés history t oe, dnth\dartherxlqve tiangiet i on of t

Collyer, on the other hand, expands this narrat:.i

deathbed and return to Marianne. In fact, Collyer transforms Varthon into the true coquette in contrast

t o Mar i aous@dusttisipbelr@aviour when being protected by de Climal. Simultaneously,

Collyer uses Valvillebds remorse and repentance a
their relationship. Varthonodés colad vi éd eptsi amdo f
Varthondés i mpending marriage repulses Valville w

[ Mariannebds] generosity; but 3212). SindlalytwToindn,ilm very
Mari vauxb6s original nyew e lusarsd Vart htornan ol g tuixd ra,p oC
education, sensibility, and conduct with an orphan figure who is corrupted, but also to demonstrate the
effects of education on persons with similar social situations. That is, Varthon and Marianne are
depct ed as equals, both socially and intellectual
origins.

Regardl ess of t heir similarities, Varthonods ¢
guestionable morals, and, furthermore, demonstratéatianne how coquettish behaviour can lead
to social and moral depravity. Simultaneously, this episode stresses the importance of a maternal
figure in an adol escent womanods educati on, as Va
mother hasleft, Wi | e Mari anneds is curbed, slightly, by |

Varthon retains her English nationality, whi ch,
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suggests that perhaps these nefarious acts by Varthon are relateBrglrst heritage, yet Collyer
never verifies the origins of Varhtonds depraved
influential the maternal figure is in the life of a coquettish young girl, and in particular in guiding her
through fashioable society.
The most significant additionyliCollyer withregard to the pedagogical nature of her
translation is the reappearance of curate de Rosland and his reunification with Marianne. In the last

part of Collyerds toaerésfattomel yheaaodr Maei aehabdasn
navigation of eighteetbent ury Pari si an society, as he proclzc
theedcati on | have .gilwmerf atchee Ma(rd ahthe ds acquaint a

prosperiy and happiness in marriage as results of her behaviour throughout her narration which was
cultivated by de Rosland during her infancy. Her recently discovered uncle expresses his sincere
gratitude and admirati on f o rerellits of his diligehbapdlicatiord 6 s 1 n

to Marianneds education:

but this worthy man has made that being a blessing to her, by embellishing her mind with all
that is great, noble, and generous. Without his care, my niece would either have perished, or
wanted those improvements which now make j@sae in her alliance (4:28288)

The notion that a wekducated woman is a great addition tamify is not an isolated idea both

this translation and eighteentlkntury literature in general. Ratheristhspect of good housewifery

and as a wife is reiterated throughout eighteeetitury literature, both conduct literature as novels,

and even in correspondences. Lady Mary Wortley Montague touches on the notion of education as
preparation for cultivating good wife in a letter to her daughter, countess of Bute, in October 1752.

Although she is generally dismissive of the marriage state, she remembers her daughter that education
plays an integral role in the neaoywywaducatibwvasto f or t h
makeyouagoodwifea(nd | have the comfort to hear you are
to be, to make her happy in a virgin state. | will not say it is happier; but it is undoubtedly safer than

any mar r iSinglaly Mdri@n@eds)instructed in detail, how to remain a good wife and, more

importantly, still interesting and engaging for her husband, by Mrs Dorsin:

As all your happiness depends on the tenderness of your husband, to preserve that is a care
worthy of your highest ambition; for this you should still dress, and make yourself appear as
lovely as possible, that he may still approve his choice. Some of our ladies are no sooner
married, than they lay aside all attempts to please at home: if theyidiesst for their

husbands; as if they would appear to all besides gay and lovely, to him alone disagreeable.
They behave as if they thought their point was gained, and all attempts to appear in a graceful
light to him were now unnecessary. This shodkmhatural delicacy: and it is no wonder that

she, who once appeared almost divinely charming to the admiring lover, sinks in his esteem
when she thus degrades herself; for the transition is too great to fall at once from angel to a
slattern. In the marrgge-stat there are a thousand nameless decencies to be observed; these
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will even render your wit more pleasing, give a grace to your ordinary behaviour, and make
the most trivial actions appear lovely. [...] But this, my dear, [...] is not all: as hedtigsaju

very high opinion of your wit and fine sense, you should take great care to preserve that too;
you must read, in order to retain a fund of pleasing and judicious ide841{312)

In the marriagestate, Marianne, according to Mrs. Dorsin, shdgdittentive to both her physical

attractiveness to her husband, and to retain her intellectual spirit through keeping up with social and

literary developments. This instruction is the last education Marianne receives before she marries

Valville, and it canpletes the journey and transition form a liminal ambiguous orphan girl to a

marri ed, aristocratic | ady. I'n additi on, this en
Mr de Rosland was necessary for her, as it allowed her to strengthen teticedhy actually

experiencing Parisian society, both as an orphan lodged at Mme Du Tour and as adopted daughter of

Mme Miran, and to be instructed in the rules of and conduct expected in Parisian society.

To sum up, Col | yer 0 siginal bartieutadytcaneemrate dn strefdgtheni v a u x ¢
the religious and moral aspects.afVie de Mariannewhi | e reducing Marianne6s
characteristics a minimum as she only retains this behaviour in central scenes and even shortens these.
Thesechange support McBurney and Shurgueds statement
moral spiritof Mat i vaux 6s or i gphanbhobd, howkaer, remains gre&deminantly
unchanged, although she becomes less of a foundling coquette due to thedeuby i@ ollyer.

Nevertheless, these alterations provide a stronger contrast between Marianne and the three orphan girls
who function as foils to her, as it enhances the distinction between the corrapttmddied by

Toinon and Varthon, or the meekn@essonified byTreviereandMar i annedés virtue and
acumen. Yet the bi ggwosktby Collydris tha shé aeatadtendingfarthé v a u x 6 s
hitherto unfinished novel .dC#llyentdo anteimorgasddiithes va u x 6 s
di dacti cal intentions of her translation. I n the
pedagogical journey by reuniting her with her childhood educator who, in concurrence with her
acquantances, applauds her conducPiarisian society. Fthermore, this section also includes new

advice for Marianne for the next part of lég; that of a wife and mother, therelmgmpleting her

transformation and journey from a kinless orphan to a married, noble, wife whose heritage is known.

Conclusion

It is not surprising that, when reading Collyer’s praise of Marivaux's original novel, the two texts
exhibit many similarities in their depiction of the female orphan’s narrative. In fact, these similarities
indicate that the fictional represatibn of female orphanhood transcended national boundaries. In
both texts, orphanhood is connected to recurring themes of ambiguity, vulnerability, marginality, and
potential defiance of social customs and hierarchies. This pattern of female orphanteprdsanted

by Marianngis mirrored by the three orphan doubles throughout the narration, who either combine all

or some of theselements in their versions fidfmale orphahood Central to all thesearrativesof
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female orphanhood is the lack of familiss, either through death or separation, and thus of familial
protection, leaving the female orphan to fend for herself or secluded within the walls of a convent.
Although these components are fundamental to the representation of orphanhood in bsth novel
education is a key f e adpresemationand tomgrehénsionaflher soocial p ha n 6
position.

Notwithstanding the comparable statfi®ducation in both texts, the pedagogical methods
and content in both texts differ in emphasis,lue Col | yer 6 s endeavoua to ad,
the taste and style of a Bsih literary work.This intention, however, is diametrically opposed to
Collyerds preceding apd aids € aft es Manritvauwuxed&pinev Mar
original work, the text was found to be unsuited in its original fornBfitish audiencs. Collyer
keeps the bulk of Marivauxdéds narrative frameworKk
underl ines her appr ov aThis mehod of traslationcadopteddhg Colyerlsj ect n
termed ampl i fi c adnysortof exgamsiorhof tifieiongindl withiredr ewén at the
borders of the .fThisxanbeseeo®lacMuy e ads 7 @uljicoareradated er at i o
tothepedagogi cal structure, and in particular, con;
is, Collyer increases the religious and moral component indvlarie 6 s educati on and di
lengthy coquettish scenasMar i vaux 6 s n oelfeeflectipnrandfraigionsiconterapliatios.

However, to counterbal ance MahertranslatienfCollyérncr e a ¢
adapted he roles of the three female orphan foils t
navigation and catuct That is, Collyer transforms Varthon into a true coquette, which allows her to
compare the virtuous education of Marianne with
onTrever ebés function in the narspeadagogicatabjecivemvi er e r e
Marianne, yet Collyeradddar i anneds response to the narrative
particular her advice, which allows her to strengthen the pedagogical role of this orphan.
Nevertheless, a distinction can be mad®vben these two orphans. Although they have a lot in
common with regard to their social interactions and position, Treviere adtnallys her, elite,
heritagewhich makesher an orphan in the true sense of the eightesstkury definition of this term,
whereas Marianne assumes her own noble origins based accthents of those who withessest h
parentsd murder scene.

The uncertainty of Marianneb6s heritage does
this forces Marianne to the margins of sbgj while she is repeatedly reminded of this lack of
information. Yet this ignorance and its aogpanying anxiety isounterbalanced with the admiration
expressed by her paternal guardians for her gentility and nobility which is seen as a sign okher nobl
ancestryHer innate inclination towards a genteel life with its understandingtok is inextricably
connectedtdlar i anne 6s umedsdfrasdthasmeffectshgr sacil interaction, yet this
does not alter Mar ofaavigagng Brenchrsaciety. Although bathaViaravdux | i t vy

and Collyer depict Marianne as capable of engaging with Parisian society during her first encounters
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with it, they simultaneously accentuate her ignorance of propriety in these communities through
Mariame 6 s coqu et YetMahr i baenhnaevdiso ucrooquet ti sh behavi our ,
inherent part of her character, whereas Collyer tones this down. Nevertheless, in both works

Mari anneds coquettish conductghthehlds guardanh e cur bed
Mari anneb6s childhood educators are unqualified f
having little knowledge of it themselves. Mar i an
other hand, wantto exploitdn devel op her coquettish behaviour i
guardian, and eventual adoptive mother, Mme Miran, by contrast, is fully capable of introducing

Marianne to French elite society, while simultaneously balancing her adoptive ddughtea mb i gu o u s
identity due to her orphanhodd.n ot her wor ds, Ma r i imaombenétisSnwghx per i en
the careful guidance of Mme Miraallow her to cultivate a socialwareness and composure which
complements her childhood education and accomplishmdatsanne, thus, is educated through both

personal experience, traditional learning methods in her childhood, and through advice from both her

adoptive mother and the niineviere.

The cul mination of Marianneds pedagogical jou
hisworkunf i ni shed. Al though the contrasts between T
demonstrate the adv ant algmctenidtic bbldness in compardssn withp b r i n g

Trev er eds ti mi di Mar iawnahwiendedlbriarmaoasmaet disclose how Marianne
became the countess alluded to in the subtide,Avantures de Madame la Comtesse diristead,
Marivaux leaveshe fate of this orphan uncertain and undiscussed, offering no completion to the
female orphanarrative template. This op@&mdng, consequently, leaves the possibilities for
Ma r i a n n eufresolMedas iusuggest that any of the potential futursgsicted in the novel are
still viable. Thenarrative templatef the female orphanas used by Marivaux thus indicates that the
orphan remains an individutilatinspires anxiety in society, due tois or hemunrestricted agency.
Indeed, this agency is rexpandedy the orphaé character and more particular by the values
instilled by education.
I n contrast to Marivaux6s indefinite concl usi
with an ending whichraphasises the pedagogical intentiohderwork. In fact, in this part Collyer
reinforces the notion of Marianne as a virtuous orphan. In addition to having received an inheritance
from Mme de Miran and discoverifiger ancestry, Marianne makes preparations for her marriage
when she is reunited witter fosterfather Mr. Rosland. This meeting reinforces thdactic nature of
this novel,as she is praised by her first guardian for her exemplary conduct and, in addition, her
pedagogical experiences, from childhood until the reunion, are seen byMaridrs acquai nt anc
preparation for her impending nuptials and her role as wife and mother. The female orphan narrative
template as appliedy Collyer, shares many similarites it Mar i vaux 6 s nserstiel at e, Y
transformation of Marianne from a marginal vulnerable orphan to a married noble lady. This

metamorphosis from a found child to a prominent and admired member of society, indicates that
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orphans whose parentage are known can become contributing alydvhaigled members of society.

Yet this potential future can only be achieved t
childhood education, which is essential for the establishment of her values and morals, and attentive
guidance and discussioh her experience during her adolescence.
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From Foundling to Orphan: Social Status and Agency in
Ha y w o ohd Bostunate Foundlings Cr ®lhésl | on 0
Heureux Orphelins a nd KheHappy Oipbans

So many excellencies as yoogsess, could never be derived from vulgar blood. Education

may give the appearance of virtue, but, in effect, only disguises native vices, and renders them

more dangerous to society. Nature in forming you, left but little more to be done, and you owe

yourself, as you are, to her kindness, and not my care of you. You owe nothingjutlaod

(sic). (The Happy Orphang&gdward Kimber, 39)

When Lucy, the female protagonist™ie Happy Orphansarticulates her concerns regarding her

obscure, ambivalent, and probably lovetass origins, her fostdather Lord Rutland diminishes her

misgivings in this passionate assertion about her innate qualities rather than cultivated skills.
AbandonedonRutandés estat e, Lucy and her twin brother
nothing more than a note informing the finder of
convinces Rutland of their noble heritage. His faith in the veracity of thismatton is at variance

with Lucyds and Edwardbés perceptions of their so
accepted in societyb6bs communities. Furthermore,
by a certain extentofsbcal cauti on and restraint which derive
is, their kinlessness makes it difficult to allocate a definite social position to the twins which is

exacerbated by their genteel and cultivated dispositions.

Notwithstanding he soci al constraints and the twinsbo
Rutland continuously distinguishes between their unhappy fate and their intellectual aptitude, which
according to him corroborates the declaration of noble birth made inuhdlifag letter. In fact,

Rutl andés defence of Lucyods qualities, both on a
intriguing distinction between the strength of natural aptitude on the one hand and pedagogical

cultivation of similar talents on thather. In other words, Rutland differentiates between natural

devel opment of the childrends talents and intere
Rutl andés understanding of the infl udhodsare of nat u

part of a larger movement within eighteect#ntury pedagogical discussion¥et, if pedagogical

®The differentiation between a regulated, artificial,
development are extensively developed in various eightemmtury essays, books, educational manuals, or

conduct literatureSee ér example, the worksf JearJacques Rousseau, most notdbljni | e, ou de | 6 ®du
(1762), and®Pamela, or Virtue Rewardgd740) andClarissa( 1 742) by Samuel Ri chardson.
Rousseauism and Education in Eightee@tntury Franc 1 9 95) ; He | Edocatibh.inEdrgwe | | 6 s

Modern England 1 99 8) , DBohrledke oBBdudatign1 96 4) ; Ri ¢ hRlatsef A. Barneyos
Enlightment: Education and the Novel in Eighteecgimtury England 1 999 ) ; Je Rmiufssre aR@di el 0 ¢
Daughters: Domesticity, Education, andtAonomy in Modern Frandg 2 0 0 8 ) ; N &dueatiomed Gi | | 6's
Philosophy in the French Enlightenment: From Nature to Second N&0i®), amongst others, for a

discussion of the expansive field and diverse ideologies and philosophies on pedagogicaspragtbteenth

century France anngland.
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instructions and natural disposition are, as Rutland assumes, two distinct influences in the cultivation

of a personds c h ahataxtentare themsenpedagogids eelletter inthe upbriagingvof

these twins? Does society concur with this distinction between education and natural merit?

Additionally, how does this perception affect the social navigation and position of the twins, and in
particular Lucy? Further more, is this distinctio
in the original novel by Eliza Haywood and its Frkitranslation by Crébillofil s? If not, how is the

education of these orphans depicted in thesels?

