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Abstract
The present study investigated the way the emergency transition to online learning, caused by
the COVID-19 pandemic was realized in university language centres in the Netherlands. To do
that, the study explored the strategies adopted by the teachers, the perceptions of the students
and teachers towards online learning and the manner in which students’ anxiety and motivation
were influenced. The possibilities for interaction in the online medium were also discussed.
Seven teachers and six students were interviewed and 66 participants, who followed a Dutch
course during the COVID-19 pandemic completed a separate questionnaire. It was found that
due to the teachers’ training and familiarity with using CALL, the transition was overall
successful. The main issues have to do with interaction, the possibilities to foster inter-personal
relations and to use the language spontaneously in the online medium. Videoconferencing is
also a problematic aspect for beginner learners, especially when combined with a poor internet
connection, which affected comprehension during the course. Strategies need to be developed
to encourage more communication between students during the online course and to create an
online community. Training should be offered to teachers and students as well to ensure a
successful participation. The convenience of the online courses was positively perceived, along
with the easier nature of offering feedback mentioned by the teachers. Blended learning has a
strong potential to become a strategy to keep part of the education online and at the same time
to reduce the disadvantages of the online medium for language learning.
Keywords: online language learning, training, anxiety, interaction, COVID-19, blended
learning, CALL
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1 Introduction
The COVID-19 pandemic influenced education around the globe, at all levels. The space and
travel restrictions implemented across the world meant that all education had to suddenly be
moved entirely online. The sudden change was met with resistance from both teachers and
students, who needed to adapt to a new way of teaching and learning in a short amount of
time, that was not thoroughly experienced before the pandemic (Bailey & Lee, 2020). In this
sense, offering classes online was seen as a temporary solution for education to not have
ceased completely, a “panacea” for education (Dhawan, 2020). Plenty of research was done
on online learning, but none of it considered the implementation of online courses in an
emergency situation. Setting up an online course could take a lot of time, that was impossible
to allocate with the sudden outbreak of COVID-19 (Hodges et al., 2020).
Language learning courses needed to go through the same transition, which
influenced the methodology and the current understanding of how language courses should
be set up. In the field of language learning, online instruction did not receive the same
amount of attention as face-to-face classes, most of the learning materials and strategies being
adapted to the latter. There are also difficulties in implementing an online course for language
learning. The anxiety of the students, the possibilities for interaction, their attitudes and
motivation should be taken into account. The teachers need training and continuous support
to be able to adapt to such an unfamiliar situation.
In the Netherlands, all education was moved online in March 2020, which was met
with dissatisfaction by the students (de Boer, 2021). Teachers were also forced to quickly
learn how to use videoconferencing for their courses and to adapt the learning materials to the
new medium. In the domain of language learning, all university language centres in the
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Netherlands have moved their courses online, and there was training offered to help teachers
adapt to the new situation.
Taken everything into consideration, it is crucial to understand how the transition to
online learning was realized in the university language centres in the Netherlands, what was
the main source of students’ dissatisfaction and how the teachers adapted to the new way of
delivering their classes. Moreover, up to date there is a lack of studies that address not only
the transition to online learning in the university language centres in the Netherlands, but also
the way online learning is perceived by teachers and students. Thus, this study aims to first
understand how the transition to online learning was perceived by teachers and students, in
regard to its effectiveness and quality. Then, it explores how it affected the anxiety and
motivation of students, along with the possibilities they had for interaction. The research
questions are:
RQ1: How was the emergency transition to online teaching caused by the COVID-19
pandemic realised in the context of L2 Dutch courses at different university language centres
in the Netherlands?
RQ2: What are the attitudes of teachers and students regarding the quality of the emergency
online transition and its effectiveness in building Dutch language skills?
RQ3: How do the students perceive the emergency transition to online learning in regard to
their anxiety, motivation and possibilities of interaction?
The study starts with a literature review that discusses the main issues in online
learning, namely interaction, students’ motivation and teacher’s feedback. Afterwards, it is
shown how online language learning is perceived, with research reporting both
disadvantages, such as reduced interaction and advantages, such as convenience and
increased student autonomy. (Ushida, 2013; Sun, 2014; Golonka et al., 2020). Blended
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learning is perceived positively in previous research, showing its future potential (Gleason,
2013; Maican & Cocoradă, 2021). The next topic in this section discusses the way COVID19 affected education around the globe. Research shows that students felt more stressed and
lost their motivation when the emergency transition took place, partly due to the unstable
internet connection and unfavourable housing conditions (Aguilera-Hermida, 2020). In
contrast, research also reports benefits of the transition, which have to do with students’
better time management and the possibility to offer education without space barriers
(Gonzales et al.,2020; Dhawan, 2020). Regarding the emergency transition to online
language learning, it is shown that teachers with a low Computer Assisted Language
Learning (CALL) experience tend to perceive more difficulties in teaching online, and that
anxiety, reduced interaction and initial scepticism towards online courses affected the
experience of students (Bailey & Lee, 2020; Maican & Cocoradă, 2021). In the Netherlands,
the intelligent lockdown started on March 16, 2020, which meant that the investigated
language centres of universities started to offer courses solely online.
In this study, seven teachers and six students were interviewed, and an additional 66
participants completed a questionnaire. The interviews dealt with topics such as challenges
and benefits of online learning, the difference between face-to-face and online learning,
interaction, anxiety and future directions. The questionnaire was structured according to four
main themes: quality, effectiveness, attitudes and motivation. The results show that even
though both teachers and students perceive online learning to be disadvantageous, due to
reduced interaction, faulty internet connection and lack of spontaneity, they still perceive the
benefits of online learning. The students mentioned convenience and improved writing skills,
while the teachers mentioned the possibility to customize break-out rooms and the easier
manner of offering feedback on writing. The questionnaire shows a similar picture. Even
though there were problematic answers, overall, the participants deem the courses suitable for
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them. The implications of the results suggest that creating an online community and
encouraging spontaneous interaction between students inside and outside the classroom are
necessary in order to support online learning. It is also suggested that students should be
offered training to give them information about the different learning strategies in each
medium. The positive attitudes towards blended learning motivate the need to further study
the ways in which it can be implemented.
2 Background
UNESCO reported that half of the present student population is affected by disruptions in
their education, due to COVID-19 (UNESCO, 2021). Online learning is seen as a temporary
solution to university closure, for students to be able to continue their education, despite the
pandemic. This is why, first the challenges and benefits of online learning are going to be
discussed, along with the way in which COVID-19 affected education with a focus on
language learning. Regarding online education, it has been found that some of the factors that
affect a course’s success are students’ motivation (Miltiadou & Savenye, 2003), the amount
of and the possibilities to interact (Hrastinski, 2009; Eom et al., 2006) and the way in which
the instructor organizes and leads the course (Eom et al., 2006; Sun & Chen, 2016).
Regarding language learning, it has been found that students are more used to and tend to
value more face-to-face classes, rather than online courses (Tratnik et al., 2019). However,
advantages, such as increased student autonomy (Gonzáles, 2010), the possibility to choose
and adapt materials (Golonka et al., 2020) and a change in the role of teachers are also
reported (Gonzáles, 2010; Sun, 2014). Regarding the effect of COVID-19 on education, it
was shown that online learning showed an increase due to the pandemic to support the
continuation of education (OECD, 2020). Studies on online leaning during the pandemic
report different results, such as technical problems (Aguilera-Hermida, 2020; Dhawan, 2020),
a better time management (Gonzales et al., 2020) and decreased motivation (Dhawan, 2020).
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In language learning the main challenges are online speaking anxiety and the limited
possibilities to interact (Maican & Cocoradă, 2021; Hartshorn & McMurry, 2020). A focused
analysis on the context of the present study looked at students’ dissatisfaction towards the
emergency transition (de Boer, 2021), despite the fact that in the Netherlands technology was
used for education prior to the pandemic.
2.1 Online Education
Since the advent of the worldwide web (WWW) in 1991 online education started growing,
with universities offering not only courses, but also entire degree programmes online (Sun &
Chen, 2016). Nowadays, the rapid development of technology made it easier for both
students and teachers to communicate, learn and teach in an online environment. However,
there are a lot of factors to take into consideration when developing an online course. The
most pressing subjects in research are: interaction (Abrami et al., 2012; Eom et al., 2006; Sun
& Chen, 2016; Hrastinski, 2009); student’s motivation and self-regulation (Miltiadou &
Savenye, 2003; Eom et al., 2006); and the role of the teacher (Abrami et al., 2012; Sun &
Chen, 2016; Eom et al., 2006)
Research done on online interaction refers to the need to create an online community
in the context of online courses. There are three types of interaction: student-student, studentteacher and student-content. (Abrami et al., 2012). Student-student interaction is the dialogue
between students and the collaborative process of acquiring and processing information.
Student-teacher interaction is the dialogue between the instructor and the students, where the
instructor does not merely transfer knowledge, but stimulates discussion between students
and help with issues such as motivation and self-regulation. The last type of interaction,
between students and content refers to the way in which the student uses the available content
to acquire knowledge. (Abrami et al., 2012). Hrastinski (2009) argued that when students
interact in online settings, they achieve higher learning success than when they need to work
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individually. Similarly, Eom et al. (2006) explained that students who interact more with both
the teacher and their classmates show a higher level of course success and satisfaction.
Moreover, the authors argued that this interaction helps students articulate their
understanding of the newly acquired information. These findings underscored the importance
of studying interaction and possibilities of collaboration in online courses.
Motivated students who self-regulate their learning in online contexts are reported to
have a higher level of success and are less likely to drop-out (Miltiadou & Savenye, 2003).
This is seen due to the fact that online learning requires more responsibility from the student
compared to traditional classes. Thus, self-motivation not only helps the students be active in
online learning, but it might also help them go beyond the scope of the course (Eom et al.,
2006). Self-regulation stems from motivation and it facilitates the initiative to learn. In order
to achieve this, online courses should offer tasks that are relevant and challenging for the
students and which have a high perceived value. (Abrami et al., 2012). Miltiadou & Savenye,
(2003) argued that motivation and self-regulation have been studied extensively in the
traditional classroom, but less so in online settings. Therefore, when assessing an online
course’s success, it is relevant to also examine students’ motivation.
Eom et al. (2006) showed a significant correlation between teachers’ feedback and
course success. The authors argued that the teacher could help motivate students and acts as a
facilitator for discussion in online courses. Moreover, they hypothesized that compared to
traditional face-to-face teaching, online courses have the potential to tap into more
collaborative teaching strategies, where the teacher does only objectively transfer knowledge,
but also leads the discussions between students and encourages them to actively participate in
these discussions. The teacher can also improve students’ self-regulation through feedback,
which activates their metacognition, defined as “the awareness and control of cognition
through planning, monitoring, and regulating cognitive activities” (Eom et al., 2006, p. 220).
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In turn, this activation could lead to more self-regulated learning. Similarly, Sun & Chen
(2016) cited studies which showed that prompt feedback and responses from the teacher
increased students’ satisfaction with the course. As observed, the teachers’ role is crucial,
because it could facilitate both of the two aforementioned factors, interaction and motivation.
This is why, it is necessary to understand teachers’ opinions and strategies regarding online
learning.
2.2 Teachers’ and Students’ Attitudes Towards Online Second Language Learning
In the field of second language acquisition (SLA), there is little consensus regarding the
attitudes towards and benefits of online language learning and of CALL usage. Research
reports both advantages and disadvantages of online learning, some of them similar to what it
has been shown in the previous section. When taking a comparative stance between face-toface and online courses, Heins et al. (2007) showed that spoken interaction is similar in both
mediums, while Tratnik et al. (2019) found that students feel more comfortable following a
classroom-based course rather than an online one, and that implementing an online course is
perceived as more challenging by the teacher. A possibility to reunite these views is through
blended learning, which might reduce the disadvantages of both online and face-to-face
courses.
Ushida (2013) showed that students had positive attitudes towards two French and
Spanish online courses. The teacher emphasized that if students learned the language from
scratch, they needed to be really motivated in order to make progress. Motivation and
attitudes are also very important when predicting learning success. Being used to face-to-face
instruction, students showed a high level of anxiety at the beginning of the course, which
decreased significantly at the end of the course. One factor that made students negative
towards online learning was the lack of interaction with their classmates and teacher. This
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was also reported by Sun (2014), who found that in online courses students tended to
communicate with a limited number of students in smaller groups.
Students’ attitudes could also be influenced by the teacher, whose role is of extreme
importance. Students who had a positive attitude towards their teacher enjoyed the course
regardless of the medium. (Ushida, 2013). Sun (2014) showed that students perceived the
limited communication with their teacher as a challenging aspect, but they emphasized that it
is important to have a teacher who encourages group discussions during the course. It is thus
relevant to study the teachers’ strategies in an online language course context.
On a comparative stance, Alhamami (2018) showed that students were more positive
towards face-to-face courses, rather than online ones, because they thought that they are more
beneficial for their learning. Similarly, Tratnik et al. (2019) explained that online learning
should always be supported by face-to-face teaching, in the sense that students show less
confidence when enrolled in a course which relies solely on online teaching. Both studies
found that students are more willing to participate in a face-to-face course in the future, rather
than in an online one. Tratnik et al. (2019) explained this preference by showing that students
feel that they need better time management skills and intrinsic motivation to follow an online
course. In contrast, face-to-face courses have more fixed deadlines and compulsory
attendance, which act as outside motivators for the students.
However, CALL was proven to have positive effects by Bashori et al. (2020), who
showed that students report a reduced foreign language speaking anxiety (FSLA) when they
use CALL, as compared to when they have to speak in a classroom setting. Even though
Bashori et al. (2020) did not study online learning per se, it still shows how technology and
CALL can support a challenging aspect of online learning, namely spoken interaction.
Similarly, Golonka et al. (2020) explained that CALL can increase students’ motivation and
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their autonomy in choosing the desired learning materials. Both speaking anxiety in an online
course and lack of motivation have been shown to be challenging aspects of online education.
Thus, CALL could be used in the context of online teaching to reduce its challenging aspects.
Other advantages are that in online courses, students have more opportunities to choose their
preferred learning materials and it is easier for them to incorporate the online courses in their
daily schedule. (Sun, 2014)
Regarding the view of teachers, Gonzáles (2010) showed that the online medium is
perceived as beneficial in two ways: providing information and acting as a place where
students can communicate with one another. The study also showed that in this online context
the role of the teacher changes from providing learning materials to setting up an online
medium in which students can build their knowledge and facilitating students’ collaboration,
as it was also shown by Sun (2014).
To reunite the two mediums of teaching and learning (face-to-face and online), more
and more research is done on blended learning understood as “the term most commonly used
to refer to any combination of face-to-face teaching with computer technology (online and
offline activities/materials)” (Whittaker, 2013, p.12). Research reported that students have
positive attitudes towards blended learning, and that there is an increase in their language
skills after following such a course.
Gleason (2013) studied the perceptions of students in two blended Spanish courses.
One student reported that the fact that she is made to speak in an online medium, made her
more confident to do so in the classroom. Even though some students reported that it is hard
to make friends with their classmates in the shorter amount of time allocated for face-to-face
classes, others reported that they are less bored and that the online classes are entertaining. It
is interesting to further study the disposition of students for blended learning, as it seen to
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foster positive attitudes and language improvements. Blended learning is something that the
research on COVID-19 also addressed, showing that students would be more positive
towards this type of education rather than a solely online one after the end of the pandemic.
The next two section are going to study how COVID-19 affected education and language
learning courses.
2.3 The Effect of COVID-19 on Education
OECD (2020) reported an increase in the number of adults enrolled in online courses after the
COVID-19 outbreak. The number of web searches in countries such as France, Italy and
United States for the term “E-learning” grew up to four times at the beginning of the COVID19 lockdown, between March and April 2020 (OECD, 2020). In contrast, before the COVID19 outbreak and lockdown “Only one in five participants in non-formal training took part in
an online course” (OECD, 2020, p. 5). These numbers show that COVID-19 accelerated the
need for online learning, which became a supporting strategy to continue to deliver education
around the world.
The effect that this transition had on learners varies in existing research. AguileraHermida (2020) reported that students overwhelmingly prefer face-to-face language learning
and that interaction with teachers is very important for them. Due to unstable internet
connection and unfavourable housing conditions, students feel less motivated to learn and
more stressed about their health. The students with limited experience in digital skills feel
unprepared to meet the requirements of online learning. The same problems are listed by
Dhawan (2020). Except for the technical problems, such as issues with downloading,
Dhawan (2020) argued that online learning is so flexible that students do not feel motivated
to show up. Additionally, they sense a lack of community and judge online learning as not
practical enough. Contrary, Gonzales et al. (2020) demonstrated that students show an
increase in both their motivation and performance during university closure. Moreover, they
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also report a more sustained learning and better time management. In comparison to students
who took the course the year prior to university closure, the current students could learn more
throughout the semester, rather than relying on the last few days before the exam.
As mentioned, this transition was supported by online learning, which was seen as a
“panacea” for education during the COVID-19 pandemic (Dhawan, 2020). Even though the
implementation of online learning was challenging, the transition was deemed positive by
Dhawan (2020), mainly due to the possibility of reaching a higher number of students,
without time and space barriers. The author further argued that online materials are easier to
adapt and they have the potential to increase students’ critical thinking and problem-solving
skills. However, certain academic domains have specific requirements, which make online
education harder to pursue. One such example is the field of SLA. Even though more and
more technologies have been developed to support SLA at home (e.g., Duolingo),
communication may be hindered without a classroom setting, and students might feel more
stressed in the absence of a teacher to support their linguistic development. This is why the
next section is going to detail on the effect the emergency transition to online learning had on
SLA, in regard to pedagogical challenges and the difficulties encountered by both teachers
and students, while also mentioning possible opportunities and coping mechanisms.
2.4 The Effect of COVID-19 on Language Learning
Research on the effect of the emergency transition to online learning on the field of SLA for
both teachers and students, in regard to stressors, challenges and opportunities is limited
(Bailey & Lee, 2020; Hartshorn & McMurry, 2020; Maican & Cocoradă, 2021; Hodges et al.,
2020). What is generally stressed in current research is the anxiety generated by the
unpreparedness of both teachers and students for online learning (Bailey & Lee, 2020;
Maican & Cocoradă, 2021). Other topics discussed in previous research are the differences in
perception between teachers and students towards online learning, and the unique way in

12
which the emergency transition was realised, making it incomparable to usual online courses
(Hartshorn & McMurry, 2020; Hodges et al., 2020). There are also future possibilities related
to blended learning, which combines face-to-face and online instruction and is considered
beneficial by students learning an L2 (Bailey & Lee, 2020; Maican & Cocoradă, 2021).
Bailey & Lee (2020) found a correlation between teachers’ previous experience with
CALL and the perceived difficulty of teaching online courses. The teachers in the low
experience group perceived significantly more challenges in using e-learning and CALL
tools. Due to the lack of experience, the teachers were never made aware of the possibilities
CALL has, especially in regard to online communication. This is problematic, because a
lower number of learning activities might negatively impact the outcomes of the course
(Bailey & Lee, 2020). The teachers with a high experience in using CALL tried to implement
various activities during their online classes and stressed the importance of online
collaboration between students. Both groups considered that CALL is beneficial for their
students, and teachers with a low experience were willing to receive training, to improve their
skills (Bailey & Lee, 2020). The main benefit of CALL, as perceived by the teachers in this
study was a facilitating effect in collecting, grading and offering feedback on students’
assignments, while the challenges were associated with faulty technology, especially during
online meetings. The students were expected to benefit from the improvement in online
translation tools such as Google Translate and from the various grammar and spell check
applications, such as Grammarly. The expected challenges referred to online collaboration
with other students and an increase in distractors, which can lower student engagement in the
online class (Bailey & Lee, 2020). This research was conducted right after the pandemic
started, which can explain the high anxiety levels of students and teachers. It is thus relevant
to investigate if this anxiety is still present one year after the start of the pandemic and which
strategies were used to mitigate it. Moreover, even though the authors showed the perspective
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of the teachers, the students must also be taken into consideration, because research shows
that they perceive online learning differently from teachers (Hartshorn & McMurry, 2020).
A study which takes the students into consideration is the one conducted by Maican &
Cocoradă (2021). The authors studied the reaction of students to the online transition and the
stressors associated with it. They found a blend of positive and negative feelings towards
online learning, and a high level of anxiety regarding their foreign language (FL) proficiency.
The lower interaction with other students and teachers made L2 learners less confident about
their language skills, which led them to be even more reluctant to use the microphone during
class. The students explained that this might negatively impact their future language
development. This finding is in line with the expected challenges found by Bailey & Lee
(2020), who also mentioned online collaboration with fellow students. Similarly, when
comparing gains in speaking and writing skills, it has been noticed that students progressed in
both, but made significantly more progress in their writing rather than speaking skills
(Hartshorn & McMurry, 2020). Due to its prominence in research, the extent to which
students think online collaboration with fellow students could help to develop speaking skills
will be further explored in this study.
The studies of Maican & Cocoradă (2021) and of Bailey & Lee (2020) were
conducted in very different contexts: Romania and South Korea. However, they both showed
similar consequences of the COVID-19 pandemic, especially in the area of online interaction.
This motivates the necessity to study this phenomenon and to investigate if the results will be
generalizable to a Dutch context as well.
A study that reunited the views of teachers and students was the one conducted by
Hartshorn & McMurry (2020), who found that students and teachers prioritized less their
English learning due to the stressors associated with the pandemic. Online learning had a
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more negative influence on the students than the teachers, because teachers perceived online
learning as a tool for them to continue education, but students perceived it as an obstacle for
their language development and as a stress producing experience. This means that teachers
and students might have very different opinions regarding the effect of online learning, which
makes studying both of their perceptions a necessity.
When comparing the research done on online learning with the research done on the
emergency transition, it becomes clear that the attitudes of the students were overall more
negative in the latter than in the former. Even though studies showed that online learning has
a lot of benefits, the emergency transition was proven to cause anxiety and stress among
students. Online courses take a lot of time to be designed, some can take between six and
nine months prior to the start of the course (Hodges et al., 2020). The emergency transition in
comparison needed to be done quick, in a matter of weeks to be able to continue education:
“The primary objective in these circumstances is not to re-create a robust educational
ecosystem but rather to provide temporary access to instruction and instructional supports in
a manner that is quick to set up and is reliably available during an emergency or crisis”
(Hodges et al., 2020, p. 7) This is why, it is necessary to find out how exactly the transition
was realised, and which were the factors that contributed to the dissatisfaction reported by
students.
As previously mentioned, the emergency transition was not thoroughly studied in a
Dutch context, and the studies which address the opinions of both teachers and students are
scarce. Moreover, all the above cited studies took place right after the pandemic started. The
present study however is conducted one year after, a variable that could foster different
results and uncover more strategies adopted by teachers and students. This study seeks to find
the way in which the emergency transition to online learning caused by COVID-19 was
realized in the context of language centres of Dutch universities. To do that, it is relevant to
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know how online learning is seen in the Netherlands, and the impact COVID-19 had on
Dutch universities.
2.5 Impact of COVID-19 on Education in the Netherlands
Technology is frequently used for teaching purposes in the Netherlands. Eurostat (2020)
showed that 13% of people aged 16-74 followed an online course in the last 3 weeks, which
is above the European Union mean (8%). An even older survey from 2000 showed that most
of the higher education students use Electronic Learning Environments (ELE) set up by their
universities (Dousma & de Zwaan, 2001).
On March 16 the so-called intelligent lockdown was established in the Netherlands to
slow down the spread of the Coronavirus. This means that schools and universities were
moved entirely online to continue their activity. Universities had only one week to prepare
for this (de Boer, 2021), which makes the emergency transition to online learning different
from usual online courses.
The impact can also be seen in the number of students enrolled in higher education.
On the one hand, the number of enrolled Dutch students increased, on the other hand the
number of international students decreased. The former aspect can be explained by the fact
that most Dutch students used to take a gap year after secondary education to travel, which
was now made impossible. (de Boer, 2021). The second aspect might be explained by the
uncertainty of the pandemic, which is possible to be amplified by the decision to move to
another country.
Regarding the quality of the transition to online education, de Boer (2021) reported
mixed results. 75% of the universities were successful in moving almost all of their activity
online, by adapting the assignments and evaluation to fit the online medium. The students
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however were not always pleased with the quality and even asked for tuition fees to be
returned.
In this context, all of the language centres from Dutch universities moved their
courses online. For example, In’to Language, the language centre from Radboud University
in Nijmegen created a website where the students can get more information on the use of the
virtual classroom. It is mentioned that not a lot of aspects will change from the standard faceto-face classes, but that part of the teaching methodology and assignments will be different
(Radboud University, n.d.).
This study aims at getting more in-depth information on how the transition to online
learning was realized at different university language centres in the Netherlands, from the
perspective of both teachers and students. Two secondary questions refer to the quality of the
transition, as perceived by the students and teachers and their attitudes in regard to the new
medium of Dutch learning. There are no studies up to date that address the transition to
online learning in regard to foreign language learning in the Netherlands, which makes this
research relevant for the present context. Thus, the research questions are:
RQ1: How was the emergency transition to online teaching caused by the COVID-19
pandemic realised in the context of L2 Dutch courses at different university language centres
in the Netherlands?
RQ2: What are the attitudes of teachers and students regarding the quality of the emergency
online transition and its effectiveness in building Dutch language skills?
RQ3: How do the students perceive the emergency transition to online learning in regard to
their anxiety, motivation and possibilities of interaction?
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3 Method
The emergency transition to online learning was a complex process that caused many
different reactions from both teachers and students. The research on this topic specifically
and on the topic of online language learning in particular showed both advantages and
disadvantages that affected the learning and teaching processes. Many factors influenced
teachers’ and students’ satisfaction and the success of the courses. Thus, to be able to fully
understand how this transition affected teachers and students in the Netherlands a mixed
method, including both a qualitative and quantitative analysis was used. The qualitative
analysis in the form of semi-structured interviews strived to obtain in-depth information
about the transition to online learning and how it was perceived by both students and
teachers. The quantitative analysis in the form of a questionnaire targeted a larger sample of
students from a variety of university language centres to understand the quality and
effectiveness of the online courses, along with students’ motivation and attitudes. Due to the
fact that previous research showed different reactions from teachers and students, both
stakeholders involved in online language learning participated in the study.
3.1 Participants
Seven teachers participated in the interviews. The mean age of the teachers is 53 years old
(M= 53; SD=8,64), they all have Dutch as their native language, and they are females. The
teacher participants work at the language centres of Radboud University (teacher #1, teacher
#2, teacher #3 and teacher #4), Amsterdam University (teacher #5) and Groningen University
(teacher #6 and teacher #7). Teacher #5 has also experience at the language centre of Leiden
University. Most of the teachers teach at all language levels and they do not only address
students but also other teachers or refugees. Three of the teachers who teach at In’to
Languages at Radboud University have more than 20 years of experience working there,
while the rest have around four years’ experience at their respective language centres.
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Six students participated in the interviews and an additional 66 people completed the
questionnaire. Nicknames were used for the interviewed students throughout to ensure their
anonymity. The mean age of the interviewed students is 26 (M=26,6; SD=2,98), three of them
are males and three of them females. They followed the Social Dutch 1 course at Radboud
University between October and December 2020, which starts from A0 level up to halfway
A1 level. Some of them have also joined the next course, Social Dutch 2, which started in
May 2020. Only one of them followed the Social Dutch 2 course and was enrolled in Social
Dutch 3. They had no previous experience with face-to-face language learning in the
Netherlands, but they all learnt languages face-to-face during secondary school either in the
private or public system, in their countries of origin. The languages that they learnt were
English, German and French. All the students are following different master programmes,
such as: Language and Communication Coaching, European Spatial and Environmental
Planning, Marketing and Adaptive Organisms. The students are also varied in their native
languages, they speak Greek, Romanian, Spanish and Persian.
Most of the participants who completed the questionnaire are females with the age
between 25 and 34. The native languages of the participants are diverse with German the
most common followed by Arabic, English and Spanish. An entire overview can be found in
Table 1. 34 of the participants study or work at Radboud University, while 14 do not work or
study at any university, at the moment. Most of the participants followed their Dutch courses
at In’to Languages and their most recent Dutch course is at an A1-A2 level. An entire
overview can be found in Table 2. Moreover, 35 of the participants followed a face-to-face
Dutch course, while 31 did not.
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Table 1
Participants’ demographics
Gender

Age

Male
Female

19
46

18-24
25-34

19
35

Native
Language
German
Kannada,
Telugu, Hindi
and English

Prefer not
to say

1

35-44

9

Persian/Farsi

4

45-54

3

English and
Persian
Russian
Portuguese
(Brazil)
Arabic
Turkish
Turkish and
Bulgarian
English
English and
Chinese
English and
Hindi
English and
Italian
Italian
Pastjoe
Spanish
Georgian
Romanian
Chinese
Wu Chinese
Croatian
Tamil
Hungarian
French
Latvian
Polish
Urdu
Greek

1

10
1

2
1
7
1
1
6
1
1
1
4
1
6
1
3
3
1
2
1
1
1
1
1
1
2
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Table 2
Place and level of the Dutch courses
University

Radboud University
Amsterdam University
Leiden University
Radboud UMC
HAN University of
Applied Sciences
Radboud and Delft
University
None

Language Centre

34 In'to Languages
2 Amsterdam University
Language Centre
8 Erasmus University and In'to
Languages
4 Leiden Language Centre
3 HAN
1