This chapter wildl address the complex represe
specific, and foundlings in general, in the three novels, in connection to their social standing in
contemporary French argfitish society. Before examingthe novels, this chapter will first address
the publication, translation, and reception history of these texts, to outline the incentives behind
Cr®bill onbés tr aflelFatunateFoundlihgs HAiymtoeord®dss subsequent
Cr ®b i wotk@amddhe reception of these foundling novels. The second part of this chapter will
examine the representation of education in Haywo
summari se and reflect on theodepCc®biohl ofi ahe Ki
novels will be analysed in the subguent sections which will also includgexall conclusion in
whichthe three analyses will be compared to determine to which extent the representation of the
femal e foundl i heed s remainadcsianiiai andwhdthargheyareflect changes in
pedagogical practices and theories, either nationally or transnationally.

Publ i shed i n 17 5 Hapgydvwbansdparkof amimteresting tripartite
translation history of Ela  H a y witheFbréusate Foundlingd 744). Signifying a break from the
amatory works written during the early part of her career, Haywood now started to produce novels,
magazines, and conduct literature with a moral and pedagogical tone. This chaege @i/
successful as her conduct periodithe Female Spectatasyritten in the same period, was well
received, as wabhe Fortunate Foundling&lthough little is known about its reception, this novel by
Haywood was reprinted at least five timesdugpng i nt er Thomas Gardner 6s | if
publication dating from 176@Spedding, 93f. This indicates that the novel wasccesfull with
Englishaudiencesand makes it even likely that Edward Kimber may have known of the novel while
he publishedhi s transl ation of Cl| aud elLesHeuesxOephelinoy | ot de

(12754). Although Haywoodds novel was not publ i sh
Crébillon did choose to translate this novel, while pretending thasitwa i s or i gi nal wor k.
familiarity with Haywooddés novel probably origin

Stafford, received a copy from the countess of Denbigh. In a letter to the comtesse dated February
1753, she thanks the countessf t he gi f t: Aj 6ai re-urshconmament | es me
vous remercier Madame d qqidrineStewart ane BEb€avenportzly.s s i obl i

article fiThomas Gardner 6s Or nament St ock:

®¥Speddingo6s
rdnerds publishing practices and his use of

Thomas Ga
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The referencetothemeins of col onel Manners alludes to the ¢
readsThe Fortunate Foundlings: being the genuine history of Colordetdviand his sister Madame
du P9 y, the issue of the Hon. @kes Md rs, son of the late Duke oBR4 d.

However, the log periods of time between the respective translations and original does raise
guestions about the extent to which these translations were influenced by changing attitudes towards
and alterations in pedagogical practices and translation methods. Theitargaroaches adopted
by the translators, and in particular the effects on their works, have often been commented upon by
scholars, such as Jan Herman, Beatrijs Vanacker, Antoinette Sol, and Corinne'Faunoyhave
noted remarkable similarities betwee t he novel s6 beginnings, after w
significant alterations in their version of the narrative. These changes range from shifting the balance
bet ween the twinsd narratives with amfocus on Lu
Haywoodbs original by introduci ngurtshpefther at e narr
Duchess of Suffié& and Lord Durham, later Lord Chester. This addition to the narrative supplants a
|l arge section of LuciebébsdabduEdauanddésiostaoip, i wh
transl ation. Ki mber s transl ation of Cr®billonbs
elements, yet as Crébillon left his novel unfinished, Kimber had the opportunity to make changes of
his own, most niably to the ending. To what extent do these supplements and modifications made by
the transl ations affect the representation of ed
particular? Can Rutl andés c¢ompr aghgical practcesbeof t he r
found in Haywoodds and Cr®bill onds preceding nov
and methods be attributed to the long time spans between the moments of translation? Furthermore, if
national distinctionscan beidenf i ed bet ween Haywoododés, Cr®bill onc
extent do the French amtitish methods of orphan education resemble each other, or are there

strinking differences?

Double TranslationThe Translation and Reception History of The Eoete Foundlings, Les

Heureux Orphelins, and The Happy Orphans

In 1744, with the publication dfhe Fortunate Foundling€liza Haywood embarked on a new path in
her literary career. Known for her amatory and scandalous fiction published during the early part of

her career, Haywood, after a decade of relative silence, started publishing new works with moral and

"sSeetheimoducti on of Jan Her man and Beatrij sTheshmpppcker 6's
Orphans( 2015), Beatrijs Vanackerds article fADiscours |ib
(Haywood, Crébillorfils et Kimber) des heureux orphelins. EighteenthCentury Fiction24.4 (Summer

2012), Antoinette Sol &8s c h-fpleskeurdutopbdinaind HragMeloatdiso n .
Fortunate Foundlings 0 Altered Narratives. Female eighteertantury French authors reinterpreté1997),

Corinne Fournyo6s chapter fAForeign Refl eFotunaens: Adapt.
Foundlingsa nd Cr ®&bsiHedreoxoipkelinso | hher faces artistiques et |itt
Lumieres/Artistic and Literary Ex@ange and Relations in Enlightenment Eur¢@@00), and Bernadetieo r t i

des Heureux Orphelind e Cr ®b i | Il on: de | 6adaptRdavwe do Hias tcoierad iloin
de la France30.4 (1980).
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pedagogicatones,seeminglyrejecting her early romanceghe Fortunate Foundlingsas one of the

first new novels to be published by Eliza Haywood and attestth e changes in Haywooo
intentions from the 1740s onwardis.the preface to this work, Haywd formulates the pedagogical

aims of this novel, which is described as a hist
|l etters, private memorandums, and the accountso
emphasised veracity amelality of the narrative add to the pedagogical motive of this work, as it
suggests the notion that the readers can | earn f
Indeed, Haywood writes in her preface:

the motive of t hididation Jeihgoely t@ehcowrage virtuedansbétl) sexes,
by shewing the amiableness of it in real characters. And if it be true (as it certainly it is) that
example has more efficacy than precept, we may be bold to say there are few fairer, or more
imitation. (np)

This positive incentive to follow the example given by the protagonists is not entirely new to
Haywoodds oeuvr e. In fact, her earlier works als
narratives, which explore multiple plots and traflgemale passion and can be regarded as giving the
audience examples of how to cope with these passions and the inevitable social constraints. These
histories written by Haywood suggest a rathiescuredidactic aim of her novels and novellas. For

example in the introductory paragraphs of her second nétiel British Reclusgl722), Haywood

expresses her pedagogical intentions by identifying the work as an example for her readers, yet she

refrains from forming a clear educational intent:

But, the follaving little History (which I can affirm for Truth, having it from the mouths of

those chiefly concerndd in it) is a sad examg
not other foundation for belief in what her lover says to her, than the goodroparipassion

has made her conceive of him. (2)

This excerpt indicates that Haywood incorporated pedagogical elements in her works long before her
publications in the 1740s, yet these aspects wer
education.

Thevarying |l evels of didacticism in Haywoodds
death in 1756, have led scholars to discuss the didactic intentions of her works. Paula R. Backscheider
in her chapter AThe Story of E€ilozsd Hayaomionés Nhbhe
di stinction often made between Haywoodds amatory
asserts that Haywoodds oeuvre is proliferated wi
Haywood claims what will become aiulg ui t ous justification for the n
novels, throughout the century: that her novels offered experience and education without the

consequencesofredli f e mi sstepso (35). Haywooddés novels o
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geneally well-received by the public, as wake Fortunate Foundlings&kepublished five times
duri ng t he pThe Fortueate #Faundlingsbsaricludedeby Clara Reeve in her work of
literary criticismThe Progress of Roman¢¥785). She was presumglibhe first to distinguish

bet ween Haywoodds | iterary productions, when she
her | ife to the service of virtued and that #@Anon
(2145) . Al t houghelHawavo ordétsr mopect i vely termed fda f

revi ew o fThe Kappy®Dehadshe frequent republications indicate that the overall reception
of Haywoodds novel was positive.

Al t hough Cr®bill onds oc@somaesvdlorr e mains | an k magw
choose, upon publication of his work, not to identify his new novel as a translation; rather, he

endeavoured to pass off this work as his olre critics were, however, unconvinced as they found it

Adi fficulittd$oimeecowoanicst enci es i n rplmdr e npdo IsitsyH eed w
(16),asAnt oi nette Sol summari ses. The critic Grimm s
styleo (qtd. in Kent 326), whiyl eofReGrn®bli |Icloommndesn tge
novel was identifiably his: Aquoiqu2ls ne soient
on reconna’t | a main ° chaque pasodo (qtd. in Sol

repeatedly attemptaédo f i nd expl anations for Cr®bilid onbs au

oeuvresuggestions were made Athat it wasated O6retouch
written by Cr®bill onds wi,Wwhmwwas¢ha daiger oftJacobidar i a St af
emigré These inconsistencies or,agi Ca®bdl foahmst heane

adherectloselyt o H a y texabefdré diverging fronthe original narrative. The combination of
the distinct literary genres of translation and original narrative by Crébillon, thus, resulted in a novel
which might be considered a new story which employs similar characters and themes. Nevertheless,
Crébilon6s cl aims of originality and authenticity we
the subtittehi st oi re | mibtu®e tdhe Il @axrkglodi seference to Hay
indicates that her work was not wkHown in eighteeth-century France. The absence of any
reference to Haywood suggests that Cr®billonés n
translated or imitated history, a common phenomenon in eighteentbry novel writing in both
France and Englan@cMurran, 49).Despite his assertion and claim of authenticity regardesy
Heureux OrphelinsCrébillon was affected by the bad redeptof his novel and the critd
condemnation of his work and thus refrained from completing his work after thegtiaiiof the
first two volumes.

The unfinished status of Cr®billonbés novel s ¢
novel from Cr®billonds o0euvr dhetHappytOrphan&769,t e . I n t

Ki mber adverttsadshasedowaed asmpiioved from the Fr

18SeePhiIIipStewartandMiriauElbeI-Davepor tds articleiMPossieéet eCMaude Gt
(2001) for more information of Cr®billonbds wife, her
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i mmedi ately reveals the transl atorés stance and

Il ndeed, Ki mber suggests that he simdtaneoustyed f ai t hf u
ded aring that he i mproved the original narrative.
not surprising that Kimber completed the narrative. What is interesting, as Jan Herman and Beatrijs
Vanacker have observed, itenolhemdiicetedents &nd mametive d ge an
structur es u Jhe#ortunate Rdandlimgéwothedr®re, this indebtedness to

Haywoodds narrative structure is intriguing, as
Haywooddés novrelt anhi $ twonmlel aAlitohough Cr ®bill onds
The Fortunate Foundlings his translation created a narrative that initially adheres but suddenly

deviates from the original plot sHawwdwad@®@s &rnimgpie
created a, what Her man and Vanacker term Atronc
el ements of the narrative, whitheoalktcaWwdn7¢Cr @bhdl

own style with the narrative.

Regardl ess of Kimberds neglect in mentioning
however, were quick to make the link betwdéme Happy OrphanandThe Fortunate Foundlings
Despite the | imited critical ermanmbeaentaboutthegi ven t o
n o v erigidadity. TheMonthly Revievof December 1758 observed the similarity between the works
and refuted Kimberds cl ai m of The Fatunatd Faundlinys , as th
theHappy Orphansppears to beken, about verbatim [...] Transformed from Ereglishwould, we
apprehended, have bee CriticaeReviewon the dtrer hand, Wisalgreed With 8 0 ) .
the criticism expressed in tionthly ReviewAlthough it also acknowledges the linktiveen
Ki mber 6s and Haywoododés novel, this reviewer attr
conduct, manners, and interventing adventures ar
and commending Kimberdéprehideabberwi ihot menpgl easta
revi ewer accepts Kimberdés claim of translation a
Haywoododés and Kimberds novel which could be trac
inherarticlen Not es onC&hgbtgeeRtbti onal Translationso, c
interrelationship between the three works and th
Haywoodbds narrative structure which r @atnoiens s ome
moralistic than eithero (227). The complex and i
in this triptych raises questions regarding the
Ki mber 6s i s ¢ on s itiaversioa df this $taey, how is this reflectediih thesnarrative
itself? Additionally,i f experi ence is central to Haywoodds cc
of the pedagogical adventures of her protagonists, to what extent are these retained in the translations
by Crébillon and Kimber? Besides, does the time differerceand fifeenyears, between the

transl ations and original affect the representat
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S0, to what extent? To answer these questions this chapter will first examine the original novel by

Haywood.

My Experiencest@pe Me: The Orphans E d uhcoagh Ermagmentwith Multiple Communities
Publ i shed i n 177%héFortuadtel Fouadlingsryateotioectldldhood and
adolescence of the fraternal twins Horatio and Louisa, whose origins are mysterious amateaimbi

Found by Dorilaus, their guardian, on his estate, he decides to place the children with local women
whil e supervising the upbringing of the twins. I
entertaining him with their innocentpdate 6 ( 5) , that Doril aus becomes
Subsequently, he provides Horatio and Louisa with the finest education which the region and

afterwards higher education can offer, which is described as follows:

Having given them the first rudiments ofusdtion in the best schools those parts afforded,

[Dorilaus] placed Louisa with a gentlewoman, who deservedly had the reputation of being an

excellent governess of youth, and brought Horatio in his own chariot up to London, where he

put him to Westminsteschool. (6)
Notwithstanding their unknown and mysterious anc
Rutland inThe Happy Orphandelieves the enigmatic acknowledgement, communicated through the
foundling | etter, tnhoatt utnhweo rttwhiyn st haer ep rficotfe cat ibolno otd
Dorilausdé conviction of the | etterbs veracity 1is
the twinsd education which echoes thedihgractices
genteel education. Because they lack a maternal figure, an individual deemed essential in raising
young children, Dorilaus places the twins with local women, whom he supervises, until the twins are
old enough to be sent to school.

The earlystages@afoui sadés and Horatiods education seen
standard pedagogical format for most childrenos
novel 6s narrator. In fact, Dbesi desnaratopntaialg i si ng t

elaborates on their subsequent formation which indicates the genteel quality of their upbringing. After

|l auding Dorilausés charity, the narrator concent
pedagogical plans for the siblings. Lodisa educati on i s depicted as i n
accompli shments that became a maid of quality to

specify the nature and content of these accomplishments, but alludes to them throughout the novel. In

facttLoui sabés educati on, as planned by Doril aus, i s
one point confides in her: fthe care | have take
settled in the worldo, (h@ay. idonatitbrodbénathetbehe

[and] was to go to Oxford, in order to finish his studies in the character of a gentemammo ner 0 ( 6
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7) . I n spite of the succinct descript iamanttoof Loui
indicate that they have received a sophisticated education.
However, the substance of this sophisticated upbringing remains ambiguous throughout the
novel and, moreover, contemporary conduct works reflect this ambivalent perception of early
childhood education. Gender, in particular, influenced the content and structure of childhood
education. Michéle Cohen discusses the conflicting views on male and female education, specifically
the place and content of c herdoften publicadly edudatedat i on. A
school, to prepare them for their public roles, whereas girls received their education in the domestic
family sphere, which was supervised by either mothers or governesses and intended to prepare them
for their duties as housewife and mother (22830). This distinction is reflected in the structuring of

the twinsdéd pedagogi cal experiences. The didactic
the elementary arithmetic, reading, and religious instructions,&scefl ed i n Dori |l ausd pe
the twinsdéd future employment and soci al standing

gentlemarcommoner is demonstrated in the pedagogical plan that is constructed for Horatio. The
young man first attends a privatedrding school in Westminster, with the intention of subsequently
studying at Oxford university. Louisabds upbringi
some extent, decorative duties of women. This becomes clear when one looks at thiotesicrip
womanés roles in contemporary conduct | iterature
author, a O6peThonYodnguladdy§d, Corhp aGlassdm™d) or, bea
remar ks that At he g o v endughideen;which §inceitdsuhe provimaes e, f a mi
allotted to your sex, and that discharging it we
achieve this conduct, the author states that #fth
young females to religion and virtue; because thereon depends not only their own future happiness, but
the honour and felicity odpeciicrapproachtb edocationirers o (n. p.
relation to the studehtedétedcial tpesiwios paedado
education clearly prepares him for a public employment. Louisa, on the other hand, receives training
in feminine and domestic accomplishments in preparation for her role as wife and mother.