Level of the
most Recent
Dutch Course
54 0-A1
3 A1-A2

16
26

1

A2-B1

12

7
1

B1-B2
B2-C1

7
4

C1-C2

1

14

3.2 Materials
3.2.1 Interviews
3.2.1.2 Teachers
The interview consisted of 22 questions and 6 categories, including the background
information one. The categories refer to teachers’ experience with CALL; benefits and
downsides of online learning; the comparison between online learning and face-to-face
instruction and future direction. The first category was motivated by the finding of Bailey &
Lee (2020) that CALL experience can affect teachers’ perceived difficulty of teaching online
courses and the way in which they use online learning materials. The following two
categories sought to find how the teachers perceived their experience with teaching online in
terms of both advantages and disadvantages. The fourth category looked at the ways in which
the transition was realised and which changes took place compared to previous face-to-face
courses. The last category referred to teachers’ willingness to pursue online teaching after the
end of the COVID-19 pandemic and their opinions about blended learning. The entire
interview can be found in Appendix A.
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3.2.1.1 Students
The interview consisted of 25 questions and 6 categories, including the background
information one. The categories refer to problematic aspects of online learning, found in
previous research, such as speaking anxiety and interaction. Mirroring the teachers’
interview, the students’ interview also asked about the perceived advantages and
disadvantages of online learning and their future disposition for online and blended courses.
As previous research shows the discrepancy between students’ and teachers’ perceptions
towards online learning, it was important for the two interviews to have common questions.
The entire interview can be found in Appendix B.
3.2.2 Students’ Questionnaire
The questionnaire referred to students’ motivation and attitudes towards online learning,
along with the perceived quality and effectiveness of their online courses. The questionnaire
had a total of 26 Likert questions on a scale of one to five and it was designed using
Qualtrics. The questions that targeted students’ motivation include both their intrinsic and
extrinsic motivation and were adapted from Bailey et al. (2020) and Beluce & De Oliveira
(2016). The questions on quality and effectiveness were adapted from an Online course
checklist designed by the Federation University Australia. The attitudes questions were
adapted from the questionnaire used by Tratnik et al. (2019). Motivation and attitudes were
shown to influence the outcome of the course and are thus relevant to study in the context of
the emergency transition. The questions on efficacy and quality were needed in order to see
how satisfied students were with their online courses, and how these courses managed to
meet their expectations. An overview of the questionnaire can be found in Appendix C.
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3.3 Procedure
3.3.1 Interviews
The interviews were organized through Zoom, while only one was organized through Skype.
This was done because most of the teachers were more comfortable using Zoom than Skype.
The teachers were recruited by either contacting the language centre, or by sending individual
emails to the teachers found through the database of the language centres. The interviewed
students were found through the personal network of the researcher.
3.3.2 Transcription
The interviews were transcribed verbatim with various grammatical infelicities corrected for
clarity during analysis. A template with the existing questions was used in order to facilitate
the transcription process. The full transcription of teachers’ interviews can be found in
Appendix D-Appendix J. The full transcription of students’ interviews can be found in
Appendix K-Appendix P.
3.3.3 Coding and Analysis
The transcription was copied entirely in Excel, as question and answer (Q and A). There are
different categories for the teachers’ and students’ interviews. Most of the categories were
predefined, but through the analysis two more categories emerged for the teachers’ interviews
and one for the students’ interviews. Thus, for the students’ interviews the categories are:
anxiety and confidence in regard to online learning, face-to-face instruction compared to
online instruction, interaction, challenges in online education, benefits of online learning and
future direction. For the teachers’ interviews the categories are: experience with CALL,
CALL training, downsides of online education, benefits of online education, face-to-face
instruction compared to online instruction, future direction and recommendations. Each
category was given a different colour to have an easier overview (Figure 1 and Figure 2). The
codes emerged entirely from the analysis and were not predefined. The filter function in
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Excel was used to see all the codes in each category and to distinguish the most prevalent
ones.
Figure 1
Student Interview Example of Coding
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Figure 2
Teacher Interview Example of Coding

3.3.4 Questionnaire
The students who completed the questionnaire were found by making the questionnaire
widely available via social media or WhatsApp groups. The teachers who participated in the
interview were also asked to share the questionnaire with their previous students and the
management of Radboud and Groningen language centres agreed to share it as well. The
results from the questionnaire will be presented descriptively, using Qualtrics.
4 Results
The results section presents the main findings from the teachers’ interviews, followed by the
students’ interview based on the aforementioned categories. For the teachers, in terms of
CALL experience and training the results show the rather broad experience of teachers with
CALL and the extensive possibilities of training offered by universities in the context of the
emergency transition. Regarding the challenges and benefits of online learning, it is found
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that teachers did not enjoy the reduced interaction with their students, the lack of bonding, the
reliance on videoconferencing for communication during class and the poor internet
connection of the students. Referring to benefits, teachers reported the convenience of online
classes, the easier manner of offering feedback on writing and the possibilities of customizing
break-out rooms in the online platform. When comparing face-to-face learning and online
learning, it is shown that the book used to teach the courses remained the same, but there
were changes in the way teachers created break-out rooms to compensate for the reduced
interaction in the online classroom and in the way they designed PowerPoint presentations.
Moreover, it is found that most of the teachers have a preference for face-to-face teaching,
even though they see the benefits of online learning. Regarding personal future directions and
recommendations, it is observed that most of the teachers would like to return to face-to-face
teaching or to a blended version of the classes, even if they argued that online language
learning is going to be more prevalent in the future. Additionally, teachers made
recommendations for more successful online classes, such as asking students for feedback
and creating entertaining PowerPoints.
Students did not have a higher anxiety level in online classes, but when comparing
online and face-to-face classes, students expressed the feeling that a face-to-face medium
would have supported better the communicative purposes of this course. Regarding
interaction, most of the students were not satisfied with the level of interaction in their
course, especially with the student-student interaction. Comparatively, the student-teacher
interaction was judged more positively, and the high involvement of the teacher was
appreciated by most of the students. The challenges of online education refer to the fact that
students found the course too rushed, had problems with the quality of videoconferencing and
with their internet. In contrast, the benefits of online education include the fact that students
enjoyed the convenience of the courses, and the fact that they had more opportunities to
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practice their spelling skills. Students agree that online language learning is going to be more
prevalent in the future due to its convenience, but most of them would want to return to faceto-face classes or a blended version.
Complementing the interview results, the questionnaire indicates that overall students
were satisfied with their online courses and were motivated to finish them, but there were
issues with the students not being fully aware of the differences between face-to-face online
language learning and not finding videoconferencing sufficient to practice their oral skills.
4.1 Teachers’ Interviews
4.1.1 CALL Experience and Training
The teacher participants talked extensively about their experience with CALL and their
training. The codes that emerged can be organized under the themes of familiarity with
CALL and effective training.
All of the teachers have experiences CALL to a certain extent prior to the transition,
and using a computer during class or for homework was perceived as a normal part of the
course, as teacher #5 explained: “before I had a lot of experience in other places and we
always used the computer. It's a normal situation”. Before the pandemic, teachers generally
used applications such as Kahoot (https://kahoot.com/) and Quizlet (https://quizlet.com/), or
YouTube videos. Teacher #2 used the online platform of Radboud University, Brightspace
for numerous purposes, such as gathering homework, giving feedback and posting extra
teaching materials, language learning applications and PowerPoint presentations used during
class. The same teacher explained that Radboud University experimented with private online
lessons for students who live far away from the university before the COVID-19 pandemic,
and teacher #3 taught such lessons herself. Four of the teachers rated their experience as little,
while three considered that they had a lot of experience. The results of Bailey & Lee (2020)
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were not replicated in this context. Even the teachers with little experience tried to make their
classes entertaining by changing their PowerPoints, finding different applications or websites
and using the online platform of the book. Thus, it was not a difference between the
possibility of teachers to implement and search for different applications and teaching
strategies based on their prior CALL experience. This might be explained by the fact that all
teachers were familiar with CALL, not in the context of online meetings, but in the context of
using the computer in the classroom. This ameliorated their stress and enabled them to go
beyond the basics of online learning, to find ways to make their classes more challenging and
attractive to students.
As training is concerned, all of the teachers, except for teacher #4, had some sort of
CALL training before the COVID-19 pandemic. Mostly, this training was offered before the
switch to online learning was made. The teachers who had this training were very positive
about it, they considered that it was very helpful for the transition and that it helped them
understand the basic way in which to use the technology, as teacher #3 said: I think we had a
very proper system programme to help us finding our way during the transition”. This
training was available in all language centres but there were subtle differences in the way that
it was implemented. For example, teachers from Radboud University had teacher-to-teacher
training, which was very appreciated by teacher #2: “because when another teacher tells you
this, they have the teaching experience, so they know what you’re faced with they know what
is difficult in the beginning”. This shows that teachers have specific issues that are more
easily seen by other teachers who share their experiences, rather than IT specialists. At
Groningen University, there were daily courses for teachers, as indicated by teacher #6.
the university was very keen on providing this online training and in that first week
there were daily courses offering teachers the opportunity to attend once, twice, they
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didn’t care how many times you went there, but there were plenty, plenty
opportunities to have this instruction.
The daily courses have the benefit of being easily incorporated in the teachers’ timetables, as
they can choose when to attend. Teacher #7 was the only one who had CALL training prior to
the pandemic, but she still appreciated the training from the university and thought it was
helpful. The teachers from Radboud University received help from a specialised team called
the I-team, which helped them whenever they had technical problems or questions about the
online platform. Teacher #3 explained that the team immediately helped her before one of the
classes, when she could not connect to the online platform.
4.1.2 Downsides of Online Education
There were numerous challenges that the teachers listed, which can be grouped under the
following themes: face-to-face medium more suitable for language learning; issues with
building interpersonal relationships in online language learning; disadvantages of
videoconferencing with a large group; students’ poor internet connection; distracted students.
Teachers were generally positive about online lessons, but some of them were very
eager to return to the face-to-face medium, because they thought that it is better for their
students and for themselves. One pressing issue that five of the teachers experienced was the
reduced time for interaction during the course, and the diminished confidence of students to
use their microphones to speak. Additionally, teacher #4 considered that the limited
interaction is also present outside class, because the pandemic made it harder for students to
meet new people, while teacher #3 disliked the fact that there are fewer possibilities for
private conversation between students and teacher.
The teacher participants mentioned that there is less bonding in online courses, not
only among students, but also between the students and the teacher. Teacher #3 explained
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that when teaching to a group that used to have physical classes before the switch, the
students were more eager to talk to each other. This was seen in the way they communicated
during class and tried to have private conversations in break-out rooms. She also thought that
the lack of bonding creates a more unsafe environment for the students: “They have to feel
safe and I don’t think they feel that safe, they don’t know each other”. This shows that
communication and interaction are not only crucial for developing oral skills in Dutch, but
also for creating an atmosphere and a setting in which students feel comfortable. The teachers
also explained that they miss being in a classroom where you can more easily chat with each
other and see how the students feel, as teacher #5 explained:
I really prefer meeting each other in a room, if you are in a room together, there is an
energy flow, you can have small talks. You can talk to a person and the others are not
listening, you can get to know each other better, because you have opportunities to
talk.
This comment indicates that communication is perceived differently online than face-to-face,
and other strategies are needed to foster interpersonal relationships in this medium. Teacher
#6 said that the relationships with the students are shallower and form slower during online
lessons compared to face-to-face lessons.
Five teachers were also unhappy with the camera settings and functions in the online
platform. They did not like that some platforms cannot allow them to see all of their students.
For example, the old platform that Radboud University used only allowed to see 7 students at
once, when the class size was 18. Recently, the size of the class was reduced to 12 students,
and the platform was updated to Brightspace, which allows teachers to see more students at
once. Similarly, teacher #7 liked to use Zoom more than the university platform, because
with Zoom she can see all her students, but with the university platform, she can only see the
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person who is talking. Another aspect that the teachers did not like about the camera was the
size, which made it harder for them to use their body language. Moreover, it was more
difficult for them to see whether their students understood what they were trying to say, as
teacher #5 elaborated: “In a classroom I can see immediately if I have to repeat it again or
explain it in another way, in other words, but in a camera, I cannot see”. The inability to
properly see the students could negatively influence the course. Thus, efforts should be taken
to design the online platform in such a way that the camera of the students is larger than it
currently is. The option to turn the camera off was also perceived as negative by the teachers.
They explained the way in which some students turned off their camera or left the class and
preferred to hide or participate less by switching off the camera.
Four of the teachers complained about the poor connection of the students, which
made them disconnect during class, or did not allow them to connect to the teaching platform.
In this context, the digital divide can mainly be seen in refugees, who did not have the
necessary tools to efficiently participate in online classes, as teacher #3 experienced:
“because also a part of them are refugees and they sometimes they don’t have a laptop and
then they try to do it on their phone ugh”. In this sense, online learning requires more
resources from the students in order to have a successful participation. This can negatively
affect the wellbeing of poorer populations and measures should be taken to ensure equal
opportunities to participate in language learning courses.
The teachers have also felt that students have more distractions around them and that
they are less focused. Nevertheless, teacher #4 said the opposite, namely that students
focused better online, and it was easier for her to teach aspects, such as grammar online:
“when I explain grammar, I think because they are more focused, maybe that’s better online”.
This difference is surprising, but it shows that students’ disposition can affect the lesson as
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much as the medium in which it is taught. Thus, the fact that students are distracted might not
be directly associated with the online medium per se.
The participants also mentioned that it took more time to organize the class, especially
when creating the break-out rooms; some of the teachers started having more physical
problems due to prolonged sitting and screen time; and they perceived the lessons online
more tiring. Moreover, teacher #5 considered that it was harder for her to help the students
with problems in online contexts, while teacher #6 thought that it is difficult to work with
break-out rooms, due to the fact that only one group can be visited at once.
4.1.3 Benefits of Online Learning
Regardless of the challenges, the teachers consider that online learning has numerous
benefits, which can be found under the following themes: convenience; feedback on writing;
break-out rooms’ customization; students’ successful participation.
All of the teachers mentioned the convenience of online lessons. They could teach
their lessons to students who lived in other countries and did not have to commute to
university every time. This was especially beneficial for teachers who do not live close to the
university, as teacher #6 said: “No need for travelling, it’s splendid. I step in my ever so small
office and I am at work, I step out and I am at home”. Teacher #7 noticed that this
convenience lowered the number of instances where students said that they could not join the
class. The fact that students followed the course from home also created a more relaxed
atmosphere, as teacher #2 observed: “It seems that they are very comfortable then and
comfortable students make comfortable teachers I think”. This statement is in direct contrast
with what teacher #3 complained about, namely that the lack of bonding created an unsafe
environment for the students to practice their oral skills. However, teachers referred to two
different matters, namely teacher #2 considered students to be more comfortable due to their
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home setting, while teacher #3 argued that the students might be more reluctant to speak with
people they do not personally know.
Bailey & Lee (2020) explained that online learning made it easier for teachers to offer
feedback and collect assignments. This was found in the studied context as well. Teacher #3
said that it is easier to organize collaborative writing exercises in an online medium, and
being able to see what each student writes facilitated her capacity to offer personalized
feedback. In this case, the feedback was offered faster, because the teacher does not need to
move around the class to see how students write, as teacher #3 mentioned:
Now you can create the link and go to the document you can prepare the document
before and they start writing all together. I give feedback immediately (…) and I can
see them correct themselves, all at once, that’s an advantage, a huge advantage.
Teachers could also offer feedback on writing more easily, due to the chat function. Some
students preferred to write in the chat rather to speak out loud, which meant that teachers
could offer immediate feedback on the quality of their spelling. Technology in this case
facilitates the process of teaching writing, by making it more entertaining and easier for the
teacher to design and manipulate.
The customisation of break-out rooms was also something that teachers enjoyed. They
explained that in this way they can make sure that students do not communicate with the
same classmates every time, as teacher #6 said: “I can decide to put them in group with that
one or that one. I think that’s a huge advantage”. In this way, teachers can also help students
be more comfortable with their classmates, because they will have the opportunity to get to
know more of them, than in a face-to-face setting where students might have preferences
regarding whom to talk to.
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Two of the teachers mentioned that the grades of the students increased during online
lessons, and that as long as there is motivation on students’ side, the same results can be
accomplished as in face-to-face classes. However, teacher #5 considered that some students
failed due to the online medium, but she is satisfied that her best course evaluations were
given during the pandemic:
now if I think back my evaluations were nice, but the highest I ever had were these
two, during the online teaching period. I put a lot of energy in it. It was nice that they
enjoyed my lessons.
The high course evaluations might also mean that students one year after the switch
appreciate the consistent effort of the teacher, and became more satisfied with the quality of
the courses.
The teachers mentioned that the online lessons taught them how to use more tools and
helped them keep up with the technology. Moreover, teachers thought that during online
lessons shyer students have more opportunities to answer, because the class is quieter, and
online learning is more straight to the point, unnecessary matters being skipped.
4.1.4 Face-To-Face Instruction Compared to Online Instruction
This section was the largest, as teachers talked extensively about the differences that they
perceived between the two types of instruction. The codes that emerged from the analysis can
be grouped under: learning material customization; use of break-out rooms; PowerPoints
design changes; preference for face-to-face language teaching; face-to-face medium more
suitable for language learning.
Teacher #2 mentioned that students were negative at the beginning of the pandemic,
because they were used to normal physical classes and this could be no longer delivered to
them, as also shown by de Boer (2021). Thus, all of the teachers needed to adopt certain
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strategies, that differ from the way they taught face-to-face classes to adapt to online
instruction. The three language centres chose to use the same book for the online classes, but
two teachers explained that certain exercises cannot be done online, or they need certain
changes to be used in a different medium, as teacher #6 experienced: “many exercises in the
book are designed for face-to-face teaching. (…) So, I had to skip them or I try to work them
a bit”. Using the same book as face-to-face classes could have the disadvantage that it cannot
be as easily applied to the online medium, requiring more work from the teacher to adapt the
exercises and make them suitable.
Sun (2014) explained that the role of the teacher changes in online education from
merely transferring knowledge to encouraging interactions and creating a sense of
community in the virtual classroom. In this context, the teachers did that by customizing
break-out rooms, so that students can interact with all their classmates, by checking more
often if their students understood what was explained and by encouraging them to have a
“speaking buddy” outside the classroom to train their speaking skills. Teacher #6 thought that
the existence of break-out rooms is what makes online learning possible and without this
function it would be impossible to offer the same quality as in face-to-face teaching.
There were also changes in the area of PowerPoint presentations. Many of the teachers used
these presentations already, but the ones who did not, started using them in online classes.
Teacher #7 explained that online lessons require more structure, which motivated her to make
presentations, even though she never did so for face-to-face classes. Other teachers added
more information in the PowerPoint, due to the impossibility to edit them during the online
class. Teacher #4 used more pictures in her slides to make the class more entertaining and
used less text per slide so it was easier for students to read. Teacher #5 used PowerPoint
presentations with her recorded voice when the emergency transition happened in order to not
cancel the classes entirely.
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The teachers also gave more time to students to make themselves understood; checked
more often if students understood what was said to them; gave them more homework in order
to motivate them to ask questions during class; encouraged them to have a “speaking buddy”,
with whom they can practice the language; and uploaded the files that used to be photocopies
in face-to-face classes online so that students can have access to them.
Regarding personal preferences, five teachers said that they have a preference for
face-to-face teaching rather than online, despite the fact that some of them thought that the
same results could be accomplished with both types of instruction. Only teacher #6 preferred
online classes and teacher #4 said that even though she thinks she teaches better face-to-face,
she would still want to continue teaching online due to its convenience. The preference
towards face-to-face classes for two of the teachers had to do mostly with factors outside the
classroom such as creating social relationships and being able to meet their students again
and less with the quality of each medium, as teacher #1 explained:
I don’t think one it’s better than the other. I think I like face-to-face classes more (…)
because I like having people around me. That’s also why I chose to be a teacher,
because I like to be around people.
Online teaching in this regard is perceived as more impersonal and even though teachers still
communicate and spend time with their students it is not experienced in the same way as in
face-to-face classes.
However, three of the teachers considered that online learning is not enough to
support the development of language skills in a foreign language. The reasons for this
position vary. One of the teachers considered that language learning is a social activity and
that students need to see the reactions of the interlocutor and to build a relationship with the
classmates, as teacher #3 argued: “for language learning I think you should have face-to-face
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contact you have to see how somebody reacts, to see their face”. This shows that language
learning in particular requires more social contact than other subjects, which is affected by
the more impersonal nature of online teaching perceived by most of the teachers. Teacher #5
considered that the classroom setting is more suitable to create an authentic context for
practicing the language, which cannot be achieved in online lessons. Teacher #7 perceived
the online medium to be more staged and less spontaneous, as people do not have natural
conversations:
What I like is students walk around and then talk to each other, that’s not possible in
online class. That’s I miss the walking around, spontaneous situations and then it
feels a bit awkward. Then I do this exercise or in the main room or in the break-out
rooms. And then I’m like “hey, Julia can you greet Aaron and Aaron can you say
goodbye?”
Thus, the interaction between the students in online learning becomes more staged and less
natural than in regular face-to-face courses. Considering that all interactions outside the class
are going to be spontaneous, it might be harder for students to be comfortable in such a
situation.
Greeting each other and having small talk is something normal in a face-to-face
setting, but during online classes it can be perceived as a classroom task, rather than a natural
situation. Consequently, the teachers must ensure that students go through these
communicative stages, which can make the class awkward and less natural. Nevertheless,
attempts at creating an online community could change the way teachers perceive the online
medium and ultimately adapt the online medium to the social act of language learning, where
communication could go beyond classroom tasks and students could get to know each other
better even if the medium in which this happens is different.
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4.1.5 Future Direction and Recommendations
Regarding their future plans, teachers talked about their desire to return to face-to-face
teaching, they discussed two different blended learning strategies, and the future prevalence
of online learning. In the end, a few recommendations emerged from the analysis.
The personal future plans of the teachers differ, namely three of the teachers would
continue online teaching for its advantages, even though two of them have a strong
preference for face-to-face instruction. The rest of the teachers would like to return to face-toface classes or a blended version with both online and face-to-face classes. However, even
though they would like to teach face-to-face, if it is required of them, they would not have a
problem with teaching online after the pandemic.
Most of the teachers were positive towards blended learning, but teacher #2 and
teacher #6 were sceptical towards blended learning, due to the fact that it would take away
from the convenience of a fully online course, as teacher #2 said: “then my course becomes
much less attractive to you because then you know that <<at least 4 out of 10 classes I need
to travel to Nijmegen, but that’s not convenient for me>>”. The rest of the teachers
considered blended learning to be a way to exploit the advantages of both types of
instructions and were attracted by the idea that students could practice their oral skills and
create social bonds during offline classes, which will then make the online classes more
comfortable. Moreover, teacher #1 explained how different environments are better for
certain students:
That’s what I had last time when I was doing the combination online and offline, then
one person who was always very quiet online was throwing a lot of questions at me
(…). That was a moment she was feeling more confident to ask all the questions.
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Having a choice regarding the medium in which a student would like to follow the classes in
the future is of extreme importance, because people might feel differently in different
mediums, which can have more to do with personal preferences rather than issues with the
medium itself.
It is important to note that teachers did not enjoy the way blended learning was
applied, namely by having some students watch from home and having a number of students
in the classroom at the same time. They would rather have the students either online or in the
classroom together, so they can offer the same quality to all of them. In this type of blended
learning the teachers need to focus both on the classroom and on the virtual platform and
often, they cannot do this efficiently, as teacher #1 complained:
I am not giving the same to the online people as the offline people because when
sometimes talks to me there I have to repeat the question because they cannot hear it
online. I just don’t feel satisfied after those classes.
Having the students in two different places puts a lot of pressure on the teacher, which needs
to do more tasks than it would normally do. This can affect the quality of the class and
ultimately lead to dissatisfaction for both teachers and students, regardless where they are.
Moreover, the teacher cannot experience the benefits of blended learning, because he/she will
always need to be in the classroom.
No matter their preference, all of the teachers considered that online learning will be
more prevalent and that more people will consider it. Teacher #2 thought that in the future the
same course will have groups both online and offline and students will be able to choose their
preferred medium. Teacher #4 said that online learning is more environmentally friendly, due
to the lack of travelling, and teacher #6 explained that it is better financially to have online
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classes, because there is no need to rent the course rooms. She had also expressed the
certainty that online classes will continue for a period of time:
at the language centre is going to take in my opinion at least half a year more before
we can even start going face-to-face because there is a lack of rooms, and we are not
the first in line and with these rules you can put 10 people inside, which is not
enough.
All of the teachers tried to explain what they did in order to overcome the disadvantages of
online learning, or what they would like to see done in the future to improve the online
lessons. For example, teacher #1 asked for feedback from her students to see what they
enjoyed or disliked, so she knew what she should do in the future; teacher #2 thought that it is
a good strategy to make introductory clips about online language learning, so students know
what to expect; teacher #3 recommended being natural in front of a camera and trying to
behave as if the class is being held face-to-face; and teacher #5 suggested using break-out
rooms and funny PowerPoints to make the class more entertaining. Moreover, considering the
complaints of teachers about not being able to have personal conversations with their students
online, teacher #6 had these dialogues by not sending a certain student in the break-out
rooms, so they can speak privately, or asks of him/her to not disconnect immediately.
Considering potential improvements, teacher #4 would like her students to have a system
through which they could talk to their “speaking buddy”, and teacher #7 would like to have a
team available to immediately help with technical problems.
4.2 Students’ Interview
4.2.1 Anxiety and Confidence in Regard to Online Learning
When talking about anxiety and confidence in the online mediums many codes emerged
which can be grouped as follows: lack of facilitative anxiety, less engagement in online
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classes, language development anxiety and confidence generated by the familiarity of the
home setting.
Regarding students’ anxiety it was found that they did not experience any increase in
their anxiety, unlike the students in previous research. This could be due to the fact that one
year passed since the COVID-19 pandemic started and the anxiety associated with it was
diminished. This could also reinforce the idea that the anxiety observed in previous research
was caused by the pandemic, rather than the online medium. Nevertheless, the comments
made by the students on this topic are noticeable. Not all of the students perceived this lack of
anxiety as a positive factor in their language learning. For example, Darius explained the
difference between the anxiety that he feels in face-to-face classes and in online classes by
saying that that in face-to-face classes his anxiety is facilitative. This means that because he
feels engaged in the class and motivated to follow the course, he unconsciously feels anxious.
However, because he could not find the same level of engagement in online classes his
anxiety was lower. Thus, the lack of anxiety did not result from feeling more comfortable, but
because he could not be fully engaged in the online classes:
So, when I am in a virtual classroom, I don’t become anxious because I don’t take it
seriously, I just go with the flow and have my coffee next to me, one person is muted
the other is talking, so it doesn’t really make me anxious and I am just sitting at my
place, but does it really help me understand a language and learn it fully?
Even though Darius feels comfortable during online classes due to the familiar setting of his
house, there are still concerns about the degree he can learn. Thus, not feeling anxious does
not necessarily lead to more confidence and a higher degree of interaction, rather it pinpoints
the idea that online courses are not always perceived as serious as face-to-face classes would
be.
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Similarly, Paula did not feel anxious in regard to speaking, but she felt anxious about
what she could learn in the online medium, because in her view online learning was not “a
good example of learning”, showing the potential distrust of students towards online courses.
This was also discussed by Tratnik et al. (2019), who showed that students are more sceptical
towards fully online courses, than towards blended or face-to-face courses.
Three of the students did not report any type of anxiety and said that their behaviour
was not changed by the medium. They still wanted to talk and behave the same as they would
do in a face-to-face course. Georgios and Konstantinos said that for them the level of the
course was very easy so they could not feel any anxiety. Ana felt more comfortable being at
home and not having the physical presence of classmates and teachers when she was trying to
give an answer, her anxiety being thus reduced:
but otherwise, I feel like it was better for my anxiety to be at home and have the notes
with me and for people to not look at me when I was trying to come up with answers
to the teachers’ questions
In this case, the lack of anxiety also refers to being in a comfortable, familiar place, rather
than in a classroom environment. The confidence felt by students due to the lack of a
classroom setting should be fostered to create an online community and to encourage them to
interact with their classmates from the comfort of their home.
4.2.2 Face-To-Face Instruction vs. Online Instruction
Even though the students did not follow any face-to-face Dutch courses, they still made
relevant comments in regard to the differences between these two mediums. Surprisingly,
five of the students thought that a face-to-face course would have been better for their
language learning, but they did not undermine the role that the online Dutch course had. All
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of them mentioned that they do know more Dutch now than they did when they started the
course, but there are several reasons why the course would have been better face-to-face.
The first reason has to do with interaction and the type of communication possible
online. Three of the students thought that they would have more possibilities to practice their
oral skills in a face-to-face course. Due to the fact that the name of the course is Social Dutch,
Ana considered that the purpose of this course would have been more attainable in a face-toface setting. However, she mentioned that there were a lot of activities and dialogues that
tried to prepare them for authentic, real-life scenarios. Darius explained that being in the
physical presence of people in a face-to-face course would have created more opportunities to
speak. He also said that forming a group was possible in online due to the break-out rooms,
but it does not involve the same level of collaboration as in face-to-face contexts: “The thing
is the level of collaboration is to my understanding higher when you are dealing with an
actual person”. Interestingly, when communicating online the classmates are not perceived as
they would be in a face-to-face setting by the students. Even though, they are communicating
with an “actual person”, the communication could feel less authentic. Similarly, Maria admits
that there were possibilities to speak during the online course, but she would have more in a
face-to-face setting. Georgios thought that the quality of the audio hindered his experience
and considered that his oral skills would develop in a different way in a face-to-face course.
Darius mentioned that he felt as if he did not have the chance to receive enough
feedback. The book remained the same as in the face-to-face classes, but he never had the
chance to show the exercises he did to his teacher. Moreover, Georgios said that he tends to
put more effort in face-to-face classes than in online classes and that he did not feel the same
engagement in his online course. Ana complained about the teacher and about the rhythm of
the course. She believed that it was harder for her teacher to see that some people are left
behind, because the pace of the course was too fast. In contrast, she had the opinion that in a
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face-to-face medium it would have been easier to notice this problem. Even Paula who
thought that the same results can be achieved through a face-to-face or online course, would
still have preferred for this course to be held face-to-face.
4.2.3 Interaction
The topic of interaction was the largest, and the codes that emerged from the analysis can be
grouped under the following themes: lack of spontaneous speech; differences in
communication characteristics depending on the medium; rushed pace of the courses; large
group size; poor microphone and audio quality; lack of interaction outside the class; low
course level; role of motivation; and student-to-teacher interaction.
Generally, the students considered that the interaction was reduced in the online
medium and they had several ideas why it was so. All of the students explained that the
interaction with their classmates was limited to the topics of the book and did not go further
than that. Darius felt that he dedicated less effort and engagement to the course, which made
him speak less. Additionally, the fact that he did not know his classmates made him less
interested in the speaking exercises:
Another thing is that what I have felt so far about virtual classrooms is that I still even
I do not know many of my classmates, so I have only seen their faces, so how would I
really put my utmost effort to the collaboration when I don’t even know the person?
This puts forth the idea that in order for the student to put effort into communicating with the
classmates, an interpersonal relationship might need to be built. Consequently, this
relationship leads to more engagement and fosters a sense of responsibility for the student
himself/herself and for the whole group. This is why, it is crucial to make efforts to
encourage the creation of an online community. Interaction and communication could be
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facilitated if the students feel the need to socialize with their classmates, rather than if they
are compelled to do so.
Most of the students thought that the main reason for the limited interaction was the
lack of time. They felt that the teacher needed to rush through the course, because when the
time dedicated to the course ended the whole meeting would automatically shut down. Paula
mentioned that she felt rushed to interact with her classmates in a very short time. The breakout rooms had the same disadvantage of closing immediately after the timer is out. Maria said
that the time dedicated to interacting was 15 minutes per lesson, and due to the fact that the
break-out rooms can be randomly generated, she only communicated with approximately four
of her classmates. The same student judged the level of interaction as “just enough”.
Participants complained about the size of the group, which Paula and Georgios
perceived as too large for an online course, and the poor microphone and audio quality made
interaction more difficult and thus limited. The large size of the group makes it even harder to
offer enough time to speak to each student individually. This combined with the already
rushed pace of the course, might explain the dissatisfaction of students with the amount of
interaction. Moreover, students complained that speaking through the microphone made it
harder for them to understand the teacher, especially because they were learning the language
from scratch.
Most of the students thought that a face-to-face class would be more suitable for
creating discussions outside class and more opportunities for spontaneous speech, as Darius
explains:
you can have interactions outside of the classroom, I don’t know speak with each
other by the coffee machine perhaps with your teacher as well, but you don’t have
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that chance when you are a having this virtual classroom. You are sitting in your
room; you don’t really interact with many people.
These small discussions could lead to a better knowledge of the classmates and the teacher,
which could then lead to easier bonding. Even though not the same activities can be done
online, it is crucial to find a strategy to create opportunities for students to get to know each
other outside the classroom setting, by organizing for example online workshops before the
course in which students can get to know each other and by encouraging them to have online
study sessions after the lessons. This will not only help in building interpersonal relationship,
but it will also create opportunities for using spontaneous speech.
Contrarily to these views, Konstantinos and Ana were satisfied with the level of
interaction. Konstantinos said that the level of the course was too low to be able to develop
communicative skills in Dutch, motivating why the amount of interaction was not an essential
part of the course for him: “it would be better if we had it face-to-face, so we can maybe
communicate afterwards or more during the classes but I think for the basic level it didn’t
really matter”.
Ana explained that if the students were motivated during the course, they also talked
more and were invested in the break-out rooms. In contrast, unmotivated students tended to
leave the laptop when the break-out rooms were created or did not participate in the
conversation: “but with some of them who were not interested in learning in break-out rooms
they were just turning off their camera and not speak to us. I think that depends on the
student”. Motivation is thus a crucial factor for successful online courses. Being responsible
for one’s learning process might lead to putting more effort in class participation regardless
of the medium.
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The interaction with the teacher was perceived more positively. All but one student
felt that they had enough opportunities to ask questions and were satisfied with the level of
interaction with their teacher. The teachers were also involved and one of them joined the
WhatsApp group of the students in case they have urgent questions, while another one was
always available via email. Ushida (2013) expressed the idea that students would like the
course more if they have a close relationship with their teacher. This was not observed in this
context. The students appreciated the involvement of the teacher, but it did not influence their
perceptions of the course.
However, even if the opportunities to ask questions existed, due to the limited time
and the impossibility to ask questions privately, some of the students hesitated to do that.
Paula sensed a lack of interaction with both her classmates and her teacher by saying that
overall, there was less interaction between people. Ana would have appreciated more
feedback from her teacher. She explained that the only time she received written feedback
was after she wrote a short essay and that the feedback helped her a lot. However, there were
not any other opportunities to receive such feedback during the course.
4.2.4 Challenges in Online Education
Even though most of the students were satisfied with the course, they still perceived a number
of challenges in their online course. They mentioned the most the fast pace of the course, the
difficult nature of online pronunciation training, internet problems and not being able to ask
the classmates for clarifications during class.
Three of the students complained about the fast rhythm of the course, which as
mentioned earlier caused the interactive part of the lesson to feel rushed. Ana complained that
the teacher could not see that they were lagging behind, so she continued teaching at the same
speed. As a solution, the student proposed having more lessons during a block so the material
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can be more spread. Maria said that the class was rushed because the online medium
negatively affected the way the material can be explained. She thought that it would have
been easier for the teacher to have a blackboard where she can write down what she wanted
to explain. Thus, due to the prolonged time spent on this part of the class, there was less time
for other activities. Paula complained about this as well by saying that she did not have
enough time to properly understand everything. This increased the amount of work that
needed to be done outside the class and for her this course felt more like self-learning: “As I
said, sometimes I did not have time to process one thing and we were moving to another so
you don’t have time to develop that skill it was more like self-learning at some point”.
Considering that online learning itself requires more responsibility from the student, adding
the extra effort of keeping up with the fast pace of the course could be overwhelming.
The problem of poor audio and microphone quality was also mentioned earlier and it
was one of the main complaints that these beginner students had. Three of them complained
that they were not able to see and hear the right way of pronouncing different words, which
of course made oral interactions in Dutch more difficult, especially because students came
from different nationalities, with different accents, as Maria elaborated:
there were some Asian students that I couldn’t understand what they were saying. I
am sure that if I were in a classroom, it would be easier for me to distinguish the
sounds they are making because my connection would not be breaking.
This comment shows that having a good internet connection is a requirement, especially for
online language learning, where students have to clearly understand each other. However, not
all students have access to this, which in time could lead to inequalities and a reluctance to
participate in future online courses. Ana tried to find strategies to compensate for this, so she
had to look at YouTube videos to practice her pronunciation.
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Bailey & Lee (2020) found that faulty technology can have a negative impact on
course satisfaction. The students in this context were affected by this. Konstantinos for
example had problems with both the internet and his laptop. Trying to connect with a phone
was difficult and he could not use the camera function. Ana had problems with the online
platform, which sometimes kicked her out or made it impossible for her to open the camera.
Besides not being able to fully focus on the class when having these problems, she also felt
demotivated. Maria was in a similar situation, but for her it only had an impact on the way
she felt during the class: “it can be very upsetting especially when you are trying to pay
attention to something and the process is anyway very impersonal and demotivating and then
you have the internet problems and it gets even worse”. This comment shows a vicious circle
that this student had to navigate when participating in online classes. When being negative
towards online learning, internet problems could only aggravate the problems and lead to
even stronger dissatisfaction. For her learning however she mentioned that the classes were
recorded, so she could go back on her own to what she missed and listen again. For the rest of
the students, technical problems were not an issue. Due to the wide spread of online
education, it should be ensured that students have a suitable internet connection and
technology. Digital divide is a topic that deserves attention; however, it exceeds the purpose
of this study
The physical aspect of face-to-face classes was something that the students missed.
Besides missing seeing other people’s emotions and feelings, they also found it difficult when
they could not ask others for clarifications, for example what was the page they were on or
what the teacher meant with what he/she said. Georgios missed forming a group with fellow
classmates and learn collaboratively from each other’s questions, even though such an
activity could be possible through videoconferencing. Not properly knowing each other
however might make the students reluctant to take initiative and propose such an idea.
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4.2.5 Benefits of Online Learning
Even though online learning was challenging for the reasons listed above, the students
emphasized that there are also benefits to this type of instruction. The most frequently
mentioned were the possibility to re-watch the lesson and the convenience of online classes.
Watching the recording of the lesson was the most mentioned benefit of online
learning. Students felt that they could self-pace their learning and simply look back in the
recording if they had a technical problem, or if their attention broke at any point during the
lesson. Darius explained that this feature is particularly helpful when people cannot attend the
class, and Georgios said that he sometimes watched the lesson again to get a better
understanding and to practice the language individually. However, Maria felt that the online
courses required more discipline on students’ part, as mentioned in Miltiadou & Savenye
(2003). She talked extensively about this by saying that online learning leads to more student
autonomy, by being able to rewatch the lectures and learning at one’s pace. Nevertheless, this
was not perceived as an advantage, due to the fact that more effort was needed in order to
keep up with the course and tasks.
As was the case with the teachers, the students have also benefited from the
convenience of following the lessons from home. For example, Ana needed to leave the
Netherlands for a couple of weeks, but she had the possibility to still continue her courses.
For Darius not having to commute was something economically beneficial and it saved the
energy and time needed to travel. The high degree of convenience leads to better time
management, as mentioned by Paula and found in previous research (Gonzales et al., 2020).
In the area of language learning itself the students did not have a lot to say. Ana
thought that her spelling skills are much better because she had to write a lot in the chat,
which improved her writing in Dutch. For Konstantinos, it was beneficial to have this course
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as a beginner, because he thought that online education is more suitable for this group of
learners. Maria liked that the book had an online platform that she could use to practice the
language individually. Overall, most of the students were satisfied with the course and with
their present language level, including Ana who said that:
Yeah, for the activities we were prepared for I think it was enough, they did a good
job. I told you it was an intensive course I learnt a lot in 6 weeks, it was a lot. I think
I’m satisfied with the level I’m at right now.
This shows that when participants considered the course as a whole, they admited that it was
beneficial for their language development despite the obstacles of the medium.
4.2.6 Future Direction
All of the students had certain future plans in terms of language learning and the codes that
emerged can be grouped under the following themes: preference for face-to-face or blended
courses; online language learning should not replicate face-to-face language learning; future
prevalence of online learning; and disposition for blended learning.
Ana and Maria are already enrolled in another online Dutch course, which started a
short time after the interview took place. However, when asked what they would choose if
they had the chance Ana would have preferred a blended course, while Maria would have
wanted to have the course face-to-face. This is something that most of the students said. Even
though they did not consider online language learning fruitless, they would still like to have
the physical aspect of the course, which helps some of them with the process of learning the
language. Thus, their preference for face-to-face courses is not necessarily related to the
disadvantages of the online medium, which can be overcame, but to their desire to see their
classmates and interacting face-to-face. This was also found in Tratnik et al. (2019), who
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showed that students are more willing to follow a face-to-face course, rather than an online
course in the future.
Paula emphasized that online learning is just another tool to learn languages and it
should not aim to replicate face-to-face instruction:
I don’t think that it will ever replace face-to-face learning, because they are two
different kinds of things and I also don’t think that is has to copy face-to-face, that’s
an important thing, it’s not a replacement, it’s just other type of learning.
This statement is a strong one and it implies that the strategies used in face-to-face language
learning cannot be simply transferred to online learning. This different type of learning
requires other skills and strategies to be successful, as also seen before in the way teachers
changed their manner of teaching to fit the new medium. The statement might also mean that
online and face-to-face language learning should not be placed in a dichotomy and none of
them should have its benefits undermined, being in essence different.
Nevertheless, Darius thinks that in time online learning will replace face-to-face
language learning, due to the fact that online courses are more convenient and economical,
which will motivate a lot of people to follow them. Ana thought that online learning is going
to be more prevalent, due to its flexibility. She explained how people nowadays travel a lot,
which makes online classes beneficial.
Most of the students were already familiar with the term blended learning, even
though they had a different blended strategy in mind, which was already described in the
context of teachers’ interviews. Most of them would consider following such a course
because more interactive activities could be done face-to-face, while the writing part of the
course could be continued online. Konstantinos thought that such a course could help with
the lack of bonding between the classmates and Georgios thought that the unclear online
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pronunciation will not be a problem, because it could be practiced face-to-face. These results
reinforce the findings of Maican & Cocoradă (2021) who showed that students are positive
towards future blended courses. However, Maria considered blended learning to be a
“mediocre solution” after the pandemic especially in the context of beginner learners, and
Darius would not like to have the classes scheduled, instead he would like to choose when to
go or not to go to classes. Ana pointed to the fact that students should be able to choose the
most convenient option for them and thought that in the future all types of learning should be
available. In this way, each person will be able to choose what is best for them.
4.3 Differences between Teachers’ and Students’ Perceptions
There were differences between the perceptions of students and teachers as it was found in
Hartshorn & McMurry (2020). These differences have to do with break-out rooms and the
way that they are used, the usage of a physical book in an online medium, and the avoidance
of activities that are not essential to the lesson.
Teachers mentioned that they enjoyed the randomness and customization of the
break-out rooms, because students could interact with more people from the group. However,
the students did not like to be in break-out rooms with people they did not know. This was
especially applicable to Darius, who mentioned that he is demotivated to try and collaborate
with a person he does not know, and Maria said that the randomness of the break-out rooms
made her talk to less students, because they were constantly in the same group. Giving the
students a choice in this sense could make them more comfortable to interact with each other
in break-out rooms.
Even though teachers were not dissatisfied with using the same book as in face-toface classes, students did not appreciate this. Darius said that it would feel more natural to use
a book in a face-to-face class, to be able to show the teacher what he has done and check if
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everything is correct. In the online medium however he had never had the chance to do this.
Thus, using an e-book or more online exercises could improve the satisfaction of the students,
because Maria for example was positive towards the online platform of the book and would
use it in the future.
Teacher #7 said that being straight to the point is an advantage of online learning.
However, students did not enjoy the fact that online learning felt impersonal. Being straight
to the point and skipping the activities that would be normal in a face-to-face context might
make the learning process more impersonal for the students. In this sense, teacher #3 said that
she received feedback from her students to be more natural during online classes and behave
more as if she would be in a face-to-face class. This could consequently make the class
atmosphere more comfortable and the learning process more natural.
4.4 Questionnaire
The questionnaire results show a positive picture in regard to the way participants
experienced their online language courses. In reference to their most recent Dutch course, the
participants were overall positive. Regarding effectiveness, the results report that most of the
participants were aware about what they needed to do to be successful in this course and they
received information about the tools used in the virtual classroom. One problematic aspect is
that some participants were not informed about the differences between face-to-face and
online learning. Additionally, the online medium itself did not help participants improve their
language skills. An overview of the results can be found in Appendix Q.
The perceptions depended on the language level of the course, as well. It was
observed that from the level A2-B1 onwards all participants agreed that the online medium
helped them improve their Dutch skills, while 20% in the 0-A1 group strongly disagreed and
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somewhat disagreed and 11,54% did so in the A1-A2 level. This shows that online learning
might be more problematic for beginner learners.
The quality of the courses was also satisfactory. The students felt motivated to speak
during their lessons and they were satisfied with the input they received. The fact that the last
two statements about the online medium hindering or facilitating the course experience were
the most disagreed with might mean that students were neutral regarding the online nature of
their courses. An overview of the results can be found in Appendix R. However, as observed
above there are differences based on the language level of the participants. 40% of the
participants in the 0-A1 group strongly agreed and somewhat agreed that the online medium
hindered their experience, while only 25% did so in the A2-B1 level, showing once again the
more positive perception of higher-level students than lower-level students. These results
could be explained by Ushida (2013) who proposed that learning the language from scratch in
an online medium requires more discipline and motivation.
The attitudes were positive. Most of the participants agreed that the content was
interesting, that the course required self-discipline. What the participants disagreed with the
most is that strict time management was needed for the course and that the course encouraged
creativity. These two results mirror the results from the interviews in the sense that time
management was seen as an advantage of the online medium. This is in contrast with the
research done by Tratnik et al. (2019), which explained the students’ preference for face-toface language learning, by saying that better time management is needed for online courses.
However, the lack of creative thinking could be related to the lack of spontaneity the
interviewed participants mentioned. An overview of the results can be found in Appendix S.
The participants were also motivated, because most of them agreed that overall they
had the motivation to finish the course and to have conversations with their classmates. Even
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though they felt motivated to have conversations, some of them did not perceive
videoconferencing as a useful way to learn the language and did not put the same effort as
they would have in a face-to-face class, mirroring once again the results from the interviews.
An overview of the results is Appendix T.
5 Discussion
Taking all the results from the interviews and the questionnaire into consideration, they show
both similarities and differences regarding the concerns and perceptions of teachers and
students. The results from the teachers’ interview point to the importance of CALL training
prior to teaching online lessons and of encouraging interaction and spontaneity during online
lessons. There is also the need to handle the issue of poor internet connection and of digital
divide. The benefits of online lessons have to do with the convenience that they offer,
especially for people who frequently commute, and in the case of language learning it could
help in developing writing skills. This is why, teachers expect online learning to be more
frequent in the future, motivating the need to thoroughly study the best ways to support this
type of learning and to ensure successful participation and instruction in such courses.
Students expressed that online courses are not taken as seriously as face-to-face
classes are. Considering the importance of training, students should also receive training
before participating in online courses. Additionally, it is shown that the material presented in
online lessons should be more spread, so that students have time to thoroughly learn, and that
videoconferencing cannot always support the communicative demands of online courses. As
in the case of teachers, convenience is something that attracts students towards online
learning, offering them the advantage of having a better time management.
Blended learning was appreciated by teachers and students alike. Even though there
are issues with its implementation, with the right strategies and solutions blended learning
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could become more used in the future. Its biggest advantage is that it could foster the
advantages of both learning mediums: face-to-face and online.
5.1 Teachers
The study showed that teacher training is of extreme importance, being reported by the
teachers that CALL training created a sense of direction at the beginning of the pandemic,
which helped them more easily transition to the online medium. Offering such training could
prove beneficial to all teachers, not only to those who have limited experience with CALL.
Bailey & Lee (2020) found that teachers with little CALL experience were willing to receive
training to develop their skills, but the necessity of this training is applicable to all of them, as
they all found the pandemic challenging at the beginning, no matter their experience level.
Teaching in a different medium and the changes that come with it make training crucial for
the future success of the courses and for the future availability of teachers to try out new
things, thanks to knowing the basics.
Despite having opportunities for training and being familiar with using a computer,
the teachers still had difficulties with the nature of the online medium. Interaction and
building inter-human relationships were perceived to be more difficult in an online setting.
Even though strategies were applied to encourage interaction, such as creating break-out
rooms, the courses failed to deliver the environment necessary to develop an online
community. Both Hrastinski (2009) and Eom et al. (2006) showed that interaction is needed
for both course success and satisfaction, which means that a lack of it could negatively affect
the willingness of future participation in online courses.
The interaction was also perceived to be different in the online setting. The lack of
spontaneity and a rigid structure of the courses made classes less entertaining, and more
incentives from the teachers were needed to encourage communication between students.
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This could imply that both teachers and students need to create a more relaxed atmosphere in
the online lessons. By making efforts to stimulate spontaneous small-talk between students,
teachers could help them get to know each other, which could make them more confident to
speak and collaborate during class. On the other hand, students could try to have meetings
outside class, with a smaller group, promoting collaborative studying online. Efforts need to
be done by both stakeholders to insure a higher degree of collaboration and interaction in the
online setting.
Even though the Netherlands has the highest percentage of households with an
internet connection in the European Union at 98% (CBS, 2018), the quality of teaching was
still affected by the poor connection of the students. This shows that digital divide could
affect education even in countries that have a hight number of people with internet
connection. Refugees and poorer populations might not have access to the necessary
technology to support their learning either. In this way, the inclusiveness of online education
offered by the lack of space and time barriers could be limited by the lack of appropriate
resources. For learners in primary or secondary schools, for whom education is mandatory
the transition to online learning could prove to be difficult to implement if the issue of digital
divide is not properly handled.
The benefits of online learning might motivate overcoming the challenges, caused by
this medium. The possibility of online learning to reach students that live on the other side of
the globe and to eliminate the energy and money needed for commuting could prove
necessary for today’s society. Eurostat (2020) shows that more and more people are
relocating for work and study in Europe. For example, 8% of enrolments in tertiary education
are made by students coming from abroad into different countries, and 9% of the work force
in the EU is represented by people working abroad (Eurostat, 2020). This increase in mobility
could make online learning not only indispensable, but also more prevalent in the future. This
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is why, steps should be taken to learn from the emergency transition to online learning caused
by the COVID-19 pandemic and to find strategies to support the potential boom of online
lessons and courses.
In the context of language learning, online courses could be beneficial for developing
writing skills in the target language. Hartshorn & McMurry (2020) previously showed that
students make more progress in their writing skills than in their speaking skills when
attending an online course and the results are supported by this study. Teachers were satisfied
with the possibilities they had to offer feedback on students’ spelling skills, favoured by the
interface of the online platform and by the applications that allow collaborative writing.
Considering the current existence of courses focused on building writing skills, their
implementation might be more successful in an online medium, where feedback is easier to
offer, and students have more opportunities to use their spelling than they would have in the
traditional classroom.
Despite the benefits, the teachers desire a return to face-to-face classes. However, this
preference is very much dependent on the context of language learning and the skills
associated with this field of study. The physical presence of the interlocutor and the need to
situate the process of language learning in a meaningful context are the main factors that
made teachers more positive towards either face-to-face or blended learning. The fact that
language learning is a communicative process makes the classroom setting a more suitable
place for acquiring a new language. Nevertheless, by improving the quality of interaction and
by encouraging outside class communication between students, online learning could better
support the communicative aspects of language learning. Consequently, this would lead to
more confidence on teachers’ side that the online medium is equally suitable to support
students’ language acquisition.
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Blended learning was judged positively by the teachers. Its main benefit is that it
could foster the advantages of both face-to-face and online courses, as shown in previous
research (Gleason, 2013), where for example the more interactive parts of the course could be
done in a classroom setting and the more passive parts in an online setting. The teachers also
warned about the practical matters of blended learning, such as instead of enjoying the
benefits of both mediums, this strategy might take away the convenience of a fully online
course. Another factor that needs to be taken into consideration is that by putting in contrast
what can be done in an online or in a physical setting implies that certain activities are
naturally more suitable to be done in one medium or the other. As discussed above, with the
right strategies, each medium could support the desired activities and outcomes. However,
blended learning remains a possibility for the future of online learning, for those learners and
teachers who desire or need the physical presence of each other.
5.2 Students
None of the students were negatively affected by the online medium in terms of confidence.
The level of anxiety was even diminished for some. However, it was mentioned that this lack
of anxiety was caused by not taking online courses as seriously as traditional face-to-face
courses, which led to a more relaxed attitude. This could nevertheless undermine the benefits
on online learning and cause less engagement in the lesson, rather than offering learners more
confidence to speak and interact. In the questionnaire, students reported not putting the same
effort in online classes as they would have done in a face-to-face course. Without the
involvement of the students, online learning might not be able to change and improve. There
needs to be an awareness that even if the medium is different, the course still has the same
importance.
The potential scepticism and the undermining of online learning could also be caused
by the lack of training offered to students. It has been shown that in the case of teachers,
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training helped them learn how to use the basics of the technology, to be able to then be more
confident when introducing new activities. Students however were not informed about the
way their learning might change in the online setting and how different strategies were
needed to promote a successful course participation. This phenomenon was not limited to the
interviewed students, but it was also observed in the questionnaire. Most of the participants
felt that they were informed about the differences between online and face-to-face learning.
The decision to not offer training to students might stem from two preconceptions: students
are more comfortable with using technology; thus, they do not need the training offered to
teachers, and students are passive recipients in the course, which means that they are not
supposed to know everything that the teacher does. Both statements could lead to a false
impression about what the students know and about their role in the course. Even though
students may use technology more often, it does not mean that they are necessarily
comfortable and knowledgeable with using videoconferencing tools, considering that they
require special techniques that are not thoroughly explained to students. Moreover, students
should be seen as active participants in the course, who also model and change the way
online learning is used and understood at the moment. Thus, training should not be offered
solely to teachers, but also to students, so that they can be better prepared, know what
expectations to have from an online course and be aware of the differences between the two
mediums.
Regarding interaction and communication in an online setting, students had similar
opinions as the teachers. They could not form relationships with their classmates, which led
to a limited degree of collaboration. The time offered for the course was also restricted,
which gave the impression that the time allocated for interactive tasks was too little.
Considering that it might take more time for students to get to know each other and become
comfortable with one another in an online setting, online courses should offer more lessons
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and spread the material more efficiently. Having to rush through the learning material puts
extra pressure on both the teachers and the students and could potentially lead to a superficial
learning.
Communicating online was not enjoyed either. The sometimes-faulty technology
combined with the need to speak on a microphone made it harder for students to understand
each other and the teacher. This was also observed in the questionnaire, where most of the
participants agreed that they were encouraged to interact during online lessons, but most of
them disagreed that doing so through videoconferencing is useful. This is a problematic
aspect, implying that even though the right strategies could be found to encourage a higher
degree of interaction, technology might limit the communicative possibilities of online
learning. A potential solution could be for students to use CALL applications to practice their
pronunciation, because it was proved beneficial in previous research by Bashori et al. (2020).
One potential benefit of online learning is the possibility to be more autonomous
towards ones learning process, as also mentioned by Golonka et al. (2020). The ability to
rewatch recorded lessons, and the convenience discussed above offer busy students the
chance to better fit the course in their daily schedule. When the online lessons are recorded,
students can easily go back to parts of the course that they need to revise, leading to more
responsibility from the students to manage their learning. Consequently, this leads to a better
time management. The results from the questionnaire show that in the attitudes section the
second most disagreed with statement was that the course required strict time-management.
Thus, for busy people who cannot always find time to commute for a course, or desire a more
autonomous pace of learning, online courses might be more suitable.
Blended learning was enjoyed by the students as well, showing the potential of such
courses. Students could benefit from blended learning in two ways: by having physical
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contact with their classmates, it will be easier to interact in an online environment, and the
possibility to participate online to some lessons could save students’ time. A future research
should address this topic in more detail with a more numerous population to find the best
strategies for blended learning, as it could become more widespread in the future.
6 Conclusion
This study showed that overall, the transition to online learning was positive and wellrealised in the investigated language centres in the Netherlands. Regarding the first research
question, it was shown that before the transition teachers had opportunities to receive
instructions on how to use the online platform and implement different online activities. They
also made a lot of changes to the way they used to teach in order to adapt to online
instruction, including modifying the exercises in the book and adjusting their PowerPoints to
the new medium. Moreover, there were organisational decisions, such as limiting the group
size of the courses, due to the limitations of the universities’ online platform.
Regarding the second research question, students mostly agreed that the courses
helped them learn Dutch, but they also mentioned that a face-to-face course would have been
more suitable for their language acquisition. The view of the teachers was similar. Some of
them considered that online learning was disadvantageous only in the sense that it made them
miss physical contact, but others considered that the lack of authenticity of the online
medium was challenging for the students and that a face-to-face medium would have been
more suitable. Teachers also considered that the lack of spontaneity and interaction was
negative, especially when the course is focused on building social skills in the target
language. Nevertheless, the course had benefits regarding the way teachers offer feedback on
writing skills, which consequently helped students build better skills in this area. Moreover,
the convenience of the online courses helped students have a better time management. In the
topics of quality and effectiveness, the results from the questionnaire were positive. However,
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they implied that students should be more informed about the differences between face-toface and online learning strategies, and that beginner learners tended to be more negative
towards online learning than advanced learners. In the attitudes section of the questionnaire
the results were rather positive, with the exception of the fact that participants did not feel
that the course encouraged their creative thinking, which could be linked to the lack of
spontaneity in online learning.
Regarding the third research question, it was shown that students felt no increase in
their anxiety, which was not always perceived as something positive, rather as a consequence
of not taking the course seriously. The amount of interaction was a problematic aspect for
most of the students. Due to the fast pace of the course and the dependence on
videoconferencing, which can make it harder to understand the interlocutor, students did not
interact as much as they wanted and they could not bond with their classmates. The
interaction was also different and felt less personal and spontaneous, being related solely to
the tasks of the lesson. However, most of the students were satisfied with the teachers’ level
of involvement, who were fast to help and answer their questions. Considering motivation,
the interviewed students said that online learning is less motivating and that unmotivated
students are less likely to interact in break-out rooms. The questionnaire results show that
overall students agreed that they were motivated to finish the course, but they still disagreed
that they put the same effort as in a face-to-face course, which is problematic because
students’ involvement is needed in order to have a successful course.
Blended learning could prove to be a solution after the pandemic is resolved. Along
with other research, this study has also found positive reactions towards blended courses from
both teachers and students. There are some practical matters, discussed in this study, but
overall, the participants would consider joining such a course, because it could foster the
advantages of both learning mediums.
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Finally, online learning should not be understood in dichotomy with face-to-face
learning and none of them should replicate the other. Rather, online learning is a different
way to learn languages, which requires various strategies and skills to be successful.
The fact that most of the participants agreed that online learning will be more
prevalent in the future, makes further research in this area imperative. Such research should
most of all address the phenomenon of digital divide, which was only slightly observed in
this study. Moreover, strategies to create an online community in the context of online
learning and ways to offer more possibilities for interaction should also be explored. The
communication in online contexts was perceived differently than in face-to-face contexts. It
should be addressed how exactly communication is different online and what consequences
this can have for online learning. Additionally, the topic of blended learning should be
studied in order to find the best strategies for its potential, future implementation.
There are limitations of the current study that have to do with the small sample size,
which makes the results very much context-depended. Additionally, all the interviewed
students were beginners, which means that differences between the perceptions of students
based on their language level were not thoroughly explored.
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Appendix A: Teachers’ Interview Questions
Background information
1. What is your age?
2. What is your native language?
3. For how long have you taught Dutch at the language centre of RU/RUG?
Experience with CALL
1. Have you ever used CALL activities/applications in your courses prior to the COVID19 pandemic? If yes how/in which contexts?
2. How would you rate your experience with CALL?
3. Did you have any CALL preparation during your teacher training?
Downsides of online education
1. What were the biggest challenges for you as a teacher when switching to online
education?
2. Did you ever have technological problems when teaching your course? If yes, what
were they and how did you deal with them?
3. Do you consider online learning to have any weaknesses? If yes what are those?
4. Are there any limitations to what online learning can do? If yes what are those?
Benefits of online education
1. What were the biggest opportunities for you as a teacher when switching to online
education?
2. What do you perceive as benefits of online learning for both you and your students?
3. Was there a time when online learning helped you better achieve your teaching goals?
Face-to-face instruction compared to online instruction
1. What were the changes you made as a teacher to switch to online teaching? In which
areas did you make changes (e.g., teaching methodology, course materials, etc.)?
2. Do you think that online learning is equally suitable as face-to-face teaching to
support your students in their language development? Why?
3. Do you have a preference for online or face-to-face teaching? Why?
4. Were there any specific strategies you used to support the transition to online
teaching? What are those?
Future direction
1. After the COVID-19 pandemic is resolved do you consider continuing online
teaching?
2. Do you think that online learning is going to be more used in language learning in the
future? Why?
3. Are you familiar with the term blended learning (if not familiar, explain)?
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4. Would you consider using blended learning strategies after the COVID-19 pandemic
is resolved?
5. Do you think that blended learning could solve some of the problems with online
learning that you previously mentioned? If yes, in which way?
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Appendix B: Students’ Interview Questions
Background info
1. What is your age?
2. What is your native language?
3. What do you study at the moment?
4. When and where did you take Dutch courses?
5. Did you participate in Dutch courses both online and face-to-face or just online?
6. What were the levels of the Dutch course(s) you took/are taking at the moment?
7. What is your experience with learning a language face-to-face?
Anxiety and confidence in regard to online learning
1. Do you think that the online medium made you more anxious that the face-to-face
medium would have done? Why/why not?
2. How do you think that the online medium affected the practice or your oral skills
(speaking)?
3. How do you think that the online learning affected your confidence to speak during
the course?
4. Do you think that the online course was equally suitable to develop your Dutch skills
as a face-to-face course would have been?
Interaction
1. How do you think that the online medium affected the level of collaboration with your
classmates?
2. Were there any opportunities during the course to collaborate with classmates online?
What were those?
3. Do you think online learning in its present form is enough to support communication
skills in Dutch?
4. Did you have enough opportunities to communicate with your teacher and ask
questions?
5. Were you satisfied with the level of interaction in this course?
Main challenges in online education
1. Did you ever experience technological problems when attending your course? If yes,
what were they and how did you deal with them?
2. Do you consider online learning to have any weaknesses in the context on language
learning? If yes what are those?
3. Are there any limitations to what online learning can do in the context of language
learning? If yes what are those?
Benefits of online learning