Furthermoret hi s gendered approach to education aff
their agency in changing their social identity and position. Whereas Horatio has, and is given, the
ability to enter the army and construct a new individual identity for diiirisouisa remains dependent
on Dorilausdé support. Upon his return from Westn

education at Oxford. Revealing his sentiments to Dorilaus, Horatio adopts a discourse that is laced

with elements of gratitudend ambitious intentions of seiffe vel op ment . Despite ref
pedagogi cal pl an, Horati o acknowledges his indeb
know all that lamisyoursThat | am t he cr eat ur euentfdesgribasr bount

his:
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desire [...] of doing something of myself which may repair the obscurity of my birth, and
prove to the world that heaven has endued this foundling with a courage and resolution
capable of undertaking the greatest actions (7)

Horat i o6s speech demonstrates his awareness of hi
hopes to negate Athe obscurity of [his] birtho t
as the opportunity to acquire renown and prove hishvélthough this conscious decision for
enlisting siginifies a | oweronromfea s i(o/n timanre ntdhea
Dorilaus, Horatio chooses this employment because it offers him the opportunity to create his own

identity discomected from Dorilaus. Yet, ironically, it is a combination of his own youth, equipage,

fand the |l etters sent by Dorilaus to sever al of
desirable reception into the army. Horatio, thus, to some extennai ns dependent on D
support . Neverthel ess, Horatiobs own air, youthf
duke of Mal boroughés regards. I ndeed, Horati o, i

inclinations and pssions are more suited for a military profession, since:

my genius inclines me to the armiy.Of all the accomplishments you have caused me to be
instructed in, geography, fortification, and fencing, have been my darling stu@ésvhat
use, sir, wi they be to me in an idle life? (8)

Horatio combines his natural talents with the education provided by Dorilaus to support his case for

enlisting. Despite Dorilausdé initial mi sgi vings

ultimately gives hi s ap pourdebaggtimentsninseeddt he now flllyr at i 06 s

supports his fosteson in achieving his ambition, even providing Horatio with equipage and clothes.
Horati ods desire to create his own name thr ot

of de Jacourt andhe author of th€og Journalwho suggest orphaned boys are obliged to repay their

debts to the state, who took care of them, by joining the militakjthough Horatio enlists from his

own volition and with different intentions, the concept of joiningdhay, as a vocation that

contributes to the good of the nation, is a recurring subject in eighteemilry educational

discourse. However, to serve the kingdom well in the military, the proper basis education was

essential, as Lewis Lochée, master efhilitary Academy in Little Chelsea, arguedAn Essay on

Military Education( 1 776) . I n this work Loch®e discusses pr

[ men] most serviceable in the support of the gov

education, until that point, is a quintessential example of the training of the ideal soldier. Horatio has

received a genteel education and demonstrates an inclination for the military profession. It is this

aptitude and his ambition to prove himself ipdedent and demonstrate his own worth that drives

19 For the discussion of deutmurt and the Fog Journal see Chafiten page21 and 22.
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Horatio to pursue his dream, while Dorilaus acknowledges these seemingly innate dispositions by
supporting and financing Horatiobs preparations.
Horatio demonstrates involvement and concern in his owraéidacand future, despite
Dorilaus6é support of his ventures. Louisa, by co
education, as she is continuously made dependent on the protection or support of others. Her
relationship with Dorilaus becomes pauiarly ambiguous when he expresses his passion for her and
intends to marry her. This confession conflicts
she does not return his affections, which eventually leads her to renounce her dependenicd oa Dos 6
protection. Furthermore, this action also raises
own decisions, or whether she is pressured to ma
feminine virtue and honour. EventhoughDoE us assumes the same paterna
as in Horatiobs, their relationship becomes prob
Having boarded at -fiehoglbverbesisdaboacudl nigvated a

representg by the narrator as of the highest level:

there was such an engaging and sweet chearfulness in her conversation, added to many
personal perfections, [...] She had also an excellent voice, and played well on the bass viol and
harpsicord... (11)

These charms beguile Dorilaus who develops an infatuation for her which gradually grows into
passion. Neverthel ess, he initially refrains fro
to the boardingschool [...] that you may perfect yoursifsuch things as you may not yet be mistress

of o (13). This suggests that Louisabs education
action is dubious in nature. Does Dorilaus say this to refrain himself from acting upon his feelings, to
encounge Louisa in her development, or both?

The description regarding Louisabs upbringincg
succinct. Whereas Horatiobs subjects, intentions
descripti on ofiislinted to arésslts & these iastructions in that they have
enhanced her accomplishments and natur al char m.
her fApersonal perfectionso (La)faaod, idierhaBonnpv el o b
on these accomplishments is limited to descriptions of the cultivation in specific subjects such as
di scour se, music, and needlework. This absence o
subjects suggests that either the term accohmpésts on its own sufficed to convey to the audience
the contents of the pedagogical plan developed for Louisa by Dorilaus; or that the contents were not
important, or essential enough, to the narrative to be specified. This distinction in focus in the
decri ption of the twinsd education is intriguing,

is allowed a more active participation in detern
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i nvol vement i n r egul atcbontegts appearto bednsigndicant. Nevérthelessp ur s e
Louisa is forced to switch from a passive and compliant role to an active position when she rejects and

flees from Dorilausé marriage propositions.

Interacting with Communities: Acceptance, Rejectiow, Badagogical Experiences

On her own in the world, Louisa has to engage with social customs and hierarchies to secure

employment for which she has to depend on these cultivated feminine accomplishments. Furthermore,
Loui sads doméshehasbeurp brrainsgegdigei t her i n the neighb
at t he gov ehaslether @roorart @aussecial customs. This inexperience makes Louisa
particularly vulnerable when placed in depraved society; a vulnerability which is exaddrpduer

position as a female foundling. Indeed, in this position Louisa is forced to rely on the recommendation

of others while being unprotected by any relation. Upon arriving in town, Louisa lets the lodge owners
know t hat ishe wa $ gatagewicetand tilt sheahrardiofmoneaa hdr@wn liking,

would be gladtodoanyneedieor Kk s he should be employed inodo (28
Louisabs perception of her own social hstatus. Re
foundling letter, Louisa is doubtful of her noble birth. This opinion affects her assessment of her place

in the social hierarchy and the value of her skills and accomplishments. Although she attains a position

at a milliner 6s Wirtele dr emlgatsihwavse a e helkto wmiera |l ewor k
she had not been accustomed to do it fer breado
gualified for this job. The novel suggests that the female foundling can find suitable emglaymen
eighteentkcentury society by implementing her taught skills to her advantage. However, as Louisa is

raised in a welto-do environment and has received a corresponding education, the accomplishments

she cultivated were taught with a different intentin mind, not as a way to provide her with means

of income but as the adornment and proof of her suitability as a potential wife. More specifically, it is

not Louisads orphanhood that sets her a@part, alt

genteel education that has made her unsuitable for this form of employment.

Al t hough she is capable of completing her wor
depraved morals, as the milliner ds dgdndbgaysok was a
both sexes daily resortedo (29). Louisabdbs char ms

subsequently receives unwanted advances. Nevertheless, this new environment and corrupted society
serves as a brief learning period for L@uigho gains invaluable knowledge about society and some of
its immoral customs, while simultaneously enabling the narrator to emphasise her virtuous character

which is attributed to her childhood cultivation:

The adventures she was witness of made heéegd, more knowing of the world, but were far
from corrupting those excellent morals she had received from nature, and had been so well
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improved by a strict education, that she not only loved virtue for its own sake, but despised
and hat ed uwisedcuaderthe masttspediouspgetences. (31)

Louisa, thus, through experiencing the world, learns about particular customs and behaviour, which

she deems depraved and which therefore sould be
instilled in her through her education, that guides her actions throughout the novel. She initially rejects
Dorilausés marriage proposal, citing that she is

accepting this proposal:

besides, sir, the education yoave vouchsafed to give me has been such, as informs me a
person of my sex makes but an odd figure while in the power of one of yours possessed of the
sentiments you are. (27)

This explanation demonstrates Lowhiesandleeromul ti vat e
position within them. Subsequently, Louisabds exc
both the visitors of the millinerés and Count Be
gullibly believe the assertions malig the nuns in the convent where she boards, who persuade her to
take the veil. Loui sabds edu c aBritishoand,Europban societiesont r i b
and communities since it aids in her in the development and growth of her already refined moral

compass.

Louisabds experiences and TheFkbdugabeg-oundsingsy gr owt h ¢
her male twin Horatio. Nevertheless, ¢ j uxt aposing of the twinsd educ
experiences indicate similarities and distinctions that cannot solely be ascribed to their gender
difference, which influences their agency in eighteemthtury society. Horatio, similar to Loujda
forced to meet the world on his own merit after having been taken captive by the French army at the
battle of the Danube, despite his valour and natural aptitude for the martial vocation, and eventually he

is taken to France. As a prisoner of war, &r is treated with the utmost respect; a treatment which

is influenced by his captors fAbeing extremely ta
Atreated [ Horatio] in the politest mamnero (55).
evident in his comportment which affects the res
unfamiliar surroundings and situations. Horatiobd

unfamiliar communities and societies, effeety forcing him to learn how to conduct himself within
these surroundings.

As a prisoner of war in France, Horatio is taken to the court of the exiled Chevalier St.
George, James Stuart 6The Ol d Pr et e n\aéeredln at St .
contrast to Louisa, who chooses to apply her knowledge in securing a profession, Horatio, instead of
deploring his capture and loss of the opportunity to fulfill his ambition as a soldier, perceives his

circumstances as a pedagogical oppotyuiiihe twins thus adopt a different attitudes towards their
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social vulnerability and isolation. According to the narrator, Horatio is intrigued and curious about this
nation fihe heard so much commendedo( 5 5%). Mor eove
improve his knowledge of and proficiency in the French language. In fact, he intends to make himself

a fimaster of the | anguage, which, thoOEnglish unders
court in France provides Horatio with surroundinghich are simultaneously familiar and foreign and

introduce him Ato the best companyo (57). This e
experiences with society. That is, Louisads surr
company from various social stations, in a milline

French, and exiled English societal circles, which, despite exhibiting some elements of immorality, are
more virtuous and initially welcoming to strangers. Thisadghce in the twins experiences with
society at large seems to be influenced by their understanding of their own social position. Whereas
Horatio is convinced of his noble social standing, which is evident in his cultivated knowledge and
behaviour, Louis&xperiences the results of hefjildged perception of her social position. Her
unsuitability for employment is emphasised by her refined education and intellect, while the same
gualities in Horatio secure the respect and admiration of the new eliteG@a@in French society.
However, Louisabs perception of the disparit.y
of her social standing contradict wi t h soci etyds quick acceptance o
accomplishments and moralitpespt e Loui sabés confidence about finc
either as a companion or milliner, she quickly discovers that her abilities, though being adequate,
make her unsuitable for the level and pace required by the job. This realisation comtirtbe wit
wor k environment and factors described as fAthe <c
a quite different way of |ife, and perhaps sitti
(36), affect Loui stasucharheatentthahsheshasdo ga to thepcoustiygide t n |,
recover, and | eave the milliner6s debauched shop
manages to attract the attentions from lady Melanthe by, subconsciously, displaying her
accomplshments. Lady Melanthe happens to observe Louisa playing the harpsichord and singing for
t he woman of the boarding house, and comments to
excellent education, | am certain [...] forin my life Ineverlearany body pl ay or si ng¢
both situations Louisa is able to secure employment through her cultivated accomplishments; her
needlework and her musical abilities.
Al t hough Louisabs refined under st alkihdeng of vi

her unsuitable for the vocation of a seamstress,

compani on, visiting, among ot hers, the Viennese
superior level of accomplishments aid herihabi ni ng a position as a | adyb?d
asks Louisa whether fishe would |Iive with hero (3
accompli shments do not remain unnoticed by the <c

statusandharr eat ment of Louisa as a young |l ady all ow
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skill she had in dancing, singing, music, and all the accomplishments that a woman born and educated

to the best expectations, iyswhengdignasdsdd py Melanthé and ct e d
seeking protection in a convent, due to the wunso
Bell fleur, it is Louisabs accomplishments which

musical competencsa s he demonstrates fia very pretty geniu
which talents she now exercised in such works as
|l eads to her being fispoke of ashar ptrroavelys . oflL avuit
natural, but cultivated, talents facilitate her acceptance by the communities that she visits.

This seemingly effortless acceptance of Louisa by these circles seem to negate her misgivings
about her educat i othingaakind df eptile i@ humanityeand have bearm n o

shewn a genteel way of | ife only t-d7/8make my nat.
Contradictorily, it i s Louisabdbs education that S
placeinthegnt e el |l ife she belongs to. The fAnative mi :

comprehension of and familiarity with genteel life, although this does contribute to it. Rather, it
emerges from the communiti es 6 thstpercemignohathduisat owar ds
does not yet comprehend at the beginning of the novel and that she is required to cultivate throughout
her travels. The novel represents Louisabs educa
predicament of theefmale foundling in eighteenttentury society. In fact, it suggests that this
knowledge can only be cultivated through experience rather than education, while simultaneously
contrasting the plight of the female orphan with the more unrestricted agenoyatioH

Horatio, to some extent, mirrors Louisads de\
or phan. However, the narration of Horatiodbs | ear

concentrated on his cultivation of the French languagdtanrefinement of his gallant social

behaviour. l ndeed, Horati obs incentive to | earn
by the French transforms into what the narrator
natvecountry againo (57). He becomes enamoured wit
companion of the exiled English princess Louisa,
found in her sexo0o (58). Ch dbedbypthetnarater asmbadyrparfect; er an
in fact, education barely could contribute to th
nothing for want of the i mprovements of arto (58

English courtand to some degree incompetent in respectively the French and English language, which
contributes to the start of their relationship
to her in French, and s heThs maually Hendigiabrelatianship,i m i n E

Q

which quickly blossoms into courtship, illustrates the value of-edlicated women as argued by
various conduct literature authors. Pierre Jospeh de Villemert in &ig\ mi des femmes ou 1
du sexg1758) commeted on the mutually beneficial relationship of women and men in

conversational situations. That is, he advocates female education, limited to proper feminine subjects,
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to make women capabl e of pl eestcétengui, caagar lddigettd hei r ¢
d'idées chez quelques femmes, qui est le principe de l'inconstaticedoh | e nous accusent
(48) . Al t hough the intent of Villemertds pedago
intellect to make them more appedlito men, it does allude to the position of educated French

salonniéres of the seventeenth and eighteenth cenftlriiedeed, the influence of Charlotta on

Horatio reflects this interaction, as Car ol St ew
pronowncements, and completely taken up with admiring the justness of her sentiments; in true salon
style, the woman-3gducatmad ttame omasny H®2 ati o and (
educate Horatio to distinguish between moral uprightness, embwodi@darlotta, and the flighty

armours of other |l adies, in this social circle.
about appropriate social behaviour, while emphasising the reciprocal intellectual relationship between

men and women in theseramunities.