73
1. What do you perceive as the benefits of online learning in the context of language
learning?
2. Was there a time when online learning helped you better achieve your learning goals?
Future direction
1. Do you consider pursuing more online courses in the future? Why?
2. How do you think online learning will be used for language learning in the future?
3. Are you familiar with the term blended learning (if not familiar, explain)?
4. Would you consider participating in a blended course after the COVID-19 pandemic
is resolved?
5. How do you think that blended learning could solve some of the problems with online
learning that you previously mentioned?
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Appendix C: Questionnaire Overview
This questionnaire is conducted as part of the master thesis in Language and Communication
Coaching (Radboud University)
The questionnaire seeks to find how effective and qualitative your Dutch learning experience
was, and your attitudes and motivation towards your Dutch course(s), with a focus on your
online learning experience. If you followed more Dutch courses, please think about the most
recent one when rating the statements.
This questionnaire asks for personal opinions and perceptions, so there is no right or wrong
answer. Simply answer as honestly as possible. Moreover, the questionnaire is completely
anonymous, the data cannot be traced back to you and your background information will not
appear in any publication.
By pressing next, you consent to participating in this study.
For any questions/complaints regarding the study please contact:
Cristiana Nastase (cristiana.nastase@student.ru.nl)
Have you participated in an entire Dutch course during the pandemic?

o Yes (1)
o No (2)
For the following sections please indicate how much you agree/disagree with the statements:

Effectiveness
Strongly
agree (1)

Somewhat
agree (2)

Neither
agree nor
disagree (3)

Somewhat
disagree (4)

Strongly
disagree (5)

I was
informed
about the
requirements
for successful
participation
in this course
(1)

o

o

o

o

o

I received
explanations
about
differences
between
learning
online and
face-to-face
(2)

o

o

o

o

o

75
I was
provided with
information
about how to
use the tools
in the online
environment.
(3)

o

o

o

o

o

The coverage
and level of
detail of the
course
content
provide
adequate
support for
me to achieve
the learning
tasks (4)

o

o

o

o

o

The online
medium
helped me
improve my
Dutch
language
skills (5)

o

o

o

o

o

Somewhat
agree (2)

Neither
agree nor
disagree (3)

Somewhat
disagree (4)

Strongly
disagree (5)

Quality
Strongly
agree (1)
I felt
encouraged
to speak to
my
classmates
during the
online
courses (1)

o

o

o

o

o

I felt
motivated to
speak Dutch
during the

o

o

o

o

o

76
online
classes (2)
I was happy
with the
amount of
Dutch input I
was exposed
to (3)

o

o

o

o

o

The course
met my
personal
goals in
regard to the
desired level
of Dutch
language (5)

o

o

o

o

o

The online
medium
hindered my
course
experience
(6)

o

o

o

o

o

I benefited
from the
online nature
of this course
(7)

o

o

o

o

o

Strongly
agree (1)

Somewhat
agree (2)

Neither
agree nor
disagree (3)

Somewhat
disagree (4)

Strongly
disagree (5)

Attitudes

The course
encouraged
creative
thinking (1)

o

o

o

o

o

The course
stimulated
my curiosity
(2)

o

o

o

o

o

77
The course
content was
interesting (3)

o

o

o

o

o

The course
required selfdiscipline (4)

o

o

o

o

o

The course
required strict
time
management
(5)

o

o

o

o

o

The course
fostered the
development
of a sense of
responsibility
for my
learning (6)

o

o

o

o

o

Strongly
agree (1)

Somewhat
agree (2)

Motivation
Neither
Somewhat
agree nor
disagree (4)
disagree (3)

Strongly
disagree (5)

I often contributed
to class
discussions (1)

o

o

o

o

o

I felt motivated to
interact in an
online
environment. (2)

o

o

o

o

o

I had
conversations
with my
classmates during
our online classes.
(3)

o

o

o

o

o

I enjoyed the
online
conversations
with my
classmates (4)

o

o

o

o

o
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Dutch
conversation
through
videoconferencing
is a useful way to
study the
language. (5)

o

o

o

o

o

I found the online
assignments
useful (6)

o

o

o

o

o

I put forth the
same effort in my
Dutch online
course as I would
have in a face-toface course (7)

o

o

o

o

o

Overall, I felt
motivated to
finish the online
Dutch course (8)

o

o

o

o

o

Please answer the following background questions
What is your age?

o 18 - 24 (1)
o 25 - 34 (2)
o 35 - 44 (3)
o 45 - 54 (4)
What is your gender?

o Male (1)
o Female (2)
o Non-binary / third gender (3)
o Prefer not to say (4)
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What is/are your native language(s)?
________________________________________________________________
At which university are you working/studying at the moment?
________________________________________________________________
In which university programme are you working/studying?
________________________________________________________________
At which language centre have you followed your Dutch course(s)?

o In'to Languages (1)
o Groningen University Language Centre (2)
o Amsterdam University Language Centre (3)
o Leiden Language Centre (4)
o Other (5) ________________________________________________
Which is the level of the Dutch course(s) you followed during the pandemic? Pick all that
apply!

▢
▢
▢
▢
▢
▢
▢

0-A1 (1)
A1-A2 (2)
A2-B1 (3)
B1-B2 (4)
B2-C1 (5)
C1-C2 (6)
Other (7) ________________________________________________

Have you ever followed a Dutch course face-to-face?
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o Yes (1)
o No (2)
Which is the level of the most recent course you took?

o 0-A1 (1)
o A1-A2 (2)
o A2-B1 (3)
o B1-B2 (4)
o B2-C1 (5)
o C1-C2 (6)
o Other (7) ________________________________________________

81
Appendix D: Interview with Teacher #1
Hello and welcome to my interview!
My first three question are about background information.
What is your age?
30 years old.
What is your native language?
My language is only Dutch.
For how long have you taught Dutch at the language centre of Radboud?
A little bit longer than 4 years.
Now I would like to talk about your experience with CALL. It was proven to have an effect
in previous research, and my first question is: have you ever used CALL
activities/applications in your courses prior to the COVID-19 pandemic? If yes how/in which
contexts?
Only during class or is it also possible to say the things I gave as homework which they can
do at home?
Homework is also possible.
I sometimes used Kahoot. I think you know what it is and as homework I often gave them
AdPuzzle. So, I took videos from YouTube and then I put some questions inside the program
So they have to listen and watch the video and then answer my questions. And as homework I
also prefer Quizlet for learning words. Beside that I often used YouTube videos or other
videos on the website also during class so they hear a native speaker and then I asked some
question about it.
Okay so CALL was used prior to the COVID-19 pandemic In a classroom context and also
for homework.
So, you would consider that you have a high experience with CALL even before COVID-19?
Yes, I was confident enough. I always just try anything and then when it works I use it
immediately in class. The only difference is that of course now it's used in a different way so
I had to learn a lot and I think that there is still a lot to learn but from what I knew I was
confident enough.
Very nice! And during your teacher training did you have any CALL preparation?
Not really, I have to think about it. No, sometimes I read research about it but I've never
practised with it in my master degree.
Do you think it would have helped If you had some preparation during your teacher training?
Help to make the transition smoother to online learning?
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Maybe yes maybe because when I hear about a new programme or tool I will just practice
and try with it. As I said I just click on everything and see how it works, then I'm gonna use
it, but I know other people won’t do the same. So, I think that it would definitely be helpful
for everyone to have at least a little bit of knowledge and maybe experience as well.
Ok so what really help you is that you are open minded and you like to experiment with
different language learning techniques.
Yes.
Now we are going to focus on online education after COVID-19 and I want to ask you what
were the biggest challenges for you as a teacher when switching to online education?
The biggest challenge I think is that you don't see as much the body language. I always use
that a lot to make small language jokes in the classroom and you see immediately if they
catch it or not. But now in online when you say something is really hard to see If they get it.
Also, not everybody had especially in the beginning a good connection so sometimes you
were missing if somebody was really getting what you are telling or trying to practice with
them. I think that was the biggest challenge and of course you cannot teach the same way as
you did offline, because online requires other skills.
Did you ever have technological problems when teaching your course? You already
mentioned I think internet connection. Were there also other issues and how did you deal
with them?
My connection was not very often a problem. If it was, I just opened my email on the
telephone and send everybody a message to give me 5 minutes to fix the Wi-Fi and with a
cable it was able enough so I could continue. The biggest challenge is when you are losing
participants out of the classroom for maybe 30 seconds and then they just don’t know what
you were talking about and not everybody is confident to tell the teacher about it. I think
that's one of the negative parts of online teaching. So, you can do something about your
connection but you cannot do anything about other people’s connection.
Do you consider online learning to have any weaknesses? If yes what are those?
Besides internet connection I don't think of other weaknesses. As I said before it's not a way
of teaching. If you know how to handle the online teaching part, I think it can work perfectly
if it also works for you as a student. Because in language learning some people prefer the
online way some people offline but if you can choose in the future what works for you best, I
don’t think it has any weaknesses, only the connection.
What about limitations? Do you think online learning has any limitations in how you teach
your lessons or interact with your students?
If you ask a question and you want a spoken response that takes a little bit more time than
offline classes because people first need to unmute their microphone Before they can speak
it's only a few second more but if you ask in a lesson many question it takes more time. I
think that's a limitation but on the other hand the chat is something that you can use which
you could not have used before when you were in class so you have to be creative and use
both.
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Now, to move towards a more positive note: what were the biggest opportunities for you as a
teacher when switching to online education?
Using more digital tools. Trying to implement them in your online lesson. It also depends on
your teaching platform of course. At Radboud Into’Languages we had a different platform
one year ago. We switched in September and the one we are using now as the function to use
for example videos of YouTube inside the classroom so now we have more opportunities for
using those kinds of tools. Now I have experience with two different platforms and I can tell
that it depends on the platform you’re using and what are the options for your online classes.
Thank you! What do you perceive as benefits of online learning for both you and your
students?
Good question! You can focus more on writing as well because you have the function like a
chat and you can give feedback better than in on offline classes Because there you need to
ask people to hand something in before you see how to write. And now you can see this
immediately in the online class as well I think that's a good thing now. I don't know what
else.
So, it helps because you can give feedback more readily than in offline classes
The only negative part is that it’s less speaking time and not everybody is confident with
speaking on a microphone in front of a camera. In class people are nervous too but at least if
you asked, they will answer anyway because all eyes are on them so they have to answer. So
now we can write more but we can speak a little bit less
So, speaking practice is sometimes lacking in the online classes
Yes, but if you are aware of it as a teacher you can always try to focus on it and think about
other tools or ways to so it's not lacking too much
I read it myself that some students are very scared because when you are in a face-to-face
context if people have weird reactions at least you can see but in online you are not sure how
other people react. So, I think that’s where the anxiety kicks a bit in in an online context
And sometimes what happens is that what I had in one group that one young adult he was
very insecure and he never turned on his camera until my classmate was one-on-one talking
to him and saying “hey everyone likes to see you because we are learning together and then
we want to see you as well” but he was very insecure. Those kinds of things. The online
platform gives also the opportunity to turn off your camera and that’s negative of course
because you want to see everyone in offline classes. If you enter a room, you are visible to
everybody
Do you think there was a time when online learning helped you better achieve your teaching
goals than an offline class would have?
I think that depends per person Because for some people online classes work better and for
some people offline classes. I think is different per individual. The good part now is that it
doesn't matter where you live. You can join classes where you think it's better for you No
matter where the institute would be. So, what I had once was that there was a participant who
was living in America and he wanted to learn Dutch before moving to the Netherlands and
this was an opportunity to join the classes before he came to the Netherlands so he was
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following them in the middle of the night. Those kinds of things are the good opportunities
for people now since the online classes take place
Thank you very much! Now I want to make a bit of a parallel with face-to-face instruction to
see how it went and I want to ask you what were the changes you made as a teacher during
the switch to online teaching? In which areas did you make changes (e.g., teaching
methodology, course materials, etc.)?
We are using the same books so for that nothing changed. The only thing of the book that we
had to change was that sometimes in the book there were speaking exercises as a group and
then they could just sit together and read the exercise in the book and then do the exercise
together so now you had to write more on the screen so that they would read from the screen
and then in break-out rooms they could still talk together. What I had to change was writing
more text on the screen so it’s always clear what to do when to do how to do. That was
something I had to change; more information written on the screen. And there is also the
possibility to make exercises in break-out rooms.
So, by writing text on the screen, you mean that you had to write more information on your
presentations?
Yeah, and sometimes when I thought during class that I miss something I would still add
information I could also just write in my screen during the class, but if I prepared well
enough that was not necessary.
So, there weren’t any major changes you made to adapt to online teaching?
The biggest change is that we have smaller groups than before. Now the maximum is 15 in
the beginning the maximum was 12, but since we moved to another platform in September
we found out that 15 is possible as well. But now we have less people in one group in the
online teaching.
So, it was necessary to adapt the number of participants. Was that because of the internet
connection that restricted the number of participants?
The first platform we had it was not possible for everyone to turn on their camera so we were
missing a lot of information from the faces that’s why we had a maximum of 12. But the
platform now allows more people to join with a camera so we tried to upgrade it to 15 and it
still works. It’s still quite a lot if you think about speaking time per person, but it still works if
you think we have 15 people active during class. I think 18 would be too much so I hope we
won’t upgrade it again.
Do you think that online learning is equally suitable as face-to-face teaching to support your
students in their language development? Why?
Yes, I think so. I don’t think it’s really good to combine them so give people in the future an
option or full online or full face-to-face class. But I think you can offer as much online as you
can offline if you take in account what you need to change in online classes and what you
need to be aware of, but I have enough experience now to do that good in the future.
Do you have a preference for online or face-to-face teaching? Do you think one of them is
better than the other?
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I don’t think one it’s better than the other. I think I like face-to-face classes more. That’s
more what I prefer but it’s not because it’s better but more because I like having people
around me. That’s also why I chose to be a teacher, because I like to be around people but I
don’t think it’s better one or the other.
So, it’s just a preference. Were there any specific strategies you used to support the transition
to online teaching? Were there any things you tried to do to support the transition?
No, I don’t think I did specific things. Not consciously.
Okay so the changes you made came with the class and the flow of the activities.
Yeah, when you start the first time with an online class you are just trying things out.
Sometimes I asked the students feedback like “how did this work, how do you like this?” and
then you know what works best and what not and then next time you can do it better.
Thank you! Now I have some questions about future directions. Would you like to continue
online teaching after the COVID-19 pandemic is resolved?
Yeah, if I have classes online and offline in my timetable then I would definitely do online as
well. It’s just that I want to do face-to-face classes again because I like them more but I think
online classes are good opportunity for people who are not able to come to the location. So, I
will give online classes as well if it’s necessary.
I read that maybe a good outcome of the pandemic is that CALL started to develop a bit
faster. It was like a kick-start because we had a lot of information, but most of the strategies
were not used. Do you think that online learning is going to be more prevalent in language
learning in the future? Why?
I think more people will at least consider it, because now they have experience with it or they
heard other people did so they will at least consider online classes more. I don’t know if they
will choose it as a preference if they also have the option for face-to-face classes but I think
that they will consider it.
Are you familiar with the term blended learning?
Yes.
You told me you are not a big fan and I was wondering why do you think it’s not a good
strategy?
I also worked one day a week at the university of Tilburg, where I have 13 lectures and then
10 of them are online and one it’s in the campus, but not the whole group can be in one room,
because of the maximum people allowed with the 1,5 meter rule so then I need to have a
computer in front of me so people can follow me online while other people are offline and
then I feel like I am not giving the same to the online people as the offline people because
when sometimes talks to me there I have to repeat the question because they cannot hear it
online. I just don’t feel satisfied after those classes.
So, you feel like you cannot offer the same quality to both groups
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So that’s why I’m not a big fan of this. If people were thinking about offering online and
offline in one course but then for everyone online and then next class offline that would be
different. I think that could work, but for me, I really want everyone on the same spot. Or in a
front of a computer or in front of you but not combined.
So, let’s say you have some online and same offline classes with the same groups do you
think that could solve some of the problems with online learning that you previously
mentioned? We talked about internet connection, speaking interaction.
I think yes, especially the speaking interaction. That’s what I had last time when I was doing
the combination online and offline, then one person was always very quiet online was
throwing a lot of questions at me that I was very surprised like “wow I never knew you had
so many questions” That was a moment she was feeling more confident to ask all the
questions. For some people that might work when they are in the face-to-face classes besides
the online classes.
The last question is: you told me that maybe in the future more people will consider online
learning but at the same time they might prefer face-to-face teaching. Why do you think that?
If I think about myself, I would also prefer when I would do a language course face-to-face,
as well. I think when you are at home you might have more distractions around you. In the
classroom you only have the classroom, the teacher and other people around you and nothing
else. Maybe the change of place, so you are going to another place when you walk out of the
room you know you are done. Some people like that more as well. This is how I would see it.
Maybe there are more reasons, but then I don’t know which ones.
That was the end! Thank you!
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Appendix E: Interview with Teacher #2
Welcome! We will start with a few background questions.
What is your age?
I am 45.
What is your native language?
Dutch.
For how long have you taught Dutch at the language centre of Radboud?
I have started working there around 2000, so a little over 20 years now.
Now I was wondering about your experience with CALL, or if it was any prior experience.
Have you ever used CALL activities/applications in your courses prior to the COVID-19
pandemic? If yes how/in which contexts?
What do you define as computer assisted activities? For example, we use Bright Space a
digital online learning platform. That is also something you would consider?
I consider CALL everything that helps your teaching purposes but also uses a computer.
So, in that case I think we have been using something along that line. I think it was called
Blackboard first, but we switched to Brightspace I think for the past 12 years and it’s became
a regular part of our courses, we use it in every course as a means of letting our students hand
in homework, give them feedback, gathering teaching materials, extra teaching materials, so
they can listen to the audio texts of their books, we put links there to interesting pages or apps
or something we use it to publish PowerPoints that we use in class, so something like that.
Only for the past year ever since the 16th of March last year we have also used the online
lessons, so the virtual classroom. Luckily we started experimented with that about a half year
before the lockdown, because in our old platform, Blackboard there wasn’t an option like that
for us but in the new one Brightspace there was. We don’t just teach groups, but we also have
private lessons sometimes and those students are sometimes far away. They are working in
places like Eindhoven so for them in was interesting to see if we can teach them one-on-one
in a virtual classroom, so we had experimenting with that for about half a year. Luckily for us
because the teachers who experimented could teach the rest of us for the whole classes, for
the groups.
Nice! That’s really interesting. So, you consider that this experience helped you with the
transition to online learning?
Yes! We have used other tools like Kahoot or Socrates.
I also heard about Quizlet.
Yes, that’s the one I was thinking about. So, we have tried things like that and in a faraway
past also something to help them learn the vocabulary, we had lists of vocabulary online, but
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those things are not free any more so the moments students have to start paying they are not
interested any more.
I believe that! As a student I can imagine that!
Do you consider that you had a high experience with CALL when the pandemic started as
well?
Me personally, or the institute?
Just you personally, not the institute.
No, I cannot say I was very on top of the game or very experienced in it. No, at the start I
cannot say I was an expert, I knew something about it, I knew of the options, the possibilities,
but I hadn’t experienced it myself.
Did you have any CALL preparation during your teacher training?
No, not during my teacher training because that has been a while ago and at that point
something like that wasn’t an option yet, the technology has come far in the past 20 years, so
nothing in the teacher training. As in the institute however we’ve had some classmates who
were very experienced and passionate about these tools and what we do we have teacher-toteacher workshops where we are told what is possible, what helps, what doesn’t help and also
practising in these things a little bit, so getting to know Quizlet for example getting
introduced to it, talking with the people that work with it, the dos and don'ts and that lowers
the threshold for actually starting to use it, so this is something that I think has been going on
for the last let’s say 8 years at Into’languages. They really tried to keep us up to date. In my
time when I was learning to be teacher it wasn’t something on the curriculum, but it has
changed and I definitely think that my employer makes it a point that we start using these
tools as well and they help us with it as well. They don’t just tell us: “You know we want you
to use it” They make sure that we have the time, the training, the opportunity to practice so
very helpful.
That’s very nice. So, you think that this CALL preparation helped you have a smoother
transition to online learning when it came.
Yes absolutely, so the attention being paid to that for the past 8 years helped plus the fact that
in Into’Languages there’s an innovation team the “I team”, so basically what that is that those
passionate teachers who are really in the forefront of this CALL tools. They gathered in a
team and their purpose was to get the information out to the rest of the teachers, and the
moment the pandemic struck and the lockdown was in effect within a week they organized all
kind of training for us, also for the virtual classroom, so that we can apply that knowledge
and actually start teaching in a virtual classroom.
That’s so very nice! It’s nice to hear that you had training, and that other teachers helped. I
think this level of collaboration really helps with the transition.
Yes, because when another teacher tells you this they have the teaching experience, so they
know what you’re faced with they know what is difficult in the beginning, they know what
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you are used to doing in a physical classroom and they can help you to achieve that in a
virtual classroom as well, so yeah very helpful.
Yeah, the idea of teacher-to-teacher training I think it’s something I’ve never heard before so
it’s very nice that you’ve mentioned it. Thank you!
Now we are just going to talk about the online education for a moment and I wanted to ask
you: what were the biggest challenges for you as a teacher when switching to online
education?
At first, we used a virtual classroom which only had 7 webcams available. In a physical
classroom our groups have a maximum of 18 students. Into’Languages brought that back to
12 but that’s still means you can see half of your student population and as a teacher I want to
see what happens on the face of my students when I explain something or when I ask a
question. And you can't see half of your class that is something you want to overcome. Now
we have a virtual classroom system that does enable us to see all of our students. But you still
see a very tiny webcam so it’s something better than nothing, but that is the things I’m
struggling with most, to see the impact of you’re doing, saying and asking in a live situation.
As a teacher I am trained to use any tool of my disposal, like a gesturing, pointing writing a
lot of things and that especially the gesturing that gets lost on a webcam because my webcam
is as small as that of my students. They can make it a bit larger but not much. Those are the
things I miss most and I can’t quite know how to overcome that in a virtual classroom, but
that would be it for the rest I can basically do whatever I did in a normal classroom and
sometimes I had to think a bit longer how to translate something to a virtual classroom, so
sometimes it was very easy as a matter of fact I also think that’s quite some advantages of the
virtual online classroom, whereas in a physical classroom when you ask a question there is
always the same people shouting the answer. Now the students are a little bit quieter and you
can also ask them to type the answer in the chat and that gives us as teachers more of an idea
of ok, who can answer this question, because everybody has equal opportunities now so why
is this person not typing an answer? Did they not understand the question or they are typing
an answer but it’s completely wrong? This stuff has also a lot of advantages to it.
We are going to talk about the advantages more a little bit later, it’s very nice that you
brought it up now as well.
I read in the research that a lot of teachers had problems with technology as well so I wanted
to ask you did you ever have technological problems when teaching your course and if it’s a
way to deal with or how yourself have dealt with them?
I can remember one time that I had such a problem I cannot remember what problem it was I
tried for 15 minutes and then I had to say “I’m sorry people we are going to catch up with this
lesson some other time. I still don’t know what caused that problem, but that was the only
time that something that drastic happened. So, for the rest I cannot say there were many
technical issues. But maybe the virtual classroom that we use are also supported by the
technical department of the university of Nijmegen so there is quite a strong platform. I think
they are doing a lot of maintenance or they will check the setting or something like that. Not
a negative experience with that at all, just a small incident I would say.
Okay nice. Thank you. Do you consider online learning in itself to have any weaknesses?

90
I think the biggest weakness is that the students have the feeling they are not communicating
as much as in a physical classroom and I deliberately say I think they have that feeling,
because what we can do is we can create breakout rooms in which smaller groups can
communicate and do exercises the same as we would do in a physical classroom. And I am
using in the same amount. If they are 15 minutes in the breakout room, they would have
talked among themselves 15 minutes in a regular classroom. But I have been doing a couple
of student panels recently in which I talked to the actual students, ask they how they felt, and
overall, they were quite happy with the online lessons, but what they always mention is “I
think there might be more communication in a physical classroom”. Even though some of
them haven’t experienced a regular, physical classroom, that idea remained in their minds.
I think it could be. I also read a lot about it and there were students very negative about it
who even wanted their money from their course back because they felt that it wasn’t the same
quality, so I also read about this problem.
We had that only the moment we had to switch. So, these were students who would start in
our evening courses and they thought they were going to have regular lessons and we were
planning to but then of course because of the lockdown we weren’t allowed to and we had to
change after they’ve had a couple of lessons in the regular context, and of course students at
that point… The teachers were still learning plus that was the old system where you can see
those seven webcams, so 7 students and I can imagine that those students weren’t all happy,
but for the later students we were also very clear in informing our intakes and on the website
and say “ok it will be online, this is what you can expect” We even made short clips 4
minute-films in which we demonstrate it, the online classroom. So that they can look at that
in advance and get an idea of the virtual classroom, so that meant that those who’ve seen that
clip and thought “that’s not for me” they just didn’t register.
Yes, it’s interesting to see because now a year has passed so things kind of settled so it’s nice
to see the differences in perceptions. How it was right when the pandemic started and how it
feels now to have the online courses.
And in those student panels I mentioned I won’t talk too long about that, that was also one of
the things the students have mentioned “It is so convenient”, especially if you have evening
lessons. I eat, I turn on my computer when it’s finished, I’m immediately finished, I don’t
have to travel, I don’t have to do anything. That convenience has won a lot of people over I
think.
I felt that myself when online classes started. Do you think there are there any limitations to
what online learning can do?
The number of students in a group.
So, that’s the most pressing concern.
For me yeah ‘cuz you can imagine that our management would like us to return to 18
students maximum and now the maximum is 15 and I think that’s already quite hard work. I
mean for these kinds of courses, it’s interactive, people should be able to ask questions and
still feel a bond with each other, and they should feel safe to ask these questions. Maybe if
it’s more sending, so that you’re doing a presentation doesn’t really matter how many people
are there but for this yeah.
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Now we are going to move to a more positive note and I wanted to ask what were the biggest
opportunities for you as a teacher when switching to online education?
For me as a teacher I don’t know. I noticed that for my students the convenience was so nice.
One of my students had to go back to Greece for example and there he was studying in
Greece you know with the curtains the sun in the background and the waves and everything.
And for some when you see their children walking around because they are home from
school. It seems that they are very comfortable then and comfortable students make
comfortable teachers I think.
So, you feel that the advantages it brought for students it also brought for you, because it was
a more comfortable interaction?
Yes, because suppose that they had to take their children to school, the school is usually close
to their home, so they can go back and sit in front of the computer, but they might not have
been in time to reach the university and then would have been late, so now those things don’t
have to happen. Of course, there are no more excuses about missing a train or bus. Class
starts at 08:30 in the morning, no more excuses to not be there in time.
That’s true! Do you think there was a time when online learning helped you better achieve
your teaching goals than a face-to-face class would?
For me better no, but not less. I think I can achieve the same with my students no more, no
less.
And I think you already answered about most of the benefits that have to do with
convenience, being comfortable at home and reaching classes in time. Now I want to
compare a bit the experience that you had in face-to-face instruction with what you had in
online instruction and my first question is about the changes you made as a teacher to switch
to online teaching? In which areas did you make changes maybe in your teaching
methodology, in course materials, in the way you teach in itself.
I need to think about that. What I need to do more is diving my attention. I mentioned the
chat function which is very positive, but what it also means is that when I am explaining
something an exercise or a grammatical point, I have this PowerPoint that I can present, that I
would normally also have, but I don’t just have to look at the faces of my students and
answer any questions that’s in front of me. I also have to keep my eye on the chat function,
because some of them type in questions in the chat so I constantly have to pay attention to at
least two things. And then if I need to start with some other materials that I prepared, I also
need to use the technical aspect, making the breakout rooms and getting people in the right
breakout room so they are not constantly with the same people. So that organizational aspect
is definitely different I think for diving your attention, but for the rest the way I taught
interactively I can still do that. I always prepared well and have this PowerPoint. I always
knew what I was going to do. That is something you definitely have to do in online classes. In
a normal class I could maybe change my PowerPoint as we went along, but now it’s just a
PDF of the PowerPoint so I always have to think about that in advance, but I always did that
so it’s not much of an adjustment for me. Apart from that no big changes, I think.
Okay and the course materials remained the same and also the curriculum.
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Yeah!
Okay, thank you! We briefly talked about this before, but my next question is do you think
that online learning is equally suitable as face-to-face teaching to support your students in
their language development? If you think they have the same quality of reaching your goals
basically.
Yeah, I think they have the same quality and they can reach the same goals, yeah.
Okay so you wouldn’t consider one better or more suitable than the other one? It’s the same
quality that they can reach.
Yes. In terms of just learning a language, yes but I do think there is a social aspect to the
language course as well and it depends on the student how much they want that social aspect.
I can imagine that for example for an international exchange student that they also have
friends among their bachelor or master fellow students and their roommates, they don’t really
need the social contact but we also have refugees. For those people they know less people in
the Netherlands, so being in a physical classroom seeing their students, sitting next to them,
talking to them before the lesson, after the lesson, working with them really face-to-face on
an exercise it also gives them you know social connection, a friendship sometimes even. And
that part is much, much harder to accomplish in an online classroom but the chatting part
even if they arrive 5 minutes earlier or doing a coffee afterwards that’s gone.
That’s true! Do yourself as a teacher have a preference for online or face-to-face teaching?
Yes. I think I would like to go back to the face-to-face classes. If it won’t ever happen again
I’ll survive, but I do miss looking people in the eye, actually looking them in the eye, being
able to improvise. You can improvise in an online class with the tools that are at hand and
there’s a lot of tools. But I do notice that sometimes I have to think “ok, normally I would
have gone into more detail with this question, but right now let’s just keep it superficial”. I
would just like to see my students.
I can understand that. I remember now when you were speaking about activities that when I
was learning myself Dutch offline, I remember that we were in a class and we were doing a
play like somebody was the accused person and we had who is the accused person and of
course that is not possible in an online setting, maybe it is but it loses a bit of its gamification
even.
I tried incorporating that. We have this study day and it was this tool, I would have to look it
up, but what it was in this tool. Everybody could be in the same online virtual school or
virtual park, you could choose your surroundings, and I could walk to your avatar and I could
start talking to you and then walk to another avatar and start talking to somebody else. And I
thought in that way they can be in the same room, but I don’t choose with whom they speak,
they can just think “Oh you know that’s the avatar of Cristiana, I never talked to her let’s see
what she has to say in this speaking exercise” and I hoped that students could see the
possibilities as much as I would, but that was a bridge too far and strangely enough there was
an Italian PhD and there was an American PhD and I thought those will be the people who
will really like this tool and those were the people who really didn’t like the tool.

93
Oh no!
But you have to try out these things and maybe other groups would like it but I thought “this
is the opportunity to let them choose to whom they speak and that is something the virtual
classroom doesn’t have but apparently they didn’t really mind, they didn’t care, they just said
“we don’t want this tool anymore”.
I can understand the students as well. It’s also about being ridiculed at some point, because
when you are in a face-to-face setting if somebody is laughing at you or if somebody looks
like they don’t understand you can see that immediately and maybe you can do something
about it, but in an online setting you don’t really know what the other person is thinking.
In this case when I would walk to your avatar or the avatars would meet then our webcams
would pop-up. So, there wouldn’t be just 2 puppets talking then our webcams would connect
and then I could actually see you way bigger than in the virtual classroom and then we could
start connecting so I thought “hmm… it could be interesting” but no, it didn’t really work out.
I have to say that when you have this experience once it kind of discourages you trying it
with another group again, because there are so many tools that you think “oh, I tried but not
for this group apparently”.
Okay that’s a shame because it sounds like an interesting tool to be honest. I think I would
enjoy that in a language class. The last question on this topic is if there are any specific
strategies you used to support the transition to online learning?
No, I can’t really think of a specific strategy like I said we were very lucky to have a lot of
training, a lot of workshops, a lot of practice before we actually had to use it, just have to
remind yourself that the class needs to be interactive, but any class should be interactive.
The next set of questions refer to future directions. My first question is if you would consider
continuing online teaching after the COVID-19 pandemic is resolved?
Yeah, sure yeah. I can imagine it could also be it might be very helpful for some students. I
actually think that it will never go away completely. I think there will be choices, so what I
can imagine is that if we have a beginner course that it will be one group online and one
group face-to-face and students can choose whatever one they want. I think that’s the future
for In’to Languages at least.
That’s very nice! I also read in research that the pandemic if it had one benefit it had the
benefit of really integrating CALL in the normal language classroom activities because
before we had it but it wasn’t really that prevalent in teaching in many cases and I want you
to think if online learning is going to be more used in language learning in the future, if it will
have a bigger place?
Yes, I do think so. It also makes it easier to learn a language from wherever you are if
suppose you live in Indonesia and you want to come to the Netherlands and you cannot find a
teacher somewhere close you can find a Dutch native speaker online, so yeah.
I wanted to ask if you are you familiar with the term blended learning?
Yeah, so that’s half physical classroom half online or at least a variation of that.