The temporal accommodation of Louisa in the society circle she frequents is reflected in
Horatiobs experiences in the French communities.
exiled English court anodphah $tatus évenmiallichecomestoa t i er s, H
problematic when he, similar to Louisa, receives unsolicited advances from ladies, a complicated
position which is exacerbated by his prisoner of
French court obaicts the progress of his courtship with Charlotta. More specifically, their intention to
become engaged is thwarted by her fatheros expli
Despite his merit and mar i tybarongePasayos grqundéladhisat i 06 s
ambiguous ancestry, as the baron articulates:

I own your merits: | also am indebted to you for my lifebut you are a foreigner, your

family unknown,- your fortune precarious:l could wish it were otherwisebelieve, | find in
myself an irresistible impulse to love you, and | know nothing would give me greater pleasure
than to convince of it. (13536)

The baron distinguishes between Horatiobds person
unknownherd ge whi ch forms the biggest obstacle in Ho
Haywood cautions against youthful rashness and inexperience regarding declarations of p&ksion in

Female Spectatpshe additionally deplores the, sometimes, detriaiealbeit wellmeant, effects of
paternal i nvol vement : Aimet hinks it would be hard

young ladies themselves: parents are sometimes, by an overcaution, guilty of forcing them into things,

2 For more information of French salonniéres, such as Mme de Lespinnasse, Mme du Deffand, Mme de
Geoffrin, amongst others, and t he FIrTeerRepoblicsoaletens: cul t ur
A Cultural History of the Fench Enlightenmer(t 1 9 9 6 ) , S FreneheSalonk &ligheSécgety and

Political Sociability from the Old Regime to the Revolution of 8480 06 ) , Be neld&e@gd ad erlaazer i
conversation( 2002), and Antoine Li |l nifé:deshanmesidelétteesdanseSoci abi |
salons parsiens au XVlle si c¢cleo (2005).
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which, otherwisewo ul d be far di st & 23). Bdaron derRaldoyndesplays thish o u g ht s ¢
cautious behaviour ifihe Fortunate Foundlingshen he separates Charlotta and Horatio by ordering
Charlotta to come home and r emi ndhiongbttohneonrm t hat Ay
you that persons of your sex and age are never to act in any material point of theimset\asirts

are places where this | esson i-istentoeeld,dhs actiopandct i ced
brief support for anotheralince by marri age for Charlotta, indic
Horati od0s reputation and social standing as an o
Horatiobs soci al standing, Charl otvrasocelyisues hi s

unable to accommodate the nameless orphan for a extensive period of time, regardless of his merit.
To remedy this lack of name, Horatio enlists in the French army, once again perceiving this

vocation as the means to acquire renown, itlentiealth, elements which hopefully allow him to

receive Charlottadés hand in marriage. Horati ob6s
have altered, i n that he receives | etters of rec
of a reception equal to the most ambitious aim o
l eave this community is made out of Horatiobs ow

and financial security, the exiled English court] @&ven Baron de Palsoy, extol his worth. This is in

stark contrast to Louisabs departures from her ¢
leaves these circles, either to flee from these surroundings or due to dismissal. The difference betwee
the twinsd methods of departure indicate a dispa
gender. Whereas Horatio is able to move freely between situations and places of his own will,

Loui sabds agency i s r ed ueardegartires ara eitheaforoed, reateditomu m. I n
illness or to conflicting morality. Louisa only leaves out of her own volition when she determines to

flee from the convent. The female foundling is, thus, more restricted in her social navigation,

especiallyif she wants to retain some decorum and modesty, although both male and female

foundlings face continuous rejection by communities due to their ambiguous origins.

These periods of education during thesisfoundl:/
reflected in Louisabs journey through Europe. Al
on the basis of her accomplishments, they simultaneously serve as opportunities for Louisa to learn
through experience and observation. Whereasthe ged g i c a | met hods in Loui sa
discussed, the narrator abundantly describes the experiences of Louisa abroad and her multiple
reflections on her life and childhood education. This disparate amount of description of the childhood
education irrelation to adolescent experience throughout the novel attributes more importance to these
educative experiences and indicates the value that is attributed to this acquired knowledge rather than
the standard methods of their childhood education. Bedidds Melanthe and the abbess who
function as her instructors in these communities
areas. Loui saos -socetyairleslandadheii cusyomsas memdednwhen travelling

with Lady Melanthe, Wwo enjoys having numerous visitors. Thus, the previously sheltered Louisa is
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compell ed to navigate these crowds and to |l earn

ignorance of polite address as the only flaw in her education, while ribéinthis experience can
only be gained through experience and connection with courtly or worldly communities:

by this means acquired the knowledge of almost the only thing she before was ignorant in,
how to receive a multiplicity of company, yet to beb&o as each should imagining

themselves most welcome [...] to use all decent freedoms with the men, yet not encourage the
least from then, and to seem to make a friend of every woman she conversed with, without
putting trust in any: and in fine, all thdittle policies which make up the art of what is called

a polite address, and which is not to be attained without an acquaintance with the court and
great world. (5661)

In other words, Louisa is instructed in how to be the perfect society hostessriRorty the narrator

is adamant in emphasising the sturdiness of Dori
fyet retained the same sincerity of mind, | ove o
from the house of Dorilauso (51).

Indeed, elite society was frequently perceived in conduct literature as a hazardous place for
virtuous women, as they could be introduced to vice and immorality. Education, especially through
instruction, was consequently seen as the means to inform ymmegn about these dangers, and
about how to recognize the air assumed by their admirers in these cirdlbs. iemale Spectator
(17441746) one of the conduct works which were published in the same period, Eliza Haywood sets
out to instruct young ladiezbout various topics ranging from marriage, reading, conduct, and dress.

Combining advice with short novéke narratives, Haywood intends to instruct her intended audience,

which, as Lynn Marie Wright and Donsad damdd NfeYwomatn

of bot h -1k abeusvarioys $odial and moral concerns. A recurring subject in her periodical,
in various forms, is the potential of young people to be corrupted by vice, due to its pervasiveness in

society. Consequently she surgsghe effects of vice as follows:

A depravity of taste, and a mean dejection of mind, are the snares from which proceed most of
the evil things we see practicedthe first misguides our choice, and gives it a wrong

propensity; and the second rendessinable to assert the dignity of our reason in rejecting,

with the utmost disdain, whatever is repugnant to it. (300, 12, V2)

In addition to lamenting the temptations of vice for youths, Haywood emphasises how impressionable
they ar e, a as! afe sve to whatethedsj do that evary one seems to have no judgement of
his own: [ ... ] we ar e s20300. Ngverthelessywhah capable pebpleo s e
are entrusted with the role of educator, their influence can inspire a lovejoigpy and virtue. For

instance, Haywood stresses the importance of appointing capable governors and governesses, since

ab
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Their example ought to be such as should enforce their precepts [of sobriety, morality, and
good conduct] and by shewing the beautg oegular life in themselves, make their pupils fall
in love with it, and endeavour an imitatialt (60

Louisa appears to be the personification of Hayw
virtue are augment edionband herdostdrgo wer dess pdefiemence f
gualities. Nevertheless, society provides a learning environment for Louisa, which is contrasted by the
solitude and reclusiveness of the third community she resides in: the convent.

Similar to the fashinable circles, the Italian convent, where Louisa resides, becomes a place
of learning for Louisa, as she rapidly acquires a high proficiency in Italian, while developing and
applying her poetical and musical skills in the composition of hymns. Furtherthereonvent
environment is extremely suited for Louisa to reflect on her current position in society. Estranged from
her fostef at her, i gnorant of her Dbrothero6s whereabout
provided her with protection from Bgeur and recommended her residence in the convent, Louisa, in
this allfemale enironment, can contemplaker experiences in society as a vulnerable foundling,
and, reflect upon what her future actions will be. Reflection and solitude are also rectadrbgn
Eliza Haywood inThe Female Spectator especi al ly in relatiof to fiyol
167), as moments of satispection and improvement. Concluding her book on reflection, in

connection to society and in particular theatre, Haywoatesthat

It is therefore the business of every one, who would make a shining figure in life, avoid and
inconveniencies, reap any benefits, enjoy any permanent felicity themselves, or bestow it on
others, to gain as perfect an acquaintance as in thepbliehough and application, both with
what they are, and what they ought to attempt td b21()

Despite referring to solitude in relation to theatre, masquerades, and various other social enjoyments,

Haywooddés description of reflection and retireme

society. However, Lotuiosna6 ss barfifeefc tpeedr iboyd tohfe raebfblee
persuasions to take the veil. Initially indecisi
asylum | eft to shield her from the wants and ins

her doservation of the similarities between the worldly and cloistered communities. As the narrator
observes: A[ Loui sa] was of a different way of t
temptations, having experienced them in very great degree, yeastemmvinced within herself, that

a person of virtuous principles might be no | ess
this period of reflection allows Louisa to real.9
remains vulneable as a foundling in both society and seclusion, and consequently she assumes a more
active role in deciding her own future. That is, she dares to venture into society on her own. In fact, the

two communities offer Louisa distinct experiences and skilig in which she is surrounded by
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crowds, while the other provides her with moments of solitude and reflection. Both communities allow
Lousia to develop new skills, moments of reflection, whidh aid in her capability of navigating
these societies.

Moreover, in addition to his ventures in the army and his time at the exiled English court,
Horatio also experiences a period of reflectgmilar to Louisa. Yet, whereahe was left no choice
but to join a convent for her own protection and safety, thoiscaptured by the Russians and
imprisoned. During this imprisonment, Horatio reflects on his previous actions, and in particular his
zeal for military endeavours: fAA thousand ti mes
glory whichnowse med so tyrannico (266). This forced sep
effect on Horatio, as he gradually loses his appetite for the profession in favour of being reunited with
his loved ones. Coincidentally, when returning to Paris, where, iiblbas been informed, Dorilaus
now resides, Horatio is told about his ancestry and thus can finally marry his Charlotta.

Louisabébs marginality as an orphan has proved
communities. Despite being acceptgdthe different communities on the basis of her excellent
abilities and modest behaviour, it is her foundling status and corresponding lack of familial protection
which affect her social position. During her time with Melanthe, unwanted passionatatimasar
compromi se Louisads position as Mel antheb6s trave
stealing Count Bellfl eurdéds attentions from her.
ancestry public in an outburst of jealousy, whichardr i ven by Bel |l fl eurds dec
Loui sadbs affirmation of a great affection for hi
fashion exceedingly well, as you imagine; but hereafter know yourself, and keep the distance that
becoms youo (185). In this excerpt, Melanthe refer
namely one of insecurity and liminality, which she implies to be the rightful place for a foundling in
society. In fact, L o ui sraof hersocial pasison, wiert ttacinlyleet ant he 6 s
awkward social interactions and misfortunes back
cruelly capricious is my fate [...] which never presents me with a good but to be productive of an
adequat €). ks iudintentibnal evil eventually results in Melanthe expelling Louisa from her
lodgings and society, thus forcing Louisa to face Venetian society alone. Travelling to a nearby inn as
an unchaperoned woman, Louisa sticks out and potentially placesshe | f i n har més way.
Louisa is threatened by Count Bellfleur, who gains access to her chamber under the pretence of being
her husband, and forces himself on her. Yet , Lou
brandishing it agast him. Forced to live at the margins of society, Louisa is not reluctant to defend
herself by briefly challenging female roles in society in order to defend her virtue and modesty.

Moreover, Louisa, while boarding at the convent, is confronted witm#repulative actions
of the abbess, who is adamant in convincing Louisa to join their congregation. Even within this
cloistered community, Louisa feels marginalisduale to the growing pressure exercised by the nuns to

take the veil. To achieve this aithe abbess and some senior nuns have been keeping the letters sent
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to Louisa by her lover du Plessis. Louisa, despite initially being open to these suggestions, after being

told of this scheme by an amicable nun, concocts a ruse to leave the converanaliidithe nuns

use Louisads foundling status to their advantage
kinlessness. That is, Loui sads communication 1is
nuns to sever Louisa from any wdyld¢onnections, and, consequently, making her feel isolated and
marginalised. That is, they endeavour to portray the convent as the only safe and reliable place for an
orphan, in particular Louisa, to reside. At this moment, Louisa applies her recentiledcq

knowledge and experience about solitary travels and interaction with the world. Indeed, she openly
avows a newfound religious zeal which allows her
pil grimbés costume. Thifreelyghwough sociegyd § oiwts d.fofue rsa h er t
protection which undermines the requirement of a
was not only a defence against any insults from persons she met on the road, but also attracted the
respet, and engaged the civilities of every oneo (
London and the inn in the neighbourhood of Venice have taught her the dangers of traversing through
society alone, and consequently she uses her experierioésm her decisions.

Nevertheless, these short stints in the elite communities of Europe allow both foundlings to
experience and observe the customs of these circles, while their moral compass, cultiiregetedur
childhood,in combination with insuction by their employers or captpelows thento develop an
understanding of how to navigate society. Horatio, while at the English courataims
employment as one of the gentleman of the bedchamber to the Chevalier St. George. This position
allows Horatio to become better acquainted with the workings of the court in St. Geramains,
furthermore, this court is also infused with a melancholic atmosphere due to the losses suffered by the
exiled Stuart family. The combination of these factorscatfe Hor at i o06s character ai
way of living, and the company he was now associated with, gave Horatio a manly way of think much
sooner than otherwise perhaps he might have had,
the narratoneglectsto speciwh at exactly constitutes this &édmanl
the effects of thignvironmeno n Hor at i Nahetheless, thig lorief period of learning does
not prevent society from eventually rejecting him, as it eblento accommodate this kinless
individual for a long period.

Louisa is confronted with similar predicaments. She is admired when first accepted and
accommodated in Melantheb6s circle and the conven
modesty. However, her circumstances are complicated by several unwantezkagwduich are
enhanced by her vulnerability and kinlessness as
foundling problematise her position in the communities, either through recalling her liminal position
or by using this marginality to theadvantage. Nevertheless, these actions have the same effects;

Louisa is continuously reminded of her vulnerable and dependent social position. These communities

simultaneously function as pedagogical moments for both Horatio and Louisa, as during their
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temporary accommaodation in these circles the twins can improve their knowledge about these social
gatherings and interactions through experiences. Yet their marginal status remains until the mystery

about their ancestry is revealed. Only after Dorilausisdisy er ed t o be the twinsbo
and Horatio marry, but their social position remains ambivalent as they were born out of wedlock.
However, this does not i mpede the social accept a
highly ranles.

A shift in social position: from Foundling to Orphan in French Translation

Ten years after Haywo o dthenovelles Heureura Orphelitsr @b ®bi 6 h op @
text challenges the perception of translation as faithful to the origiorél Instead, it seems more
reminiscent of the method of translation described by John Dryden and Anne Dacier as imitation of
the original work. Scholars and critics have noted that Crébillon faithfully translated the first four
chapters of indalpnesonord @rsvordAmit i nett e Sol comments tl
chapter [is] the last recognizable point at which the English and French text coincide. It is apparent
that Cr®billon, from this point amlsubsequéntyes a ver
Kimber,retah Haywood6s i nBeaatdruicjtd oVha n avlhéi crmnmti e msdé@s 65 D
ver s,jaodallewst he readers to become acquafihteebewt ehbrt
fait la connaissance des protagonistsit i aux de | 6histoire, | es &6heur e
chapters include Haywoodébés description of the tw
occupation and social positipwhether voluntary or forced.eYto what extent is Crébillon faithftd
these pedagogical descriptiomg¢ does he alter the course of Luci
Horatio are called, pedagogies?

The similarities between the depiction of the twins in Haywood and Crébillon are, as
suggested by the critics, abundadatland, as Dorilaus is called ires Heureux Orphelingliscoves
inasimilar mannet, hat t he t wi n s dunesangquilesmeaddigres ded biewnfaits quei
leur étatexige devoas (Tth)e parall el s bet ween niaadpedagogicald6 s and
intentions are extensive. Both employ local women, wet nurses, to care for the babes, until they form

attachments to the children when they begin to interact and show signs of character. Although

Cr®billon retainept Haywofodtbtlse br wiehdsleskeirli dhood e
alterations or additions to the pedagogi cal i nst
trajectory remains the same in Cr®billonbds versi

include some information about tBeitish arrangements for the education of noble, or#aedo,

girls and women. As he elaborates:

Il mit donc Lucie dans une de ces Maisons qui, en Angleterre tiennent lieu de Couvents, ou les
filles de la premiereuglité, sont élevées sous les yeux, et par les soins de filles qui sont, elles
mémes d'extraction noble, et qui par leur sentiments et I'éducation qui les a cultivés, sont en
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état de donner l'une, et d'inspirere les autres, a l'illustre jeunesskeutoonfie les premiers

annéego).

This brief explanation of thBritish pedagogical methods indicates the differences between
the French an@ritish method for female education in general. Whereas convents in France were
places where young noble girls coelajoy a suitable education, in England, these girls had tertte s
to governesses. Althouglonvent education was controversial and condemned by sonsmuorary
conduct book authors, #se discussion of de Pakeuxand the examination of convent educain
the previous chapterevealed', Crébillon neither condemns one nor lauds the other form of
education. In fact, he elaboratesonthdior mat i on g i English edubatiamn.tThid uci e d s
additional information demonstrates the differences betwesBritish and French system of female
education in the eighteenth century with regard to institutions, without favouring a particular method.
Crébillon merely offers some backgrounérmationfor his audience. However, this elaboration is
limited to describing the quality of education made accessible for Lucie and her ensuing and
increasing gratitude for her benefactor Rutland:

Aucun secours étranger ne sut refusé a Lucie: les meilleurs et les plus habiles Maitres lui

surent prodigués: aussi profit&lle d'une bonheur si rare, dans une situation aussi cruelle que

I'étoit la sienne. Sa tendre reconnoissance pour le Chevalier, et qui sembloit croitre avec elle,

lui donnoit un désir si vis de se perfectoinner en tout, que quand elle n‘auroit pasleecl de

nature les plus heureuses dispositions, elle auroit pQ les emprunter de ce s€@th@nt.

The absence of detailed information on the genteel education given to the female orphan in both
Haywood and Crébillon suggeshat the content of this form eflucation was familiar to the readers

of the novel and, thus, did not require specification. French and British female education, thus, is to
some extent similar with r eqgadonihdichtes, dffeemt ent , but
approach or metd.

By contrast, Luciebs accompl i shmenpglarssfar e not
her are unveilednstead, they are defined when she returns to the family circle to take her leave of
Edouard, who is j oi ni n gwithhbkrdostafathmaryand biother pranptsther e u n i
narrator to relate Rutlandés contemplations on
cultivated during her time at a governess. More
describedintwoesspar at e sections. Firstly, the narrator

which were cultivated during her childhood:

Rutland qui partageoit les tendres caresses, dont il étoit le témoin, ne put voir sans une joie,
mélée d'admiration, les progrésayaient fait, la taille, et la beauté de cette jeune personne.
Rien de si aimable ne s'étoit encore offert a ses yeux. La régularité des traits se joignait en elle
a un air spirituel et fin; rien ne pouvoit égaler I'éclat et la fraicheur de son teigrddes sans

Zlsee the analysis of Madeleine de Puisieuxods -4tance
and the discussion of convent education on page72é Chapted.
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aprét, libres; et tout a la fois modestes; un air noble, et ingénu; ce je ne [sais] quoi, enfin, qui
se sent si bien, et se définit si mal, achevaient de rendre Lucie, la personne du monde la
séduisantg(16-17)

However, the description endsth the note that, although these graces make Lucie more charming

and interesting, they simultaneously make her into an object of seduction. This upbringing with its

subjects thus becomes a doubtiyed sword for women, as it cultivates the female geslsteemed

in genteel society, but simultaneously makes them more enchanting and vulnerable to unwanted
advances. Subsequently, a distinction is made be
these talents through education. Her virtue and eauskills, in particularare mentioned:

Le Chevalier fut aussi content de son esprit, qu'il I'étoit de sa figure; il le trouva naturel, et
orné; son coeur lui parut, comme il I'étoit effectivement, droit et rempli de tous les principes,
et de toutes legertue qu'il lui pouvoit désirer; et lorsqu'il voulut éprouver ses talents, il lui
trouva, avec une voix charmante, tout ce que la connoissance de la Musique, et le goQt du
chant, peuvent ajouter a ce don naturel. Il y avoit méme peu d'instrumentsy de'deu

semble que l'usage ait permis a son sexe, qu'ellaiok&bavec le plus grand succés (17).

Rutl andés reflections on Luciebds devel opment and
Lucieds education in Cr®billonds novel i s more e
upbringing. Although the content and method of instrudgamot altered by Crébillon, he provides
more detail about the accomplishments cultivated in Lucie while residing at the governesses, thereby
of fering more insight into Rutlando6s perception
future. Yd the description that Crébillon providessisummary of the accomplishmelgscribed by
Haywoal t hr oughout L orepves thedcempited subbjegiidh asemusichmodesty,
religion, and graces, were element of female education that trandaeatimnal boundaries.
However, intimations are made that this particular educative plan centred on strengthening or
developing female adornments and charms can make the woman particularly vulnerable in genteel
society. Indeed, the suggestions that Lings, simultaneously, assimilated skills which can be
interpreted as seductive during her education, i
can become problematic and that her education is far from finished. Ratheeests to be made
awae of the double nature of her abilities and the assocsaigdl threag, or at leastind protection
in the form of a guardian or parent

Rutl andds pedagogi cal pl an for Edouard r esemkt

commongentleman. Similar taucie, Edouard receives his education from a renowned teacher called

% For a more elaborate discussion of eighteesifitury female pedagogical practices see both Chapter 1 and

Mary HWbmendand the Shaping of the Nationb6s Y-oung: Ed
1850( 2007); Mary Hi | tEdupafing theC@hid inEnlightenniit Britan,i Beliéfs, Cultures,

Practices( 2009 ) ; a n d EdNaattormakPhil@sophy ih theG=sench Enlightenment: From Nature to

Second Naturé010).
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Docteur Bushy. Whereas Horatio is sent to a school in London, Edouard is boarded with his educator
in London as well. Nevertheless, the intention behind this plan of education reneasiasrid. Indeed,
Docteur Busby is lauded for his

talens singuliers qubil avoit pour ®lever | a
former | e coeur que | 6esprit, quoiquoil ne
le dernér. (10)

This professor, according to this description, is qualified in strengthening the innate qualities of young
nobility, i n partiuvdithoutdisregarding thehcaltvation of(cliafacteristias thatr 0 )
can adorn the mhdd 681 despsuttd, the individual
education, after he has picked up the basic elemetatsiesselop the basics of sciences in a place

dedicated to the perusal of these subjectsiiui laissaient plusen a apprendreaths une maison

consacrée a ne donner que les premiers élémendsieleses( 1 0) . To fini sh Edouar
is sent, by Rutl and,luiditéere@xniéme éd mpbesesipkdouasdlb O
Rutland, when Edouard has come to the kaestate, even parts with some advice concerning
Edouardés study habits. I n particul ar, Rutl and i
is developing for the Humanities, and Rutland therefore desires to warn Edouard against cultivating

this un-English characteristic:

je vois avec beaucoup de plaisir, et vous ne pouves pas en douter, le golt que vous avez pris a
Oxford pour les Lettres; mais je voudroais, s'il étoit possilbe, que vous vous y livrassiez avec
moins de fureur, et que vous pessisurtout éviter cette forte de pédanterie, que nous autres
Anglois, ne prenons que trop ordinairement dans nos Universités, et dont I'age, le commerce
du monde, son usage, les plus grandes place, ne nous defont pas toujours. Cultivez les Lettres,
amisgardezvous de vous livrer a I'étude, de fagon a ne vous pas laisser le tems de réfléchir, et
peutétre a vous en 6ter le moyen. Il faut, il est vrai, former l'esprit, mais il ne faut pas se
l'accablen(12)

Instead, he advises caution when cultivatingLtbigers, and encourages Edouard to find a balance

between education and social engagements to better prepare him for the commercial world.

Interestingly, this correlation between Humanities and commercial society is typitBiists, thus

suggesting tat this distinctiong perhaps not as absolute in France. Moreover, thisocany advice

given to Edouar@mphasizes the importance of attaining a proper education to prepare him for his role

in society, and can be connected to the shift in orphan stetde by Crébillon. Whereas Horatio is a

foundling, which has the connotation of bastardy illaditimacy, Edouard is defined as orphan in

the title of Cr®billonbés work; a term which sugg
of employment. Indeed, the notion of tailored education, in particular for the working classes, were

being advocated as necessary additions or changes to the current educational system in the-eighteenth

century in both France and England as is demonstrated below.
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Rutl andds advice touches on the distinction &
in England which differentiated between the public and private educational methods in early
eighteentkcentury society. In a series of letters publishe@iha Spctator(21 February 1712 and 28
February 1712)EustaceBudgell offers a concept of educational reform in which he argues that a male
chil déos education should be guided by his inborn
c hi | d o sofegsionandevenantiaipatingsome form of social mobility. In addition, Budgell
distinguishes between the roles of public schools, such as charity schools, and that of parents in his
proposed didactic method. Highly favouring the objective positiomafity schools, Budgell cites
parentalovewe ei ng and fondness as having an adverse a
education and a, potential, subversion of his natural dispos{titiniker 74-81). Moreover, private

educationbyatutoran publ i ¢ education would result in diff

In short, a private Education seems the most natural Method for the forming of a virtuous
man; a publick education for making a man of business. The first would furnish out a good
subj ect fpublick,Rhle mtterbadnembBrdor a community emen with artifice and
corruption. The SpectatoMNo 313, 28 February 1712, 297)

Whereas a private education, according to Budgell, would result in a virtuous man who would perhaps

be ignorant of worldly estoms, public schooling would expose the child to the vices of society which

would be difficult to eliminate. To summarise, Budgell places the child within the framework of class
society, and argues that to ensure the future contribution of thencitat is beingraised t he chi | do
education and profession should correlate.This concern regarding the utilitarianism of the education

given to children and cautions against overeducating the younger generations were also raised in

French Enlightenment sotje although these concepts are not restricted to this era (GWPR1Jean
BaptisteLoui s Crevier expressed the necessity of 6bus
between uppetlass and lower class education in his educational trda¢éised e ducat i on publ i
(1762):

La jeunesse est I'age d'apprendre; I'Education est le noviciat de la vie; et dans la vie les états
sont divers. Pourquoi ne seroit pas préparé a servire la société dans tous le emplois? Osera
t-on décider d'avance un sugiint les talens sont inconnuscomment les talens se
manifesterontils, s'ils n'ont été essayes dans les ge@ason les desseins de la Providence;

ou peuton risquer de s'y opposer? Tous ne peuvent pas étre Magistrats, ou Evéques. Il y aura
encore moins de Généraux et de Ministres: mais il y aura plus de gens capables de I'étre. Et ne
fautil pas des Maitres qui les forment, et des subalternes qui les aident? Des hommes de
génie, qui concoivent des projets utiles; des grands instruits quolEgient, et des riches

généreux qui tentent de les realiser? Auooifpeur qu'il n'y edt trop d'excellens citoyens, ou

trop de grads hommes? Le premier moyen d'élever I'ame c'est d'éntendre le$idans.
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In short, both Crevier and Budgell stdteir anxiety about the effects of a too intellectual and elitist
approach to educational methods, curriculums, and subjects, stressing the necessity to provide suited
and proper education for the middle and, in particular, the lower classes as well. tinefse people,
whenwele ducated, could contribute to the state. As
eighteenth century, utility becomes the guiding principle of an educational model based on its role in
offering information or skills tondividuals strictly in relation to their function in society and
according to the needs of the stateo Brfish2) . The
and French standpoints on commerce in relation to educational practices, is, as Creigtgstd
indicate, not as severe as is suggested in Cr ®bi
Crébillon hint towards differences in pedagogical ideologies or structures that required explanation.
However, this dodaerminatibn taprolide EdouaRl withla goodpdeparation for
his future public role.

Nevertheless, Edouard also declares his desire to join the military upon his return to the estate
in a similar fashion to Horatio. Mingling terms of humility, gratituded earnest die to follow his
own choiceEdouard requests his fosferat her 6 s appr obation. Throughout
refers to the tension between his own desires an

ambitions, if Rutland disages:

Quelque contraire que I'état dans lequel vous m'imposerez de vivre, puisse étre a mes idées et
ames voeuy, je sacrifierai, sans balancer, et mes répugnances, et mes desirs a vos volontés, et
je serai tout ce que vos bontés peuvent exiger de man@@seance, pour m'en rendre digne.
(13-14)

Regardless of his readiness to comply with Rutl a

consent , as he states that the basis ofis Rutl and?®b
puisque vous pgssez la générosité jusqu'a m'affranchirdune sifugggp endenceodo (14) . Ho
Edouard is mistaken in assuming Rutlandbs blind

Edouard from his zeal and enthusiasm for a career in the army. Rutland &tlude subordinate
rol es of soldiers in the ar my, because they are

Edouarddés ambiguous origins might affect his pos

La certitude presque ass(rée de rester toujours subalteamntdbuer sans cesse a la gloire
des autres, et de n'en pas acquérir pamg&one, sutout, lorsqu'on n'est pas d'une naissance
qui puisse étayer les services: toutes ces raisons et beaucoup d'autres surent vainement
employées par Rutlangil5)

Ru t | samgumeénts prove to be uttered in vain, as Edouard remains steadfast in his choice to join the
ar my . It is, however, not Rutlandés intention to

his passionate zeal which might turn into recklessnésitBs vos refléxions; je les aiderai de
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miennes; et si apres le plus mar examen (car mon amité | éxige de vous) vous presistez dans le choix
que vous semblez avoir fait, vous me trouverez aussi prétavousysoute(nit 5) . I nst ead,
Edouad t o reflect maturely on his choices and desi
and cultivated ability to do so. Thissuggdsth at Edouar dés education was p
improving the natural refléive and rational talents &douard, which would aid him during his
navigation of society.

Lucie demonstrates the same feelings of gratitude towards Rutland, upon her return to the
family estate, having been summoned to take leave of Edouard. Staying to keep a despondent and

sombe Rutl and company, Lucie is accused by him of
into the army and war: @AQue vous °tes heureuse,
impressions vives, ou plutét que vous étes a plaindredemeypoi r pas conno  tre | e

(20). Lucie, however, counters his reprimand of her cheerful attitude, by distinguishing between the

fraternal |l ove for her brother which is outweigh
pourvous,pouoi t f eul me distraire de regret cruel, gqu
| emporteur sur ma tendresse pour lui.o (20). Th
Luci e, in Rutlandds rol e dur i andEdodard owe theirliviedtal h o o d .

Rutl andbés altruistic actions:

Quoi! mon bienfaicteur, celui auquel je dois plus que mon existence, puisque sans lui, je
n'aurois existé que pour vivre dans les malheurs les plus affreux, hésite a me croire capable
d'un seniment, dont il est si digne de remplire mon cogR)

Upon Lucieds explicitq @rfadijetdiy[dmuidavavous fairejuger s e ( Qu

S i ma | (21)) of his judgement of her emotions, K

character and simultaneously indicates the need tpdorat e her education: fApr ®p

retourner dans votre retraite; je me reproche de vous faire perdre ici un tems précieux, et que vous

devez employer ° perfectionner vos talents: o (21
Al t hough Rutl and i s ad aatuahtdlents bepsinlar to Ddrilaus,v at i n ¢

refrains from identifying these characteristics. Interestingly the same distinction between natural

disposition and cultural strengthening of these talents is expressed by Rutland as Dorilaus. As Charles

Rollin descibes this tension between individual freedom and pedagogical influence on nature in the

eight volume of hiSraite desEtudes 1 731) titled ADu gouvernement ir

coll egeo:

[Education] est une maitresse douce et insinuante, enderfaeviolence et de la contrainte,

qui aime ° nbéagir que par voie de persuasi on,
parl ant toujours raison et v®rit®, et qui ne
plus aimable. Ses lecors,u i commencent Presque avec | a nai
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se fortisient avec lui, jettent avec le temps de profondes raciness, passent bient6t de la

m®moi re et de | desprit dans | e coeur, so6impri
pratiqueet | 6habitude, deviennent en | ui une seco
et font aupr s de lui, dans toute | a suite de

qui dans chaque occasion lui montre son devoir et le lui fait peati(R095°

The edweator has an integral role imstilling these habits o the children, but as Rollin elaborates

furtherin hisTrait¢, t he i nstructor should be APwiude pabbwetnh &
ce but, le premier soin du maitst de bien étudier et d'approfondir le génie et le caractére des

enfants; car c'est sur quoi il tloégler sa condwit ( 2TBud, the differentiation between rote

l earning and education guided by th®wEwhiddrddéds t al
France, but was prevalentthe eighteenth century.

Neverthel ess, Lucie does not completely conct
education. Rather, she observes a difference in his treatment of her and Edouard during their
formation. In fact, shereproaeh Rut | and for his apparent favourit
presence and Luciebs companionshi p: AfJe ne suis
mai s je ne puis mbéemp?® che etquekeaprasénce vaysiest encaralpius n 6 a i

charge, que son ®l oignement, ne vous est doul o
she is a burden to Rutland due to her dependent position, whereas Edouard enjoys the ability to freely
navigate though societyregardless of his connections with Rutland. She clearly distinguishes
between the social positions of the female and male orphan in this excerpt. The male orphan, she
states, has more agency, in comparison with the female orphan who isetggmmdome form of
patronage or protection. Lucieds accusations are
care for Lucie as his fostelaughter, which Lucie uses to stay longer at the estate. However, aside
from a timely interruption, Rutlaneixercises his parental guidance citing the harm this stay might
inflict on her education: AVous °tes encore bie
s®j our icic, pourroit vous °tre nuiedisbleduacat2dn.
quite finished yet, but which subjects need further development are not specified.