94

Do you think that it would be an interesting strategy to use in the future for yourself?
I have more mixed feelings about that than I have about completely one or completely the
other. One of the things that I have really problems envisioning is what it would be like if
half of my group is with me in the classroom and half of the group is somewhere online. And
then I would still have to check the webcams and everything. That sounds like… Now I can’t
see that working at all but I do know there is talk of that, so I would have to be convinced of
that but maybe suppose it will happen and you’ll speak to me in a year and I’ve trained with
that as well and suddenly it does make sense. Another hybrid method that has been
mentioned is “what if we have a couple of lessons in class and the rest of them online” but I
do think there are practical disadvantages to that. So right now, if we have an online lesson
and you live in Amsterdam, and you think that “oh the timetable of the classes is in Nijmegen
that suits me very well, I’ll do that” no problem because everything is online so you’ll never
have to travel from Amsterdam to Nijmegen. But if we say “ok first lesson and last lesson
and somewhere in between that is in Nijmegen” then my course becomes much less attractive
to you because then you know that “at least 4 out of 10 classes I need to travel to Nijmegen,
but that’s not convenient for me”. So, I’m not sure if that is appealing to the practical side of
the online classes, the convenience side, which is one of the benefits, so I have my doubts
about the hybrid variations in that respect.
So, we talked about the disadvantages, but do you think that blended learning could solve
some of the problems with online learning, so we mentioned the limited classroom number.
Do you think that blended learning could help with that?
It might, I just don’t have experience with the blended to see the advantages of that, but there
are probably advantages once you start doing it, always have to keep an open mind I think.
Okay so that was the end of it. Thank you!
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Appendix F: Interview with Teacher #3
Welcome to my interview. We are going to start with some background questions
What is your age?
58.
Thank you!
What is your native language?
Dutch.
For how long have you taught Dutch at the language centre of Radboud?
30 years.
Wow! That’s a lot of experience!
Now we are going to talk a little bit about CALL and your experience with CALL
My first question is if ever used CALL activities/applications in your courses prior to the
COVID-19 pandemic? If yes how/in which contexts?
Just some online tools in the lessons but that’s all. We did start at the language centre with
some computer assisted language courses, but that was for writing and speaking, my
classmate taught them, I didn’t teach those courses but they existed I know that. I did, we had
some private lessons sometimes for employees of Radboud or Wageningen University and
because of the location, Wageningen and the employees are very busy, we have had some
lessons online. So, some private classes I taught online already.
Ok, so you already had a little bit of experience with it
Yes, a little bit.
How would you judge you experience will CALL? Do you consider that you have a lot of
experience or a little bit?
A little bit, not a lot, before the Corona started yeah.
And during your teacher training of afterwards before the COVID-19 pandemic did you have
any CALL preparation?
Yeah, a lot. So, we have an I-team maybe you heard it already from my classmate and they
assisted us a lot by means of workshops and being present in your lessons. You can ask them
anything and they will react immediately. I think we had a very proper system programme to
help us finding our way during the transition.
And do you think this helped with the online teaching?
Oh yes, a lot. Because a lot of those workshops especially later on you can share experiences
“have a heard about this? You can use that tool”. You can see a difference after a few months
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between those who are teaching in the safe way “so I know this and I do this, this and this”
and some people who search for more challenging methods and go look for some other tools
that you can experience or other methods that you can bring into the lessons. But I think that
the basics has been taught very well to us yeah.
Okay and this made the transition smoother to online learning because you had some training
and some preparation.
Yeah, certainly!
Now we are going to talk about online education and I wanted to ask you what were the
biggest challenges for you as a teacher when switching to online education?
And then you mean for students or me as a teacher?
For you as a teacher what were the main challenges?
To keep them focused, draw attention. You have to change your style; you have to change
everything that was a challenge also. The lessons that I normally gave they had to be
transformed, they had to change you have to do it another way. Usually, you have to look for
ways “how can I offer this text or this audio”. Your PowerPoints you have to extend them
because… a lot of things actually. For example, if you give instructions then your voice, you
mimic, your non-verbal communication is enough, but due to the noise, the internet
connection, that’s not as clear as it used to be, so you have to use things that support your
instruction and in this case your instruction has to be visible also, so you have to put it clearly
on the screen and more elaborate, more extended and of course you also have to say it but I
think I had to adjust my PowerPoints a lot. I used already during the lessons as my classmates
do also, but I had to change them a lot. So not only the form of the exercises that you cannot
do online like “walk around and search for a partner” things like that but also for your
instruction, for your feedback as well, that was an adjustment too. I used gestures, but
gestures in the camera are more complicated. I also wondered if I do this, do they see it also
in this direction or do they see it in another way, the mirror effect, that was difficult too. It’s
feedback, it’s instruction, it’s the exercises that you have to change. Everything was a
challenge, actually, in all parts. The teaching online, how to use the tools how to Kaltura in
the virtual classroom, that has been okay because we have been taught to do that, so you’re a
little bit unsecure, but you know how to do it, how to share this, how to put this and how to
link, it was more the other part, the things I just said.
Okay, you also mentioned that you had to draw more attention, you feel that your students
were more distracted in the online classroom than they would be in the normal classroom?
Yeah, as am I. If I follow a webinar, as soon as it’s not interesting I’m a little bit ashamed but
then I look at my mail “like oeps”. You do the same things as students do.
It happens to me as well. If the course becomes a bit uninteresting, I start to do something
else.
Yeah, and that’s really a problem. And then you have to make a distinction so if the student is
distracted because of the level for example he/she is a little bit more advanced and is a little
bored by this explanation because he/she knows already, ok let it pass. Otherwise, if I think
she/he really has to focus now then I draw the attention by giving comments to what I see.
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Like “oh I see you’re bored or you are yawning, oh dear so it’s too boring, it’s grammar I
know” things like that. That’s something you do in the classroom as well, but you do it more
online, I think. “Oh, you’re laughing what’s so funny” and yeah, she is laughing at a
message, I think probably something else “are you messaging someone?” things like that.
I understand, what about technological problems were there any technological problems
when teaching your course, with the platform, with the connectivity things like that?
Yes, and then especially not for me, but for my students because also a part of them are
refugees and they sometimes they don’t have a laptop and then they try to do it on their phone
ugh. That really doesn’t work you have to switch from different screens, you have to look at
the file, you have to look at the link or a YouTube video so that really doesn’t work. So
that’s one problem if they have their phone and not their laptop. And the other problem is if
they have a weak internet connection. They come and they go things like that. Personally, I
don’t have any problems.
But the thing that the students come and go is not really nice.
Oh my god, they are frozen or different technological problems they have. I think I had to
during the whole period 2- or 3-times things didn’t work out well for me, I dropped out or
something with the internet.
But it was dealt with I think so it wasn’t a big problem.
Yeah, yeah. That’s a good example of the I-team. I had a very important lesson and I couldn’t
join for some reason and then I contacted one of the people from the I-team and it was just 30
minutes before the lecture started and she immediately dealt with it. She said “oh yeah there
is a problem but we can do this and this, and then you can go in” and yeah solved.
It’s very nice that you had this background support.
It was very important, because it was for teachers, I teach teachers as well, so yeah.
Okay! Do you consider online learning to have any weaknesses? If yes what are those, in
your opinion?
Of course, weaknesses. You’re teaching a language that means that the speaking part is
important, especially for students who don’t have a lot of contact with Dutch people and then
the only opportunity is the lesson. In the normal classroom you ask them questions and they
have to react, now you have to put them in break-out rooms, but they have a weakness
because of the connection of the students they cannot understand each other easily, not like in
a classroom and of course they have an accent. You made talk to each other, I visit the breakout rooms and you hear them saying something and the other one says “wat? Wat zeg jij?
And again, and again, this would not happen in class. And because it’s such an important part
of the course that they produce speech, I think that’s really a weakness. The second weakness
is that it’s not quick, it all takes time you click here, go to the break-out rooms, you have to
drag them “you there, you there” takes time and after I don’t know how many seconds you
click break-out room then they have to go takes time. So sometimes when I visit a break-out
room they haven’t even arrived, they are still busy getting there with their internet and that’s
very frustrating. So, time is a problem, everything takes time. And especially speaking and
pronunciation that’s really a weakness of the system. I know that there are people who are
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giving pronunciation training online I don’t know. I have done it too; pronunciation online is
really difficult. You want to point out things “you have to do this or that or how to put your
lips, your tongue, I thought no that’s really a disadvantage. And another weakness is of
course students can escape easily, as I said already without intention but also putting of their
camera and saying “oh my internet connection is bad, I have to switch off my camera” and
they if you ask them something they are not there, they just went away, yeah, those things
cannot happen in classroom.
Do you think it was harder for some students because of their level? Do you think that has an
effect?
Not really. If you can manage your instruction at the right level, it shouldn’t be a problem,
but of course for a beginner, it’s more difficult to understand my Dutch, but that’s something
you can do in your classroom as well so it shouldn’t be a problem. But if you have to explain
technical things to beginners’ level that’s more difficult. But just a regular Dutch course
that’s ok. For the technical things you might have to switch to English. I prefer not to do that
but yeah. I think it is possible at all level.
Are there any limitations to what online learning can do, for you and also for your students?
You’ve already mentioned that it’s no so suitable for improving pronunciation skills,
speaking skills? Are there any other areas where online learning has limitations?
Where’s an advantage you mean?
No, no, I mean how is it limited what it cannot do as good as a face-to-face class or a normal
class would do? Where are the limitations of online learning?
The limitations, but that’s just what we talked about the disadvantages.
Yes slightly, but besides being limited in what it can do for pronunciation skills or for you to
use to explain better are there other areas that you’d like to talk about?
The non-verbal communication and intercultural component/element. That’s really difficult,
because I have 15 students and their cameras are small, I can see you clearly, we are 2 of us,
but if there are 15 students, I cannot see their expression very well and the mimic, your
gestures, everything you do contributes to your explanation/instruction. I cannot see very
clear if they understand me yes or no. I have to check more. In a classroom I can see
immediately if I have to repeat it again or explain it in another way, in other words, but in a
camera I cannot see. Same thing emotions I cannot see really if someone is happy or not,
comfortable or not. So, the bond with my students is not as before. Before I had a more
personal bond with my students, I knew things. You cannot chitchat because if you chitchat
everyone is there. And normally somebody enters, you have two people talking “oh how are
you? Blah blah blah”. You can but 13 people are listening with you. So as a result, there is
not much contact between you and your students, not a personal contact. A personal contact
is a condition, if you don’t have that, you cannot teach that easily. That have to feel safe and I
don’t think they feel that safe, they don’t know each other. One example in March when we
changed and I had to cover for a lot of classmates, because it was a lot of chaos, nobody
knew what to do, we had to switch in one week. I had groups that I didn’t know and I noticed
when I put those students in the break-out room they were having small talk with each other,
so they knew each other from live situation and the first thing they said when I visited the
break-out rooms [they were saying to each other] “Oh Dania how are you doing for a long
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time I haven’t seen you”. So, I thought “ok, they know each other”, they feel the need to talk
to each other in the break-out rooms not to do the exercise, which is great, no problem with
that. And all the other groups nothing, they don’t know each other, so they go to the breakout rooms a little insecure and they say “ok let’s start” and then they start.
So, it was also the problem that students don’t know each other so maybe they feel a little
unsafe to speak with other people.
Yeah, I’ve already seen misunderstandings. It’s Ramadan now so one of the students he did
drink in the camera and he was an Arabic student and immediately another Arabic student
reacts: “It’s Ramadan”, but this student is Christian so he doesn’t do Ramadan. I thought “oh
my god” but yeah, they didn’t know each other, and that doesn’t feel safe. If you would be in
a classroom everyone would know each other better. That influences the way you teach and
the results as well, I think.
So, the teaching is limited because there is limited social interaction between students also
between you and the students.
Yes, limited by the cameras and non-verbal communication is lost, yeah.
Now let’s move to a more positive side of thing. What were the biggest opportunities for you
as a teacher when switching to online education? Was it something batter happening?
Yeah, for example all the exercise that they write normally, you can use EduPad, a tool where
they can write together on the same document. Normally, if you are in a classroom you have
to write an email for example, you can put them in groups, you can let them do it alone, then
you walk around the classroom, look over their shoulders and say “you have to put this and
that, that’s okay” next one. That’s what’s you do. Now you can create the link and go to the
document you can prepare the document before and they start writing all together. I give
feedback immediately, not written but like “okay number 1, look there, there is no capital,
number 2 the conjugation is wrong”. It’s very quick! In a few minutes you’re done and the
feedback is very accurate and I can see them correct themselves, all at once, that’s an
advantage, a huge advantage. After they’ve done it their writing cuts. So for example if you
start writing you are pink, then I start writing I am automatically green and the next one is
red, so you can distinguish them, you can see who is doing what and when the exercise is
finished if you want you can save it and put in on Brightspace. That’s really a good way. And
what’s also nice, the break-out rooms have some disadvantages, but what you can do is
manage the groups more easily, if you give students a choice, it’s always “Oh I’m going with
this one, this is my friend” and now you can even say “I put it randomly, you’ll see in which
group you are”. So that’s also a big advantage. It takes time that’s not good, but you can do
groups how you want them to be.
I think that takes less time than in a physical classroom, because I remember I was the same
student who had a little group of friends with whom I always talked all the time, and the
teachers were all the time like “hey, Cristiana can you move to the other side of the class?”
And then I had to stand up, walk around the class, move.
Yeah, exactly you had to move and to walk, yeah.
So, we have some benefits as well that’s nice: the break-out rooms, writing practice. Are
there other benefits?
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Maybe some students think that it’s nice to be anonymously in a group and the other benefit
is the distance. I had a student from South Africa, one from Greece, one from Aruba, they can
all see my lessons and follow them, they don’t have to move, yeah. And students from
Utrecht or Leiden who would normally would not take a course in Nijmegen, they’d go to the
language centres in Leiden or Utrecht, well they were full, so they came to us. No problem,
it’s online. That’s an advantage too of course, yeah. It’s no travel time, makes you more
flexible. Maybe for the students, they also like the way they can address the teacher, they can
put the questions is the chat box or they can raise hands and ask. That’s an advantage for the
students, I think the chat box is really not an obstacle, everybody can write in the chat. Also
jokes or funny things. That’s good I think, for the teacher is more complicated because I have
to look in both ways, PowerPoint, chat, raised hands, so it’s more multitasking, but for the
students maybe that feels safer. Normally they would not ask their question, and now they
would ask it in the chat, which is maybe safer. But that could also be a result of what I said
before. If they are less safe, they write in the chat.
That’s true and then speaking practice is lower than before because they write in the chat
more.
Absolutely, yeah! Other advantages? If they know how to do it, sharing the documents or the
links is easier. Everybody has the same document at the same time, instead of searching for
things. That could be an advantage. But a disadvantage at the same time is when they don’t
find it. You have to explain online where to find it, especially the lower levels “You have to
go to content, click on content, then you have to go to audio, do you see audio” “no” then I
start screen sharing…
My next question was going to be if there was a time when online learning helped you better
achieve your teaching goals? But I think that you said that it’s easier for you to give feedback
on writing than it was in a normal setting. Were there other areas where online learning
helped you to better achieve your teaching goals?
I would say that is it, really, yeah. I could imagine for example a blended form for the future.
I can imagine courses with 3 lessons per week, and then 2 physically and one online.
That’s very interesting that you mentioned, because I have a whole section of the interview
about this, future directions, so we are going to talk a bit more about this.
My next set of questions is a parallel between face-to-face instruction and online instruction.
You already mentioned some changes you made as a teacher when you switched to online
education, you mentioned that you have to put more information in the PowerPoint for
example, are there any other changes that you had to do when the switch happened, in your
teaching methodology, in the way you deliver your lessons, in the course materials even?
You give more time, because of the internet connection, more rehearsals, more repetition of
words. I still try to use my gestures, but it’s difficult, because now the students see me like
this, very close and that has a reason. I cannot see that well, so if I want to see all the cameras
and the chat even with my glasses, I have to like this. I cannot use my gestures very well
then. That’s really a disadvantage, I have problems with my eyes doing those online lessons, I
have a big screen for work, but even then. If you sit in front of a screen all day long… In
teaching more repetition, more rehearsals, you have to adjust the exercises, we have to use
the same book, but you adjust it, you say “that is not possible, I have to change it, I have to
do it another way”. That’s something you have to change. I have to check more, because I
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don’t know if they understand me and even then, if I don’t check enough, I have to go to the
break-out rooms and there is like “what do we have to do?”. A big difference. Other
adjustments in my teaching you say? Well, you definitely have to be more creative. You
definitely don’t want to be boring; you have to search for other tools and I have a specific set
of tools now, but I think sometimes “again, again?”. And the physical aspect… Is so easy if
you can do things by moving. I think I have a reasonable set of tools, but sometimes I think
pff… For example, if people have to draw something, they give the description to you and
you draw. I tried to do that online and yeah, the people who are drawing they have to put the
paper to the screen or they have to make a Snapchat first and then upload it, too much time so
then you see them like “is it this?”. That’s a nice assignment you have to listen very well and
the other have to explain very well. It has an active component, you have to draw and that’s
nice, but it doesn’t work that well online, yeah. I bought all the books about tools and things,
just to see if I can find new ways to make it attractive, and I use them all but yeah I don’t
think it’s enough. You really have to be more creative.
But overall do you think that online learning is equally suitable as face-to-face teaching to
support your students in their language development?
No, definitely not.
Why do you think that?
Due to the disadvantages, I just mentioned, for language learning I think you should have
face-to-face contact you have to see how somebody reacts, to see their face, I can correct the
pronunciation more easily, yeah. Same thing if you have a phone conversation or if you’re
seeing someone it’s not the same. And for learning a language is very difficult if you have to
focus on what you hear, you cannot use the visuals. So especially students they have to learn
from each other, you know from your Dutch course probably and that makes it difficult. If
you have a writing course, perfect, online completely, but the complete picture, no I wouldn’t
do that online.
My next question was going to be if you have a preference for online or face-to-face
instruction, but I will assume you prefer face-to-face instruction.
Yeah, I think because this question was asked to me also by my manager what was I thinking
about the future and what they are going to offer next semester. I think they are 3
possibilities: courses completely online, blended and courses completely face-to-face and I
already mentioned I am not objecting to a course which is blended, but if you want me to
teach online completely, no, I’m not going to do that, I think it’s not good for my students.
Like I said you really need the bonding of the group. I think I need that; maybe other teachers
don’t think need it but… It’s better if you have a relation more or less, you can feel safer, you
are less reluctant to speak, it affects language production in a lot of ways. Another example, a
student was sick and she asked me for an email address or a telephone number from the other
students so she can ask for homework and stuff, and I cannot do that because it’s private and
I cannot share with others. They don’t have any relation, they don’t have an app group,
usually they have immediately, after the first lesson they start exchanging phone numbers,
they don’t know each other, no phone number, nothing. I can record the lesson for you so you
can see it later but I cannot ask them. And I think that because I know them a little bit now,
they should get along well if I look at all the individuals, such nice people, but yeah.
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My next question was going to be if there were any specific strategies you used to support the
transition to online teaching, but you already mentioned some. Do you want to add anything
else?
Well because of the feedback of my students that I got, I taught some teachers last week and
they said they really like me being normal in front of a camera, so I try to, cuz it’s quiet,
everybody is on mute. What I try to do all the time is like pretend that I am in conversation
with someone. I say things like, the same things I would say in the classroom, but I didn’t at
first because it’s so quiet. No, I say “ok, where are my glasses, my bril?” all those little things
I just say them, but it feels a bit stupid because you say them to a mute wall, but I think it
helps, and I see them laugh. I can see that they understand my jokes, I make jokes and I see
someone laughing if I can see it on the camera and I think oh that one understood me, but
that’s a little bit awkward to do at the beginning, you don’t behave the same way, but now I
behave more like I did when I was standing there so, they appreciate that. I don’t avoid
silences, I can also say “okay” and then nothing, just until somebody reacts. It’s not like I
have to talk all the time, but I think it’s a little bit more natural.
It helps with the atmosphere of the classroom.
I think so. Even if I don’t know if they will understand or they would like it, I do the things
they used to like, when I was teaching face-to-face. I hope they will still like them, but you
don’t really know. Sometimes some jokes are on the edge and normally I know where the
edge is, but now I don’t know “can I say this or can I not?” Last couple of months I thought I
should do like I did in the classroom; I just make those kinds of jokes; I just do it. I just
thought of another limitation, audio. If we send out audio from Kaltura in the virtual
classroom, the volume is not high enough, and we cannot change that. I mute myself and I
have to say to my students “put your volume up” and they still write in the chat “I cannot
hear”. I think that has something to do with the virtual classroom of Brightspace. I mentioned
it to the I-team and they couldn’t fix it. Because you asked about technical limitations, I said I
had none, I thought I had none, but this is a limitation, I cannot show the audio like I want to.
I understand! My first question in the set of future direction is if you would consider
continuing online teaching after the COVID-19 pandemic is resolved, but you already told
that you would not.
It’s also personal, because I have problems with my eyes and really this didn’t help.
But what do you think is online learning going to be more prevalent in the future, now that
more people had experience with it? Do you think more people will consider it?
Yeah, because also some students said that were really satisfied. We have evaluations after
every course and the grades haven’t changed at all, they even got up. And I though why
because in the beginning we got a lot of complaints, but now if you teach a course and you
get an evaluation form you have the same scores as before. But that could also be because
they think “ok, this is it, I have to deal with this”.
So, you would consider using blended learning strategies after the COVID-19 pandemic is
resolved?
Yes.
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And do you think that blended learning could solve some problems with online learning that
you previously mentioned?
Maybe then you have a better relation between students and that will also be visible in the
online classroom, that would be solved then, the lack of social interaction. That would be
better, I think. Also, if you have been doing instructions in the classroom abut technical
matters, you don’t have to do them online any more, that’s solved then.
Okay thank you a lot! This was the end of the interview!
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Appendix G: Interview with Teacher #4
Welcome to me interview! I will start with some background information questions
What is your age?
65.
What is your native language?
Dutch.
For how long have you taught Dutch at the language centre of RU?
More than 20 years.
My next question is about your experience with CALL, mainly prior to the COVID-19
pandemic. Have you ever used CALL activities or applications in your courses prior to the
COVID-19 pandemic? If you did in which contexts?
No, I didn’t.
So, no CALL before COVID-19.
Not on distance, we used computer of course.
And how have you used the computer, because by CALL I mean also applications like
Kahoot, Quizlet.
Yes, Kahoot I used to use and now I use another system. Kahoot was nice yes.
And YouTube videos as well?
Yes, yes and also 3D experiences with the class.
So, how would you judge you experience will CALL? Did you use to have a lot of experience
before COVID-19 or a little bit of experience?
A lot, a lot, almost every lesson.
So, you used CALL activities, but not in the context of distance learning?
Yes, that’s right.
Did you have any CALL preparation during your teacher training or before the COVID-19
pandemic?
No, nothing.
So, it wasn’t any training available for you before the pandemic started
Do you think that it would have been helpful to have some training before the online
transition?
Yes, yes, it would have been helpful.
So, you were a bit insecure when the pandemic started because it was no type of instruction?
When it started, I was very insecure, yes. I never thought I could do it.
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So, you would say that it was a difficult transition
In the beginning, yes.
Let’s speak about online education now. What were the biggest challenges for you as a
teacher when switching to online education?
The biggest challenge the techniek.
Can you elaborate? What do you mean by techniek?
To get used to the system, to get used to Brightspace, to change Blackboard. We started using
Bongo, and then we had to change to Kaltura that was for me quite a tear-jerker.
So, you would say that the biggest problem was getting used to the platform and with the
technology?
Yes!
Did you ever have technological problems when teaching your course? If yes what were they
and how did you deal with them?
I never had a problem until yesterday evening. I think the server was out, so we couldn’t see
each other, we couldn’t hear each other, and thanks to all my young students, someone took
the initiative to go to ZOOM. We all changed and went to ZOOM.
That was better, I think.
Yeah, it wasn’t that good because it’s different, I couldn’t do my listening exercises, I
couldn’t put them in break-out rooms. It was less but ok.
Do you consider online learning itself to have any weaknesses? If yes what are those?
I think only the system the computer system and what the students have. Some of my
students are poor and they have only a phone. That’s a problem.
Does this happen to international students as well, to not have a supporting laptop for their
lessons?
The promovendi they do have everything. But there are also fugitives from Syria and they
don’t have.
So, you would say that for online education only weaknesses are the platform, the server…?
There are other problems like you cannot use your body language well at least not very well
because now you can see me move but normally, we have very small pictures and that’s it.
So, that’s what I miss and also to be involved with each other, that’s different. And my jokes,
they cannot see my jokes they can just hear them.
So, you miss gesturing, body language, and you also mentioned being with each other. Do
you mean social interaction or?
The social interaction and to know each other’s problems.
Do you feel that you know your students less now?
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Yes, I know them less.
What about the limitations of online learning? By limitations, I mean if there were times
when you like to do an activity, or there were things you liked to do, but now you cannot do
them because of online learning.
Well, I miss my Kahoot class and singing together. We do it but it sounds awful. We do it
and we laugh it’s funny but it’s less. I would like to see their body language also but I cannot
see it so I don’t know if I miss it. I never expected that I would have liked giving those
lessons, but it’s nice I like it.
So, you would say that now overall you like online lessons?
Yes, I like it, because I have very motivated students. They are all in time there we start and
then if they are a little bit late it’s no problem, I don’t hear it they don’t disturb me so yes.
That’s very nice because we are going to talk about the benefits of online learning. What
were the biggest opportunities for you as a teacher when switching to online education?
Because of my age it is easy to leave the technical part behind but I didn’t and that’s for me a
good opportunity.
Also, for your teaching purposes?
No, no I think I am better in real-life than in virtual yes.
Okay and do you also consider that the classroom setting supports better than the online
setting?
In the end I think so, yes.
What do you perceive as the benefits of online learning for both you and your students?
Well, the benefits, no trouble with travelling, the students are very focused, better than in the
classroom, I think. The time, I don’t have to go to the campus.
Was there a time when online learning helped you better achieve your teaching goals?
Yeah, when I explain grammar, I think because they are more focused, maybe that’s better
online.
What were the changes you made as a teacher during the switch to online teaching? In which
areas did you make changes?
I had to make other slides, to change them and from the method. I give them more homework
they have to do more work in advance and I really want them to ask questions during my
lesson so they do homework and work in advance and later on I can explain what they did.
And by changing the slides what do you mean? What have you changed about them?
Well, I made a lot of white slides, then I could write on them, because of the system and I
think I made them shorter, with less text yes.
So, there was less text?
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Yes, because they have a small screen and often, they have a telephone, so less text on a slide
and more pictures. I like to give more pictures to explain.
But the way you teach your lessons and the course materials remained the same?
Yes, they remained the same.
Do you think that online learning is equally suitable as face-to-face teaching to support your
students in their language development? Why?
Yeah, for me, it was equally, but I had very motivated students, so I don’t know how it works
otherwise.
So, because you have very motivated students online did as much as face-to-face could do for
them?
Only the speaking part that’s a problem.
Do you think that they speak less?
Yes, they speak less. But I ask them to have a taalmaatje. Normally, I don’t care so much but
now I care if they have a taalmaatje.
Do you have a preference for online or face-to-face teaching? Why?
Because of my age I think online is better, I like it more at this moment.
Were there any specific strategies you used to support the transition to online teaching?
They do more at home, and my slides are a bit funnier and more quizzes to have a little bit of
fun at the lessons, otherwise it’s very dull.
So without all these activities, you think the class would be boring?
Yeah, maybe. And for me the last thing I want is to be boring.
You mentioned a bit earlier that the students speak less during the online. Do you think any
idea or maybe some have told you why they speak less during online lessons?
It is not only during the lesson, but also during the time they do the course because of the
pandemic they don’t speak to other people and that’s a problem. They sit all day behind the
computer.
So, the lack of social interaction is outside the class as well.
Yes
It does not have to do with this type of teaching I guess, because the system is ok, I can let
them talk together.
But they don’t have as much interaction with natives as they used to have before the
pandemic?
It used to be more speaking yes. It takes time to put them in the break-out room to get them
back, to get to all of those rooms where they are talking, so it takes more time for less talking.
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Now let’s talk about future directions, would you consider giving online lessons after the
COVID-19 pandemic is resolved?
Yes, I would like to yes. But I would like a combination, one lesson live and one virtual, it
would be nice.
Do you think that online learning is going to be more prevalent in language learning in the
future? Why?
Yes, because it’s better for the environment, the people don’t have to travel that’s why, yes
and it’s okay you can learn like this when you are motivated.
So, you think that motivation is maybe the most important factor for your students
Yes, I think so.
You already mentioned so I guess you are familiar with the term blended learning?
Yeah!
How would you consider using blended learning strategies after the COVID-19 pandemic is
resolved?
I would like to have a system to let our students speak to their taalmaatje, now we don’t give
it a lot of attention. That could be better.
Okay and what activities for example would you have online and what you keep on the
campus?
In the campus I would like them to speak a lot, but writing I can keep online.
What about listening or singing?
Singing could be better on campus, but then they are shyer and now because they are singing
at home, they are freer to sing so that’s the other side, and maybe some role-play it’s better on
campus.
How do you think that blended learning could solve some of the problems with online
learning that you previously mentioned?
I don’t know.
That was the end of the interview. Thank you
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Appendix H: Interview with Teacher #5
Welcome to my interview! Thank you so much for being here. We are going to start with
some background questions
I would like to know first what is your age.
57
What is your native language?
Dutch
For how long have you taught Dutch at the language centre in Amsterdam?
For 3 or 4 years
And what is the level of your Dutch courses?
All levels
Now we are going to talk about CALL and my first question is: Have you ever used CALL
activities/applications in your courses prior to the COVID-19 pandemic?
No, I don’t think so. Do you mean meeting each other online? Because of course we did a lot
of things via programmes but it was not online meeting.
I would define CALL as anything that can support your teaching purposes but also uses a
computer, so not meetings necessary.
Okay of course I used all kinds of things. Exercises online and exchange of homework,
information.
Okay, so before the COVID-19 pandemic would you judge that you have a high experience
with CALL or a low experience?
High experience because I did everything that was normal at that time in teaching, so I used a
lot of different methods. I worked only for 4 years in the language centre of the Amsterdam
University but before I had a lot of experience in other places and we always used the
computer. It's a normal situation.
In order for you to do this did you have any CALL preparation before the COVID-19
pandemic?
Sometimes there were training if there were new things and new applications sometimes you
have a small training like 1-hour training or 2-hoirs training, couple times a year you have
some training and sometimes you read the manual, but sometimes only a training
Do you think that this experience and CALL preparation helped during the online transition?
Yes, I think so. I was already used with certain ways how to do things, yeah
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Now we are going to talk about the transition to online learning and we are going to start with
the downsides of online education
My first question is what were the biggest challenges for you as a teacher when switching to
online education.
In the first week we didn’t know anything. There was a programme but it didn’t work and I
get information that it was overloaded, so my first teaching online the first 2 or 3 lessons I
couldn’t ZOOM or things like this. I was just sending emails to my students like “do this
now” and they sent it back via email and I recorded a PowerPoint with my voice so then I
said “ok I made a PowerPoint”, I worked really a lot several PowerPoints for one lesson,
every PowerPoint was 15 minutes and I said via email “okay now you watch this PowerPoint
with my voice and then you do this and this exercise” so these were my first lessons via email
and PowerPoint, now I forgot your question.
I asked about challenges. Did you perceive this as challenging for you?
Yes, yes. And then I got a week free and during this week I did full time training how to use
ZOOM and also for University of Leiden they used another programme, Kaltura live room,
it’s comparable to ZOOM. I was watching videos from university with explanation and just
learning how to use these programmes and next week I just started and it worked.
Okay so you learnt mainly yourself how to use ZOOM and other tools?
Yeah, with explanation from university and also online courses. I participated with a lot of
other teachers.
Did you ever have technological problems when teaching your course?
In the first month I had problems with my internet and I had contact with my provider and
now since the summer I don’t have problems any more. I had problems with slow internet.
Also, the students had technical problems as well of course that’s the main problem, internet
connection and they couldn’t join.
And I guess that unfortunately you couldn’t do anything about it.
With the students’ problems via email, you give information or tips you get from the help
desk. Sometimes they could manage to solve the problems.
Also, do you consider online learning to have any weaknesses? If yes what are those?
Yes, I find it terrible. I do my best and I get really good evaluations for my students, they like
my lessons but I find it terrible, I tell them also. I really prefer meeting each other in a room,
if you are in a room together, there is an energy flow, you can have small talks. You can talk
to a person and the others are not listening, you can get to know each other better, because
you have opportunities to talk and also physically it was immediately clear that a student is
terrible. I am a very sensitive person, so for me my senses the ears the eyes, I get very tired
and headaches. I have physical problems like headaches, I am tired, I really have to rest, go
outside to do sports to stay healthy. I find it very unhealthy also sitting at my desk. During the
normal lessons I walk, I write something, I am a person who is moving. Also preparing my
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lessons I have to prepare them on a computer, because I make PowerPoints, all these and
exercises, which are always on a computer, I have to spend much more time than I used to
and that’s heavy for me physically. I prefer to be with my book, and just write down what I
want to do and that’s for me very easy to prepare a lesson, and now I have to do a lot on a
computer yeah.
How about your teaching? Are there any limitations to what online learning can do? If yes
what are those?
I think I found out a way to teach like I used to, also adding other things that I didn’t use
before. I think my teaching is going okay yes. I don’t find difficulties in teaching but it’s
more difficult to reach the students and to see which students have difficulties and give
attention to them, in a room easier.
So, is it about feedback as well?
Yeah, offering feedback is much more difficult yeah personal feedback. Of course, you have
the break-out rooms, but it’s a very unnatural situation.
So, in a classroom setting you would reach for a student and say that she/he needs more work
in this and this but in online is that harder to do?
It’s very direct
Let’s move towards a more positive tone and talk about the benefits of online education.
What were the biggest opportunities for you as a teacher when switching to online education?
What is very practical I don’t need time to travel to the university, that’s one of the
advantages. Of course, travelling is also nice, now I miss it a little bit. You realize that you
can learn and teach this way but I don’t find very much positive. You can also have a group
and an atmosphere online and have humour, more than I thought.
So, you perceived some benefits because you had lower expectations?
Yes. Now I am more than one year teaching and I feel joy meeting my group even though it’s
online.
Was there a time when online learning helped you better achieve your teaching goals?
I had in this summer and this September two courses. The evaluations were extremely good.
That was very nice. I got an email from my manager “thank you very much! Your
evaluations are above all” and now if I think back my evaluation were nice, but the highest I
ever, had been these two, during the online teaching period. I put a lot of energy in it. It was
nice that they enjoyed my lessons.
Did you use any strategies? Do you have any advice in regard to this?
I used a lot of PowerPoints that I don’t have to watch my face all the time and I put nice
things in it like pictures and funny things, I liked it also. Little things like video clips in
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between. Switching from the group lesson to break-out rooms in couples. My PowerPoints
with nice pictures and funny things.
So, making it more entertaining
Yes, a little bit more entertaining yeah.
Talking about strategies and changes what were the changes you made as a teacher during the
switch to online teaching? In which areas did you make changes for example teaching
methodology, course materials, other areas?
I didn’t change anything in my method, I just continued. What I changed is that I used more
PowerPoints.
And the course materials were the same?
Yes, the same book yeah.
Comparing face-to-face teaching to online teaching do you think that online learning is
equally suitable as face-to-face teaching to support your students in their language
development? Why?
I find it very difficult to say. I think they can learn a language better in face-to-face teaching,
although the exams were very good but there were some students who had some problems,
and they failed and I lost contact. That was difficult, if you lose the contact with someone
who is having difficulties and in a normal situation you have more opportunities to find ways
for that student to keep on going. So, there were some students who didn’t pass and I think
they suffered from the online situation. So, I think face-to-face teaching has only advantages
for learning a language.
So, you would say that you have a preference for face-to-face teaching?
Yes, for the results of students for learning a language.
Why do you think that face-to-face teaching is more suitable? Do you think it has something
inherent in it that makes it better for language learning?
When learning the language, you try to make a situation that is comparable to everyday life
and in a classroom, you can create an atmosphere and it’s much easier to make it look like a
real-life situation where people meet each other and talk to each other. And online you can do
that of course but there are limitations to online communication.
So, communication was easier in a face-to-face setting?
Yeah, and also to practice the language.
And is it this because students are shyer or the online makes it limited?
The students are not shyer but if I have an exercise and they are going to practice normally in
a room I can listen and “yeah they are talking good, or oh this couple has a problem” and I go
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and help. In a break-out room I can’t. I visit a break-out room and then another one and
another. When I am in a break-out room I cannot see what they are doing in the other breakout rooms. After some time, you know that some people have more problems than others and
you can choose which break-out room you want to visit of course, but sometimes I have the
idea that doing an exercise and having to talk to each other and they got not enough feedback.
In a classroom I can walk very quickly between couples to give them feedback and that’s not
possible, and there is something else that has to do with this whole COVID-19 situation. In a
normal daily life, they have less possibilities to meet people because everything is closed and
they can’t move around freely. But that’s not related to online learning. I think language
learning is not so easy in this situation yeah.
Now let’s talk about future directions. Do you consider continuing online teaching after the
COVID-19 pandemic is resolved?
No, no for me no. Maybe sometimes yes, it’s okay. There was already an investigation
among the teachers and I said “yeah ten lessons face-to-face and one online that’s okay” but
not 50/50. I really prefer face-to-face teaching.
But do you think that online learning is going to be more prevalent in language learning in
the future? Why?
Yeah, maybe some people find it really nice. I have now a student who is following the
course and he is now in the south of the Netherlands in Limburg. Normally he has to travel
two hours to come to the lesson and now he can just stay at home. This summer there was
also a student, she was in Australia and she was learning Dutch. That’s an advantage that’s
very good. Like mothers with children, they say “now I have time at home, I don’t have to
travel to university”. Maybe a lot of people want to continue with this, but for me personally
no.
Are you familiar with the term blended learning or hybrid learning?
Yes, it’s like you are in a classroom and some people join online.
It can be that as well. I mean though having a course in the classroom and one course online,
alternating them.
That’s I think possible. I also heard the situation that you have a classroom and some students
join via ZOOM and I heard that’s very difficult. If you have interaction, they should see who
is talking, the sound must be good, if you write something on the blackboard they must see
and it’s really very complicated technically and that I heard from classmates, they stopped
with that.
But in the other scenario we talked about would you consider doing something like that?
Yes, yes. We know now both situations and we can switch yes.
Do you think that blended learning could solve some of the problems with online learning
that you previously mentioned?
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Maybe yes. If you see the students once a week in a normal situation you can give more
attention, I think so.
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Appendix I: Interview with Teacher #6
Welcome to my interview! Thank you, a lot, for being here! We are going to start with a few
background questions. What is your age?
I am 51
What is your native language?
Dutch
For how long have you taught Dutch at the language centre of RUG?
Almost 4 years
We are going to continue with some questions about your experience with CALL prior to the
COVID-19 pandemic. My first question is: Have you ever used CALL activities or
applications in your courses prior to the COVID-19 pandemic? If yes how/in which contexts?
I have used a digital platform Blackboard during another job so I could use some apps that
were not related to the method, so I could use to teach how to tell the time and students
themselves, in class for part of the time, work with the online part of the method we’d be
using. So, we had a part of the lesson where I teach stuff then we’ll have a break and then
they’ll continue working at their own pace with the book using the internet. So not actively
using a method to teach online or the use of computer, just supported by images.
That’s nice, by CALL I mean everything that can help with language learning and uses a
computer as well, such as YouTube videos, or everything that is on the computer.
Oh, then I have used it not very extensively.
So, how would you judge you experience will CALL? Do you consider that you have a lot of
experience or a little bit?
Just a little bit.
Did you have any CALL training before the pandemic started or when the pandemic started?
When the pandemic started, we were told we were going online on I think a Friday and I had
to teach on Wednesday and it was a webinar on Monday which of course I eagerly
participated in and then I practised with some classmates on Tuesday and then on Wednesday
I thought “well let’s do this” and it worked.
Good that it worked! I guess it was not too horrible.
No, it was not. I had classmates who really struggled with it, I didn’t find it that difficult no
How do you think that CALL preparation would have helped you during the online
transition?
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It made it so much easier to get into it. I would have managed without but it’s always so
much easier when you have someone to explain how it works, how it looks like, etc.
Now we are going to focus on online education, and we are going to start with some
downsides and then we will move towards benefits, but first, what were the biggest
challenges for you as a teacher when switching to online education?
What I miss most is space. My space is not limited to this. Whereas I was used to the entire
front of the classroom where I could do whatever I wanted. That’s what I miss. And I do miss
writing on a blackboard. Of course, I can use a whiteboard online, I had to get used to it
before I could start using it yeah.
Did you ever have technological problems when teaching your course?
Only once I think. The Wi-Fi at our home was off I don’t know why and we restarted the
stuff and it worked, but by that time we already decided to skip the lesson because it was
impossible, that’s the only time in over a year. Students have problems, but I don’t have.
Do you consider online learning to have any weaknesses? If yes what are those?
Well, it does make it more difficult to establish a relation with the students. That is, you still
get a relationship but it forms less fast and it goes less deep. I mean how deep does a
relationship with students go, but yeah. And in offline teaching we often have a break and it
online we barely have a break. And during the break you would chat with one person or the
other and that would it added something it’s not necessary to have, it’s nice to have it. I was
talking with a classmate yesterday and she is sick of teaching online. She said that she misses
the interaction, and the contact, the live contact. The thing with me is that I don’t really look
very at people and if I look at them, I hardly ever see how they feel. I always say that you
have to stumble in, white before I ask “is something wrong?”. I don’t see how people feel
offline, so I don’t see it online. So, for me the difference it less big, definitely there are
differences, but I don’t experience enormous downsides.
Does online learning limit your teaching in any way? Is it limited in what it can do?
A little bit. In the classroom when working in groups I help one group but my ears work so I
also hear the other group and I tell them “No, is like that” or “pronunciation” or whatever you
know just a very short comment, you do focus on one group, but you can hear. Now, you visit
one group, you visit the other one and you only hear one group, which is good for that group
but yeah.
Thank you! Now let’s talk about the benefits of online education, because if course it has
benefits as well. What were the biggest opportunities for you as a teacher when switching to
online education?
For me personally? No need for travelling, it’s splendid. I step in my ever so small office and
I am at work, I step out and I am at home.
What do you perceive as benefits of online learning for both you and your students?
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Do I really see a benefit there? I don’t know, the only thing maybe is that say they have to
make a sentence and they can write it in the chat and I can see it. In an offline class they can
say it but they can’t write it. So now they also have to point the writing which helps me give
feedback on their writing, so that might be sort of an advantage. The crazy thing I don’t have
much against or for offline or online. I mean obviously is a different way of working, but as
results are concerned, I don’t see a lot of differences.
So, for you, they are pretty similar, in what they can do or how you deliver your lessons.
Yeah, yeah. I even think for online you can put them in groups and when they are in the
classroom they always sit in the same spot, they always talk to the same person, so you are
really having to force them “you move over there, you over there” and I can decide to put
them in group with that one or that one. I think that’s a huge advantage, so yeah that’s an
advantage.
Was there a time when online learning helped you better achieve your teaching goals?
No.
So, because they are so similar it couldn’t influence that much your teaching.
It might even be easier online, because if I want to speak privately with someone, I just don’t
put them in groups and the groups start working and they can talk so yeah
That’s a nice strategy I haven’t heard about. This was a point that teachers were complaining
about the lack of contact with students with problems.
Yeah, in a way you take time away from the class if you do it that way, I don’t do it a lot, I
don’t know if they can see who is in a group and who is not but I sometimes ask people to
stay a bit after class and have a little chat, but that feels awkward because the whole group
hears what you’re saying, but even in class that happens as well, everyone hears it.
I know you told me you don’t see that many differences between face-to-face instruction and
online instruction, but my next set of questions is exactly about that. What were the changes
you made as a teacher during the switch to online teaching? In which areas did you make
changes, in the course materials, in the way you teach your lessons?
The course materials, because many exercises in the book are designed for face-to-face
teaching, without even realizing you might run into problems, because no one realized we
will have to do it like this. So, I had to skip them or I try to work them a bit. There is one
exercise that I think works better online. They have to exercise this and that or describe
someone’s clothing and the others have to guess who it is, well that’s pretty simple because
there is only one person with a red sweater and all that so online I encourage them to use their
camera to point things in the rooms like “look there is a blue thing in the room, what’s that?”
and they can describe their own clothes and show it in the camera or whatever and that makes
it a lot more interactive, because they have more to show than themselves, so I think that the
online version of the exercise is much nicer. We have exercises where we give them strips of
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paper and they have to combine it by walking through class, which doesn’t work online so
you have to think about ways to send this to that person.
Do you think that online learning is equally suitable as face-to-face teaching to support your
students in their language development? They have the same results?
I still think yes, mainly due to the small groups we can put them in, if that wasn’t there it
would be impossible, I mean at some point you have to start talking together, which in Online
Dutch is the biggest problem to get someone to find someone in the course to do tandem
exercises or whatever, in class you can organize it “you sit there, you sit there and you talk”
and even online you put them in groups. The problem is some people don’t turn on their
cameras, so you have to specifically ask them to “look if you are in group turn on your
camera”, it’s so much nicer to talk to a head instead of some image.
Do you have a preference for online or face-to-face teaching? Why?
Well, I do prefer online because you can mix the groups, I loved that from the beginning.
Were there any specific strategies you used to support the transition to online teaching? What
are those?
No strategies on my side but the university was very keen on providing this online training
and in that first week there were daily courses offering teachers the opportunity to attend
once, twice, they didn’t care how many times you went there, but there were plenty, plenty
opportunities to have this instruction.
And there you learned how to use the platform, how to use your camera…
Camera was no problem, thing is we were in that system for years without using this
particular online feature, we didn’t need it after all, we only needed to find the right way like
you click this and there and you are here. I was lucky to have my workplace installed, I think
half a year before COVID-19 started, a had a laptop, I had a big screen, I had a desk, I had a
good chair, I was all set up. Whereas others said “where am I going to sit? In the kitchen?” I
was very lucky.
Yes, this is particularly difficult for students if you live in a shared home and you have
lectures at that time and they don’t it will be more noise around you.
Or the Wi-Fi is shared and is not that strong.
Now I have some questions about future directions and your plans for the future. Would do
you consider continuing online teaching after the COVID-19 pandemic is resolved?
Definitely, at the language teacher is going to take in my opinion at least half a year more
before we can even start going face-to-face because there is a lack of rooms, and we are not
the first in line and with these rules you can put 10 people inside, which is not enough.
Anyway, I also teach for my own online school and I have been doing that in Zwolle and I
had to travel there. As soon as we moved online, it does take away from the interaction. We
were a small group and we had a break in between and we would chat, it really added
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something, but for me there are two hours less. Ever since I had more students via them and
everything is online. I’m surprised by how well it works. Of course, there are things to say
about teaching face-to-face I also taught face-to-face and what I miss is having something to
write on. And now I have students waiting like “online no, I have to be face-to-face”. Well go
and see but I don’t think so. I would definitely continue online yes. Only because it suits me.
That’s very good because I think that it will be part of the future
Absolutely!
That’s actually my next question. Do you think that online learning is going to be more
prevalent in language learning in the future? Why?
Yes, I mean before the pandemic we hardly did anything online, at least not at the language
centre. We will definitely keep going online. I even think that the majority of classes will
remain online.
Why do you think that?
Because financial issues are going to arise as well. I mean if for a language centre you have
to play rent for the rooms you use, if you can save on those costs yeah.
Are you familiar with the term hybrid courses/blended learning?
Yes, it means as far as I know a combination of face-to-face teaching that is either recorded
or has someone attending via online with a computer standing somewhere on the table. I
suppose that is what you mean.
Yeah, this is how it was implemented lately for the students who do not want to come to the
campus. But I mean more having a schedule and that schedule say that on Monday we have
an online class and on Wednesday we have a physical class, and then everybody is either
online or offline. Would you consider using blended learning strategies after the COVID-19
pandemic is resolved?
Yes, in that way you can profit from the advantages of both ways of teaching. I really don’t
think that everything will go face-to-face just like that and given the advantages of online I at
least wouldn’t be happy to travel up and down to Groningen twice a week to teach for two
hours. I mean that costs me time and money, same for students I suppose.
Do you think that blended learning could solve some of the problems with online learning
that you previously mentioned?
Yes
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Appendix J: Interview with Teacher #7
Welcome to my interview! Thank you, a lot, for being here! We are going to start with a few
background questions. What is your age?
I am 42.
What is your native language?
Dutch.
For how long have you taught Dutch at the language centre of RUG?
At the language centre from September 2018 and with a break from September 2020 to
March 2021.
And right now, are you also teaching courses?
Yes, I am.
And what is the level of the courses?
The level is from 0 to A1.
We are going to continue with some questions about your experience with CALL prior to the
COVID-19 pandemic. Have you ever used CALL activities/applications in your courses prior
to the COVID-19 pandemic? If yes how/in which contexts?
Yeah, before the pandemic I would instruct my students to use Quizlet for learning
vocabulary and I would use YouTube to watch songs, or I would use the YouTube channel
from the language centre, the videos about the grammar, the grammar explanations for
students who want to rewatch or want to prepare for class. I think that’s the two things I
would use. With the pandemic much more. Of course, all the lessons are online so at the
university we work with Blackboard Collaborate. I share my screen a lot of times and one
time I used to work in Google… I tried of course at the start, you try a lot of things to see if it
works or not. I tried to work in Google Drive and I would work together with the students in
a document so everybody could access the document and add things and I could also add
things there. I don’t do that anymore because it didn’t really work. Now I use PowerPoint, I
never did that before. Today I used Padlet, I like the website, attractive and everybody can
post things at the same and everybody can see each other’s responses, answers. Of course, I
always use the videos from the language centre that are on YouTube and Nestor.
Okay so a lot of them!
Yeah, and also what I like is this free website We’ll decide.com. You can make a wheel and
then you spin the wheel and you can fill in things you like. You can for instance practice with
verb conjugation and then put verbs. If you click it spins and the verb comes so you say “ok
this is the verb, can you please make a sentence?” it’s like a game.
Interesting, very nice!
How would you judge you experience will CALL? Do you consider that you had a lot of
experience or a little bit?
A little bit.
Did you have any CALL preparation during your teacher training or afterwards before the
COVID-19 pandemic?