Regardless of his paternal concerns about Luc
growing charms and virtue and thusmirrors Dorilaus increasing infatuation for higoung female

charge. Rutland similarly struggles with his pas

#The debateonthedivi dual 6s free will, or choice, within his o
eighteentkcentury educational treatises and definitely not limited to France. Britain had a long tradition of the
debate on free wi OflLibentiy anth Negshityg mabs5 4H o bamedsAdEsbap L oc ke 6's
Concerning Human Understandiigl 6 90) , as wel |l as di d Meédiaionsr ench wi th
métaphysiqueé 1 6 47) and Cl aud®e Al 6(k788). Evdrefémale authar toscided on this

concept irtheir conduct literature or correspondence, such as Mary Astell and Emile du Chalet. It is therefore

not surprising to see this theme being addresses in the contemporary persceptions of educatien. See

Routledge Companion to Eighteer@entury Philosophy2014), James A. Haris®f Liberty and Necessity:

The Free Will Debate in Eighteen@entury British Philosoph§2004), and Natasha GiEducational

Philosophy
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innocence, while simultaneously damafgiiersgg t he vir
demandd-il, de cette malheureuse passidobdraij e travailler ° d®truire d
méme cltivées avec de tant soin? {2MoreoverL uci e6s ambi guous heritage
expressions of his passion, nabepauet eeaprBPsgtesausidid
que le fruit de la débauche de quelque vil domestiQuestle honte pour moi, si de pareils parent

venoientm j our de (25a. rRuwtllaamedo@adonihia desirastaie cestrailgda
combinationofawé or Luci eds cultivated viclassarignsemcd t he poc
would reflect meanly on Rutlanddés honour . I n the
doubts on his intention to marriage Louisa. Although both men arewcwtabout her orphaned

status and the effects of this social stigma on their own social position, Rutland also expresses unease

about the effects of this unsolicited desire on
Antoinette Sol observes Rut | and, in his considerations, does
6daughter 60, but rather | imits his deliberations

potential social condemnation of his affections for Lucie, Rutland struggles toesthmin and

eventually falls ill due to his repining and separation from Lucie. In addition, the accomplishments
which charm Rutland are the result of his educational plan for Lucie, and thus, he has, inadvertently
been creating the ideal wife for himself.

Despite the similarities between Rutlandbds ar
Cr®billon diverges from Haywoodds portrayal of L
marriage proposal and romantic actions. Crébillon slightly aberseiationship between the guardian
and his fostechildren. As Jean Dagen asserts, Rutland assumes a more equal and temporary paternal
role with regard to his charges: fde t é&nTher | i eu
transitorye | e ment of Rutl andds guardianship all ows Cr G
between Rutland and Lucie, by allowing Rutland to cast off his paternal role in favour of that of the

l over. I ndeed, where Lousi aciies, abpyp aclolnetdr absyt ,Dofrfiel
(Sol, 30). Luciebds unresponsiveness towards Rut/l
an example of Luciebs insensibility: All no®tait
quelquefoiscontre Luei, du peu dbéattenti on q-R)oTbeignaandean s ai t

Luciebs behalf regarding her sensibilities and e

and, moreover, that love is an emotion that can be cultivated, ratimes §pontaneous attraction
between individuals. In fact, the narrator describes that the knowledge of love is simultaneously

learned and implanted in the heart:

Ce terme de profond respect qui apprenoit au Chevalier que Lucie n'en étoit encore qu'a
l'indifférence, le forca de remettre a un tems plus heureux, I'explication qu'il s'étoit flatté

“See Antoinnet er Sfolodsst biono kT rcahragss beureus orpheli@r n@db i H al yowno of di 6l ss -
The Fortunatdoundlingsi f or a mor e expansive discussion of Rutlan
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davoir avec elle, ce joda. Il croyoit lui en avoir dit assez pour en étre entendu, s'il étoit

parvenu a lui inspirer de I'amour, et gu'elle lui auroit en cerépsndu bien différemment. La
langue de ce sentiment s'apprend au moment méme qu'il s'établit dans le coeur et Lucie en ne
la parlant pas, ne lui prouvait que trop qu'elle I'ignoroit en¢88).

Furthermore, this definition of learning about love suggests that this knowledge can only be acquired
through experience, rather than through instruct
courtship and appropriate responses.

In other words, tb changes that Crébillon made between Rutland and Lucie affect the
depiction of education significantly. By contrast, Louisa feels an almost immediate repugnance which
suggests a natural, and possibly to some extent cultivated, understanding of condtsine 2By
contrast, Luciebds unresponsiveness indicates her

response to Rutlandbés declaration of | ove is son

[Rutland:Non, Lucie, un si odieux abus de mes bienfaits, seroit;&etiencore, plus

deshonorant pour moi, que ne l'auroit été la barbarie de vous les refuser: je vous aime! je vous
adore! mais, encore une fois, je mourrois de honte, et de douleur si je genges assez
bassement, pour vouloir ne vous pas tenir de-mogime. C'est me condamner, sans doute, a

ne vous jamais posséder [...]

[Lucie:] Eh! Monsieur, interrompiélle vivement, ne vous faites pas, de grace, de si cruelles
idées. Je ne sens, je vdeagure, rien dans mon coeur qui les justifie. Pénétrée pour vous
d'estime, de reconnoissance, d'amitié, de tendresse méme, et je dirois de respect, si ce terme
pouvoit ne vous pas blesser dans ma bouche, il ne se peut pas que je vous refasmpiolg
sentiment que vous me deman(4249)

Lucieds reaction to Rutlandds declaration emphas
relationship and the lack of instruction given to Lucie regarding courtship and amorous relationships.

Mo r e o v e sinnodence higklights the shortcomings of her education. In fact, the themes
of marriage and courtshigad an important position in conduct literatur@rder to prepare and guide
female conduct during these periods. In both France and Britain, comaikst Wwere published which
were either infused with comments on the importa
major subject matter. For example, both Dr. John Gregory in his adviceAbodkat her 6 s Legacy
Daughterg(1774) aad Chevdier de Cerfvolinba Gamol ogi e ou | 6 ®ducation d
mari age: ouvrage dans | equel on traite de | 6exce
et des causes qui le rendent heureux ou malhe|(#&2), primarily or solelywell on female
conduct during marriage and courtsfipThese similarities iaeen French and British advice

literature is not so surprisings both countries attributed much importance and attention to the

% For a lengthy discussion on the subject of marriage in eigtiteentury conduct books see Nadine
Berenguierdés chapter A Mar r iCanduet Baoksdor Girts i Efdightenmerdt u si ons o
France(2011)
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cultivation of t he dothar. KreowingdmowhoosselecteWwistiard,andwi f e, an
conduct yourself during the period of courtship was an essential part of the knowledge that needed to

be install édcarltedie@d moasltf neutral, response towe
indicateghat her education is lacking in the cultivation of her knowledge and understanding about her

role and future aa potential wife. Instead Lucie responds by declaring her filial love and respect for

Rutl and, stressing t he e However tiucie eventuallyaacquieseesani Rut |
accepts Rutlandébés suit, in contrast to Louisads
flee from Rutland after his assault in the garden. It is only after this incident and reflection that Lucie
under stands the consequences of this pesbposed mar
l'unique parti qui me reste, puisqu'une malheureuse, mais invincible répugnance ne me permet pas de
consentir jamaisalaépouser. (6 1) . The incident suggests that L
and consequences of courtship, something she is evidently unfamiliar with and that has probably been
neglected during her upbringing.

I nitially after he rnsiagheLpceefintdsiprotectibnramd wafeB withittha n d 6 s
help of Madame Pikring, who helps her when Lucie loses consciousness in a boutique, as she provides
empl oyment and |l odgings for Lucie in Madame Yi el
Luciepobnéw a positive | ight, nadlfeboitpatuhat of a
nécessaire de la metre pout quelque temps chez une Lingere, ou elle apprendrait bien des choses, que
sonnouvel étatur r oi t | Ui rendr e nedcewcessiulinerecaring 72) . Al t
employment, she initially expresses her concerns about the contrast between her education and current
conditions:ii | | est wvr ai r®pondit Lucie en soupirant, g
I'état auquel La Provilec e s e mb | e meHoweges, Madanee Pikridg i oftihistic about
Luciebdbs potential and the i nftGd ngsuic wwooust hp aorfo "htav
un de vos malheurs, répondit Madame Pikring, sera vraisemblablement un jleuceahoment
méme votre plus grande ressource. L'éducation est un bien precieux, qui tient lieu de beaucoup
d'" autres, et dont aukuoi e@s d®plbmmagieng, (6Tgref or
which affects her social position and hetss on the job market, as Madame Pikring is positive about
her p o prenaztcouemde; maithere fille, nous verrons a vous placer auprés de quelque dame de
qualité: c'est, je crois, ce qui peut vous convenir le meux( 7 0) . I n facghy Madame F
values Luciebs virtue, which she deems a reliabl

incomparable:

Que vous étes heureusement née, ma chere fille, s'écria Madame Pikring; je ne puis, en vous
entendant, admirer assez a quel point la vertu seuke a bien conduit, et de combien sa
lumiere est plus slre, que toutes celles que nous pouvons tenir de I'age et de léxpE2)ence!
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Whereas Lucie regards her social position from the perspective of an abandoned and unprotected
orphan in society, Madae Pikring perceives her birth to be a fortunate one, as she is blessed with
such a discerning moral compass.

Madame Pikringodés | audations, however, contr as
Luciebds insensibilityddegmpagdsingncouThishijpurxamnap Ra
distinction between innate knowledge and cultivated customs and understanding. Indeed, Lucie is
confronted by similar unwanted advances when emp
employer introduces hertothei ber t i ne and i mpudent Lord Chester
brilliant qgque son carosse, [...] en entrant, dou
ou | a rappr oc feThd kertinequiCkly enddavbur{tda8que Luci eds f avol
through gifts. However, Lucie demonstrates her acquired knowledge about rejecting unwanted
advances. Although her refusal of Rutlandbés adva
intimate fatherchild relationship, Lucie, in heids mi s s a | of Lord Chesterbs pl
and dismissive. She condemns his witty compliments when she tells Yielding that a woman should not
be flattered by Al sderiaducié, guil faut quunerfeenmel'aitkimauvaise, pour
se la laisser tourner par de pareils propos, et des fagons si offerisan{es? 7 ) . Lucie distin
between the customs of the court and bourgeoisie, while emphasising the sensibility of the bourgeois

women with regard to these libertine flirtations:

Ce sont ses affaires, répondit Lucie; mais comme toute bourgeoise que je suis, le ton qu'il a
pris avec moi ne me convient pas, je vous prierai de trouver bon que je travaille dans ma
chambre, afin de n'y plus étre exposée. Oh! pour cela non, Mademaisddlelielding,

d'une air fache; quand on est jolie, il faut s'accoutumer a se I'entendre dire. Pius (?)on essuye
de ces propek, moins ils sont d'impression et je le dais assez pam@uoie, pour ne les par
craindre pour vous. (72)

Lor d Ch etmuoesradvances eventually move Lucie to denounce his actions which indicate
that she is aware of the loathsome nature of his intentions, and thus that she has acquired some
awareness of these interactions and in particular which ones to reject.

Moreove Luciebdbs actions suggest that she has |
with Rutlanddés advances, and has now become mor e

she tells Lord Chester:

Mylord, réponditelle fiérement; et c'este m'exposer aux discours que vous me tenez, et de

me rendre 'objet de vos honteuses libéralités; a ces mots, elle jetta la garniture du céte du
Lord, avec un mépris qu'il sentit vivement, et I'étonna beaucoup: car sa vanité qui lui en faisait
meériter tam, ne lui permettoit pas de croire qu'il en inspiréat. [...] Qu'il agisse donc de fagon a se
faire respecter, interrompit vivement Lucie, gu'il respecteni@ime la vertu, ou que du moins

il la laisse tranquille(83)
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The shift betwagmecdment Wi plasRiutvleandés proposal s
Chestero6s flirtations demonstrate a mcesdvithgogi c al
courtship, rather thastructured didactic methods. Furthermore, Lucie is more vocal irefuesal of
Chester in comparison to Louisads more passive d
the respective advances by theirfodteat her and t he shops6é clientele
whereas Louisa is more articulate in rejecfdayilaus, and evasive in responding to the customers
advances, Luciebds passi vi,angshaissnors directnn cutingaif s he acc
Chestngnuadiecns Thi s distinction suggests that Loui sa
her moral compass and cultivated sense of virtue, while Lucie, on the other hand, predominantly relies
on her experiences and relationships to her suitors to dictate her responses. The female orphans, thus,
rely on a different method of pedagogy to govineir actionsThis distinction in methodeems to
indicate a shift in ideologies about knowledge acquisitidth an increasing preference for
cultivation through experience, which is present in Haywood, but to a lesser extent.

Nonet hel estsi,onLsucuipe busntaici t his point are simil

from the debauched shop environment, yet Madame

rather downplays Luciebds condemni ngluciedfiadst i ons. V
accommodation in Bristol at the home of Mme Pi kr
|l odgi ngs, Lucieds activities are affected by her

that she is withdrawn and frightened aboutoemtering him again:

Lucie jugea a propos de partager son temps entre la lecture, et mille petits ouvrages dont elle
s'acquittait avec un dextérité merveilleuse. Encore saisie de la peur que lui avoit faite le Lord
Chester, a peine osaitle regarder pda fenétre, tant elle craignoit qu'il ne sat qu'elle étoit a
Bristol, et qu'il ne sit venu I'y chercher. Mme Hepenny, surprise de voir une fille d'une figure
si distinguée, se réduire par choix a une si profonde solitude, congut pour Lucie un sorte de
regect, qui 'engagea a redoubler pour elle d'égards et d'atteftioA403)

I n addition to observing these solitary tendenci
Luciebds dexterity (fAdext®rit® melified shekngagessne 0) i n
which reinforces the description of Lucieds educ

extent of Luciebs education until Lucie discover

Ce sut avec un joie extrémeeguucie y trouva un clavecin, et quelques instruments. Elle ne

put se refuser au plaisir d'essayer si ses talents pour la musique étoient encore les mémes; elle
se faisait d'abord d'une guitarre, ensuite d'un dessus de viole, et finit par se mettrecau clav

Elle en jouoit supérierement. Madamme Hepenny, qui ignorait I'éducation que Lucie avait
regue, étoit si confondue de ce qu'elle voyait, et si occupée du plaisir de I'entendre, que
Madame de Suffolk, qui étoit revenue en chaise a porteurs, pour régodes lettres qu'on

venoit de lui apporter de londres, entendit ce petit concert pendant plus d'un quart d'heure, sans
étre appercue d'aucun des ddin3-4)
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This is the moment which introduces t hetoDuchess
Lucie. Similar to Louisa and Melanthe, Lucie and Suffolk meet when Lucie is, unintentionally,

displaying the extent of accomplishments, which impress the Duchess to such a degree that she invites
her to keep her company:

Vous voulez donc, lui répaiit la Duchesse, me demander pardon du plaisir que vous m'avez
procuré, en me faisant entendre la voix la plus agréable et la plus touplajitsie entendue

de ma vieDitesmoi seulement, je vous prie, a quel hasard je dois ce bonheur, et si je puis me
flatter que pendant mon séjour ici, vous voudrez bien me le procurer quelq{i€féis)

Lucieds accompli shment s, t hus, secure her a prot
simultaneously, this app olesudgestthatdhey carfonhtulgbee 6 s abi
valued by the elite circles in society. Il ndeed,
Suffolkds recogni ti onwhiohfsuggeststhattiiese gaalitiesecan prilyibes h me nt s
truly apprehended byosc i a | equal s. Luciebdbs education, which
natural talents, thus indirectly solidified her social position in the higher classes of society.
This also becomes evident from her interactiwh#e employed by Mme YieldingAlthough she is
perfectly capble of performing her tasks,Leci i s t oo refined to constant.|l
advancesandor rect Mme Yi edi ngds mi s Hegstressteust ati ons o
originates from her ambiguous social standasyan unfortunate orphan while simultaneously being
too welleducated and refined to endure this employment and treatment for a prolonged period of time.

The Duchess of $iolk, however, quickly distinguishdset ween Luci eds curren
Lucieinforms Suffolk that she is the niece of Mme Hepenny, and the quality of her education. Indeed,

in her offer to Lucie to become hawrapanion, Suffolk distinguisisebetween the role of domestic and

friend:
Ne voulezvous pas bien, demandi@lle & Lucieyous attacher & moi, non en qualité de
domestique, car vous n'avez slirement pas été élevée pour 'étre, mais comme une compagné,
avec laquelle je me serai un plaisir de viviEd5)
Al t hough Suffolk is wunfamiliar with Lucieds wupbr

accomplishments which indicate a more genteel pedagogical structure than that of a domestic servant.
The offered position i s t hcedsediabstamdingwilladie, dedpies er t o
her guise of kinship with Mme Hepenny. Suffol k,
6fami |l yé and even suggests they alter her histor

convent,tomakeheent r ance into the Duchessd6 circle more
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Elle [Suffolk?]lui trouva, dans ces conversations particulieres, tant de moeurs, de douceur et
d'agréments, et la prit dans une amitié si vive, qu'elle ne voulut pas différer phisrigsg

I'exécution du projet qu'elle avoit formé. Je vais luigllié, paroitre vous attendre comme un

fille de condition, que I'on me donne pur étre auprés de moi; et dans quelques jours vous vous
présenterez a moi, comme arrivant d'un Couvent de Flamarasayant l'accent d'aucune de

nos Provinces, je ne saurais supposer que vous en arriviez encore moins de Londres, ou I'on ne
manqueroit pas de s'informer de vod€7)

The Duchessod6s suggestion that Lucie received a c
of her upbringing by Rutland and her governess. Indeed, convent education in France, as discussed in

Chapterl ?°, was both aompulsorystage inayounggil 6s educati on while si mul
criticized in it ability to cultivate a soical awaresés youngwomen. Thish or t comi ng i n Luc
upbringing, however, is rectified by Suffolk whaltivatesL uci eds soci al under st an

awarenesshy relathg her experiences to Luci€his assumption about convent education, once again,
demonstrates that Lucie, despite her orphan heritage, is perceived by people who are unaware of her
ambiguous origins as belonging to the genteel or upper classes, botharay inalinations and

educati on. Luci eds educ athemositioningeamdgresentirgg hggslela y s a ¢

society

Nevertheless, at this point Cr®billon diver ge
deleting the Europeantravelsf Hor ati o and Louisa in favour of ¢
hi story. Despite his deviation from the original

|l ife story has the same funct i onteé&awopddredrdenbuthe 6s ¢
requires a different agency from the orphaned heroine. Whereas Louisa experiences first hand, but by
interaction and observation, the customs and rules of genteel social gatherings and communities, Lucie
learns about them indirectyhr ough t he narration of Suffol kds e
approaches also alters the narraBvatitudes towards pedagogiasparticularin relation to the

method of experiencelsiased learning as propounded by Rousseau and Locke, atheng &eading,

in combination with careful guidance, was seen by many authors as an essential instrument in
womeno6és intellectual i mprovement. The key was t
with entertaining texts, as Lady Sarah Pagton summarises in her advice b@ak Unforunate

Mot herds Advicel7v6lheriDaombtefsthese hours may
unusefully, employed by entertaining books; a few of which, together with some of a religious and
instructvekn d 6 yet fANovels and Romances never give yol
of them contain some few good Morals, they are n
(38-39). However, authors continued to defend the wholedsatentions offieir works, meanwhile
rejecting the fArubbisho of ot her nobveihal778)Fr ances

denounces the 1 mmor al effect of n-echoolldamsatsin Ay oung

*®35ee page 287.
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particul aro, whutnmopesi aisoms ploesidl e medicine, or
surely all attempts to contribute to the number of those which may be read, if not with advantage, at

|l eas without injury, ought rather Ilectond@fictioaencour ag
could thus contribute to a young | adyds educatio
about events and confrontations without having to experience these, at times morifying situations

herself. That is, reading fictioncouldrca r i but e t o the young |l adyés und
customs.

Nonet hel ess, the replacement of experiences v
past el i minates L ucancidstead give®herdndegpretedsecbaddp er i enc e
experiences. Suffolkos past is particularly siagn
unwanted advances and is deceived by a |l ibertine
status as a young widow who recently lostallhex | at i ves mirrors Lucieds so
orphan. This educational method simultaneously shields the vulnerable orphan from immoral advances
and the more corrupt communities of society. In both novels the female orphans manage to secure
relatively sable employment through their modesty and cultivated graces; however, their relationship
with their mistress differs slightly. Although Louisa is first considered an equal by Melanthe, her
actual position as an employee is reinforced when Melanthe orlets leave; Lucie, on the other
hand, develops a stronger connection with the Duchess of Suffolk, even awakening maternal

sentiments in Suffolk:

Les graces, les talents et la beauté de Lucie avoient inspiré plus d'amitie pour elle, a Madame
de Suffolk,qu'elle n'en avoit s/feuti de jalousie. Ce n'étoit pas cependant quoigu'elle flt de la
figure du monde la plus agréable, la plus noble et la plus intéressante, qu'elle pensét d'elle
méme assez bien, pour se flatter que Lucie n'éut pas de quoi I'effatesomame,

naturellement noble, ne connoissoit pas la lache sentiment de |Elwige faisoit un plaisir
délicate et nouveau, d'imaginer que cette jeune personne lui devraiémement son bien

étre, mais encore l'estime et la consideration dliggulamitié de ceux qui paroitroient ses

égaux, et le respect de ceux qui se croiraient ses infér208).

Similarly to Louisa, Luciebds virtues and accompl
mistresses, yet with different consequentes. contrast to Louisads tempor
as she is dismissed on the accusation of having
relationship is stronger, for the narrator hints towards a moneghter bond forming. Crdlain, by

incorporating semimaternal bond into the narrative, diverges from the ineffective and temporary

mat ernal figures encountered by Louisa in Haywoo
in Cr®billonbés ver s hgimportreendthesnaternat relesin fénfale educatiorr e a s i
in particular. Where Haywood endeavoured to exhibit this by creating a lack of adequate figures,

Crébillon did so by including one comigat maternal character.
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This maternal bond is evident in thedraction between Lucie and Suffolk. Having returned to
London, Lucie is in constant fear of chancing upon Rutland and Lord Chester, and, therefore, isolates
herself from soci et yAumikes dettahtee sojetsrde jaie, loucieotéte s cr i be s :
cependant pas sans inquietude. Quand elle auroit été sdre que le Lord Chester ne vint pas a Bristol,
comment, logeant chez la Duchesse, qui le connoissoit sans doute, éviter de le rencontrer & Londres?

(109). Nevertheless, Lucie is not the only one@videls indisposed, as the Duchess of Suffolk returns

one day, stating tdnertrant, duhevoii@blei qued'anwne couchd [ .. . ]
promptement, et qu'on me laisse séule.( 1 1 0) . In fact, Suffolk descril
malheureusd e t outes | es femmeso (110), and reflects

errors as crimes, while Lucie offers a different interpretation of these incidents from the perspective of
an i nexper iEnMadaoche, ljpieirLscieregardepus des erreurs comme des crimes, et
penseza/ous que toute jeune, et sans expérience que je suis, je ne veuille donner que de mépris a ce qui
ne mérite sansdouteue | a plus tendre compassion. o (111).
Further mor e, Luci e 6 s tiaulatingsherIsuppoit and gffectiom, alsod di t i or
indicatesthe unaffected perception and ignorance of a young woman, whose education is left
unfinished. Suffolk is reluctant to share her past with Lucie, as she is afraid of it having a negative
influenceand,iparti cul ar , f ear s L udaureidnglle oip préféethapnbrt, @ nd r e
une ch(te si peu faite pour moi, qui n‘auroit pas méme da flatter la vanité de mon amant, et ne pouvoit
m'exposer quasonmépds. ( 1 12) . Suf f odtekt misferppmesancenmistakesthlger gr e
related to courtship and suitors, which adds to her reluctance to confide in Lucie; however, she adds
that she is not corrupted: Afinon je suis pas de <c
tentation, qui travdlent a se déduire ellesémes, et qui regardant les principles les plus respectable
comme | es plus miserables pr® ug®s. 0 (112). Notw
disclosing her experiences to Lucie, the manner in which she representisfortune suggesthat
there is some educational merit in imparting her experience to Lucie. Consequently, Lucie succeeds in
persuadi ng Suf f oDaigneztdonc, adaniej ndoevririvetre dme,ret soyéz assurée de
trouver dans la mienneayus les sentiments qui peuvent soulager votre doaleu, 1 1 3) . The t el
Suffolkds history has thus a dual goal, for it r
C ur i oesjé drois ne péuvoir pas en entretenir quelgu'un qui veuilfesyentéresser autant que
vousO (113). Al though this moment allows Lucie to
on courtship, it simultaneously signifies Cr ®bil
Suffolkds histiomyg omar Ks®bihlel be@s$ nari gi nal wr i
predominantly comprises the relation of Suffol k%
Les Heureux Orphelildoes not reintroduce the contexts of Su
the ancestry and childhood of Suffolk. The Duchess is depicted as the heiress of the count of Surrey
who is destined to marry the Duke of Suffol k; a

prospects. Neverthelegbis seemingly happy futurquickly fallsaparivh en Suf f ol kés par e
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husband die in quick succession. To find some consolation and variety, hendatetakes Suffolk

to London, to the court society, where she becomes the favourite of Queen Anne andtrsithve

withLord Duram. During her time at court, Suffol k9
reflected on by the older Suffolk in disillusioned fashion, due to her acquired knowledge about his

libertine nature and actions, while endeavouring to reconailadt®ns with her morality. This self
reflective el ement in Suffolk~&s narration indica
during her courtship, but, additionallyer consciousness of narrating this to young Lucie. It recalls

Mariam e 6 s a w alia ¥iede Mariannepfer letters being read to an younger audience, thus

indicating that Suffolk also distinguished between her own pasisivan actions and their
juxtaposition with societydsemomentthroghoathed i ngs . I n
narration offer Lucie an insight into the process of distinguishing between temporal passions and

moral judgement.

However, the consummation of this knowledge by Lucie is passive and depends on Mme de
Suffolkdéds perspectives and interpretat-haoch, and,
experiences. Furthermore, the focus in this volume is solelyydh 501 kdéds st or vy, Luci e
mentioned at all and does have very little input. This suggest that Lucie functiomsanmcipient of
her story, rather than an engaged participant. N
Suffolk does exhiib some concern about the corrupting influence of LordlBuné s car el ess an
i mmor al actions. Throughout Suffolkés narrative
tendencies, as he endeavours to keep his courtship with Suffolk a secret, ceediplading engaged
to his cousin, and it emerges that Durham is simultaneously paying his address to two other women.

When Suffolk gets the opportunity to read the letter by Lord Durham , who inherits the title Lord
Chester, the narrator notes that:

fi $uffolk] pria Lucie de la laisser seule. Ce n'étoit pas qu'elle voul(t lui rien cacher; mais elle
connoissoit le ton de Mylord Chester; et ne doutant pas qu'un écrit, qui ne contenoit
vraisemblablement que le récit de ses bonnes fortunes et de sesgeréidiét rempli de

faits, et peuttre de détails que I'age et I'état de Lucie ne lui permettoient pas d'enf2d@re.

230)
This consideration indicates that Suffolk is con
Luci ebds i mpr.eskodwenvaebrl,e tnmiendnovel nevertheless in
narrative; in fact, the two subsequent vol umes ¢

context, aside from his salgflection and eventual remorse and desire for redempliis remainder

of the narrative is completely unrelated to the
These substanti al changes to Haywoodés novel,

around themes such as libertinism and natismalhave significantly altered the plot and eventual

structure of Cr®bill onbdés wor k. Cr®bill osm uses th
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beginning, but shifts his fosuo the lives and adventures of the characters he added, such as the

Duchess of Suffolk and Lord Chester, through which he can explore the aforementioned themes he

inserted in to the narrative. Various scholars have commented on the disjointed combination of
Haywoodds beginning and Cr ®b ihé driginal dovelaadtheer at i on s
drastic shift from Haywoodés NAsthisesearshe t o Cr ®bi |
concentrates on the portrayal of the female orph
abandons Luci daasterdevelopraentifromehe anontent Suffolk embarks on

chronicling her | ife, which barely mentions Luci
a form of advice and pedagogi cal instrucen on f or
termed a Ol ibertine conduct bookd by Beatrijs Va

educational benefits of having been given these insights and experiences.

Indeed, the shift from sentimental original to libertine translation affeetdepiction of
pedagogical methods and ideologies regarding the orphan greatly. To be specific, since the latter three
volumes of Cr®billonés translation scarcely conc
her education resembles Haywlo6 s p Wwith differeft amiphasise$hat is, Crébillon retains the
pedagogi cal met hod adopt ed,boutynclidesmeiplanatiorsabdutthe Hay wo o
British educational methods for the French audience. This additional informaticatieslihat
didactic practices for both male and female children differed in France and Britian, or at least, were
different enough to warrant clarification. Yet as contemporary conduct literature and educational
treatises demonstrate, the differences betwbe two national ideologies on various pedagogical
i ssues were not as distinct as Cr®billonds expl a
commercial outlook in pedagogical method as inherdrilysh is challenged by similar discourses
appeamg in French educational essays, whereas the distinction between convent and governess
boardingschool is one due to religious difference not so much as pedagogical ideologies. Crébillon,
however, neither favours one or denounces the other pedagogieah sgstpresents them as factual
differences of the two countries educational systems.

Mor eover, as Cr ®bi | | on dnshis remsiated work ahithe focus o f t h e
from the orphaned twins to Suffolk and Chester, it also raises the questionthe title of the book.
Despite the changes and t he, eventual , unfinishe

chose to translate the original title. However, the translated title suggests that the core of the narrative

isstilrevovi ng around the twinds adventures, whil e no
the twins to Suffolk and Chest Furthermore, Crébilloaltest he t er mi nol ogy i n Hay\
?’See,®1, Vanacker, Karen Mc Cl os k e y oretopa:Jdalousyl ireCladde | e me nt s
Cr®billonds Les Heur eux OPgitsrditresnesroués( E¥@uiiod Ye lanBtibondu | i pe L
libertinage dans le roman frangais du XVllle siecld 9 7 9 ) , A n d LeRedgherche neorale etk 6 s

esthétique danle roman de Crébillofiils.( 1 98 1) and Co LelSgstéinedu Ibartmage deb e 6 s
Crébillon a Laclog1991) foramor e det ai l ed analysis of the senti menta

translation.
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Whereas Haywood termed the twins foundlings, indicating that ttigin® might probably be based

on illegitimacy, Cr®billonds twins are identifie
while the legal positions of the twins are transformed from potentially being conceived out of wedlock

to issue from a ledainion. This shift in judidical and social status has little effect on the depiction

and upbringing of the orphans in the beginning of the novel, as their origins are not yet disclosed or
identified. Neverthel ess, Ilddoesatuwsteamofestaheesd wor d fio
position tothetwinsas it removes the uncertainty of ill egi
maintain the title juxtaposes with the alteration he made and the progression of the novel, in particular
because of the lack of an ending to the narrative. Although itisdifi |l t t o sur mi se Cr ®b
for leavingLes Heureux Orphelingnfinished, the title suggests that he either intended to return to the
twindéds narratives, or only used Haywooddés narrat
and senthentalism. Nevertheless, his translation does demonstrate interesting differences between the
French an®Britishat t i t udes towards feminine education in

within this pedagogical structure in particular.