121
Yes, a bit I did before the pandemic I had a workshop about using CALL so I got some
advice, some tips and yes there would be some classes with tips, classes with classmates,
instruction videos on how to use certain things, that yes.
Do you think that the CALL preparation helped you during the online transition?
Yes, it did!
Now we are going to focus on online education and we are going to talk about downsides and
benefits. The first set of questions is about downsides and the first question is: what were the
biggest challenges for you as a teacher when switching to online education?
The dependency on the systems you work with, the Wi-Fi, the students’ connection, their
audio, webcams. Getting used to the new way of working and I really miss the social
interaction, it’s different talking to each other online, teaching online.
How do you think that is different?
It’s hard to really see how people are doing, to connect with people and also some people can
be more spontaneous and ask questions but other people sometimes get a bit lost, like they
disappear a bit, some people are more hidden, especially when people cannot turn their
webcams on. And also, what I dislike from Blackboard Collaborate is that you cannot see all
the people on your screen, you can also see the people who are talking. For instance, I also
work with Zoom and then I really like because I can see all my students, so I would like to
see all my students. I really miss it when I can’t see them.
Did you ever have technological problems when teaching your course? If yes, what were they
and how did you deal with them?
Yeah, that’s inevitable. My problems would be limited, some connection problems,
sometimes problems with audio that didn’t work and then I just restarted my computer and
when the Wi-Fi was not working I would a cable directly in my laptop so yeah that’s it,
actually. I’m very lucky to have a good connection here and to work with two screens. I
bought a new screen.
That’s perfect! Do you consider online learning to have any weaknesses? If yes what are
those?
I sometimes feel like improvising is more difficult. It seems like you have less time to explain
things, to talk about things and yeah. I’m thinking about putting students in break-out rooms
to talk together, it’s maybe a matter of experience. Everything costs more time. Everything
seems to be going more slowly. I find online teaching more tiring, mentally and physically,
sometimes draining energy. I'm way more tired after an online class than after a face-to-face
class. And, I get more energy from face-to-face teaching than from online teaching. I notice
that in order to give a good online lesson I have to be a lot more focused or concentrated and
this costs energy. Online teaching is not so good for my physical health. Since I'm teaching
online, I have developed some issues with my neck, shoulders and upper back. This is
because of the sitting in front of the screens and the lack of body movement. When I teach
face-to-face, I'm barely sitting, most of the time standing and walking around, which I prefer.
I feel more active and energetic.
Now about the benefits, what were the biggest opportunities for you as a teacher when
switching to online education?
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Yeah, you can work from home I’m very thankful that I can work just from home, it’s also
easier for the students. When you are not really fit, you might decide to not go to lesson, but
when you are at home. I think that there are less cancellations, it’s easier to join the class
even if you are not so well or you have other appointments cuz a lot of things are online now.
You have to get to the point so you start to skip things that are unnecessary, it’s more straight
forward.
Was there a time when online learning helped you better achieve your teaching goals?
No, not really, I cannot think of anything.
Now comparing face-to-face instruction to online instruction. What were the changes you
made as a teacher during the switch to online teaching? In which areas did you make changes
in your teaching methodology, course materials, something else?
From a classroom situation I went teaching online through Blackboard Collaborate. I started
using PowerPoint presentations, I never did that before, you need some structure. I used the
same book and I used almost the same things as I do in classroom and yeah. I also used for
example when I need the photocopies from the book, I would hand them in class but now I
just put them into the file exchange from Nestor, so the students can just download it from
there. Sometimes stuff that you can in a classroom… What I like is students walk around and
then talk to each other, that’s not possible in online class. That’s I miss the walking around,
spontaneous situations and then it feels a bit awkward. Then I do this exercise or in the main
room or in the break-out rooms. And then I’m like “hey, Julia can you great Aaron and Aaron
can you say goodbye?”. It’s ok but it’s not the same.
My second question is do you think that online learning is equally suitable as face-to-face
teaching to support your students in their language development? Why?
No, I don’t think so. Both have their advantages and disadvantages. I could teach a whole
course live or a combination of online and offline but I wouldn’t recommend to do a whole
course online because in this course, the focus in on speaking ability. “Can you speak Dutch
in daily life, can you go the market” so I really miss the social interaction that you have in life
situation.
So, do you have a preference for online or face-to-face teaching? Why?
My preference goes to the live teaching.
And you think that it’s better for students because they can exercise their social skills in a life
situation?
Yes.
My last question is if there were there any specific strategies you used to support the
transition to online teaching? What are those?
It depends on how you learn things. For me I liked the basic preparation that I got from the
language centre, having online explanation together and that you could ask questions. The
magic word has been patience with yourself and students, just trial and error, just try the
things and see if it works.
The last set of questions is about future directions and what you would like to do in the
future. Would do you consider continuing online teaching after the COVID-19 pandemic is
resolved?
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Yes, if it’s not possible to teach live the I will continue to teach online.
But if it’s possible to teach offline as well?
Then I would like to teach live.
Do you think that online learning is going to be more prevalent in language learning in the
future? Why?
Yes, I think now we saw and experimented how this can work in a good way and everything
we learnt we will take with us. I think there will be more online teaching, more combinations
with online teaching. I think that will happen.
Are you familiar with the term blended learning or hybrid courses?
Yes.
Would you consider using blended learning strategies after the COVID-19 pandemic is
resolved?
Yes, I think it’s a good way of teaching, certainly.
How do you think that blended learning could solve some of the problems with online
learning that you previously mentioned?
It would be nice to have a chat that you can open and that you can immediately talk to a
technician, that they are always available for your questions cuz my difficulties were with
Wi-Fi, audio. I would like to be able to call anytime or send a message any time.
But blended learning itself do you think it could help with the problems that online learning
has?
Yes, because then you can use the subjects that are more suitable for the live classes you can
do them at that time, the speaking assignments and the walk around things in the classroom.
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Appendix K: Interview with Darius
Welcome to my interview! We are going to start with some background questions. First, I
would like to know what is your age.
I am 29 years old.
What is your native language?
Farsi or known also as Persian.
What do you study at the moment?
I study Language and Communication Coaching at Radboud University.
When and where did you take Dutch courses?
I took at Radboud In’to Languages and the first one was in October.
Did you participate in Dutch courses both online and face-to-face or just online?
Only online, I’ve never had the chance to see my fellow classmates and the teachers.
What were the levels of the Dutch course(s) you took or are taking at the moment?
So far, I’ve taken Social Dutch 1 and 2 I have completed them, the complete book and Social
Dutch 3 course is going to begin next Monday.
Do you have any experience with learning a language face-to-face?
You mean Dutch or any other language?
Any other language.
Yeah, I have learnt English in institutions back home. I’ve participated in my English classes
for 6 years and all of that was physical classes.
Now we are going to focus on your Dutch courses and I was wondering do you think that the
online medium made you more anxious that the face-to-face medium would have done? Why
or why not?
Anxious, personally I would say every time I have a class of any sorts whether online or
offline, I have that slight anxiety but for online classes I feel anxious, but not how I feel in
physical classes, because I don’t feel myself engaged enough in the online classes. You can
hide behind the walls of other students in virtual classes because it’s a lenient fashion of
having a language class. So my anxieties are not because of the course that I am taking in
virtual class but because technically you are not really a student there. I don’t really take it
seriously I am just playing. But with physical classes I took the anxiety unconsciously
because I was always aware that this is something real. So perhaps I would say that this was
some kind of facilitative anxiety when I had the chance to participate in actual physical
classes.
So, you would say that the online medium actually eases your anxiety rather than increase it?
I think anxiety is something that would not really be the case that I deal with in online classes
because online classes don’t really make me anxious because I don’t really think that they are
really important and that’s perhaps a bad thing. I think that virtual classes don’t make me
anxious enough because I don’t take them really seriously, not because that they are not
important, it’s just something that I deal with. I personally think that offline classes are more
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important that’s why I become more anxious. When I get into an online class it’s like “you
know it’s an online class so let’s be okay” but sometimes my attention is not really focused
on the class and other people are talking to the teacher and I don’t personally see the physics
of my teacher, so I don’t see when she’s looking at me, when she actually wants me to
communicate with her so I don’t really see those things so I don’t feel anxious.
Thank you for all the explanations! My next question is how do you think that the online
medium affected the practice or your oral skills or speaking. Do you think it was decreased or
increased due to the online medium?
No, I wouldn’t say that it never helped because I started from A0 so I did not know any
Dutch but at this point when I am talking to you, I know a bit of Dutch so we can’t really be
so pessimistic about it, it had positive effect but I would say I personally don’t really engage
in speaking, which is actually very important to the idea of language learning. Perhaps
because I do not really feel myself engaged in the class. So perhaps if I am sitting with one or
two of my classmates in a physical class I would have the luxury of speaking to them in
person about trivial matters even in Dutch or English but here in virtual classes it’s like you
are given some turns and as long as it’s not your turn you are really allowed to talk but when
I used to go to classes back home for face-to-face classes we usually have the luxury to take
some time to talk to each other just about random ideas but here you are given turns, that’s
not something that fits me.
So, you told me before that because this is an online class you actually more confident to
speak because you don’t really engage in it. Is it something you would like to add in regard to
how the online medium affects your confidence to speak during a course?
That you don’t hear anybody is a luxury, you don’t actually have that many people around
you, the physical existence of people next to you is something that may help you not become
anxious but again I have to emphasize that if you don’t become anxious while you are in a
class is not really the best thing that you would like to have, so my learning style is that I
need to feel a bit of anxiety and I get that source of anxiety from the physical classroom
instead of the virtual classroom. So, when I am in a virtual classroom, I don’t become
anxious because I don’t take it seriously, I just go with the flow and have my coffee next to
me, one person is muted the other is talking, so it doesn’t really make me anxious and I am
just sitting at my place, but does it really help me understand a language and learn it fully?
Maybe we should discuss it later, maybe it does maybe it doesn’t but it does not really make
me anxious in that way.
It’s great that you bring this into discussion because my next question is if you think that the
online course was equally suitable to develop your Dutch skills as a face-to-face course
would have been?
I don’t know the answer to that but I think when you engage with people, with actual people
you don’t have to necessarily learn everything from the moment you step into the classroom,
but you can have interactions outside of the classroom, I don’t know speak with each other by
the coffee machine perhaps with your teacher as well, but you don’t have that chance when
you are a having this virtual classroom. You are sitting in your room; you don’t really interact
with many people and all your conversations are about the topics which are raised by the
book or the material that you are reading. So personally, I would say when you have actual
people next to you talk about different random things and I think that is helpful.
And you miss that in a virtual classroom.
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Yes, a lot. I actually miss physical, face-to-face classes. Going to the class is something that
should actually help you learn the language. I wouldn’t say that virtual classes don’t help you
because it has already helped me, I know a little bit of Dutch, yes but would I know the same
or would I know more than I already do if I have taken the physical classes. That’s something
we can never understand because I never took the physical classes from A0 to A1 that I am
currently in.
Thank you! Now I would like to talk about interaction in your online course and my first
question is: How do you think that the online medium affected the level of collaboration with
your classmates?
I think so I actually believe that the level of collaboration during online classes is not really
so much because first of all you do not really decide who you talk to, you are randomly
divided into the break-out rooms so you don’t really choose your interlocutors which is still
okay but the thing is do I really collaborate with that person? Yes, I collaborate with him or
her while I am doing the task, we collaborate with each other while we are solving a task or a
puzzle but these tasks are pre decided. I don’t really decide to talk to people in online
platforms because you have to go through different steps to establish a conversation with
another person, but in a face-to-face to class you can choose who you talk to at least to some
sort of portion. The thing is the level of collaboration is to my understanding higher when
you are dealing with an actual person because there are several things that are at play, you
can form a little group with each other, somebody becomes the head of the group, somebody
follows, somebody takes notes perhaps and this collaboration together is way higher when
you are divided in break-out rooms, I think. Another thing is that what I have felt so far about
virtual classrooms is that I still even I do not know many of my classmates, so I have only
seen their faces, so how would I really put my utmost effort to the collaboration when I don’t
even know the person? I mean I couldn’t have seen the person we are just some classmates
maybe we have seen perhaps our names online or we have heard our voices or seen the
picture so maybe I am old school, maybe I am still stuck to the 90s or the 2000s where people
had collaborations in face-to-face ensembles but it seems ok that people are having online
communication and it is widespread these days perfect, but collaboration is something else
perhaps.
So, the only opportunities to collaborate with your classmates were during making exercises
and tasks. Were there other opportunities?
No, only that and in a very short time.
Do you think that online learning in its present form is enough to support communication
skills in Dutch?
I think it actually helps you communicate because I have communicated in online classes
with other people but the question is how do we do the communication I mean we can’t say
face-to-face communication is absolute communication and virtual communication is zero
communication because it’s not true. I would say that virtual classes are helpful. I am not
even trying to discuss that virtual classroom is better than face-to-face classes or the opposite
I am just trying to say how do we people communicate with each other in online classes. The
question is how, the method and the ways that we put into communication during online
classes, is something else, so personally I believe I have communicated with lots of my
classmates. By lots of I mean dozens because there were like 14 in the class, but yeah, I have
communicated with them in the virtual classes.
Did you have enough opportunities to communicate with your teacher and ask questions?
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We have the opportunity, they always say “if you have any questions don’t feel bad to
interrupt me or email me” but it’s like you know those moments when you know that you
have a question, but the teacher has already started talking about another topic and you are
still stuck on the previous question that you are still struggling in your mind whether or not
you should ask it, but then it’s too late. If you drop an email about one, tiny matter... I mean
the question is relevant in that moment not after the class, so I need to ask the question then,
but because we do not have time, because you only have one and a half hour, after that the
class automatically ends the same applies to the break-out room, you cannot really drag the
time and continue having this conversation with each other because the break-out room ends
and you are out of it and it’s the same with the actual classroom, but for the actual classroom
the teachers as far as I remember used to stay in the class for like 5, 10 or 15 minutes
depending on the characteristics of the teacher and how that teacher was engaged with the act
of teaching and helping students. Here in the virtual classroom, you don’t have that time, so
yeah, I have the opportunity to ask a question, we can click on the “raise your hand” button or
just interrupt and speak but do they really mean that? I don’t know.
Overall, would you say that you were satisfied with the level of interaction in your courses?
For the Dutch it would be so unfair to say that I am not satisfied perhaps because I have
learnt something, actually. I have completed the one book, I am still not sure if it’s correct, I
do not know if the exercises I have done are actually correct, because I haven’t got enough
feedback, I mean I haven’t got the chance to take my book to my teacher and ask her if these
things are correct. I just wrote the answers based on my understanding but it would be really
unfair to say that they were not helpful because they were helpful. I would say face-to-face
classes are my thing I prefer them, but we can’t really ignore the ongoing spread of online
communication because they are very prevalent, they are time-consuming very smooth
actually.
Let’s not focus on the main challenges of online education, I was wondering if you ever
experienced technological problems when attending your course? If yes, what were they and
how did you deal with them?
Technological problems like entering the class you mean?
Yeah, entering the class, poor connection, downloading files, not being able to find
something, stuff like that.
Not really no, I tried to figure my way out when it comes to technological things in the digital
world. I am not really a nerd in that matter, but the thing is I have never had technological
problems in that sense, and my internet connection has always been stable, but there is
always the risk that in the complex that I live all of a sudden, they turn of the internet because
of construction and they don’t really email you beforehand. If such a thing happens, I have to
use my mobile phone as another source of internet connection, but so far it has not happened
to me. I have always been able to download the materials, to attend the classes, to switch
from one room to another, turn my mic and camera on and off, save the files that my teacher
sends, answer the questions. I have managed to solve the problems that I have online.
Alright! Thank you! Do you consider that online learning has any weaknesses in the context
of language learning? If yes what are those?
Yes, I would say many weaknesses, the fact that you do not see the person is a weakness, the
fact that you do not have all the surrounding in the classroom is a weakness, the fact that you
continuously rely on modern technology like perhaps autocorrection, my English dictation is
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relatively not bad if they give me a pen and a paper to write. I have some dictation problems,
but normally is correct, a sound essay, but I think these days nobody writes anything on a
piece of paper, everybody relies on autocorrection, even if you want to google something,
you just write something random and they give you the answer online, you don’t have to
worry about the correctness of your sentences and words but I would say this is a
disadvantage, because absolute reliance on technology is not always good, you can’t just
blindly accept everything, I think this is a disadvantage of online classes. Another thing is
that you don’t see the feelings of the people you are in the virtual classroom with so if I
actually see a person next to me, I can see lots on their face from the way they speak, from
the way they sit, from their mood that day and I think these are all communicative factors
which contribute to learning a language. So, a teacher might not always be in her best that’s
something that you don’t really understand in a virtual world, that’s the case with the
students. So, my classmates might have a lot to contribute to my learning but I actually never
see them in person because everything is in virtual.
Let’s move to a more positive note and also talk about the positive aspects of online learning
What do you perceive as the benefits of online learning in the context of language learning?
Oh, lots of benefits. I would say that the benefits are first it’s very efficient economically and
they are very efficient in saving your energy, you don’t have to go to the class, drive or take
the train or I don’t know bike to your class and it saves a lot of energy, it’s just a matter of a
click, you click on the screen and you are led into the classroom. Another advantage of it is
that you can have the data saved so I remember when I used to go to actual classes all I had
after the class were my notes and the book, but here sometimes I record the class, I go back to
them, I listen to them again and again and if I miss a class, I can ask one of my fellow
classmates to share the recorded session of the class, which is really good. I mean sometimes
people become sick or they are not in the right mood to participate or any other reason you
can't, you can even ask the teacher to share the recorded version of the class and the materials
are very much accessible online. There are a lot of benefits to online learning but these are
just a few that I could remember at the moment.
Was there a time when online learning helped you better achieve your learning goals?
I think there needs to be a comparison here. I need to compare learning a language online or
offline. Well, I would say it’s a bit early for me, because it has not been even a year since I
started learning Dutch, perhaps 5 or 6 months I don’t know if it’s enough to compare. But to
answer your question I would say that online classes had helped me in general so at the the
same time I cannot give you a direct answer if it was comparable to face-to-face classes,
because I have been in face-to-face classes for 5 or 6 years, I don’t think it’s fair to compare
with 5-6 months so I don’t know you do the calculation.
Yes, I can understand that. Let’s move towards future directions. Do you consider pursuing
more online courses in the future? Why?
If I have the chance to choose between face-to-face and online, I would definitely choose
offline because of the reason I told you. I understand that it’s perhaps a bit more difficult to
move physically to class and sit in a real class, talk to your classmates and teacher, but if I am
given the option to choose between a virtual class and an actual class and a hybrid class I
would stick to the actual because I can learn a lot more from the people who are in there. I
mean not just from the people sitting in the class for the purpose of learning the language but
I mean the whole procedure of getting ready from home, getting on the train to get to your
destination is a language learning process. Perhaps this is just for me because when I get out
of the room and try to go to class, I see many things that can contribute to my language
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learning process. When I hear conversations on the bus or on the train, when I read the
billboards in Dutch. I am trying to talk about all the things that are existent from the moment
I get out of the room to get into the class to discuss language related things, I would choose
face-to-face classes from all the affordances that it brings, that’s my future prospect.
But generally, do you think online learning will be used for language learning in the future?
Absolutely! I would say that virtual world and online classes and communication will in fact
replace actual ones because it’s very much more economic. Since we are living in a
capitalistic system, I would say that virtual classes are becoming much more prevalent and
they will replace actual classes in the near future. It has already happened, the excuse it’s the
corona crisis we say that the corona crisis doesn’t allow us to have face-to-face classes so we
need to face all the classes online. Personally, I think that when this is resolved and things go
back to normal it would be more handy for people in organizations, companies to have all the
interactions in the online world, because they are smooth and everything.
My next questions are about blended learning and I think you have already mentioned it as
hybrid course Would you consider participating in a blended course after the COVID-19
pandemic is resolved or before?
Hybrid courses are a good option, they are fine because sometimes you feel to go out,
sometimes you need to go out and sometimes they advise you to go out into the real world,
see real people and actually this is a wise thing to do. It helps you with your language
learning process. It also has its effect organizational aspects that you wish to work
somewhere, so I would definitely consider it because you can learn online or offline based on
your mood of the day or whether or not you have the option to go to the class but I have seen
that sometimes teachers in hybrid classes they are not like students they need to be in actual
classes, the thing for them is that the camera needs to be on in the actual classroom so the
hybridity is only for students not for the teachers. Personally, if one day I become a language
teacher this that not to apply to me, because I have to be in the actual class to perform for the
people who chose to come to the actual classroom so it’s something to be considered. It’s not
fair for both stakeholders that are at play.
Yes, the blended learning that we experienced it’s weird, what I read about blended learning
is to have a number of hours online and then the same week having classes offline. So, either
all people are online or all the people are in the classroom.
Who decides? It’s a bit tricky, maybe today is sunny everybody likes the sun, everybody
wants to go out, but I personally come from a dry land and I like to rain so when it rains, I
feel good. All of my life I lived in a dry land so rain doesn’t really hurt me.
Yes, I was thinking to have a timetable and say for example Mondays we have classes online,
Wednesdays we have classes offline and so on and so forth
This is a nice topic. Maybe technology can help us one day the situation will be that this
hybridity is not in a sense that you decide who goes to the classroom and then who turns the
camera on, but we can simultaneously participate in these visual classes that would even be
better.
That was my last question. Thank you!
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Appendix L: Interview with Paula
Welcome to my interview. Thank you so much for being here
We are going to start with some background questions. What is your age?
25
And your native language?
Spanish
What do you study at the moment?
I am studying a master in Spatial Planning, specialization of Urban and Regional Mobility.
When and where did you take Dutch courses?
I started in October in Rabdoud In’to Languages.
Did you participate in Dutch courses both online and face-to-face or just online?
Only online.
What were the levels of the Dutch course(s) you took/are taking at the moment?
We went through halfway A1.
What is your experience with learning a language face-to-face?
Yes, I learned English face-to-face and also French, both of them back home in Spain.
Now are going to speak about a problematic topic in previous research, namely anxiety and
confidence in regard to online learning. Do you think that the online medium made you more
anxious than a face-to-face medium would have done? Why/why not?
Anxious in terms of social interaction or language skills?
Overall, you can speak about both if you like.
I don’t mind talking in face-to-face or online classes so there is no anxiety, but kind of with
learning, because I don’t think there was a good example with learning.
So overall you think that face-to-face would have been better?
Yes, 100%
Do you think that the online medium affected the practice or your oral skills (speaking)?
Not the oral because we do a lot of break-out rooms, but the quality was worse for leaning a
100% worse.
So, you said that the amount of speaking was not influenced by the online medium. You also
told me that a face-to-face course would have been better, but do you think that the online
course was equally suitable to develop your Dutch skills as a face-to-face course would have
been?
I think in a face-to-face class it would have been better, sometimes we didn’t have the chance
to properly understand a concept and we were moving to another one. Everything was so fast
you didn’t have time to process everything and I guess learning a language in a language that
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is not your language makes everything more complicated so I was learning Dutch in English
and I am Spanish, so that was difficult.
Why do you think that the face-to-face course would have been better for you than the online
one?
For example, meeting with another people, if you can’t understand you can ask others for
help, but in online you can only talk with one person at a time, in the sense that if the teacher
is talking you cannot ask the other one, you just have to be there not knowing what is
happening. In a normal classroom you can ask “hey what is the page?” or “what is she
saying?” these kinds of things, that’s why I think face-to-face is better.
It’s nice that you mentioned this because now we are going to talk about interaction on the
online classroom. How do you think that the online medium affected the level of
collaboration with your classmates?
I didn’t meet them at all actually, only a girl but we live in the same building and we are
friends. It was kind of weird talking to people that you don’t know I don’t know it was weird
there is no connection like a bonding to learn which makes it easier.
And do you think this decreased the level of collaboration that you had?
Yeah
Were there any opportunities during the course to collaborate with classmates online? What
were those?
I remember a guy asked through mail to do outside the class some conversations through
Zoom meetings just to prepare for the exam but that was all.
And in the classroom?
No. Well we had breakout rooms if that counts.
So, there were exercises and tasks that you needed to do in groups
Yeah. We had the pressure to do a lot of questions so quickly but I guess it counts as
interaction yeah
Do you think online learning in its present form is enough to support communication skills in
Dutch?
Well in was halfway A1 level, so you don’t have that many skills. As I said, sometimes I did
not have time to process one thing and we were moving to another so you don’t have time to
develop that skill it was more like self-learning at some point. So, I don’t think I achieved
that level through online classes.
How about your communication with the teacher? Did you have enough opportunities to
communicate with your teacher and ask questions or receive feedback?
Questions and feedback for sure, but I guess I don’t know how many we were maybe 10 or
12 so the conversations with the teacher were not enough, it was more like watching a video
of somebody talking. And sometimes you have kind of conversations more like she is asking
something and you answer but no conversation at all.
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Now we are going to talk about the main challenges in online education. My first question is:
did you ever experience technological problems when attending your course? If yes, what
were they and how did you deal with them?
Yeah, I missed a class because I didn’t have internet in the whole building, so I had to miss
the class. But that was all we didn’t have too many problems not even with other students,
but there is a risk that something happens like your microphone stops working or the camera
or whatever, but it was not my case.
Do you consider online learning to have any weaknesses in the context of language learning?
If yes what are those?
I do I think in this situation maybe bigger groups make learning more difficult. Maybe in a
group of 4 students it would be a really nice place to learn but with 10-12 students maybe is a
lot. I do think that Radboud In’to Languages were not prepared to do this, I mean all of us,
but with less students it would be fine I think you can manage and there are a lot of online
classes with less students like 2-3 students.
So, the only disadvantage you perceived is that for the online medium there are too many
people in the group
Yeah, because with too many people in the online class you cannot talk that much, you don’t
have the opportunity to talk that much, not only with other students but also with the teacher
so there is less interaction between people.
So, you would say that you were satisfied with the level of interaction or not so much?
No, we didn’t have time to practice at all.
Are there any limitations to what online learning can do in the context of language learning?
If yes what are those?
I guess so, but it can be improved. It’s something that it can be developed better so yeah, I
don’t think it has limitations, it’s just another way of learning and it can be as good as other
types. I would prefer face-to-face, but it has benefits as well.
What do you perceive as the benefits of online learning in the context of language learning?
Time managing, you don’t have to think if you are in the same city or not, you don’t have to
move to another part of the city even if it’s far and sometimes you don’t have time to spend
moving so it’s nice that you have it on your laptop in your room, that is nice, I think that’s the
main benefit. But that’s also a bad thing because you don’t have opportunities to talk to
others in person which is also important and having less screen time. I think these are the two
things I value most: time and interaction
How about the process of language learning? Do you perceive benefits of online learning?
I don’t know if there are benefits. Same things you can do face-to-face or in online classes.
Was there a time when online learning helped you better achieve your learning goals?
Does it count self-learning online?
If it’s in the context of Dutch learning yes.
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I guess it helped my self-learning even if it’s online but I really don’t know. I didn’t think of
that before. The only thing that it helped me with was time management but I don’t feel like
it improved more my skills in language learning or my Dutch skills than a face-to-face class.
We are now going to move towards the last set of questions. My first one is if you consider
pursuing more online courses in the future? Why?
Yeah, it’s an option that I still have. Thanks to this COVID-19 situation we are learning how
to do this type of thing, by making mistakes and then solving the mistakes so I think it can be
improved. It has its benefits and it’s another tool to learn, so yeah, I would do that for sure. If
you want to learn languages there is another tool. I don’t think there is an only way to learn a
language.
How do you think online learning will be used for language learning in the future?
I do think it’s going to be more and more, I don’t think that it will ever replace face-to-face
learning, because they are two different kinds of things and I also don’t think that is has to
copy face-to-face, that’s an important thing, it’s not a replacement, it’s just other type of
learning.
Are you familiar with the term blended learning?
No.
What it refers to is if you have 2-3 classes offline and the rest of the week you have them
online. So, there are some sessions online and some sessions offline. Would you consider
participating in a blended course after the COVID-19 pandemic is resolved?
Yeah, you can have conversations in person or solving doubts in person and then lectures in
writing or all that stuff that could be nice.
How do you think that blended learning could solve some of the problems with online
learning that you previously mentioned?
Yes.
This was was my last question! Thank you!
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Appendix M: Interview with Georgios
Welcome to my interview. Thank you so much for being here!
We are going to start with a few background questions. What is your age?
I am 25 years old.
What is your native language?
My native language is Greek.
What do you study at the moment?
I don’t remember the title exactly, it’s the faculty of management, I think.
When and where did you take your Dutch courses?
I took my Dutch courses online, I don’t remember the exact dates, there were during the first
block I think and it was called Social Dutch 1. At the beginning I had the application
Duolingo which also helped a bit yeah.
What were the levels of the Dutch course(s) you took/are taking at the moment?
I think it was below beginner, because most of the students did not know anything from the
language so we had to start from zero and we learnt the letters, the numbers everything from
the beginning.
What is your experience with learning a language face-to-face?
Yes, during high school and middle school I used to do English face-to-face during private
lessons or at school. Also, I did German both in school and in private lessons, so yes I have
some experience in face-to-face learning.
Now we are going to talk about anxiety and confidence in regard to online learning. Do you
think that the online medium made you more anxious that the face-to-face medium would
have done? Why/why not?
In general, I am not very anxious as a person, so I don’t think that it affected me the online
course, neither more anxious nor more relaxed, I was I think as I would be in real life, maybe
a little bit more relaxed because I knew that for example if I didn’t want to join, I didn’t join
but in general it didn’t affect me.
How do you think that the online medium affected the practice or your oral skills (speaking)?
Definitely, because you are in a classroom with 10 students with microphones and it’s more
difficult to practice with each student and yeah, the teacher could not practice with everybody
and you didn’t have a lot of time to talk to each other and to actually learn other more
difficult words because the background was different the accent and the exact pronunciation
of each word was different for us and it interfered a lot, I think.
So would you say that the speaking would have been better in a face-to-face context
Yes, definitely because the teacher and a student as well would correct my mistakes better
and would hear my mistakes better because the microphone and the online learning
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experience affect the sound that we hear, so it makes it more difficult to hear and pronounce
in the exact way that the professor did.
How do you think that the online learning affected your confidence to speak during the
course?
As I told you I am not a very anxious person so I don’t have problems talking even in a
different language, at least I will try to. I mean I am not the best speaker in the room but at
least I would try and I would like to share my mistakes and try to correct them so I don’t
think it was affected.
Do you think that the online course was equally suitable to develop your Dutch skills as a
face-to-face course would have been?
I am not so sure. I think in a way it was more helpful because you could see and you could
write everything and you could rewatch the videos so you could practice more, in that way it
helped. But as I told you before I think that in real life the experience would have been better
and some points and different skills would have been acquired in a different way so I would
learn to speak better Dutch and I could hear the exact mistakes that I did.
The next part is about interaction. My first question is if do you think that the online medium
affected the level of collaboration with your classmates?
As I told you before I was registered in Social Dutch 1 which actually was from 0 you didn’t
know anything. I think one advantage was that I know German which is pretty similar to
Dutch, so some things were very easy for me. I think that the fact that the levels were not
equally divided was not so helpful, I knew some words and I found it easier that I expected
and for some other students they found it more difficult. So, I think it affects a bit the
interaction between the students and with the teacher.
But this is not because of the online medium, right?
I think it is because of the online medium, because if you were face-to-face then it would be
like “oh, you know some things, he could go to a different level” or “you are not so good, you
should stay here” I think it was affected by the online courses otherwise… I don’t know.
Were there any opportunities during the course to collaborate with classmates online? What
were those?
Due to the limited time, I think twice per week for one and a half hour it was a limited time
so we couldn’t interact with each other how we wanted to, so we had to limit our interaction
with some exercises like a dialogue with each other or ask some questions and maybe in
break-out rooms where you would ask each other some questions and then you would have to
say the answer to the professor so we had some interaction but it was limited due to the time
and the online medium.
Did you have enough opportunities to communicate with your teacher and ask questions?
Yeah, our teacher was very good, she is very helpful and she was willing to repeat herself
again and again in order to understand her and to learn some things from the course, she was
answering every mail, she would try to give different examples in order to understand what
she was saying and yeah, she was very good.
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Overall, were you satisfied with the level of interaction in this course?
I would say yes but there should be some things that should be changed, as I told you, make
the sessions a bit longer, maybe 2 hours or prepare the courses in a different way that more
interactions are made during the course between the students.
So, you would have liked more interaction?
Yes, exactly I would’ve preferred more interaction with the students mostly.
We are now going to discuss some downsides of online education. My first question is if you
ever experience technological problems when attending your course? If yes, what were they
and how did you deal with them?
Fortunately, I didn’t have enough problems and because I was in Nijmegen with my
computer and I had a stable internet everything was perfect.
Do you consider online learning to have any weaknesses in the context of language learning?
If yes what are those?
The first one is audio because I don’t think that you can understand the pronunciation, letters,
words. The second one I think that maybe the interaction again between students. Maybe a
question that you had was also my question and we couldn’t really talk with each other and
find the exact question and get to learn from the questions. Mainly the pronunciation and the
interaction.
We will also talk about the advantages of online learning and I was wondering what do you
perceive as the benefits of online learning in the context of language learning.
The first thing is that if you have the ability the videos if they were recorded, you could
rewatch the lesson, practice more by yourself, listen again the professor try to understand
what she was talking about. The second one was that if you couldn’t join the Netherlands
from any reason, you could join the online classroom where some students are at
approximately at your level so you could interact and try to benefit from it and I think also
that due to COVID-19 the online learning helped, because it gave you access to some
documents in which you didn’t have to pay that much. For example, you didn’t have to pay
for a printed book, but you have to pay less for the online document.
Was there a time when online learning helped you better achieve your learning goals?
No, I don’t think so.
If I asked if you have a preference for face-to-face or online, would you say face-to-face?
Yes, exactly, because I feel that when I am face-to-face with a person and he or she is trying
to teach me something especially a different language I have to put more effort into
understanding him or her and I have to keep the notes I have to really understand what he or
she is really talking about. Because the online course was not so fast, it was more chill,
simpler if you want to.
You didn’t feel that challenged.
Yes, for me, it was really easy.
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Now we are going to talk about future directions and what you would like to do in the future.
My first question is if you consider pursuing more online courses in the future? Why?
Especially in different languages or in general?
In language learning.
I don’t know I am not so sure. I would like to know more languages but I would have to do a
bit of research to see the best opportunity. If I would have a face-to-face teacher, I would be
keener. So, let’s say maybe I don’t know there is a possibility.
Are you familiar with the term blended learning?
No, I am not familiar. But I think that is something combined both online and face-to-face?
Yes, what I mean by that is that you have two classes per week offline and two classes online.
I was wondering if you would consider participating in a blended course after the COVID-19
pandemic is resolved?
Yes, I would consider joining that type of courses, because I think that you gain the
opportunities from the online course and then you have to try to apply them in face-to-face
courses. I think it would be even better than face-to-face for me.
So, do you think that blended learning could solve some of the problems with online learning
that you previously mentioned?
Yes definitely, because it wouldn’t be just an online course where you enter because you
want to enter but you would have to try and the professor would see how much you tried. It
would be more challenging.
Could it also help your communication or talking?
Yes, because face-to-face you could hear in real life each other, hear the mistakes and
everything. For me, it would be way better.
This was my last question! Thank you!
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Appendix N: Interview with Konstantinos
Welcome to my interview. Thank you so much for being here!
We are going to start with some background questions. What is your age?
26
What is your native language?
Greek
What do you study at the moment?
I am doing my master in marketing.
When and where did you take Dutch courses?
I had them online when I was in Netherlands.
What were the levels of the Dutch course(s) you took?
It was the first one A1, I think.
What is your experience with learning a language face-to-face?
Yes, English and some German during high school.
Now we are going to focus on your Dutch course. My first question is if you think that the
online medium made you more anxious than the face-to-face medium would have done?
Why/why not?
No, the level was kind of easy, you couldn’t be really anxious. The teacher wanted us to
engage and she made questions but I think that worked better because if you don’t engage
you will not learn.
How do you think that the online medium affected the practice or your oral skills (speaking)?
Not really, it would be better if we had it face-to-face, so we can maybe communicate
afterwards or more during the classes but I think for the basic level it didn’t really matter.
So, speaking was not the most important part of the course?
Yes.
Do you think that the online course was equally suitable to develop your Dutch skills as a
face-to-face course would have been?
I think so, maybe if I continued and did also the second part of the book, which was in
February we could have it face-to-face, but I think it’s ok for the very fast part of the book.
So, you think that in more advanced situations it would be better to have a face-to-face
course?
Yes, because you will speak more the language and also learn it more.
I know you told me that speaking was not the most important part of the course but we will
not talk about interaction. My first question is: how do you think that the online medium
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affected the level of collaboration with your classmates? Do you think you would’ve
collaborated more in a classroom setting?
That’s for sure because we didn’t really have a connection, we didn’t communicate before the
class or after anything yeah.
Were there any opportunities during the course to collaborate with classmates online? What
were those?
We went to break-out rooms so we could answer some questions between us but other than
that nothing else.
So, you didn’t really feel like you know your classmates?
Just for the moment, we communicated in the moment, nothing else. Sometimes we weren’t
even talking about the questions, we were just talking about other stuff and university.
Did you at least spoke in Dutch or?
No, if we had answered the questions we spoke in English, but we really couldn’t speak in
Dutch, we didn’t know, we just knew the letters and numbers we couldn’t speak.
Do you think online learning in its present form is enough to support communication skills in
Dutch?
No, and maybe if we could communicate outside, we could maybe communicate a bit but the
very basic stuff.
And that’s because of the level of the course not really the online medium
Yes, yes.
Did you have enough opportunities to communicate with your teacher and ask questions?
We had a WhatsApp group and she also connected I don’t know why and she was answering
any questions we might have. She was funny, she was great. Some people didn’t like it, some
people liked, but I didn’t have any problem. Some didn’t want to speak all the time Dutch,
they wanted to speak English as well.
Overall, were you satisfied with the level of interaction in this course?
I think so, yes
Now we are going to talk about the main challenges in online education and my first question
is if you ever experienced technological problems when attending your course? If yes, what
were they and how did you deal with them?
I did have internet problems and I also had a problem with my laptop and I didn’t have a
laptop so I couldn’t join the online platform, because it wasn’t Zoom, it was something else. I
somehow managed to connect with my mobile phone but I couldn’t see them, I just heard
them and they did also. Many people had problems if they stayed in the big SSH buildings,
but I was fine.
Do you consider online learning to have any weaknesses in the context of language learning?
If yes what are those?
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We had to look at the book while we had lectures. If we were in a classroom, it would be
easier and more logical, I would say to look at the book and answer the questions, because
now it was like “we are on page 10” and people were like “what page are we on?”. I don’t
know any other I think it went rather well.
Are there any limitations to what online learning can do in the context of language learning?
If yes what are those?
Yes, it’s limited but I don’t know what else you can do in this limited time.
Moving to a more positive note I was wondering what do you perceive as the benefits of
online learning in the context of language learning.
The benefit is maybe outside of the course, that you don’t have to go to university so you can
just stay home. I don’t know any benefits of this online learning, but I also don’t know any
negative things, I don’t know.
Was there a time when online learning helped you better achieve your learning goals?
No, as I said the level was low so it didn’t really matter if we went on campus. I was thinking
after the course that I could easily do it alone, because some people said that they won’t do it
in February, they will just do it alone, cuz we also had an online learning tool from the book.
You could use the online tool and it was similar to the questions from the teacher, examples
and stuff. That’s why I can’t think of any benefits or limitations.
Moving towards the last set of questions, do you consider pursuing more online courses in the
future? Why?
I might consider it. If I want to come back and also work there, I will maybe consider it, but it
really depends on the situation. If the pandemic stops or the rules are more lenient, I would
prefer on person education. That way maybe I will learn it faster I don’t know.
So, you think it would be more efficient face-to-face?
Yes.
Do you think that online language learning will be more prevalent in the future?
I don’t think so.
So, you think that people will want to stick to face-to-face classes for language learning?
Yeah, I think so because for this this type of classes, I think it’s better face-to-face. For
instance, many times the teacher gave us many minutes to think while on campus you
wouldn’t have that much time to think of an answer and stuff. He or she would just go to the
next person. I am not sure maybe if I had face-to-face classes I would have a different
opinion.
Are you familiar with the term blended learning or hybrid courses?
No, I don’t know what’s that.
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So, there is a type of education that many people are speaking about. It involves having one
or two courses per week on campus and one or two online. Would you consider participating
in a blended course after the COVID-19 pandemic is resolved?
Yes definitely, to see the differences. I might consider it for language learning.
Do you think that blended learning could solve some of the problems with online learning?
Yes, you might connect more during the offline classes and that wouldn’t be possible if you
have it only online, so that helps, connecting with your classmates.
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Appendix O: Interview with Ana
Welcome to my interview. Thank you so much for being here! We are going to start with
some background questions. My first question is: what is your age?
I am 23.
What is your native language?
Romanian.
What do you study at the moment?
I am doing a Master, I am first year, the specialization is called Adaptive Organisms.
When and where did you take Dutch courses?
So, I did the first one Social Dutch one, I think it started in October and it was two times per
week and six weeks in total. And at the end I think in the 13th week I took the exam.
What were the levels of the Dutch course you took?
I did from 0 to halfway to A1.
What is your experience with learning a language face-to-face?
I studied English during my bachelors.
My first questions are about anxiety and confidence in regard to online learning. The first one
is: Do you think that the online medium made you more anxious that the face-to-face medium
would have done? Why/why not?
No actually I think the opposite I think it was better for me. This course the Dutch lesson it
was the first time for me to have contact with the Dutch language, it was difficult in the
beginning to learn the pronunciation and to learn everything from 0 basically. I do think that I
couldn’t pronounce the way it should be because I wasn’t there with the teacher and she
couldn’t correct me but otherwise I feel like it was better for my anxiety to be at home and
have the notes with me and for people to not look at me when I was trying to come up with
answers to the teachers’ questions.
So, the fact that you were behind a camera in the comfort of your own home was nice.
Yes, but we needed to have the camera on at all time.
How do you think that the online medium affected the practice or your oral skills and by that,
I mean speaking? Do you think you would have more opportunities to speak in face-to-face
class or the online medium was okay in this regard?
From this perspective I think it would have been better for the course to be face-to-face just
because as I said it was a new language for me and it was difficult to pronounce for example
the “g” which is very hard for an international student to learn and also to pick up from
looking at my professor and not seeing her face-to-face, so I think it would have been useful
to have just one lesson in the beginning face-to-face.
Do you think that the online course was equally suitable to develop your Dutch skills as a
face-to-face course would have been?
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Well, I think the speed of the lecture was too much for me at some point and I think it would
have been better if it was face-to-face because the teacher could tell that we were behind and
meanwhile she was just going on and on without her being interested.
So, it was harder for her to see that some students were behind the level of the course?
Yeah, and really, I don’t think she cared that much she just wanted to teach the chapter she
needed to teach and to get over with it.
Do you think that was caused by the online medium?
Yeah, because it’s so much easier to not have compassion or empathy let’s say with a camera,
maybe she knew but didn’t care. In face-to-face I think it’s easier to stop and help each of
your students, because we were not many people in the class, we were 12 I think and she
would have had the time to just ask each of us if we are okay if we are getting behind. But
behind a camera I think it’s easier to not care, just do your job and then be done at the end of
the day. The main problem was that we didn’t have a relationship with her we didn’t have a
bond because we never met.
Yes, this is something that the teachers also mentioned, the fact that they can’t really form a
bond with their students which makes maybe the classes more uncomfortable for both parties.
Yeah, in online classes teachers don’t even have to put effort in remembering our names
because they are always there. In the end they just start to not care about us.
My next set of questions is about interaction. The first question is: do you think that the
online medium affected the level of collaboration with your classmates?
Overall, I don’t think so, we were put in break-out rooms quite often and we had questions to
answer or a task or assignment to do and it was just fine with the majority of them, because
the people that were there, were interested in learning and into break-out rooms we could
exercise with one another with pronunciation and everything that we’ve learnt but with some
of them who were not interested in learning in break-out rooms they were just turning off
their camera and not speak to us. I think that depends on the student.
So, you told me that there were opportunities to collaborate with your classmates and they
were in the form of exercises and tasks.
Yeah, we didn’t have homework to do, that was only individual not in groups, but we were
put in break-out rooms I think more than 3 times per lesson. Because of the Dutch course I
met two girls from my complex building and now we were friends.
Cool! Do you think online learning in its present form is enough to support communication
skills in Dutch?
No, I don’t think so. I don’t know how this course would have been in real life because I’ve
never had the opportunity to take it before, but I think they do offer a lot of oral tasks that
prepare you to have a conversation in real life because this is a social Dutch. We didn’t learn
to have an exam in the end it was just for us to be able to integrate into the country. All of the
students were internationals, living here already in the Netherlands and even the chapters
were meant to teach us how to communicate like in supermarkets or like in everyday
activities. What was the question again?
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If the online course was enough to support communication skills?
Yeah, for the activities we were prepared for I think it was enough, they did a good job. I told
you it was an intensive course I learnt a lot in 6 weeks, it was a lot. I think I’m satisfied with
the level I’m at right now.
That’s very nice! Did you have enough opportunities to communicate with your teacher and
ask questions, get feedback?
No actually, I would have liked more homework because she only gave us an assignment to
do once, which was like a little essay and I learnt a lot from her feedback and I liked it, but
she never did that again and she was always asking if we have questions but I didn’t feel like
I wanted to ask them. It was also awkward because it was online and I couldn’t go to her and
ask the question, it needed to be in front of all the other students and I don't like that, so I
didn’t say anything. Usually during the online classes not only with her, I don’t ask questions.
I see! Overall, were you satisfied with the level of interaction in this course?
No, I don’t think so.
So, you would have liked more interaction with your classmates?
Yes, more interaction but in real life, I would have liked that more.
Okay! We will also speak about the main challenges in online education and the first question
is: did you ever experience technological problems when attending your course? If yes, what
were they and how did you deal with them?
I always had problems and everybody was complaining about this it was because of the
platform that she used, it was awful. I don’t know I was always at home I was working on my
internship or I had lectures the whole day but every time I was entering the class I had
problems, my camera wouldn’t turn on and she would complain, and it was not only me
everybody had problems or we were kicked out of class and this thing not only affected me
when learning or listening to her, so not only participating in the class, but it also got me
frustrated and not wanting to do anything.
I see! So those problems demotivated you
Yes, exactly.
Okay! Do you consider online learning to have any weaknesses in the context of language
learning? If yes what are those?
Well, I think the main problem is that when learning a new language, you cannot pick up on
the correct pronunciation. I think that’s the main thing. Sometimes I would just look at videos
on YouTube just so I know how to pronounce their most common words.
So, you don’t think that it’s suitable enough for developing pronunciation and right accent in
Dutch.
Yes.
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Moving to a more positive note so we don’t get all grumpy let’s also talk about the benefits of
online learning. What do you perceive as the benefits of online learning in the context of
language learning?
Yes, something just came into my mind now that I was thinking. When she asked questions
and we would have to write the answer in the chat and so my writing skills compared to my
oral skills improved a lot. That wouldn’t have been possible in real life class because we
always had to write and now my spelling is better.
Was there a time when online learning helped you better achieve your learning goals?
I think because my schedule was already kind of busy, I was always feeling kind of lucky that
it was online just because I could always participate from the comfort of my house and I
didn’t have to go in the rain. Also, the course was kind of late I think it was until 8 in the
afternoon, so I’m glad that we did that online and also at some point I went to my home
country and I could have the class there on my computer, it gave me the possibility to be
wherever.
Now talking about future directions. Do you consider pursuing more online courses in the
future? Why?
Yeah, I actually just registered for the Social Dutch 2 and I am going to start next week. I am
actually excited about it yeah. I just hope it’s not going to be as intensive as the last one,
because it was too much, I couldn’t even write what she was showing us in the slides.
So, you think that the level was too high compared to the actual level of the course?
Well, no I don’t think that the level was too high, just the speed of her teaching was out of
this world it was too much. The amount of information per lecture it was too much, so maybe
if we had 15 lectures instead of 12 it would have been better, then the information would be
more spread.
And if you had the choice between taking an online or a face-to-face course, what would you
choose?
I would say a hybrid, a combination of the two. In the following course I will have two
lectures per week, so I would love to have one online and one face-to-face.
We are going to go back to that, but now I would like to know, do you think that online
learning is going to more prevalent now that we had this experience?
Yeah, I think we should make something of it, because we started to get better with
technology and I feel like it is very useful for us especially when things are changing so fast
like you are in one place today but you could be in another place tomorrow. For instance, I
am pretty sure I want to have my next internship for my master somewhere else and I applied
for the US let’s say and the thought that I could do the courses that I want at Radboud, but
online it is like very reassuring for me that I can do whatever from wherever.
You already told me that you are familiar with the term blended learning. Would you
consider participating in a blended course?
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Yeah, I think it’s the best combination between both. I also think that it gives you the
possibility to bond with your teacher and classmates. Also make friends, but being at home
when you have a very early lecture, I think it’s always better to do it for home, especially
with the bad weather here. I think that only online classes it doesn’t give you the motivation it
needs in order to succeed.
Do you think that blended learning could solve some of the problems with online learning
that you previously mentioned?
For me, it will solve some problems. I think that it’s different for everybody, I think
everybody should have a say in this.
So, you would say that it’s a matter of preference whether to have fully online, offline or
hybrid?
Yes, but not only preference I would say that some people are just not build like this. I was
just talking to a friend the other day and she told me that she is always behind just because
she cannot motivate herself enough, she cannot motivate herself to wake up in the morning
when she knows that she will have an online class and it will be recorded, but I’m not like
this, I can motivate myself and I have discipline let’s say, but some people don’t. It’s best to
have a choice if possible.
This was my last question! Thank you!
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Appendix P: Interview with Maria
Welcome to my interview. Thank you so much for being here!
We are going to start with some background questions. What is your age?
I’m 32 years old.
What is your native language?
Greek.
What do you study at the moment?
Applied linguistics, the language and communication coaching master at Radboud
University.
When and where did you take Dutch courses?
I can’t tell you exactly the dates, but it was middle of October until middle of December, but
everything took place online.
What were the levels of the Dutch course you took?
It was the first half of A1, the name of the course is Social Dutch 1.
Do you also have experience with learning a language face-to-face?
Yes, I do.
But not in the Netherlands?
No, not in the Netherlands.
We are now going to focus on anxiety and confidence in regard to online learning. My first
question for you is: do you think that the online medium made you more anxious that the
face-to-face medium would have done? Why/why not?
No, I wouldn’t say that it was more anxious.
So, your confidence was not affected by the online medium
No, it wasn’t.
And the same applies for your confidence in speaking during the course
My confidence was not affected in any way because of the medium, I would say.
My next question is: how do you think that the online medium affected the practice or your
oral skills?
Yes, it did, and I think I spoke less because even though the teachers said “break-out rooms
10-15 minutes in order to practice your speaking” it was only these 15 minutes, during the
rest of the class you needed to have your mic on mute.
So would you say that you didn’t have enough opportunities to practice your oral skills.
I had opportunities, but I would have more if I were in a classroom.
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Do you think that the online course was equally suitable to develop your Dutch skills as a
face-to-face course would have been?
I mean the organization of the lessons would be more or less the same but I feel that when
you are at this level you need more interaction. I need more inter-personal interaction to
develop any skill for that matter so I think it wasn’t equally suitable.
So, what you missed during the course was inter-personal interaction
I didn’t have any interaction with my classmates, it was near to zero. Usually when I take a
language course and we are in a group, we form study groups or we have some group
assignments or we try to communicate in a new language. This never happened, I barely
remember the name of 2 of my classmates, you know. The interaction with the teacher was
there but there was zero interaction with the classmates.
So, you would say that the online medium reduced the level of collaboration with your
classmates?
Yes, it did.
What were then any opportunities during the course to collaborate with classmates online?
Only the 10-15 minutes that were assigned to us by the instructor and we didn’t have a say
who we want to collaborate with, we were randomly grouped so with some people I never
had the chance to interact. We were 12-13 people and I was put in break-out rooms with 4 of
them.
Do you think online learning in its present form is enough to support communication skills in
Dutch?
Just enough.
Did you have enough opportunities to communicate with your teacher and ask questions or
get feedback?
There is enough time to ask questions and get feedback but it felt most of the times that the
teacher was in a rush, because there is a very specific time limit and when everything takes
place online, some things that would be more easily explained in person with a blackboard
took more time. We could actually see that she was keeping some exercises, or rushing, but it
was easy to communicate either during the lesson or via email, the teacher was always
available.
Taking everything into consideration, were you satisfied with the level of interaction in this
course?
Barely, if I have to consider student-to-student interaction it wasn’t, if I have to consider
student-to-teacher interaction it was okay.
Ok! Thank you! Now we are going to talk about challenges in online education, followed by
benefits. Did you ever experience technological problems when attending your course? If yes,
what were they and how did you deal with them?
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All the time, thanks to SSH, my connection would break at least twice during every lesson,
because they took place in the evening, it would break at least two times, so I had to either
wait until I re-entered the platform, sometimes I would have to restart my computer or use
data from my phone, switch off my camera most of the time.
And do you think this affected the way you felt during the course or the way you learned?
It definitely affected the way I felt, because this is very demotivating and it can be very
upsetting especially when you are trying to pay attention to something and the process is
anyway very impersonal and demotivating and then you have the internet problems and it
gets even worse, but the way I learned no it didn't. Because what happened was that all the
lessons were recorded for the duration of the course, so we had the ability to get back and
rewatch some of the lessons.
Do you consider online learning to have any weaknesses in the context of language learning?
If yes what are those?
Language learning needs to hand-on and practical and it needs to be situated in a meaningful
context and when you have online learning, you don’t have all of these things. I also believe
that the basic ingredient when learning a new language and developing a new skill is having
the ability to use them first in a safe environment in the classroom, interacting with your
fellow students and this wasn’t the case, or was done in way that was under constant stress.
For example, we have limited time in the break-out room and this is what we have to do, no
spontaneous of the language during the class, because there was no class.
Ok, so there weren’t possibilities to chat with each other in that language, there were just
exercises that told you how to use the language.
Exactly.
Would you say then that online learning is limited in fostering inter-personal communication?
Are there any other limitations you would like to add?
For me this is the biggest drawback, the open mic, closed mic is not like in a classroom and
sometimes I know my pronunciation in Dutch is very bad, there were some Asian students
that I couldn’t understand what they were saying. I am sure that if I were in a classroom, it
would be easier for me to distinguish the sounds they are making because my connection
would not be breaking. You have this combination of low student-to-student interaction and
you have all the instances when technology fails you, you have breakdown in internet and
breakdown in communication and breakdown in your motivation, there is a chain reaction.
This is for me the biggest limitation.
I can understand that! Let’s move towards benefits of online learning. What do you perceive
as the benefits of online learning in the context of language learning?
The benefits are that you can rewatch the lessons, which means that you can pace yourself.
Sometimes you are very tired and you might miss what the teacher has said. The fact that is
recorded you can just watch the whole lesson or those moments when the connection broke
or you weren’t paying a lot of attention. This is the biggest advantage.
But for developing your language skills?
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No, I don’t see many benefits. The book that we use has the benefit that it has an online
platform and we can actually repeat sentences and words. We would have also used it if the
course took place in a classroom setting, I think.
Was there a time when online learning helped you better achieve your learning goals?
It makes you more autonomous and you can pace yourself better, you don’t have to follow
the rest of the group, it’s very easy to cheat and skip things if you want to when the lesson
takes place online. But if you really want to study… because they are aware that what they
are offering is not equal to what can be in the classroom the recordings and the instructions
were very clear, so you could just watch the instructions and teach yourself. So, I would say
that it leads to a greater student autonomy.
And this is something you like, right?
No. This means lots and lots of extra effort, when you have to figure out everything yourself.
I would have preferred to be 50/50 between the effort I have to put into and the effort that the
teacher has to put into.
So, in a way you think that the effort you put was greater than the teacher put into instructing
you?
Yes, yes.
What about time management? That was also something you needed to take into
consideration better than in a classroom context?
Time management for learning or studying?
Learning.
I think I needed to be exposed more in the online context, but I also had the ability to be
exposed more. I would definitely be more attentive in the classroom but in a classroom, I
would never have the chance to rewatch the lesson. This is how you balance out the
disadvantages, I think.
Now considering future directions and plans. Do you consider pursuing more online courses
in the future? Why?
I will definitely do. I am actually enrolled in Social Dutch 2 which will start on Monday and
when you are working and your time is very limited the fact that you don’t have to travel to a
place, you just click on a link and follow a course. This is the reason why if ever I prefer
online courses, I would do it because you don’t have time and space constraints.
How do you think online learning will be used for language learning in the future? Do you
think we will see an emergence of language courses in the future because we have this
experience now?
It’s definitely already happening. There is this constant need of native speakers as teachers
and if the native teachers can offer their services online and for example you can have a
Canadian tutor even if you live in Romania or in Greece, I’m sure it will an emergence.
Courses like the one I attended Social Dutch 1, half of the group were already working in the
Netherlands so they weren’t students and it was much better. One of them told me that she
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prefers it that way because she said that she is in the comfort of her home with a cup of tea
and she doesn’t have to commute, get on a train because she lives in Wageningen. So I think
because there is this trend towards online education and more and more platform are
developing to make the courses more interactive definitely we are going to experience a
boom in online language teaching.
Are you also familiar with the term blended learning (if not familiar, explain)?
Yes.
Can you tell me how you experienced blended learning?
Is that the same as hybrid learning like when they offer online and offline settings
Yes exactly! Would you consider participating in a blended course after the COVID-19
pandemic is resolved?
After the pandemic no while the pandemic is lurking in the corner of our precious life, yes,
but not after.
So, after the pandemic you would just like to go back to face-to-face classes
Exactly.
But do you think that blended learning could solve some of the problems with online learning
that you previously mentioned?
It would be a mediocre solution.
Okay so in your opinion the best way to learn languages is to go back to a face-to-face
context.
I need to make a distinction here. We have elementary, very early levels of language learners
and very proficient. After you’ve set the ground, moving from intermediate to higher levels
of proficiency I think that online teaching doesn’t make much of a difference especially in
very small classes or even tutoring with 2-3 students. But I am talking about very beginner
level. In the beginner levels people need as much input and interaction as possible, but when
we are talking about higher levels this isn’t such a big problem.
This was my last question. Thank you!
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Appendix Q: Mean of Results in the Effectiveness Section

#

Field

Minimum Maximum Mean

Std
Deviation

1

I was informed about the
requirements for successful
participation in this course

1.00

5.00

1.58

0.87

66

2

I received explanations about
differences between learning
online and face-to-face

1.00

5.00

3.41

1.18

66

3

I was provided with
information about how to use
the tools in the online
environment.

1.00

5.00

1.80

0.99

66

4

The coverage and level of
detail of the course content
provide adequate support for
me to achieve the learning
tasks

1.00

5.00

1.83

0.98

66

5

The online medium helped me
improve my Dutch language
skills

1.00

5.00

2.09

1.05

66

Count
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Appendix R: Mean of Results in the Quality Section

# Field

Minimum Maximum Mean

Std
Deviation

Count

1

I felt encouraged to speak to my
classmates during the online courses

1.00

5.00

2,02

1,09

66

2

I felt motivated to speak Dutch during
the online classes

1.00

4.00

2.00

1.00

66

3

I was happy with the amount of Dutch
input I was exposed to

1.00

5.00

2,02

1,05

66

The course met my personal goals in
4 regard to the desired level of Dutch
language

1.00

5.00

2,14

1,09

66

5

The online medium hindered my
course experience

1.00

5.00

3,20

1,21

66

6

I benefited from the online nature of
this course

1.00

5.00

2,36

1,29

66
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Appendix S: Mean of Results in the Attitudes Section
#

Field

Minimum Maximum Mean

1

The course encouraged creative
thinking
The course stimulated my
curiosity
The course content was
interesting
The course required selfdiscipline
The course required strict time
management
The course fostered the
development of a sense of
responsibility for my learning

1.00

5.00

1.00

2
3
4
5
6

Count

2.44

Std
Deviation
1.07

5.00

2.03

0.90

66

1.00

4.00

1.61

0.69

66

1.00

4.00

1.64

0.79

66

1.00

5.00

2.24

1.12

66

1.00

5.00

2.06

1.06

66

66
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Appendix T: Mean of Results in the Motivation Section
#

Field

Minimum Maximum Mean

1

I often contributed to class
discussions
I felt motivated to interact in an
online environment.
I had conversations with my
classmates during our online
classes.
I enjoyed the online
conversations with my
classmates
Dutch conversation through
videoconferencing is a useful
way to study the language.
I found the online assignments
useful
I put forth the same effort in my
Dutch online course as I would
have in a face-to-face course
Overall, I felt motivated to finish
the online Dutch course

1.00

5.00

1.00

2
3

4

5

6
7

8

Count

1.98

Std
Deviation
0.96

5.00

2.23

1.14

66

1.00

3.00

1.61

0.60

66

1.00

5.00

1.92

1.02

66

1.00

5.00

2.41

1.13

66

1.00

4.00

1.82

0.89

66

1.00

5.00

2.33

1.48

66

1.00

5.00

1.50

0.84

66

66