TheOrphad s Lot : Destinybs Role in Depicting the Orp

In 1759 Edward Kimber published his improved and
in his preface, advertisement, and title page of the novel refers to the changes that trethead
French original text, presenting them as enhancements of the French novel. In his preface, Kimber

elucidates on the reason why he altered sections of the novel, as he writes:

We have retained the French Idiom, in this translation, as facasld be clear to the English
reader; and the masters of the French tongue will observe, that we have taken no other liberty
than to run, at times, two or three, sentences into one, preserving all the ideas, whilst we less
embarrass the sense. The shaattg sentences which are deemed a beauty by the French, are
no very pleasing to an English reader (n.p)

According to this preface, Kimber only reduced or merged sentences to create a grammatically and
structurally better English translation. This referto the grammatical and syntactical differences

bet ween French and English in relation to transl
into English,An Essay on Translated Pro§E688), which describes the French language as elaborate

andrhetorical in comparison with English, straightforward sentences:

confound their own language with needless repetitions and tautologies; and by a certain
rhetorical figure, peculiar to themselves, imply twenty lines, to express what an English man
would say, with more ease and sense in five; and this is the great misfortune of translating
French into English. (317)
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The issue of translating French as described by Behn and acknosMsdigenber affect his
approach to translation which differs starklgfm Cr ®bi | | ondés i mi tation of t
more faithful 6amplificatiob translation of Mari
is strongly present in the novel through his use of footnotes in which he explains or expargds o
reasons of altering Cr®billonds work or the dist
I n fact, Kimberdés transl atoro6s voice recalls
narrativeds pr ogr esobadditidns to thegbody of the texe Xhp Vomenokthei o n
intrusive translator, however, is only | imited t

the translation, as Beatrijs Vanacker observes:

Kimber even makes sure to distinguish ttisssr t o6t r ansl atedd section f
autonomous part through a wealth of footnotes regarding specific details of his translation.

These notes, destined to back his rewording, promptly disappear at the start of the autonomous
part, as though Kimber wantd¢o alert the reader he now took charge of the work. (258)

Al t hough a substanti al amount of Kimberds footno
English vocabulary and defend Kimber s he«ehoi ces,

6original é author and his worKk. I n most of his f
Cr ®bi I | on 6 sBritishncouvslt eodmgse aonfd pl aces. I n one of his

writer& knowl edge about YWenshmarisio bas & strangefided of theeextentt h i s
of Westminstef si ¢c], or we must suppose the |l ady wander e
he gives explanations of the distinctions between FrencBatish customs, as he describes the
social# ent of supper as foll ows: fl&uymopedharseatingand Fr anc
drinking; but theEnglish[sic] consider them as something of more importance than amusing
themselves by way of <conver s anotesogasdamblé tBemdditiondl he ¢ on
information which Crébillon inserted into his narrative; that is, the footnotes give the readers
information on the differences between French Biitilsh customsof which they might not have been
aware

Besides mirrorinCr®b i | | on6s cul tur al clarifications, K
French pedagogical contents and systems as depicted in this text. Three footnotes give some
commentary on both the male and female education in France. The first footnote isha#€es a
definition of t heinrgation¢maleedicationrthe Mandbedy af ihestexs as
the intrusive transl ator explains: AThe French d
education, dan c iThigcomneatsuggdestsgthat thse elen{er®@sOnere not seen as
important in the mal8ritish educational system. Nevertheless, the translator also agrees with the
concept of not straining the precocious and developing intellect as the textréadsp r ove your
natural talents, but, I repeat iit, donét overl oa

ASir William Temple illustrates this maxim by pu
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and too many heapedonaream e xt i ngui s hThust Kingber aenhfareet thigyadlvicé¢ 3 1) .
by relating it to the English essayist William Tempfeaddition to these pedagogical explanations,

Ki mber also comments on Lucyds reaction towards

We profess otselves ignorant of what the Lady means in this place, and think the ingenious
author has made her, at the same time, too wise and too childish, too quick and too insensible
at once. Nonsense is allowable in love, but she is not in love yet. In Rutlasehsemight

have been in character. (43)

This specific addition to the narrative in the footnote is intriguing, as it simultaneously criticises
Lucyds character and specifies her flaws while a
courtship. Furtermore, this footnote also suggest that Kimber retained most of the qualities of Lucie

which he criticises, which attribute to the illusion of having made a faithful translation. In these

footnot es, Ki mber assumes athahemwffels explanations,er t o Cr ®b
commentary, on the depiction of educatiolBdtishc ust oms i n the 6original t
despite Cr®billonds narrative of English charact

the narrative i frenchified.

Nevertheless, as Vanacker indicates, Kimber ¢
changes are predominantly located in the latter, autonomous, part of the novel. In fact, the beginning
of Kimberés novelt oi Haryevmardkbab layn ds iCmi®bdr | onds de:
are called Lucy and Edward in Kimberés novel, an
Ki mber gl osses over the twinsd childhood in favo
when the children are older. Indeed, the twins, after having been raised by female servants and local
women, become only interesting for Rutland when they start to demonstrate signs of affection and
interaction. In addition to retaining the same intemacbetween Rutland and his fostdildren,
Ki mber also preserves Cr ®@htishetluoatiodad custodhsland i on a l i nf
structures; in specific, the explanation about female academies and the pedantic tenderntishthe
atuniversit>’ Nevert hel ess, Rutland provides the twins v
mas t,orlacgand at doctor Busbydés Westminster School
of pedhgogies is similar to Crébillon and Hagad and therefore result mbrs the previous
narratives. Edward, despite having been prepared to enrol at Oxford University, expresses the desire to
enlist in the army to which Rutland acquiesces. Lucy, likewise, has received the best genteel education

from her masters and goversethe result of which is lauded by the narrator as follows:

2 Rutland] put Lucy in one of thodemale academies, which, in England, are in place of our convents, where

the young ladie of the first quality are brought up under the eye and care of young women, who are themselves

of nobles extractions, and, by the sentiments and education they hastledirdye able to give the one, and
inspire the other, into the minds of the illustrious
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Nothing so lovely had ever offered to his eyes: her symmetry of features, joined with the finest

and most sprightly air, could be equalled by nothing but the freshness and luster of her

complexon; her free, and unaffected, and at the same time, modest manners; her look so noble
and ingenuous; and, in fine, that , | donot kr
described, put the finishing mashehgaging pektsoncy 6 s ¢
in the world. (32)

As Kimber remained more or less faithful to Crébillon in the first section of his translation, this
section, t hus, resembles Cr®billonbs description
changes inentences structure. Moreover, Kimber also retains the ambiguity regarding the content of
Luciebs education as he does not identify, or cl
completion of Lucy®ds gr ac eringofhétleree sdvelsiby Haywodd,i es b e
Crébillon, and Kimber therefore resultlikenesses in the depiction and description of the education
of the orphaned twing\s the setting of the novel remains in England, the novelists all describe the
pedagogicalmehods applied in the upbringing of Haywooc
Lucie and Edouard, or Ki mber 6heavyemphgsisamtite gdatdelva r d r
quality of their education.

Notwithstanding the simitities between the bémings ofthese three novels, Kimber does
di verge from Cr ®bi Islthe noGetto aceommodateiittiseautamombusr e wr i t e
contribution and completion of Cr®billonés unfin
can easily bedcatedas Ki mber 6s footnotes disappear after t
departure from the similaritied the beginning of the three narratives is located at the place where

Crébillon started to incorporate his original narrative about thehBss of Suffolk. Thus, Kimber

o
(2]

—
o0

predominantly made his changes to Cr®bill on

el ements which can also be found in Haywood?é

o
(72}
>
(@]

in the returomy odf tLeurc yhdasviamge been tol d Suffol kds
shortened, account of his adventures while in army employment. In other words, Kimber reinstates the
pedagogical elements and effects of the td@xperiences by writing an ending whicbncentrates

on solving the mystery of their parentage and concluding the pedagogical trajectory for them both.

Ki mber 6s ointhenargagva strectuddsoinvolvesa shift in thematic emphasis through

the narrationHaywood, predominantly, tmses on female agency and social position, and Crébillon

shifts his attention to libertinism and sensthiln favour of sentimentalism. Kimber, on the other
hand,chooses o concentrate on the influence odnddestiny
future.However, these distinct literary devices are incompatibile, as Vanacker observes, which is

solved inThe Happy Orphansas in other contemporaryworksy t r ansferring the na
from the authowhile suggesting thattienci dent s rel ated in the novel
written in advance-263) Yettloe anheart, elxy e®@dd a o(ez5 Ki mber

destiny and virtue affect the portray of the t wi
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process. If their life is preordained by some form of destiny, what is the role of education on their

soci al position and interaction in Kimberoés nove
Al t hough the initial 55 pages of Kimberdés wor

Cr ®bivedrosnibens, there are minor distinctions in t

gualities, in particular to the description of h

guoted at the beginning of this chapter, Rutland alluddsetpredestined nature of her character and

how virtue is an inherent quality that cannot be cultivated:

Education may give the appearance of virtue, but, in effect, only disguises native vices, and
renders them more dangerous to society. Nature, iririgryou, left but little more to be
done, and you owe yourself, as you are, to her kindness, and not to my care of you. (39)

Rutl and sur mi ses etstarmlihg olvintweid 3ot regaitkelaugméntatiom od

instructions or his kind cayeather, this quality was natural given only to be protected and cherished.

Ki mberéds Rutland, therefore, differs in his pers
both Haywood and Crébillopropose amducatiorthat is tailoredo the geniu® f t he chi |l d, Ki
text suggests that some aspects cannaiumght. Furthermore, iall three novelshe twins are

portrayed as having a certain innate genius and knowledge pertaining to virtue and proper conduct,

which sugges according to their qardians, a noble heritage. If education is perceived by Rutland as

a means to conceal immoral characteristics or interests, and to some extent unnecdssarythem

why does he providieer with the education befitting a girl from genteel origins? @ltfh nobody is

born with the ability to sew or play musical instruments, if instruction in virtue, one of the key

components to be cultivated in eighteeagimtury female education, is deemed redundant by Rutland,

he simultaneously suggests that true @rtannot be cultivated, but is intrinsic.

Although true virtue is thought of by Rutland as inborn rather than taught, education has
provided Lucy with the accomplishments appropri a
and his or her socialpoi t i on . Mme Pi kring, who | istens to Luc
education and bringing up has been unfortunately but little suitable to the state to which providence
seems to have destined meo (49) ,ead offdraatdifesentt hi s p e
interpretation of the benefits of female education, while suggesting that a good edgyoasidieyond
rank and fortune.Bg ont rast, it is something that contri bu

rather than juxtaposingith destiny and rank:

Education is a precious benefit, which supplies the want of many others, and the want of
which nothing else can compensate. If yours have been that of a young lady of quality, you
have, doubtless, been inspired with good prinsipled sentiments, and improved by proper
talents and accomplishments; and that, at a certain age, is what neither rank of fortune can
bestow. Cease then to bewail your fortune which is so far enviable, and tell me truly your
disasters. (49)
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Lucyodsoeduchus, cultivates fAprinciples and sent.i
accomplishments admired in women; however, virtue is not mentioned by Mme Pikring.

Consequently, it would seem that the value of an education is not related to the devetdpment

virtuous behaviour; rather this is an innate qudhft can be feigned by others, but female

accompli shments can be cultivated, and form a se
advancement in acceptance by society. In fact, virtualised highly over the didactic qualities of
experience, as Mme Pikring states: Al candt but
and by how much her maxims, are a better guide, than any we can derive from either age or

e x per i en coéthedmportanceop develeping accomplishments and principles through

education, nothing can rgge the intrinsic qualites®at ur ebés gi ft, virtue.
Ki mber 6s first maj or al lteeHeardux @rphelindower,®b i | | o n¢
locatedat t he beginning of Cr®billonbds changes to Has

little information or context about the Duchess of Sufiobkmbedded narrative in his second volume,
Kimber has inserted a paragraph which examines the relaifiomstween Lucy and Lady Suffolk in

more detail. Although Crébillon alludes to their close, potentially maternal, bond, Kimber makes this

friendly, parent al relationship explicit, as Suf
friend,rathe t han put on t he nKismhbreerséssd d e6s2c)r.i pNeiveerrst hoefl
and Lucyébés interactions fluctuates betHawmen t he r
short succession, suggests i@itofhlaybotdam fLuicgnd
Suffolk, while a few lIlines |l ater Kimber hints to
such a resembles, as inclined everyone to believ

addition to these amhigus descriptions of their relationship, Suffolk during her narrative states to

Lucy fAcall me n ot i |y aomtentrto be your &isnd [...Jathy yinmesy tley graces,
that tender heart of thine, have riveted my affections to thee incanbeivy 6 ( 79) , t hus str
their close bond. Additionally, Suffolk defines Heelings towards Lucie as parant : Al wi || al

continue to consider thee as my own child! Ah! | feel | love thee with somewhat like the affection of a

par ent . yexplicitlys8ggestindda maternal connection betweery lamd Suffolk, Kimber

inserts an explicimaternal figure which was still absent from both Haywood and Crébilfon v er si ons
Although their novels do prest the female guide and advisor in, respegii, Melanthe and Suffolk,

their relationshipsvith the orphan girtemains on a platonic level with limited suggestions of

mat ernal affection. Kimberoés incorporation of th

compassionate mistress, continuea@uggestion madwgy Crébilon which indicates the increasing
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i mportance attributed to mother in specific and
childrerf®.

The Duchess of Suffolko6s embedded Srudifrodtkidowse
anxiety about her meeting with Rutland, who is her formerisuito L 6 A n ebtother satssfyitga | f
Lucyds curiosity while allowing her to express h
Suffolk reveals a second reason behind hetioel of her life. That is, Lucy is to stancbgy for one

oftheor phaned chil dren, twins, of Suffolkods friend
L6ANngl ai, to convince their grandfather Monsieur
unknowngr andchildreno (147). This new incentive beh

made by Kimber to accommodate kigding for his novel. Although this is a contrivance concocted

by Suffolk, the unidentified grandchildren turn out to be Luay Bdward. Nevertheless, this second

aim of this narrative remains asolved as Lucy feels forced to flee whutland arrives in Bristol.

This period introduces a naigatewlparihstioralgh saciety. Lucy 6s e
Although the pedagpi cal function of Suffolk®ds narrative i ¢
heard Suffol kés story i s arsedredtheneducdtional valnfahis 6 s behav
embedded narrative. Similarly, these episodes mirror each other as tamyoumters the libertine

Lord Chester, who is still adamant in his endeavours to charm Lucy. She has to protect herself from

Lord Chester by herself in bosfituations however, her approach has significantly altered after Lady
Suffolkds narrative.

L u csyhtee encountersith Lord Chester elicit different responses from her, emphasising her
development throughout the narrative. Nevertheless, these responses are all embedded in her
comprehension of wvirtue, with wlehavidur,shitls chall eng
identified as O6Frenché by other characters. The
indicates the prejudiced perception of the abundanizerobral behaviour in Frencdocietyand thus
easily cultivated in travelling men on their grand tour. However, this contradicts with the libertinism
of the late seventeenth century in England which still had its effects eeighittenthcentury advice
literature and fiction. As BeatriisViaac k er obser ves ab olbrdGhésterhidual &6 n
English ancestry with his French education create a hybrid national idenéffait pas de doute:
parmi les libertins crébillonniens, Milord Chester se distingue par son identitéahdydmide, en ce
sens qu'il est un Lord d'origine anglaise, gat@élevé dle - ol e fr an- ai Hagamdod( 6 6 1) .
alsoincludeslibertine figures in the characters @fount Bellfleurand Mr. B n,as Loui sads pur
andHenr i cus, MewhieKi mbés suetntes LOANngl!l ai who i s t
These characters all exhibit to some extend corrupted values, demonstrating that this behaviour is not

restricted to France or England, but transnational. This is once more reinforcedli mber 6 s wor k

®See Rebecca WiltenvMatersabAuthasity 4nd Eighteen@entury Education in Britain:

Educatingby the BooK2014)and Isabelle Brouardrends and Mariemmanuelle Plagnddbi ®v al 6 s b ook
Femmes éducatrices au siecle des Lumif2@87) for more information on maternity and enlightenment

literature.






















































